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- T K ABSTRACT

> : vove g
¢ " This thesis was concerned with the >e¢ae1qpnent of a \ . ®

handbook which lists and describes a number of reading , - .°

tests that can bé utilized by primary and _elementary 54
teachers to help 6em _diagnose the strengths and/et weak= . R

e * .

nesses of their students in reaqu. f

~—3s part of a rieeds assesament, a. queﬂiunnaire was -

designed to ine whethe ‘teachi in iand and *
o 3

¢ \Labradnt were - using readxng'tests, what typeb were used,

. " " e.g., diagnostic or achievement, and the of ‘watng"

them. 'l‘he questionnaire was sent to a randon sanpl:.ng of

:201 ‘teachers working in grades one to six lnd employed in
» differmt schools across the ptovlnce. This 111_:1:96 survey - e
shwed‘&haq many teachers were not usi‘.ng published reading .
tests. ‘In some schools, tests were used, hut’weze not

. administered _by:the cl : R gwas ugeally

“ done by a guidance SunsdlioE o a,consultant from the

school board central office ‘staff. *
: - =+ " mests inclided in’the- handbook vere selected on the
basis of »theix recomndancn by teadlnq specialists as:

d from professiodal liter . and also on the
basis of their usahiuty by the c].asuoom teacher who

“ does not nec ily _havga‘a 5 in testing. The,

\‘ P * e _._>1 N -




tests are'divided into eight categarie:

Tests, Group Survey. Tests, rndumual A:hievement Tests,
Individual, Diagnostic Reading, Tests, oral ‘Reading Tests,
'Reading Inventories, Reading’ Readiness 're;cs, and Tests, .
of Word Analysis and Phonics Skills. Publicat)_on &ata is-
qivan for’ eqch test, along with a descriptlon of t{.e test;
and cnmments on n:s strengths ang/or v(eaknesses accordinq

to Buros' Mental Measurements . Yearboaks -

Classronm Teacher" appears in Appendix C.of ‘55 thesis.

'l‘he res lting aﬂ.ubook of Eleadinq 'J,"ests for. the

It includes-a table of contents,:an :uﬂ::oduct on, a list
of” references. a glossary, an {ndex and Qdescrxptlve List

kS thirty eight reading tests.
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A @ CHABTER T.- - R

R o mnipgoawm)‘:

: . %4 Intrddict¥od | L,

s performed by the c1ass:ocmyeachex who frequem-.ty 8

i attempts to provide learning fportunitxes Which will ¢

s H foscer qrowth in readi.llnngvelo{zment. Beca,us!e of the

g E 3 mgh priority given tg rsading d velopment, a”major
emphasi$ in' ecent - yeJrs has been“placed oh resolvihq
5 o " the problem of ).ndiviJual duféren'es in reacung (Bond

N and Tinker; 1973 Dur?st and Prescott,- 19€62).

“” . ) ! Diagnosi’s of readmg p:oplems\is an integral and

essential part of'r‘eaéing msmic'tmn\ Teachers ﬁhould, '
i

L therefore, ‘be dquipped. to. -do diagnostieally—brj. nted

1nstruct1on, with emp asis placed ‘on teaching as a ccn-

tinual diagnostlc ‘cas .af chudren as they learn. 3 ’l‘he

'4‘ . effectiveness of diag{stxc teaching is based upon the

extent ‘to,which the teacher knows eath’child in the :
classruom. not only hils physical and’ intellectual
characteristies but allso the specifics cf his read!.nq

- \:
‘\‘ . development (Eond and tinker, 1973; Jan-Tausch, 19}1).‘

Diagnosr_#c teac

1nq assumes an understax}/ding of

] Most of the reaLing hstructicn in today's, schools

»

- ‘g
\ s e o
S . Yr, ;

i



child's strengths and ‘«)zea'knes::?nd dttempts to idemtify . °

q:owth areas in which childres re progress&hg satxsiactor-

P . ily, and to pinpoint other areas to which\ gre@ter attention

should be given (Karlin, 1973). . \ / R

£ Lt " Introductich to the Problem o
| The classroom teacher is constantly iinv'olvez‘l in the

“ informal dia'qnosis of children's reading difficulties

« through observatiow of. the.child's everyda wqu and

&m*h teacher-made tests.' If this approgch s not

Asucqessful in .giwng enough informatﬂ.on,. the t.sacher

may mitiate a more systematic examination of the child's

reading difficulties by using both standardized and

informal xeadlng tests (Bond and Tinker, 1973 Hartis .

and Smith, 1976). . . ) s * .

