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_ - , ,Th~ S , t he s i S was 'conc e rned w:l,th t~e deve lQpllle~t of . a '\

. ~dbook which lists an~ de s c rib e s a number l?f read i~g r

t~sts· t~at Clll). be 'ut p hed b y pri~ry a nd , e l e me n tary

t e a c hef s ' .to 'h~'l p , w1i~m . dia9no.se the ~ tren9 ths a~d/or ·weak -

~esses of their ' students i n " r e adin g , "
. " " .

' . ."-~_A!Lpart: cif a ne e ds a~sess~_~nt , a , qu~s~!onna1 re ~as .

, d~ S lg~ed to-~'~~:;;:ine'-':heth'e~ _tea~~;e rs i n Ne~foundiand an d " .'1'. . ... _. - ... . , ,.

,·Lab r a d or wer e"us l ngrea di ng -ee ees , what ,' typ~s' wer e uee a, "

o. .e.g . , : diaqn~stic 0; :achi~~.E:~en ~ -, ,'.' ~~d' t he ' purPo~ e' ~f '-.us {~g··

t hem, The 'ques t i onna i r e ,.ias .sent · to a random sallpHng 'o f
, "
j~.l teachers_ ,,,,?rk~ng' i n -gr a d e s o~e t o ~~,x · and employed; in

dlUerent '- seh~ls 'ac r o s s th -e _ provinc~~ ' ThiS ' li~lted 's~rvey , "

"J';' Sh~edll~atj, ~ny' ~'8~'cher~ wer~ - not · us~~" ~li~~~ .reading

.. te~'~l! '" - ~ ~, ~oaw: . ~Ch~ls , t~s~s wer;e USed, ' b"ut i~~e not .. , .. ,

• administered .by : _:n'!t ~ ~ ~a ssr~.~che rs:~~e.tin~~uall~ ""

: done by a qui4apce coun~e~ lor or a..cons u l ta!1t from t he .

, sc hool bo a rd -c entra l office ' s t a ff • •

'./
.. ... . /,.

/

. • . • J..: >, I
. ' . ', 1

." .1
1

The .

..

Tests l.n c lUded in ',the "ha~dbook wer e selec ted on the
.. \- ", '

basi.s of . ,t h e i r recommend~Uon b y . r eading spec:ia l1 s t s a s ;

ga t her e d fro~ p,rOf,!!,8Sion:al L:l.te ~~eure, ,a~d .a t ec o n the

bas i s ,,? _~ t he ir. ; usa~il ity: ' by the classroom teac h e r -Who

, does not neCe~~ar :l.lY ,ha v e , a b"ackg r ound i n test:l.ng',

".,'
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I Ind~V;1~U~.1 ·', .D 1 aq~Os-tl~ Readl'ng, Tests, or'a"~ 'R~a~incjT~sts"

/ . "Re ad i nq Invent ori e s , - Reading ~eadi.ne~s Te,.~s; · a-nd' Tests...I ~f . ~ord An;'Y~lS ardPhon~~e ,5ki l" . ,p~bl;ca:wn~ata '~ .'.

. : ) . , .i _91~~n fO~' ~~Ch ' tes _~, . ~ ~~n~' ~lth .~ ~e~C~:l P~.10;" ~f t~ ~~s:;
. ,' . and ~~lIU1\ents o~ .u~ .st..r~n9~h !:l ~."9/~r ' ''f;,!,kness es according

",,f. to .a c ece I Me ntal Measu r ements . Yearbooks.

/

.'..... . . " '\,; ·T~e. re,,?;t1;9'Hi~..;ok -o..e~~lnd~sts lor. t~e
. . '- _, Cl':lssr~~rn . Teac.~e r? _ ,app~:ar~ 1,n APpe,ndif c :ot'.t.1z1s:,.tnesj.s:.r-: It , inc ~ud~ s ":,a ~, _ta'~i~ :c;f,conte~~:·, . an ...i.ntrOd·~ct~n : ,; :- i lst. .

/' .-.......<:; re~~_~e~~e s ! , : a g!os:sary " a,n i ndex and ~ geSCri~t.~~e :J..1S.t

/ ot,~~ty eight r ,e ading te~ ts . .
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THEIP\OB LEM. 1

..J , In t:r OdU'Ctl: OJ

' ~B~Ck;round;"Of ': ~~e - StUdt. · \ :,_. . •

.:'. . .M~S t. 6f 't~e te+.gS\~·t.;uc tion in tOdaY' ~ ~Fh~~lS
. . i s, performed by , t he c lass roo:,\ t eacher , ....ho,:f r equent ,%Y

~ .' f\~tem~t~: ., .ti_ ~rOVide, i+.r~J;llng· d\~~r,~~nit1~~ :.~h/~h _Wl~;..'·.-,'
~,~s t~r. ' grbw~K in .r e,~~t~~e~elo~m~r,~ ' . _ , : _ ~eca~s~:..~~ : the
hi.gh prio r:l,ty . given , t o -r..ea d ing _Jev:elQ~nt, "e. ma Jor

I > e~Phad~~.~C·:~~ ~ y~J.r/~~~ ~ : ~~'e~f~a·~~d ·~~.. :~~S~·l.~l~~, .'. __.. : .

-: the probl~~ Of .:~nd ~,Vi1~a.L~1f~.e~e,n~~s.: in ~eading ; (B~~d _ ".'. ': "

. a~,d ,Ti nke rr1973 : . our,r~ _~nd .~?e_s:o\~,l' 1962 ) . ' ~ . ...

";.' . Di a gn o s i s 'o f r ead ing . prOble_~,~iS an inte g ra l and ,' .

essent~~l p~r~· Of : ~eaJ ing iri str~~iio'n i T~~i:h'ers f .C:uid,~ _
• I _ I " ,\ .

t he r efor e , be eqUiPped~ t o do diagnOSti\a ll)'-br1ented~ ~

i n s t ruc t i on , wi t h emp as is placed o n t ea ching a s a co n-
, . I • . \

tinu a l d iagnos tic Jt a s o.f ~hll~ren as t h,Y l ea r n . The ~

. . .. e f fectivenes s Qf d i a gnostic t eac<hi n g is based upon t he

ex ten t 'to whic h 4e;±la~h~r "k~OWS eech ' Ch~d in ~he
c l as s room, not 0 l.l Y hi phy s i c a l and i ntellE!c tual

c ha:ac t erist4.Cs . but a s o t h e s pe c if ics of 1\\ S r ea d i n g
I \ .

de ve l opmen t (Bon g a nd !rink'er , 1971 . J a n - Tausch, 19..11) .

. ~"":/..lo- \ " ."~." ~. ~~"\ ...

. ' \~ '.
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.'informal ~eading t~et's : ( BO~d a nd Tin ke r,' 197..J1 Harris '
/ '

a nd Smi t h, 19 76 ) . ,
,' j

The ;~ason~ ~~r , admi~iste~in9 .r e a d i ng ' tes ts ~~e i;Jo't h. ~ ..... \ ' " . ' " ,
ma~y ' a l'!'d Va r i e \ The mos t -conunc:>n ,re.asons . 'howev~r. ~ rela ~,~

' t 9 c ertain o f ( t he ,f ollow-i,ng po~nts : . (1 ) t es t s are rel.1;tiv'e l y

easy to 'a dlTl i nl s t e r ; , 12' -'. the y are e,ff l ient whe n gi~en t o . a •

grou p o f c hildren ; (3 1 t he scores. resUlti~g ftom t he m a re
, "- " ,

easily no t e d on a"""'ch,ild lscumulative record I j 4 1 the ' s c or e s :

:oa r e pr ec i s e and , the~e'o>:~ ; us efuLin_parent~~teacher _con~__c '~' .
eerence a s lSI t hey can compare the ov e ral l , a ch i e ve ment of \

~hdividualS an~ groups t o !that of' a gim eral po}iulatio~ :\

i

. .[
_: ~ -- '~. ,.,'/ '

u • ~ ,

child' s strengths a~d ~eaknesses)nd a ttempts to iderttify

gr owt h a rea s 1n whi ch childre~e pr ogre s }4g satlsfactor -
. ' ' . I I '

ily , and t o p~npoin t ,o ther.areas to W~ iC\ 9~~{lt~~ .at~entiori

s hould, be'9iven (Ka r lin . 1 973 ) . 1 [ ' .'

I n t r oduction to the Problem

". The c l a ssroom teacher i s cons t antly invol v ed in t he

. 1~for~~' . d ia·ql'l~qi s ' .o ~· c.hl~~ren ' s ;~a.d ~ng dlrrrcuiti.es
. . .' ., ' I ·

thr? ug!l ?bserva tion' of . t he . Chl' ld ' s "e ve ry day wlflr k .a nd "

th~J;~~h , .~~ac~e ~~made t es t s . " , ~f this , a.~p~OI~Ch -Ls , n~t
-:l sucqe ~~~ul 1~ '9i~ng e:nO~9.h Info~m,a ~~on.t. . t he :;a:Cher , .

may i n iti ate a mc xe sys'te matic exa mi na t ion of the c h i l d 's

' r ea d i n'g d·,i,ffiC.U\t l~~_S. ~Y usb? both :,stan~aidized and

.f
I
!

. " t.
f
!
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(Chall , 1972; ~urkin , i972) .

pe r'hapsthe most ' i:inpor'~a~t val~~. of r'eadin9 - t~~ts
is that t.hey de fine our thi nki nq "about ,a child' s ectueve­

",..m~~t "b y en:abli~g us -t o s peak abOU~ re~dl l)9 ah U i t y i rt ·

- , -q~antit'a:t~~ , terms. (Traxie~ , 1~6~)' . . . •

.- ?
. ,The ~ajor .ove-rali pur?oseof, te~tin9 ,i n r ea ding , .as -:

. . ' , . , >', f" " . '_ , , " . . ;',: "

It re teee s specifically "t o the classrooJif t e ach e r ~ . lata

prov i de ' -'in~ormauon :th~t' ~s ' r equi r ed _'£o~ , th~' · d~velopment -,~'£.

a; 'p~'~gram to su~t - the ne~ds ~f ' the ' indivld~a l Chitd ~ This '

pur~g'e ~y .be ac h'i evea in ~he ·. f~ llowing w~~ s' :' 11) b~

findi ng a starting POi~t r cr instru ctioni (2) by ' co mparing
. , ... , . , . ' \ '

re ading standards - i n- the c lassropm wi th nationa l norms ;

(3) by 'c ompa r i ng: reading standards of· children ,wi t h iIl t~

~~~,SS J (4) ~ inea sp.ring prr:;gr ess in ' rea.ding; ( 5 ~ by assess -

iI\9 the "eff e c tiven'e s s o f va ~ ious . appro.iches to the teachi ng '
) : . - ". , - . \ " : " /

ofread~ngl a nd ,' 16,) by ,d i a gn os i ng, r~ading difficulties?f

indivi duals IPumfrey, 1976) . •

t' :

,
\
I
1



.... ~ " i ..'r He goes Btl t o state tha t <re w eeec ne ce have t he capabiliti es

-. r equir ed. to ' de velop ,'sound ' dl~9noStiC .ins~~u~~~ts ;J6~a~a1Y 2 E!

'or--.

. (HiJ.l, 1974).

students ' . 1ea rni n<] problems " Ip; 95) "· .

, ,
The readinl] t;.est 'must be ~e1ected ~n ~ljlrllls o~ ' tne .

,-"
Ratio~':le ~o.~:~e,StudY ' " ~ ' , , ' • to

ChOO~lng. <in, " a:~~opr,l~t'e: ~~adin'?4 t e s t\ ca n p~~s,ent.

. prob-l.eraa for , the ,:te~cl!~J:"' who. :l s no t- f~mlliar ,wi :t.h ·sue.h.;

:, t:~sts . · : F~'~ ' .~~~m~le , a" test .~a~n:t' ·b.e s: le~t~d~m~rel; 'on \
~ . ' . , . . " ' . . . ' . :: . ' . .

t,he :,~~s i~ '~f :H s t~,~~e,: Rath?~" th.e ~e~ ~ .tS~~.~ :c.ar et.up y . '.:

exa mined. ~n~...t~~.~ ' .i~~.tTUC7i:ns ~~OVi~~ " .in ' ~he. ' ~~.~U,~l , ~~~u;~ ,:::.

inized . If tes~s are to provi~e any relev:~n t 'i nf or mation , '

,f ca r e mus t ·b.e taken to sel~Ltest~: ~h= t. ar'e approp~~a~,e ' t o: '-::

the c ont ent of .the read i~ pr~<]ram ( l .e; , tests t ha t are ,

a~tu.a l-iY .impor~4nt in , a/co)np~·.tshing the,';choo;t ' sOb je'qtive'sl
~ " .

IBrit} a i n , 1973; q; 10C~ " 19':) .:. .

, . I ' ,' . .
.The: t lils t i n<].of r ead i ng ..ec tnevemen c is ' a necessa ry

pat~ 'tIf the total" scope clf . r eadi ng evalua ti6n ~ rathe r 't han

~e,~n9. ' ~ separa te ' ~n~ i ~Y . .Therefor~: a.c'rit,~ca 1 ··~r~tet~6n ,.

bY'"w,hiC!;I ~ re'!-ding test must -beju.~;ed i s ' it s ab,inty.ta .

., cW r i,bute ~S~f~i. , ~n~o~~tion not -on'ly ·.f or th~ ' CV~.luat1on ' ~f

indiVidual or <]roup··read1nqab1.~lties, but · dso. f or the ",

eva luation of t he p:t;'ogrCl;mrespons ib le .for the develoI'I..men~;' •

, (

" .
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. ~om: tes:s L;;esi~ '
-_~o; measure t he .pr ogr e ,s s cif·grou'ps "of\~Uden~9., ;':While '6 t her s

.~a{~ dedg~e'~ t'~' , ~~O~i~e ··~n~'ci·~a~loI\~~·~ ,: ~~tU~i~~l~.'s t·~~'en~~ -.

' :::~::::;:~~t~:~:e:e~:u:~n;: ~~::~ i'~ ::h'::::;:~::::~' : ,...,{;
~.i~.f~~~~~,!~ ' ,'on: .~~1~ 1_· ~~~~l~~~~~.~ '; : ' . ~~?~:::-~_~r,~~a,a.~:~~ ;:~.a.~ ~_ "

: d~te_z:m1ned , ~~t',~ype ,~f 1n~.9~~~~n " i:S , r.~q.~~r.ed ":,, t~~ :.,-": . ,"",':,', : "" ,