" The reascns fo: administerinq reading tests are both
many -and varie . The most- common' reasons, ’however, relate

‘to certain ofgtl{e foll.owing points: .(1) tests are relatively

group of chxldrgn, (3) the scores. resu1t1ng from them are

.easily noted on a child's cumulative record; (4) the scores

\are precisé and, therefore, useful in parent-teacher con® _
ferences; (5) they can compare the overall achievement of

|
|
[ i\ndivlduals and groups to sthat of a génerdl population

easy to admin ster;  (2) they are eff!:ient when given to a . *

SR A



* (Chall, 1972; Durkin, 1872).

Per}\aés £hé most iimportaht value of reading tests
is that tﬁéy define our Ehinking about . a chila's achieve-
ment by enabling us-to' speak about reading a’billty in

,quantu:atir terms (Traxler, 1964). - d W8

The major overall purpose of testing.in readingpas

it relates specifically to “the cxassmmﬂ teacher; 'is ‘to

provide information that is required for the development 9 3

a progran to sult the needs of the-individuil chijd. This
purpose may be:achieved in the -following w;yé: il] b}“r
finding a starting point for iv;struct"ion; (2) by comparing
reading standards in the classro_;n 'with national norms;
(3) by ‘comparinq‘l reading standards of-childrea withirn t};é

class; (4) by measuring progress in redding; (5) by assess-

ing the effectiveness of various approdches to the teaching'

of reading; and (6) by dlagnosing readidg difficulties of

imiifliduals (Pumfrey, 1976). - = .

(1976) contends that using a standardlzed test.

... saves ‘the teacher the effort of test
construction and probably gives the added
benefit of expekt item construction, edited
items,.comparative scores from other schools,

statistical evaluations Of.the test's per- '

formance for a variety of purpuses, and
A perhaps other virtues (p. 95).

5
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p . He goes on to state that "few teachers have the capabilities

« s >
requjred. to develop sound diagnostic instrumentsifo analyze

R students' learning problems" (p.95). -
 Cae j Ratio'pa'le foi_the Study » N PSR ,
" Chcosing an appzopna,te readinq test‘. can present k

. ‘ '+ -pro):lems fut the’teac who. 4s not famlliar w. h such ' e i

"tests.‘ For example, a test .cannot "be selected™n merely ‘on

N the basxs of its title. Rather, the test mus“he caré‘fully

examined’ and tkre instructions provided -in the ll\anual scrut
inized. ‘1f tests are to ptnvide any relevant info:matmn,
» care must ‘be taken to select fests that are appropriate. to "
" the content of ‘the reading’program (tlei, tests that are .
actually important in aéco\npltshing the schocl's ch]eqtives)
(Bnc)am, 1973; Glock, 1971). - S . o
; 4 . _The* tasting-of 4aqu achxevemen;: is a necessaxy . 3 .- L
part f the total scope of reading eval.uation, rather than ! ‘ ;
ﬂSeing a separate entity. Therefore, a'critical"c’ritefibn e
) by whieh a reading test must-be judqed is its abi‘r"xty to,
"% c%ribute useful inforition not iy for the' evaluation ‘of
individual ;: group ‘reading abilities, but also for the =

evaluation of the program responsible for the development

(5111, 1974). ‘e . R

6y o CO
The reading test 'must be selec®ed jin terms of the.
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. )
information needsd for dugnosxs, Some. tests are desllgj% . l‘ Do

i measure the progress of groups of students' while others

Some tests help teachers to obtain infomat;on con'arnirb ‘. S S0

1
7/ e Y
are designed to pm\ude mformationmn 1nﬁ1v1dual students ) ¥

the reading. levgls of students, and stul others prqvxde

1nfazmation ‘on sk111 development. once the teacher has

determlned what type of lnformaticm 15 required,
)

inker (19731, when selecting such ‘ tesr‘!{é f;:liowini; :

s -should be considered- i

. The test chcsen shou].d medsure. skills
emphasized in the'ins}:ructional program, 3
4 y such as, word recogni"tion, vocabulary, c v

* and: comprehensmn. 7

aen’
The. test should cyver a ranqe og qrades. « ;
The reliability of-a fest should have i d
been establi hed’ at. a satisfactory leveL . - . .
‘The: validity of the tist must be adequater « . - L
(p.71). " R s

.
(&N k . M
! Mental Measurements Yearbook. 6 TN S o 2
N MaSiy of th' standard text books on readiné dive scme o ’(
. ’ . " . .
. 3 ¥ . R ’ i
. e L e ! = ;¥ Ly
57t R g . o ]
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information on evalffation Aﬂdinq, and in some instances, .
o !