~~~~f!1~~~~~' " ;'
. empha s Lzed in t.he·ln~ruct1.onal- p.rogra rn;·

such .e a , word :r;ecognrt+: oni , vo.C?abu lar y;
a~B,: . comp~~hen~~n; .. _: . "" ,":., ',,"

l : ·:rh.e t es't ~h~ouid "C.9~~~ ~ '~an~e O{9ra~es ..
. .I~':.- '. . <..,' -. . ... ' "

1. ·· The r eliabi-litY -,of -.a .t e s t sJj.oul d have
b~eneS:.~bl~r~ed"at. : S~~i~'~~~tory , ·l~V;l :.. " . :

4 . ' Tl:t~' va l i dity of , t he ,'t-~ mus t be i\deq u·at!t' •
I p .71 ) ~ ' . . ' ~ . " •

. ' . .' , ' . ~ ~." " - " , " ;'. ..
~ In fOrJ.lla ti cin· co:~c~rning 'v·a i i d i t y and re!i~b illtY , ' ~f a '. ..

. ': ,. ' , ~

t es t c an be .fcund .m t he mari,ua l of most ,~ts ' 01; i n .Bur Qs ·

I · M~tal· M~~ s~~.eJl\e tl ts 'Yea~b~k'~~ ' ~. " ' 0' , " '" r,,'..0 •• • ' .: ,: .~;

·V , M~YI o'~ t,¥ s t~ndafd t:extl::l~Ok~ on r ea'ding " lve s'a~t!>

, 1.,:'

', .

.•6'J.••....
I • . )

.' . " '. . ' . .. . .

"_..
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1njO~t;o~ on ev.?~ '~~·:nq . and in some ;nstances.
· .:r:eVi e"; a 'n~er ~f r"eadlng -t e s t s ~ha i "ar e av.t;'l ~ble . pu"mftey

. , • . 11976). f Qr ,e xa mPl e . 'd e s c : i b i!'s a l arge numbe~ ~of reading. an d

~tell.igence -testS ~ ' al~~9 ~1 t.il. the author ~s na~and the

· ~ame'~ a nd "add~e~~ of t~~ publi~in9' com~nies . Other

'\ writers , s uc h as Zint:z (1917),. spac l)e ' (1~76 . 1981.1, and

". .Far: a~d' ~astasjOw 11:969; , 9i~~ de sdr~Ptio~s Of ' a va~~ety
",of tests.. ~anlY teacher~s, nc wever , do ~ot , 'ha \{~ acc ess to . . • ' . '

thes,e b oo k s , no r .t he _time t o -r a t d t h rough t he 1a r g e numbe r

~~proie~~10~alteXtbdO.kS . ~o _.f1n~ ..,j:nfo~tlon on 'tes t 's . an!'­

~e'st1ng: ' . ", .

. ·~The. ~~~ :eilabi~ :an_~ ,:ompreh~ns1V": 'wor k e n t.~s t~ is'

BuraS ' ,Men tal Measuremen t s 'rearbooks , THese boo ks pr ovid e

""' . informa~10n' about ~publi~hed test~- .and ~resent . erit~Cal .

· rev~ew~ -6y .. ~estln9 and reading ~i.alists· .' -The purpos e of ~ .

th e se boo ks is t o help those who u s e trt st; to S~1E!C~' the best

-. of what I s , av ailabl e and -to interpret c or r ectly · the r-es ul ts
· . . . .' ' . ... . ~. .

. o~talned from.t he use of the tes ts . Unf o r tuna t e l y , accordi~g

" tQ Harr is .!lnd Sm.i th (1976 ) , many t e Ac he r s do no t use t he :'

:ear~:- s ;~:.r' becaU.i·~ " t hey d"c,not know of their exis t ence ,

, do ~ot. , h~ve ac cess t o the;, .ox ..~~cause t h e y do not rea l i ze '

t he v~ l u'e l of dOi'~9 so· (p .1 211 .

!
' I

I
l

, .-._-~-\---
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Statement of , t he Problem

,. I
~gnOSiS 1-5 ~n esse ntial a nd , i n t egra l part 0: t h e

., . teach~ng Of~ r~a~in.lq ." t n or-der- "to do a thorough job of the

· diagnosis of' ins t r uctional r yd in g l eve ls an d t he IlJfs tery

. 'J. 'o~ .' $pecif~c, ~eading s kills, t.~e '"'tea c h e.r ,rou,s t , u t il ize both

standardized a nd in fo rmal reading eee e .e. '.

. Th~I"e are a varie t y 'o f ;ources where t he c lassroom

teacher can find i nf orma tlon on t he: t ype s of tests that

are a va,i1 a b l e , ' Tbe , spec~ficpurpo.~ ,0" 'thi s bhes Ls , however,· ';' \" , . . .
is 't o ~eV~l~p ':"~ . handbOOk Whi.C,h 1 1~ ts . a _number . ~f, reading

· t 'es t s,. boOth 'I n.- f a r m,a l an d stan da rd,i zed, a l on g. wi th 't he da te

~~Ublicat~~n<~nd" t~e__~:al~~ . a nd ad~reS5~s o·~ . tHe pUblishi~g
.~panle s .whe r e t he te s t s cdo/be ob ta i n ed . Ea ch t est '":"

iS,also described in t e r ms o f ....hat it 'tests ..: t i. e ~ wor d
, . . . .

r~cognitio~, co mpeeheneacn , .sp.elli~g. e'tc. i . , arnoun t o:f tim'§!

r equired f or _admInistration , usab i lity .f o r t h e .cla s s.~oom

t e ac he r , i n * nd ed gra:d~ util1za~ion , ,a n d ' ~tren.gth s a nd/ or
" ',1 " "

weakpe~ses ':&t:;coz::ding t o 8U1:09' Mental M\asurements Ye.a:-

boo ks :

Al s o u~de~, i nvestigation •• th~ l~pes o~" ;'~~adinq
ee s esweea . i~ thi~. .:ro v i nce ; ..t he rea soass for USilq t hese

tests and' who has t he resports ibll i ty for administering

',' suc h tests. Da~ pe r tine nt t o t h e se 'c on c e r n s ne ve J:>e en obta ine d
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Si qn ificance o f the Study

Dobbin (1914 ) recogn izes t he . pro bl e m t hat teacher s

1n ~hlS p rov.ince are. :fa~ing i n the area ,of dia~lng and

r-emedLatLnq reading prob lj!llU; . In t he Introductlo~ to he r
. . ~ . ~ .

blilletin, she s t ate s that many :chi ldreri i n our s ch oc Ls

~ ..»: the ~k.1l1. ~d i n t e r e s t necessary . ~~ re~-a to, the limits

of their capabhities o" She also f ound t p a t ~ .

N'e~foundland educators a re' striving t o remedy .
th,e situation . . They t a l k about i t wi t h sincere
conce r n a t ,Read i ng ccnrerences , and ca l Ion the
reading consultants for mote ef fecti..ve wa ys o f
dlagn.oslngre~dlng problems Ip , i1~ .

In ori~ se ction o f her bu lletin , .she lis ts,_'d numb e r

o f , reading "e e s es ·t ha t may be he lpfu l t o the cl a s s room

teacher I n diaqnos i nq ~eadinq di~flculti~S :

The wri ter, lnten~s- to us e t he ne ed s of the teacher s , .

. a s s tre s sed l?y Dobbin, a nd as as se ssed t hrough the question­

Ra ire, as a ~ basls f or t h e de ve l opment of . a handbook that, anb\ ut ~ liZed:. by eeachere to as si s t them i n t he selec tion .

of ee ee e to det~rmine ~eadlnq levels ·::"nd to d:i.~gnose reading-~

'pr~b lems o f . c h l,ldren in ' t he ir classrooms ..

..
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Defin i tion of , Terms

In a ny aiecuee r cn on ' tests and mea sur eme n t s, "t h e r e.

are a numbe r o f terms that may be un f amil iar t o rna,ny ~teache rs .

The f ollowi ng t e r ms, bas ed on the ~ost co~nly us ed q,efin i ­

t ians in .the pr ofessional 11teraturc , ' are defined bel()w:

I II.chievement· tes ts : These tests a t tempt ~o d iscover

dif fee-ences i n abilJ.ti":~,,. am-ong · i nd i vidua l s. t o disc~ver

the a:eas o f ,r ea d i ng a nd 'mathematics. Some inc lude sub- .

-;--__. t e s t s i n .~pO:: lling , ~9'uage a nd . reference' ~~l11 S (Smi th

and Bar rett,. 197 4) .

'"",0 1a nostie tests : There -are two type s o~ diagnostic

t e s ts - g r a nd , indi v id ual •. They a r e d,esigned to break- " ' ." ."?" th':l total. rea~Un9 per f o !=mance f n t? specific, s t r e n?ths

and , weaknesses (Karlin , ' 1975 1 •

Frustration level : - Th is i~ the lev'elat whi ch a
' ."

ch i ,l d ' s read i ng s kills break down. The child makeajaany

e r rors in word r·~coqnitJ.on• .,i s ~nabl~ to.,::antict.pate meaning s ,

is si~w.· , hesit'ant an! shows s igns o f emot ional t e nsion a n?

d i scomfort. Comprehension a t thi s level is 5,0\ or less

(Borid and :rinker. 1 973) zintz , 1977) . '

. --.; Group survey test s: . These t e st1 a re des i g ned t o

prov i de a s c o r ei ehac..wl11 tel,l t he t e a che r h0'l' well a - ·

~
. , . .

, ~ ' . ' " " • _ " ' • • t '- " .
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/ / c Laasvcr- an ind i v i dua l compares ....i t h. o ther qhildr en of , t he

s a me a ge and gra de . They usual l y con ta i n 5~b~ests of

voc abu l ary a nd c ompr eh ension ,ISt a uff e r , ' Abr a ms an d Pl. u l s k i ,

1978" .

Independe nt reading l eve l : Th is i s . t h e l e v e l at
\ .

which a ch ild can read ea s ily an d flu ently without a!1lsis -

e en ce . He /she r ecognizes a bout 9 9% of t~e wcrae; Much o f

t h e mater ia l t h e c hi l d sel:,~ is ,fPr , f :e~ ~.ead ing : ~h'?U~d- be .

at ,this le.ve ~ (Zlnt z . , 1977"h . '{ 0", ',\ :

I n f orma l r e ad i ng inventory (I RI) : Th i s ty p e of t e s t .

can 'be easily c~n~tructed by t 'he eeacne» f r o m mai e :r;lais th~t

a r e ,u s ed f or i~strUC : iOri •• .It consists of 9,ded passages

for oral en d s i~ent re,adi n g with quest i o ns t o t est co mpre­

hens i on. It he lps t h e teach er determin e t he c hild I s f t us' ':'

tration. ins truc~iona l ..an d I ndependent, reOidi nq lev~ls'

(St auff e r , ~., i978).

•Instructional ' r ead ing l ev e l : De r .e rmt n e d fro lll t he

, ir1for ma1 read i ng i nv entor y, t his l ev~~ . show s the po in t at .

w,hi Ch the ' c hild c an b e nefit Er c m s y s tematic instruction .

' Th e material .will pr e s en t ,s ome difficu lties , bu t mos t of. . .
it..will bewi th1in his grasp', W? rd r ecognition at t his:

t l e Vel 1 s a bou t ,95 ' . a nd . comprehe~ S iOn a·bouq % (Bo n d ·and

Tinker, 1 9731.
: " I

\
\

, ......._ ,.....,..
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\ Reading r e ad i n e s s : Thi s i .s the stage at whidh ,t he

child i s ,r e ady t? begin a S~Cif1C ,reading program b e caU, e

he ha s reached a ce rtaip. ,s t a ge of ment a l .mat uri ty: h as a

-sa tisf act or y ~motlona l, adjustment, and has acqul.r~d an

adequate background o f expe r Lenc aa and attitudes IBo n d

a nd Tinker , "1 97.] ) :

Reliability': Rel1ablt1t~ is the ex tent t o which a

measurement fn s tr~~~nf is cO~sistent in t hii ':"res ultsit

o r ,its a lte:rn ate ~orm Is pe che , 1976 )" . .

yields from one ' app lica tion t o"the n~x.t ' o f the ' same t es t ~. )

1976) .

Si nce thiS' p.rojec t -Ls 'gea r e d, tow a rds us e by ~~e

pr i ma'ry and ,e l ement a r y (i.e . ' gr ade s one to six ) "t eac h e r s
. " -. " "

~.n . "this province , i t was necessar y to obtain some_i':lfor~-

t ion f ro m a cros s - s e ct ion o f the se t,e~~hers regardin g th e

Li mita t i ons of the Study

' . . .
Standar~lzedtests : ' . Thes e, are tests who s e scoring,

norms, and : a dmi n i s t r a ,t i on have been es tablishe d as ' a . r es u! t .
' I , " .

o~ the ' t e sts being 't r ied out o~ a l: rg~ number o f . su b j ec t s •

. ,Ma nua l s contai.n table s .- th~ t co nve r t raw licor~s to'gr a d e

scores IJackso~, 196 .9; "' Sab~ia "and Ysseldyk e" 19 7 8 ) .