- reviéw a 'number of reading fests that are avaxlahle. Pu;aftey

(1976), for example, describés a large number of reading and
mtelligence tests, along with the author's name and the

* names and addresﬁe of thé puhli!hinq companies. Other
writex‘s, such as Zintz (1977), Spaclv (1976 1951), and
Par.r and Anastasjow (1969), qive descr;ptions of a variety \
of tests. Many teachers, hovever, do ot haye dhoess e,

these bouks, nor the. time to ‘regd. through the large number

ofaprofessional to £ina on on ‘tests and 4

te'stinq.
w5 Ay . ¥

"A‘he most reliablé and comprehensive ‘work on tésts sé

.

_ Bufos' Mental Measurements Yearbooks. THese books _brovide

J.nfomatien about publishad «:ests .and present éritical -

- reviews |{y testing and reading specialists. ‘The purpose of

. Ehese books is to help those who use tésts to select the best

oi what is available and to Lnterpret correctly the results

ubtained from the use of the tests. untoxumately, according

tq Harris and sm.ch (1976), many tedchers do not use the

Yearboo}s, eithex becauge "they do not know of their existenee,
. do mot. have Smais 6 LBl or because they do not realize

& ° "
the value'of doing so" (p.121). g Boa %

P i «




- Statement of-the Problem : :
‘giﬂénosis is an essential and- integral part of the

" teaching of, :ea‘din}g’. In order to do a thorough job of the

4 . .diagnosis of instructional reading levéls and the mastery i

£ specific reading skills, the ‘teacher must utilize both
‘ standardized ‘and informal reading’ tests.-
- :w
There are a variety of sources where the classroom
ES teacher can find information on the types of tests that

are available, fhe, specific purpost of this thesis, however

is ‘to develop a handbook which 1lsts a number of readmg

'_' 'tests, both inicrmal and Ctandardized, along with ‘the date
@pubhcatmn and the nal
" COmpanies where the tests cansbe obtained. Each test listed

es and addresses of t}ie publishing

# is,also described in terms of what it tests - (i.e. word
'. . recognition, comprehension, spelling, etc.), smount of time
g required for-administration, usability for the classroon

. . teacher, 1n“nded grade ntxlizabion, and strenqths and/or

weaknesses ‘hgcording to Bu:cs' Mental M!asurements ‘lear— &

books."

Also under investigation are the types of.reading . -
. tests used in thid province, the reasoms for using these
tests and who has the resporsibility for administering T~
* such teésts. Da?é pertinent to these concerns have been obtained
. . i »



$ L
. from teachers throughout the province from a questionnaire

developed by the writer for this purpose. X

. . \
significance of the Study ! \
Dobbin (1974) recognizes the, problem that teachers
in this province are facmg in the area of diagnosing and
enedLaELig zeadmg prohlems In the introduction to her
billetin, shestates that many,childrer in our schools
Jpck the skill a i intevest: necesssTy tonLShl to_the limits
~of their capabzties. She also found that - i
Newtoindliand SAicaEdss ave BEELVIng: €5 Eenady,
the situation. - They talk about it with sincere
concern at Reading Conferences, and call on the

reading consultants for mote effective ways of 1
diagnosing reading problems (p. ii). :

In ohe section of her bulletin, she lists.a number
of reading ‘tests that may be helpful to the classroom

ChEohEE T GiEGEOELNG readinq aifficulties. . P

The writer, intends'to use the needs of the téachers, _
"as stressed by ’Dobbin, and as assessed through the question-—
paire, as abasis for the development of a handbook that
P 5N utilized by teachers to assist them in the selection
of basts to detSimine veasing levels il to dfaghoss vesding®

prohlems of children in their classrooms.’