Validity: Th is" is tQ.e "ext e n t t o' which a t e s t

mea s ure s what i t c l a ims to mea s ur e (Harris and s mitIR ,
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, ~ \ . . " ,' - .
ty pes aftests , ',i f any, that are used i n t he i r c l a s srooms,

the purpose o f t~e,e ceace , and ~hether or no t t he eeecber-s

themse lves a re i 1valved i n t he process of t est i ng and

diagnosing. I n. dt'der to gathe r ft thls .infor~atiol1;' a ~es ­
tiOnnai~e , deve.10re~ by the wr.it7.r far t his pur~s;, w~ s to

seJ;l~ , ·t~·-a ra~dom ~ampling of pr imary and eIe me n t.e ry

eeacners t hro ughou t .t he pr-ovt nce , Sinc e t hi s represen ts-
" , .

a v~ry small 's ampling .o r th e t~'tal popUlatiO~ . , ' a ' limitation

, lines . t o ch oo se t h e· rnoa t; a pprop ri.te test f ~om the ,fl..
ha ndbook . / .-J

(

i
, j
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REVI EW OF LIT~RATURE

- I ntr°luc tiort
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\

The review of- Uteraturc< l S 0:C:9.~nhea into' thre~

ma i n sectlon.s . . The f irst" section prcvtqes an ov erview of

t he ' char,?cteri~ticS' a nd ?eneral pr'Lnc f p Le a of diagnosis.

Th e second . sec t!;n discu~ses t wo ty pes, 0 dl~g9~StiC '"

In~trwnent;~ un de r t wo ' headl n g~ f IlI .Inform . Readi n g , Tests;

", ,~~" and (2 ) st.an~a~dized Readtn9T~s~s. , Th e third ,se:et;i0l! .

dea ls wi th the gUld~l1nes t hllt a ' t eacher s hould fo l low. .
whe n selecting the 'most appropr'l ate diagnostic instr UIllent'

t o.. us~.. wi t h hi.~.iher '~-artic ~ lar g;O,,~p of ' Children\" •

__c-_ -'-'-',,-'0o=i a s nOS! s--'-- --

.~ ~abUity t o r e a d i ,s r ec o gn ized as the mos t i~por- '

. t ant single cause of ~chool failur e . It i s a l s o re1a~ed .

, to other a~ademi c and sOCia/prob~e~s • . Children. wi t h

reading problems may "l o s e ,th~ir s elf-c:.0nfidence, ~i t hdr aw I

,.o r" be coee ~mOti0na~lY dis~U~bed. lhe y . suffer s ev~re

frus~ration ·1n :.cro1 and
l
are ~sual1Y hi ndere d 1n .~;'l

their ,school a ub j ec t s IRoswell a n d Na t chez.' '1 ? 7 l ; S t r ang,

r \

1 9 6 4 ) . ,,
...

;

;I
I
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:tr an.9 ' (? 9 6 ~ 1 conte nds 't h a t : . ' r \ " ~i1". '

Teach ers who b~crite awar e of 'rea~ing difficulties
and fo llow. up t his aware n e s s w'~th ' appropriate
instruction cap often help theIchi~d ove rcome th e
diffic u lties a nd contr ibute to many aspects of
the ,child ' 5 de velop ment . ' Th i S. appr opriate ins truc ­
tion s tem s fro m accura~. an d pe rtine n t i nfb r maU on
1n line wi th t he broad v iew of the r e ad ing process "
( p . 4). ' . •

, . ' . ; .. . .
'r eacne x e can reduce .t he ~ncidence of reading fa il u re

:~a::~::':?r:y"-:~:::t.:;':;~:q':~:~::.:::,:t:::::::,::::ro,
f a c ed b y children. lea rn ing t 'o rea d:' G~~d rea~ling ins t ru c -

. ' . ' .
t.Lo n dep.ends :·~n t~~ abilities o f .. the tef$che r to di~nose

the ~hild I S s 't ren9:hs and wee xne e ee e ·i ri. re ad ing. an d t o teac h

him/ her : 'on his/her appropr iate ' i~truc t.io~al reading" Le ve L ,

Tea~he~s sho,~3; t!I ~~ow wh<lt cnl1~.~en ~ead " ,~hy. t he;y " ~e~d~
-t- --:',~t_beY--re~d ..--hOw--'w:ll~t~ey, ' read~ an~. wha t -re ading diffiCul ,t ies

they are hav i ng ' (Sm"it h , 19 691 ' St rang a n d .I dnd q u dat , ' 1 960 ) . ~. " . . • . '., . f.
Diagnosis is t he, precess t~rough 'whi cjl a chi ld's

strengths and . ~e~.kne ~se s i n ,r ea d i ng-ar 'e .determin~d . It..
'sh o ui d l e ad d i rectl y ' t o . ~e'~ improvement of r ead i ng t h rough

t.he ~~ln fO[Cement: ~f .~he s t reng t hs and the .~emed iat10n of

the . ~1f 1:.icult i e s ~i9covered . Withollt s ome diaq~~St1c

information, ·i t would not\~ pog g ~ble ",to gi ve ind iVidual

i ns truc tion . , Di agno s i s i s a bas ic ,t oo l . in prov iding fo r

"
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. ~ l i nd i . i d u," d1f~e{ence'-. \ Wi ~hout the' infoma";n obtained

. from diagnosis, the teacher cannot help each ch ild realize

. his potential readi~g a~tlitY. ~- m.ost teacher~ ' know '

whe th e r or not a 'Chi ld 'CiJln read , m~ny cannot state t he

. specif ic , problem wi t il a ~ew to rem~d iation o'f that prcbLe n .
I .

(Dauz at , 19771 Gusak, 19 7,8: St ra ng , 1964) ~

• Acco, ding /" ~m1t"\ " 960>; ' I., :

Diagnosis should pl1ecede a<?tion," it 'should be

._~~~~t~~o~~ea~~a~~~~w~;:n~;~~~v~i:~~m~~~i.~~:
hope t he re is. f o r ~f~q~ering th~m [p , lSI , :

Bond ~n:.t T~kei· 1' + ) ~~nt~nd ;t~at_ 'Dia'~!,SiS
consists 'o f .~as)1ring and .~tudying' . the , 5ympt~ms ard
dete,miningthe causes i n .olr~" -to ~nde"tand t he n a ture

Of ' t he disabili ty ';' (p-l 16cJ) I. . Th~Y i ns ist that unless t he

'na t ur e ' o f the d"ability ~.\.n';~"tood.i;. i 11 not b e .

'; po s s i bl e co provide ~ppr~priate r emedi al instruCtiori.

'. ~ /. \ \. .
~~:~~~:isw~~k i~~:iy i~o!1~; e::~:f~iO~fat~~O_~~:~h ,

~~:c~;;~:\i~;e~~;~, s;"~~:~~a~neo;~eu~~:~~;~;n
wi t hout adequate di a gnos i s -is likely to fail
(p. , l6~) . \_ . I' .