2



Definition of Terms

In any discussion on tests and measurements, there .
XS B GANAE Of ‘CerEs EHEL Y BE EEALLIAE O ‘ma‘ny _teachers.
The following terms, based on the most commonly used defini-
tions in the professional literature, are defined below:
s Achievement  tests: These tests attempt ‘tO discover
@ifferences in abilities/diiong individuals to discover

.
the areas of xeadinq/and mathematics. Some include sub-

_tests in spelling, language and reference- Skills (Smith
and Barrett,. 1974). N
“~.Diagnostic tests: 'There are two types of diagnostic '

~—9—\\\ A
tests - gr&q{\and individual. . They are designed to break
» e 2
down the total réading performance into specific strengths
and weaknesses (Karlin, 1975). .

Frustration level: This is the level at which a
child's reading skill$ break down. The child makes many
errors in word recognition, is unable to anticipate meanings,
is slow, hesifant and shows signs of emotional temsion and
discomfort. Comprehension at this level is 50% or less
(Borid and Tinker, 1973; zintz, 1977).° w
" Group survey tests: These testsfare designed to

"provide a score that-Will tell the teacher hoy well a




~" class'or an individual compares with othef children of the
same age and grade. They usually contain sibtests of
vocabulary and comprehensinn (Stauffe:,‘hbxamﬂ and Piﬁulski,

1978)"

Independent reading level: This is.the level at .
which a child can read easily and fluently without assis-
R tance. He/she recognizes about 99% of the words. Stuch’ of
the material the child selects fpr free reading should be
at this level (zintz, 1977% & & N
\ . Informal reading inventory (IRI): This type of test
can be easily cgngtmcéed by the teacher from miterials. that ¥
are used for instruction: It consists of graded passages
for oral and. silent ;gading with Questions to test compre-

I hension. It helps the teacher determine the child's frus=-

tration, i uctional and ind t reading levels

\,' (Stauffer, et al., 1978). . -

,Insttuctic;nal readil;g level: Detemq.ned fronm the
. informal reading inventory, this level -shows the point at.
which the‘child can benefit from systematic instruction.
. - . The material will present some difficulties, but most of
1t a1l be within his grasp. Word recognition at éms_
level is about 95% and comprehension abouf 7§% (Bond and

. Tinker, 1973).
. 2 {
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child is ready to begin a specific reading program because

| Redding readiness: This is the stage at which the §

he has reached a certaip stage of mental maturity, has a

-satisfactory emotional.adjustment, and has acquired an

adequate background of experiences and attitudes (Bond

and Tinker, 1973),

Reliability: Reliability is the extent to whicha

measurement instrument is consistent in the results it

yields from one'application to'the next of ‘the' same test -

or its alternate form (Spache, 1976). .

3

. standardized tests: .These are tests whose scoring,

norms, and .administration have been established as a.result,

of thestests being ‘tried out on a large number of subjects.

‘Manuals contain tables that convert raw scores to grade

scores (Jackson, 1969;" Salvia'and Ysseldyke, 1978). -

validity: This is the extent to which a test

measures what it claims to measure (Harris and smitR,

1976) . ”

" H
Limitations of the Study

since this project-is ‘geared towards use by tfe
primary and elementary (i.e. grades one to six) teachers
» ° 5 ¥
in this province, it was necessaiy to obtain some informa-

tion from a cross-section of these teachers regarding the

SN
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types of tdsks, if any, that are used in their classrooms,
the purpose of these tests; and whether or not the teachers

themselves are i?tvolved in the process of testing and

diagnosing. In order to gather this information, a ghes-

tionnaire, developeq, by the wzite: for this purpose, was o
sent 'td & random Sampling of primary and elementary

teachers throughout .the provirice. Since this represeénts:

a very small sampling'of the total populaticn,’a limitation

must. be imposed upon the results in that the conclusions

" are based on a limited suryey
The ‘number_of tests indluded in the handbook is not

to be interpreted asrall-inclisive. Attempts were made,

however, to ‘include @ose tests utilized in our schools as’

detérmined by the q‘ues:io}mair

Other tests were selected

on the basis Of their recommendation by readxng speclnllsts
as gathered from professxqpal textbooks, and also.on the

‘Basid of LHelE usability by the Glassroom teacher’ * The iy

s,
+ project will'be linited in that it is:recognizadiliat )
these 'are not the only/c.td.t;'er'iia ¢hat should be vsed in
the selection of reading tests. Tea'chers will be =
enccuraged €0 use other-selestion techniuies and auides
“lines.to choose the' most appropriate fest from the
handbook. )
: . . .
. J -

’

i
i
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L ’ . CHAPTER II .
g% REVIEW OF LITERATURE k2 . :

- Introguction .

The review of- literature is organized into three
nain sections. The first’ section provides an overvies of
- the characteristics and general principles of diagnosis.
T N . types O diaqgostic =

instruments under ‘two headings: (1) Informil Reaqu Tests;

“and (2) Standardized Reading Tests. The thira section

deals with the guidelines that a teacher should fol1ow
" when selectmg the most appropnate dxaqnostxc instrument

to use with his/her particular group of' children

" piagnosis -

Inability to read is recognized as the most impor--

_ tant single cause of School failure. It is also related

tc other academic and socia. problems. Children with
teading problems may lose their self-confidence, withdray,
or become emotiemally custuxbed Yhey suffer severe = 4
£rustration in :c?bol and jore usually hindered in Aa‘il
their school subjects (Roswell and Natchez, 1971; Strang,

1964).

3
i
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Strang (1964) contends that:

Taachers who becolne aware of reaéing dlfflcultles
and follow up this awareness with' appropriate
‘ instruction can often help the child overcome the
difficulties and contribute to! many aspects of
the child's development. This appropriate instruc-
tion stems from accurat@ and pertinent information
in line with the broad view of the reading process
(p. 4) ,

. \ ¥ L4

‘l’eachers can reduce the incidence of reading failure - o
by beiny aware of cmldrexg's abjlity and attitudes tovards

;readinq,, agd by undgzs’tgndinq the EDSle.iC difficulties

faced by children learning to read. Good reading instruc- -

," tion depends.on the abilities of the teacher to didgnose

the child's strengths and weaknesses in readi‘ng and to teach -,
him/her 'on his/her- appropriate Lnitrucf:ional reading level.
"« Teachers shoum know what cHildren read, why they read) how
e thow well—they read& and what Teading difflcu‘—l‘tles i
they are having (Smith 1969; Strang and Lindquist, 1960) .

Diagnosis is the prccess thmugh which a’child's
strengths and weaknesses in reading are determined. 1:
should lead directly to theimprovement of reading through
the reinforcementvcﬁ the sttengths and the remediation of y
the difficultles discovered. without sSome diagnostic /
SheorRRE L, L would nott be possible to give individual
instruction. Diagnosis is a basic tool in providing for




Y

’individufr differences ¥ Without the information obtained

from diagnosis, the :eacher cannot help each child realize

his potential reading abi\llty. While most taachers Kiow
whether or not a'child cjn read, many cannot state the

* specific problem with a fLew to remediation of that pmblem

(auzat, 1977; Gusak, 197\5, Strang, 1964). !

oBecerdinake Smith| (1969k: . |
. Diagnosis should lecede action, it should be
. continuons and Incapwbven With treatmeht; the
edrlier the problems are discovered, the more "
“hope there is. for conquering them (p. 15).’ :

.4 ‘Bond an& kaer (19?3) contend that “Diagnosis

consists ‘of méaspring and studqu the symptoms and
determining the causes in,order ‘to understand the nature

|

Of the disability" (ps 168) .- The'y insist that unless the

‘nature of the disability le\mderstoad, it will not be.

possible to provide appmpriate remedial instruction.

Remedial work that ;d not based upon a horough-
diagnosis is likely to be wasteful of the time
and effort of both student and the remedial
teacher. | Moveover, remedial work undertaken
without adequate diagnosls /15 likely to fail
(p.. 164) .

. s Nier for q.tagn?;,m_.:gaung to make a positive
conft®Mion for the chil, ‘the responsibility for informal
diagnosis must. be assumed by. the classroom teacher. Diagno-

sis of reading difficulties is an essential part of cl?ss\-

[P —
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2 L
room instruction, and the bBetter classrbom teachers are

constantly studying thé reading strengths and weaknesses

of their children. It is not possible for classroom

teachers to conduct an in-depth clinical diagnosis: Reither

‘their time nor their tzaming permits them to do so in a

classroom setting. Also, An some instances, the detailed

diagnosis and rem‘edxatlon may best be given in special

reading centers, or clinics. Teachers can, however, -identify

specific reading skill deficiencies. and can direct the child
I

toward a level of proficiengy 15}3{ a period of systematic ’

instruction’ (Bond and Tinker,” 1973); Dauzat, 1977; Smith,

1969; Wilson, 1977).
Diagnosis' should begin with describing the readd

performance 1:\ems of vocabulary, word recoghition, ’
It is estimated

sentence and para\qraph comprehension.
ith reading problems

that 90 to 95 percent of childrer
have deficiencies in word récogmition. This, then,
dffects the child's ability ta obtain the meanings of |

* words, understanding what is read, and the speed of reading
. , d

_ (Winkley, 1970). ’ :
“

‘The major purpose of, diagnosis; according to Strang

(1965) is to determine:

.