-'. I n ~der ford.ia9nos~adlri9 to make a po s i tiv e

con~ion for the e~H( '~~h: 'res ponS ibi lity' fo r ..inf ormal
. . .

dLagnosis must , be assumed by . .t he c lassroom teache r . D1agoo-

s rs ~f read in~ diffiC~i"~S is .~s:;n"al part' ~f Clr~

' \
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< ~oom i~s t ruc tion . and the be t t er .classrOom t e ac h e r s a r e

con s t antly studying t he reading strengths and we akne s s e s

of ..th e i r ch ild ren . I t 1s not; p?ssible for c lass~ooll\

teachers to con duc t 'an in-depth C l ~nlcal diagnosis . ~e l ther

' t he i r time nor their t raining pe rmi ts t he m.to d o .so in a

classroom 's e t t l ? 9 o A~SQI :}n/s~me instances , the detailed

d1a9no1l1s a nd rem'edi atio~ may best be g1ven l rr e pecka L
, '. ' . . .S' ,

readin;J..cente ~~ or clin ics: Teachers ca n , ,howe v e r , . ide~ti fy

,s pecific reading ,s kil l def1;lencies . and can ,d: r e c t l::h<Chl1~,

to w.ar<:1- ' a level of prOf1Cle~.:ra period of systematic '

instruct1Dn~ ' (Bond an d Tinke r, ' 1973 ',; ' Oauza t , 1 ~7 7 ; Sll}lth , .

1969; Wil s o n , 1977). .

Diagnosis' shoul~ ~eg:n ~ith ·~escr lblng.\he rea~~ , ..

perf'orm~nce 1~erms of vocabu I ary , word recognition, ' .

se nten ce a nd para'gr.;lph co mprehension. 'I t is es timated
. . \ . ' .

that 90 t~ 95 p.oreent qf eh; 'dre1:;"'th , e adln9 p r obl ems

have defic iencies in' word rec~t~on. Thi s , then,

a ffects th e c~i ld I s abi li ty tQ ' ~bt~in the mea ning s of

wor ds: understanding wha t is r e ad, end the speed of . read ing ---, "

, (Wink ley,l97.0) .

. The major purpose of , diagnos is / a.cc oe din g t o St rang

\

' J

(1 965 ) ' i s t o dete rmine:

, i .
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" .. *rs t , where to begin ,in overco"'mi~g the
~1ff ul tles; second, what s kills and
abi l t.Ie s need to be taught; . and third ,
which ae t .hcd i s most likely to help .t he
child learn rapid ly {p , 4).

if;,. ----
The -in~~tlon u s ed in making ,th e s e aaa easnencs 19 d erived

prlmarl~fro!" three sources. The first involves t he daily

studying of the nature of the errors 't ha t a pupil makes iil
. " , . ......

his oral and written work . S econd ly, the teacher ca n assess

:/. theindiyidual .di~ference~. ,;..n behavio\l~ a~ the . st~dents: work

. on .t~ sks . and fn teract with ,'the..-tee cher arid?tJ1~.r students.

Third ly, the t~~~?er can le ar n to u t il i z e l~~~rmatioh ~~om

standardized tests that measu re in dividua l differences .ea

they pertain to t he learning process (~Oj;e!lDerg, 1966;

Strang: ,196 5 1 ,

Ge;eral" Principles of Diagnosis

!'here ar e certain "bas'i e principles tha t u n derl i. e

all diagnosis of reading strengths and weaknesses an"d

ShOUld /be borno""i n mi nd by t·eaChers . when they are invoa­

v~d with the process of diagnosis ,a n d ' retne~l.iatiO~l;1e

following i s a'discussion of the most common of these

pr inc~ ples a s promulgat~d by Bo nd a nd, i'inker (197 31, ;.

Da uzat (1977) , Potter and Rae" (1 973 ) • . Pwnfrey (1976) ,

"' s t r ang (1965 ) and Bertrandan(!: Cebula (19801,.. .
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1. Di aqnoSis 1s an integral par t ",o f
l
eff~~tive .

teaching - ..:. Awar e ness of the diagnostic areas and r~su l~

ting ide~tification .of skilI n e eds, o f s t l.;1d ent s., s houl d ..suide

i nstr u ction :- Re ~a: tive ly si l'l.!?~e!iagil~sl.s should fOll f'"W

every r emed i a l lesson. It furnishes the ' b asi s 'e c r. se a ec-

. .. ' , ' . ." - . - '
ting the procedures to b e used ~s the stu d ent ma kes progress.

/ 2. D iagnosis must st a r t 'wit h 'nieasu remen"t 'of more"

. , generai· a~eas .- ~ Such a d.~~gnosis is' used to '~d~~tifY ' ':-l
ch ildren who are doing relative ll' :poor Wor k In r e adi ng. ' ..
as compared ~1th t hei r ot~er achievemerlts . , .Th~· iluitrud- '

t10nal prob~ems ,ot some of the poor rea:~ers rnay .b e

isobted. a~ corr e c t ive" measur es ta~.;.en,

a. D i agno s i s lIlUst be efficient ':' 9 0 1n'9' ashr as
. " ' . .

and no farther than is n ecessary - - In some cases t he

d ia lJno s i s of. . 1J, disab~ed -r eader is a l enlJthy process. I n

_othe~ ' ~ases , howeve:, the . ~llt~,~Cti~n~). needS' of t~e Child~
can be . is~lated Ea Lr ly 'e a s ily .a nd quickly. Diaqn~sts

."s houl d PI~c.~ed-on lY, unti l the E?roble~ has ~een , isolated \

.e nd no f ar the r . .
4: Wheneve r possib l e; s t anda rdized ' te~t'pro~edurci; ,. , ' - , .

s houl d :be use~ - - Howeve r, t he -;~aCh:er , n~edi .t9' be awa:re

o f t he ' 11mit~ tions of av a ilabie '- lnstru~ents: in th i s fi e i d

and be wUling to u se other types of . te'sts . such a s cri terion ­

refere'nc~d tests and ihfo rmat reading t eat s .
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, ) 5. Dl.~qnOStiC t~ac~nq 'i s .t he h~~iS · f? r .:~~ ing ,

curriculum decisions - - As the speC1f:c .reading strengths " .

and weaknesses a r e dlagnosed ~ the instructional 'mat e r i al s ,

nethop.s , goals, and orga~lzationa1 deSi9n- ' s~~:Ld be" a1te~ed
~ ' . . ' ...-......; .

- or varied t 9 su it the 'ind::~dual needs" qf .t~e· ~hil'dre~. I . .. . . ,A'

6. No as'~Ull1pti.on Should 'be lliade about · ,the ~ f~c-

. t1vene,~ of pte'~lo", ' i"'t'"~t i;" ofthechh,,' r,,~ntlo" 1r. _

oI t hese lesions· - _ . ~ . serie~ Of. informa.~"test_~.:Jn ~a~tl~ •

d~t~rlll~rie whet her or ..·~ot,. ,the ' ch:ld haa gra~.p~.he, ~ -ted-a l ".. '"

:th~1 'ha !i ,be en. t17U9ht or '~eth~r r~~t~qCh.l~g ,i s" , ried~s ' .~ xr-, .

...." ', 7.