. first, where to begin in overcoming the
§cu1ties, second, what skills and
. abilfties need to be taught; and third, \
- which method is most likely to help the
child learn rapidly (p. 4).
—

. . The-in: mgnatxon used in maklng these assessments is derived
pr&marll/from three sourcés. The first lnvolves the daily
studying of the nature of the erfors'that a pupil makes in °
N his oral and written work. Secondly; the te-a:'hez can assess
// the ‘individual di‘ffetances in hehavlour as the students: wo;:k

-on tasks, and ihteract with the-teacher and other students.

Thirdly, the teacher can learn to utilize informatiun fmm

standardued tests that measure individual differences as

they pertain to the learning process (Rosenberg, 1968;

Strang, 1965) . e o s ¥ d

General Principles of Diagnosis ) N
There dre certain basic principles that underlie

all diagnosis of reading strengths and weaknesses and.

- should/be borne'in mind by, teachers: when they are invol-
ved with the process of diagnosis and remediation, Jhe
following is & discussion of the Post common of these
principles as promulqated by Bcnd and Tinker (1973),

- Dauzat (1977), Potter and Rae' (1973), P\m\frey (1976),
Strang (1965) and Bertrand and’ Cebula (1980).

-

ol



isolated a}d corrective® measures taken.

" and be “willing to use other typés of tests, swch ascriterion- = |

\ .- 18
1. Diagnosis is an integral part of effective s
teaching - = Mwareness of the diagnostic areas and rZsul-

ting identification of skill needs. of students .should guide
instruction Relatively sinple dlaghosis should follpw
every remedlal lesson. It furnishes the basis ‘£or.selec-

ting the proceddres to be usad as the student makes prcqress.

2.. Diaﬂosis nust start 'with nmeasurement “of mo‘re

general'aréas - - Swh a dizggnosis is used to identify . De

children who ire dolng reiativéw poor #ork in reading
as dompared with their othar achievemants. The instruc-‘

twnal problens DE some of the poar readex:s may .be

i 3. Diagnosis must be efficient - going as fax_: as
and no_farther than is neces:arx - - I 'some ca;gs the
dlagrosis of ;!isa‘bled Teader isa lengthy process. In
other cases, however, the mstructlonal needs of the childg
can he isolated falrly ‘easily - and q\uckly. Diagnos!s

'should préceed only until the gzohxem has' been isolated - | »

.and no farther. = . . $ B, @M o

3 ' : . . :
4. Whenever possible; standardized ‘test Procedures : g
should' be used - - However, the - teacher needs to' be aware )

of the limitations of available”instxuments in this field v
reférenced tests and {hformil reading tests. .’

8



E < N . ¢
curriculum decisions — - As the speclfic reading strengths » - %

"reading process is not complete, the diagnosfS of a

‘ - .
Didgnostic ‘teaching is_the basis for'mking . . ey

and weaknesses are diagnosed, the 1nstruo—tional mater.\als,

methods, goals, and organizatlonal dengn should be, altered ¥

or varied tg suit the 'indiv:Ldual needs* gf the ahildren

. -~
6. No assumption should’ be made about the effec- N

* tivéness bf previois’ instruction Of the chhd's? retenition
13

- ]
of these lesions - —'A senes of uxfnrmal te;:jjn eas?lﬁ o »

determine whether or, not the child has grasped” the material

ha§ .been tauqht or v/hethér re— teaching is® xneces

\', 7.

reading difficult should be based on a pattern of scores

[ [ 5 3
atlngs Or readlng errors - - Bond and Tinker: (1973) 8 e 5,

‘give a clear E'I(ample as tn why this is necessary . ) . *

.. when a fifth- -grade child has only: third- / - .
grade ability in syllablcatiori the «diagnos--.. | * \
tician'may think his-lack-of ability to break | ‘~
words into syllables is at the root of' the. ;.
‘aif£rculty: But when it is] noted that-the 0

~'child's generdl reading ability is-only that’ / e
of a second-grade child, his- ability to . ' .
syllab}fy becomes a strenqth, rather than
-a weakness (p:177). . < « . t.

L ;
8. D):i\égnosis of reading dif ficulties of ten requires
. Y - ke 2 .
more than an assessment of cogifitive skilils as. reading o e




may be caused by physlcal, sensory, emotional or enviro - ' -
mental factors. These children should be referred to

. * B
specialists for more intensive diagnosis and remediation.

9. Only by develoglng End refining diagnostic

rocedures can our understanding ‘of the read:.ng process

and our ability to prevent and alleviate xeadmg Qiffi-

culties be firthered - - Tests are merely tools and by
themselves cannct help meet children s nee? However,
when -used ’Bppropriately and skilfully, they provide
lmportant informa\:ion not only about what c)uldren know

or do not know, but also about how ‘they 1earn.. A 3

v # . 2
Diagnostic Instruments 9 . L%

* Informal Rea ng;ests N : 4 :

Informal reading tests are defined as non-standar- N R ¥

“dized S £ 13? specific ion 6n the

child. ' They provide specific information on the skill
development of the child at 'the time the test was adminis- 3 g Lo .
G tered/(Potcer and Rae, 195(31
Informal Reading Inventorx
(I i _'The most commor’ type of "informal :Zading test is
the informal .reading inventory which is composed of a N
series of parngraphs of increasing readibility ﬂifflculty, '

selected from books that are graded and controlled in terms .

i
|
i
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of level of difficulty. " They can help the teacher establish
an estinate of i reading levels - independent reading
level, instructional jreading level, frustration level, and
listening capacity level. The independent reading level is
the level at which the child.can read with fluency, under- |

standing, ‘aequracy, and enjoyment. He/she recognizes about

99% of the words and‘can answer at Iast 90% of the questions

wichout'e:mx. Oral reading is characterized by proper

phrasing and act in tion of ion. The

instructional level is the level at which the child can read
satisfactqrily _ptovided that he/she receives instructlen and‘
supervision from _the teacher. Word recognition is ‘about 95%
apd comprelfension is about 75%. At this level, silent reading
rate exceeds oral reading rate. .The trustr’auon level is the g

level at which a_child's reading skills break down. The child

hakes many .errors, fluency disappears, comprehension is faulty .

and signs of tension and ‘discomfort become evident. Compre- .
hension s sa_i_ox less and word recognition is.about 908, At
the listeming Gapacity, the child can comprehend at least 75% °
of the mate-riul read to him/her by the teacher (Bohd and Tinker,
1973; Farr and Anastasiow, 1969; May, 1973; Punfrey, 1976:

Zintz, 1977).

" P
The informal reading inventory ufta:s a simple 4nd - i
accurate way of determining specific réading difflcultles
“Such as, (1) reading levels; (2) oral reading proficiency; = .

i N




(3) evaluating children's understanding of material tfiey

have read; (4) assessing the functional use of word recog-

“nition skills;» and (5) observing their ability to relocate
information read previously (Miller, 1974; Stauffer, Abrams

and Pikulski, 1978). .

) This type of test is flexible and can easily be
adapted to meet a child's, particular need. It is easy
to administer and check. Apart from determining readin,g_
abilities, it can also be used to evaluate new programs,
to compare various groups to deteqn;ne teaching of
_mter}al effectiveness, to determ.ine skills in ; particu-
lar activity, to determine which children can best profit
from particular instructionaldplans and to indicate an
instructional- sequence for an individual child leazlin, .

1975; Pottersand Rae, 1973)

While te{chexs .can develop their own' informal reudmg
inventories from readers’ used in the classroom, there are a
number of such 11\ventories that have already been developed '
and published, such as (:he Botel l\eading xnvem:og (Botel,
1970), -the Classroom Reading Inventory (Silvaroli, 1973) and
the Reading Placement Invancug (sucher and Allred, 1973).

Some of these inventories are §o designed: that parts of them

can be administered to the class as a wholé; thus saving time.

on the part of the teacher. Karlin (1975) suggests that it
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would be desirable to administer the inventory on an indivi-
dual basis to younger children who have difficulty with
writing. For older children, however, he suggests that

they could do the silent reading on their own and write

out the answers to the questions. After they had finished,
they themselves would note: the tine. it took them to read

the selectigns. Then the teacher would have each child

read a paragraph or two orally to dece&mine word recognition'
skills, and_re‘aaiqg levels. It is.up o the individual
teacher, however, to determine whether this method would
~work with his/her particular class, or whether he/she would ¢
get a re accurate indication of reading strengths-and weak-,

nesses by-administering the whole test on an individual basis.