. read\nq'pro.cess .i s not , ~omple t~! th~ :di~:gjlo~,fs ,Of a. - ,C/ '" ~ "
readi.ng difficulty ; ho l.l.old be based on 'a p a t t ern of scores

." ' , .. .. t . ,,'
ratings, or reading er rors - - . Bonq and T!nker\ (1973)

, ~iV~ 'a' c~~a; '~~mPl~ . a s . to; ~h:( this is necessar~ :
~.•:. ~. .• •• when a f!f t 'h -gJ;ade "chil d ~s O~~y: t hird- .

;:' . grade ability,..in ·SYllab~.c;at. i o d .the ,dia gn o..8,- "

,:~ I) ~~,~:\:~ :~~~:b~;: · ~:C:to~h~;~~~yoi~t~~eak
" ' di!f f f<:ul ty ~' But wilen it is · noted 'th at ' the "

: ) ' ' Chi l.d ' S general re,adin g abi i ity is ' on.lY t.hat .
of a seco nd -grade child, his- abUity to
syl labJ-fy becomes a s t rengtl) . rather ,t ha n

' . ~ weakness. (p,; .1 7 71: ' . . ' . , 'I ' •

s. : ~9nosis '~f ' read i ng ·di ff icu l t ies· often re guires

th~n an assessci~~ of co9rrklve' sHWs as · ;eading

di fficul s ~ be "more s ----t~matic · of a ~i~e' ', ra~ e oi

/

\..



Informal Read~nyest~

,-.--.

' i~por'~an t i n:fOl'ma:ti o'n riot _~niy " ~bdut wha~: ~?i:~dr l!n - know .
)

l
: 2 0

may be caused by physica l, senso r y , emoti onal or envfrcn ­
\

ment a l fac t ors • .~ese ch ildren s houl d b e, .r e f e r r e d t o. , . .
spe c i a lis t s f or more intensive diagnC?si s and remediation.

9 . Only by developing 'lmd refining diagnostic

procedures can our · ~~de;..s t a.nd l ng "Of t~~ reading process

and our a b i lit y t o prevent and alleviate readin~ diffi­

cu lties be furthered - :.... Tests, are merE71y' t oo l s and 'by
. . .. -'.

tl1emsel ve s , cannot help m,eet Child,ren ' S ne", . Ho,w,ever ,

when · used '"approp~lately ' and skilfully , they -provide

I
Infor~;l r~~din; tests are de fined a s non-~tandar-

dized procedures f.~~9athe·ring_ specific. information . on the

child . They prov~de ' ~peC 1fiC i o f o rma tiOn E>n the '-skill

d~ve lOPllle~t . o~ ..the . child ' at :t he t .l,me th e t es t was ' admlni~ -

t~redlpotter";nd 'Rae •. 191'"31,. \ .

Informd Reading I nven t or y '
. . .

't1Ie mos~ c oamorr type of ',:i n f or mal ' r e ading test is

t.he informal : r e a d i ng inve ntory whi ch i s c~mposed of a

series ·of . ~pa~a9raPh.S of " inc~eaSing r~adibil1ty, diffJ.cuity, .

ee teceea from books that ar e graded and ,c o nt r o lle d i n ter ms .

~-_....-l



-,

,,'
of l ev e l of d ifficulty • . The 'y can he l p the ti)achel' e s t ablis h.
. " . ~ .
,an """?".of f~~eadlng levels -. i ndependent. .re a ding

level , instrUctional )readin9 leve l , frustraUon level, and

l1sten i n.9' capac ity level. The i nde pende n t ~eadlng level 1s

the level at whi cJ:l t he c hild .c a n r e ad w.~t~ fluency , under­

standing , · a~acy . a nd' e njoyment. He / s h e r ec o gn ize s about

99\ of t he words ami. ' c an answer a t l"eas t 9o, of the que stions
7 ' .

i without"err or . . ' Oral .r e a d i ng is c~aracter lzed ~Y pro~er .

phr:"sl~9 a nd acc ura te i n t er pr e t a tion o f punctuation. The

ins~;uc tional l.e ve l 1s ~h'e level' at whi c h the c hild can r ':!ad.

sa t" ' act",, " y. ·prOv'ded tho t he/.';& r~celv.. tn s er uct.t en ~~d ' '\ .

s uperv i s i on f r om .t he t e a c her . Wor d rec09nJ,t1on is "abo u t 95 \

'. ~p~ c~.. pre~enSl0n 1; abo ut 75'. At , this i~vel , s ilen t r ea d i ng';..

rate exeeed~ .o r a l r eading r ate • .The frustration l ev el .is the

leve~ a t . "'hieb a •.ehll~ ' s read ~ng s k il ls b r e ak d0"":l " , The ch ild r-

Zintz , 1977) .

f---..
The inf or ma} reading i nventory otfei; s a Si mpl e ~nd
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III e va l ua ting ~h'Udren I5 unders t a nd ,l nq of mate ria l ttle y

have read: ( ~l _as s e s s ing the functl~nal use of word r ecos­

' -n l t l on skills ;. and l SI ob s e rvi ng the ir abil i ty to re l oc a t e

i nf o rma tion read previou s ly '~Ull~.r . 1974 , Su.uffer , Abrams

and Plkul s >tl , 1?781.

This eype of test is f lexible and c an easily be

ad~pted to meet a .ch U d ' s , part ~cular need . It is e a s y

t o a dminister lind check', Apa r t from determi ning read in.9

abi l ities , i t can a lso be used to eva lua te "new pr ograms ,

t o co~pare va rious 9rou~s t o deter 1!'i n e t e ac hlng ,Of

material effect i ve nes s , ' t o de t e r min e sk i lls i n a 'pa r t i c u:-
, " ,

lar acti v ity, t o determi~e which chlldren can be{l t profIt.

from pa r t icular: ins truc tiona~lan s and t o indic a t e an

instructiona l~ s eq uence f or an indi vidua l child .lxar l i n ; .

1915 : Po tter .and Rae , 19131.. , . ' ,.
While tea'ch ers .c a n dev elop ·the i r o~· in forma).. r .ead iflq

i nventor-ies ~rom readers· ·u~~d i .n the 'cl~ ssroOli ~ ther~' are a

number o f s ucb inventories that ha ve already been developed., . .
a nd pub llshe,di such as t h e Botel Rea d in q I nven t o ry _(Bote l , . ,

1910) , ,t he Cl a ssr oo m Rea~inq Inven~ory . ( S il~~ro~l •. 19 13 ) a nd

the Re adlnq Pl a ceme n t ' l~vent:"ary· (Su c he r' a n d Allr ed , 19 73) .

Senne of t he s e inve ntories are so de s i qne d ,that p lilr t s of them. ' '', .
can he -admi nister ed to the c lass.. as a whole';."·thu s savinq time

on t~e par t . of t h e teach e r " Kar lin (19 75) sugges ts that i t

•
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would be des-irabl e t o a dminister'the in ve nto ry on an indivi-

dual basis t o Y9u nge r children who ha ve d iff i culty wi t h

wr iting . Fo r older Ch:ldren, ho~e'Ver , he suggests t hat

thtly could do the silent reading on t he ir o....n and wr i t e

ou t the answe rs to the questions. Af t e r t hey had finished,

t he y themselves would note the time . it tools them to r ead

t he select~ns. Thet t he t eacher WOUl: have each child. . .
re ad a paragraph "c;r t wo ora lly t o de te~mine word r ec Ogniti on

s k i lls, and reading l eve l s' . I t Ls . up to t he ind i vidua l

teacher , howe ver" t o dete r mi ne . wh~ther ~h i s method would

. .__JPrk with ,his / he r · p a rticular efaes, o r\..he t he r he/she wo ul d .

get. a . r e accurate indication of re ading str eng t hs ' and wea k- .

nes s e s ,b admi nister .ing t he wh~le test on an individua l ba s i s .