The questions used to.determine the child's comprehen-
sion level are also a very important part of the;reading
inventory. Zintz (1977) contends that the questions should

+ be desxgned so that they test "factual or memory items;
inferential items reguiring reading between the lines; vocab-
ulary, items&r testing concepts; and items for testing
ability to use context clues" (p. 61)

Smith and Barrett (1974) claim that when the teacher
_develops his/her own inventory, it has'a very important
characteristic ip that.the evaluatfon is conducted with the

. R
same or similar material.that is being used for instructional

A




purposes. Whereas, according to Karlin (1975); when inven‘
tories are prepared-from materials different from those’

used in class, the results will tend to be less accurate.

In conclusion, then! the inventory developed by the .
teacher from actual materials used in the class tends to.
give more accurate and reliable results than those prepared
formally for publication. However, if the teacher féels he/
she does not haVve enough' time or knowledge to design the
inventory, he/shé éould utilize the pyplished tes(s since
they will give a fauly good indication of the strenqths and
weaknesses.of his/her pupils. ‘A, number of - informal reading
inventories will.be listed 1n the handbook to give teachers

an ‘indication of what is available in this area.

Cloze, Procedure ’

.The cloze procedure is an informal means’of estimating
the, difficulty children will have in ze?ﬂng graded materials
and of determining the level ‘of reader most suitable for the .
individual child. Twc or three\excerpts are taken from each
book in a reading series., Every fifth word is eliminated .and
the child'is expected to read the passage and write in the '

.actual words that have been omitted.

A child who cannot supply about 40 percent of the
missing words in a passage taken from a given book fails tc
comprehend the material well enough to profit from mstruc—

tion at the level. If the score is significantly below 40
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pefcent, the child should try the next lower level, If the
score is well above 40 percent, the child should try’ the
next higher level (Karlin, 1975; Kirk, Kliebhan and Lerner,
1978) . -

According to zintz (I377), research has shown that
the most valid and reliable cloze test is one which has

the following criteria: “ e B

1. Every nth word is omitted

2. Not more than 20 words out of every 100 are

* deleted; 1 s .
3. Passage length is at léast 250 words; .
4. - Deletion ratios of 1710 and 1:12 in longer

passiges mafbe valjd for certain purposes;

3/ :

5. At least 50 words are deleted in order to

ensure adequate sampling of passages;
6. The exact word deleted is indicated as the

most useful ang efficient scoring criteria; -
Ts

other scoring /systems (syronym, form class)
provide less /Anter-scorer reliability and
Tequire subsfantially more time;

8. The.separatd scoring of form classes or con- .
© . tent and function words may provide specific
information for specialized purposes.

. he

The cloze procedure can easily be used by the cfass-’
' roon' teacher as an informal reading test or as a teaching -
technigue? '

.'

%




Reading Miscue Analysis * . b
. Reading Miscue Analysis is a method of recording and
analysing oral peading errors or miscues in a:ystematic
“Fadbilon,, Thézandiysis:indicates Chessentinia strasesics
children use, as well as their reading strengths and weak-
nesses. Children read selected passages ‘a8 S orevel axeRey
higher than their actual reading level, so that they will

make miscues (Karlin, 1975).

. 4 premise underlying miscue @nalysis. is that oral
. errors provide valuable diagnostic sntoEnstion ahoné
the child's. reading. The errors provide cjues about the
child's language, reasoning skills, and reading process.
Answers to the fallowing questions are sought:
1. Is the misoue the result of a ciiamct! variation?

2. Is there graphic similarity between the miscue and
the actual word?

' Is there auditory simjlarity hetween the mxscue
and the actual wor

. -~ 4. Do both-the miscue and, the actual word have the
% same grammatical function?

5. Is the miscue a correction?

6. Is the miscue granm\atically and semantically
acceptable?
7. Does the miscue produce a change in meaning?
The answers. to these questions are scored, and judg-
ments ‘are made about the reader's readinq strategies and
Xnowledge and use of language (cooanun & Burke, 1972;

.
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