The ques tions us ed t o determi ne t he .ctu. I d ' s co mpr ehen-

s i an leve l are also a ve ry i;mpo~tan t pa r t of the , rea di ng

in vent ory. Zi nt z {19 77 } c ontend s t ha t t he ques tion s should

. be designe d s o that t hey ~es t " f ac t u.a l o r memory i,tern s l

in ferential items requiring r eading b etwee n the lin~s l vo ceb -. .
L. ulary, items~r : e s ting c oncepes r and i tems f or . t esting

abili t y t o u s e contex~ c t uee '' Ip , : 11.

• Smith a nd B3frett ,(1 974 ) cla i m t ha t whe n the teacher

~develops his/he~ own r nv en ec ey , it has ' a ve rr impor t ant

c,hara'c teri.S tiC 1(1 , th~: . th~ eva lua~ is conduc~ed 'wi t h ~e

same or simila r materialothat is being us e d fo r instructiona l



./ . '

pu rposes .

"\
Wher eas , ac co r d i ng t o Karl i~ (1,9 75 ) ; whe n m v en-

t or i e s are pre pa red · from ma~erlal s diff e ren t f ro m those '

u s e d 1n class , the r e su lts wil l tend t o be l ess a c cu rat e .

In con c l us ion , then! t he in ven tor y develop~d by the.

teacher f r om actua l materials used. in t he class' ~ends t o .
. ....

g ive m~re ac curate an d r eliable result s t han th ose pr ep ared

f ormally for publica tion. xcwever , 'i f ' the teacher feels hel

s he does not haVe e no ugh', ti~ ' or kno wl ed ge .to des i gn tlle

inventory , he/sh~ ~ould u tilize; t he. p".z. i s he d t est.s s i nce

t h ey will gi ve a fai rly ,good indic:~tion of t he , stren~th s and

we ak nesses . of hls/he~' 'PUPils ; °A ,numbe r. of ' I n fo r ina l read ing
. . ' -" I . , ' :: .
i nventories wil l \be lis t e d .1,0 the ha ndbook t o give t eachers

\ .
an i nd i c a t i on o f wha t i s available i n this area .

Cloze , Proc e du r e

The c i cee procedure i s an i nf o rma l means ' o f e s t .imatin g

,.,.' t~e , diffic ul ty c hild r e n will ha v.e in re~ng gra ded i'na teria,~S

and of de ter mining the l e vel 'of r eader mos t suit able fo r the ..
, ., \ ' ' . i

individual ch ild . Two o r three \excerpt s are t ake n f r om e~ch

~ok in a r e ad i ng s er i e s " f Eve r y \ f1 f t h wol:d is e l i mi nat e d .and

th~ child ' is expec t.ed to read t h e pa s s ag e an d wrl t e in the

.actua l words t ha t have be en omitted.

A child who cannot , upp ly ab~ut 40 pere"t of th e , .

mi ss ing wor ds i n a pas sage taken from a given boo k fa ils t o

comprehend the material well enough, ,t o pJ;ofit from i ns t r u c ·

efcn at t he level. I f t he s co r e i s significantly be l ow 4 0

\
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I' / 1\ as

percent, the child should try the ~ext .l owe r level ; If the..

score is well above 40 percen t , the chil~ should ' try ' the

next higher level (Karlin, 1975; Kirk, Kliebhan and Lerner,

19 781 .

According to Zintz (1~77), resea rch. has shown that

the most valid and reliable cloze "t e s t is one wh i c h has
, " ~I

the fo llowing criteria : ' .r)

'1. Eve ry nth word is omitted ,/ '
, , I

2., . Not mor-e than 20 wordlat of every 100 ,",e,
• de leted: ' . . .

3 . Passage' l eng th is at aBt 250 words;

4. DeletiO~ ' rati~s of "lPOand 1 : 1 2 inlon~er
passages ma"' be va-TId for certain purpoBllfs;

,; ,

5. At least 50 .wo r ds l a r e deleted i n o rder t o
e nsure adequate ,sampl ing of . passages 1

6. Th e exa~ t word ~leted 1s Ind ica tea as the
mo s t useful a n efficient scoring cr i teria;

7. Other scoring syste ms (sy no nym, fo rm c lass I
. prpvid~ less. n eer--eccrec .reliability and
'r equire subsantia l ly more time;

8 . 'rti e. s epa rat scoring o~ ·form c Ieasea or co n­
tent an d fuc t ion words may pr ovide ,specif i c
inf ,orma t ioi f o r sp e c ia lize d purposes. ..

I I The C.IOZ~ procedu re ca n e~slly be used by jt he c r a s s - '

room tea.cher as an infor mal read ing te s t o r as a teaching

t echn.lliu.e7
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Reading Mi s cue Analysis

I . Rea d ing Mis cue Ana lysis i s a method of recording and...
a na l y 'Zi n g o r a l r ead i ng.. erro r s o r mi.scues In ' a.systematic

. fashion . Th e analy s is i nd i cates th e r eading ,strageg i es

ch ildren us e , as wel l a's t he i r reading strenqt~s and weak­

nesses . Chi1dN~ read s e lec ted pass a ge s 'o f ' a" l evel slightly

higher t han their actual reading l ev e l , so that they will

make miscue s (Karlin , 19 75 ) '•.
. . _ i

T~ij. p xe mtse underlying mi scue .fn'a l YS1 S o1S; that oral

r e ading e rror s ,pr ov i de valuabl e diagnostic i nf o r mat i on abou t;

the ~hild '~ reading _ The errors p.ro.vide c;.ues about the

, c h ild ' s. l angu a ge , reasoning skills , . and t-eading pr~cess .

Answers to thefollowlng qu estions a re soug h t :

1. .I s t h,e miscue the result <;,f a dlalec~t'16n~

2 . Is t here graph ic similarity between the mi s cue and
t h e actual .wo,rl!? •

3 . I s t he re a ud i t o r y similarity be t ween t he mi scue
and th e actual word? ~

1. Do both ' the miscue ' and , t he actual word ha ve t he
same granunatica; .function?

S. ' Is the. miscue a ccxr ec c r onz

6 . Is t he 'rrdecue grammatically and ' seman t i cally
acceptable ?

7 . Does the mi scue . pr oduce a chang'e i n meaning ?

The an s wer s t o these questions are scored , and j udg­

mentsare made about the reader 's r ea:ding' st'tat~gies an~
kn owledge and use of Ial;l9uage (Goodma n & Burke , 1 972 ;
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