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All 20 this questi6n. Ninety 

of these .. indicated that they. the 

method' to be either good, ·average or excellent for ·teaching 

the novel in high school.'. · Only ten percent indicated that the 

-method was either. fair or poor. · . · 

The student rating of· iecture was lower than . '.' 

"' . . 
' ··that of the teachers but ·still quite high.:. seventy-seven percent 

. 
by both students. indications· 

r 1 • • -

I ·, -
., of-. student d-issatisfaction with le.ctures., and thi.s may spell 

. , , ' ,I 

. · 'hope' for many of the new. English prbgrams · -... - . 

leCture has little. no "the 

David Kives observed: 

must change many of their 
traditional roles.· But wost they must 
become agents· of change. . 

" STable IV. 

6oavid Ki ves, . for Changes ·in · English Education," 
Gro.win Ed es, of Seconpar En lish, ed'. Charles Suhor, 
. ayher, an D. ngelo Champaign, NCTE, 

19 6 8') ,- p • 15 7 • . 

.,J.• 
1 . ' 

.. 

" •, 



-· 

,· ' , 

,, ,. .. ' 

0 116. 

· ) 

A Fisher Exact Probability Test wa·s then admipistered 

to the data to determine if a significant relationship existed 

between . 1hOW· ,Often I teacherS haS USed the lecture method and ·· 

their 'ra-t;ing' of the method. Since the Fisher Test cari only 

... \ . be used for a :2 -x 2 table, 'the foll·owing c~tegories were 

comb iRed: 

\ . 
Always + Frequently +. Occa~ic;mally · = \ 'l!sed 

Ra+>ely + Nev_e'I' · = Not Used. 

Excellent +. Good + Average · = Acceptable (Ace.) 

'. 

' ., 

Fair + Poor = Not Acceptab;t.e (Not Ac_c·.) 

\ A null hypothesi~ was established that no .significant·. 

di'fference existed in the two sets of data: The·.- two tables 
I. . ' 

below show the or~ginal cross -tabulated data and the data after 

it had been adjusted to satisfy the two criteria necessary for .. . 
the use of Fish~r' s: Test.: 7 

~ used {}~~d notd used use 

ace 17 1 18 R8~ 2 ·.' 0 - 2 , ' . .~ . 
I 

J··-:p· 
R8~ 0 2· 2 ace 1 ). 7 18 , J.;, ~ 

' . 

'C 

17 3 20 3 17 20 

In the, Tables . for Fish_er"s Test the c·ri tical value of. ci 

· at the\ OS •le~el of, sigriificance for a 

' 
= 2' b = 0, ·and ·. c = 1 

7 See ~ection two of th.is chapter • . 

\ 
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' 8 
was found to be 9. The ·observed value was 17. Since the 

t 

observed value of d exceeded the. critical value of d, at which 

a significan1t difference would exist, the null hypothesis ~i~ 

r~jected. Hence~ a significant differenqe exists between the 
( 

teacher respo~ses tq '-how often' they had used the lecture 

method and _their. 'rating' _of the metho·d. 

TABLE XXXVIII • 

' . 
TEACHER RESPONSES TO THE QUEST_ION: WITH WHICH GROUPIN~. 

' OF STUDENTS WOULD YOU BE- MOST INCLINED TO USE , 

THE LECTURE METHOD? 

.. 

Response Number 6f Responses. Percent r 

~ ' Superior 2 10 4 

Above average · 2 
-- ~ _, ....--l:o. 4 

I 

Ave·rage 10 50 "" 1 
• .· 

·Below aver.ag~ .4 . 20 2 
' I 0 

Retarded • .' 0 0 s.-s 

_ ·All of these 2. 
.. 

" : 1·0 ~ ., 

. None of these n · 0 . 6. 5 . 
I 

~ I _, I 

Tot~ls 20 100 

"' • 

~ . , 

_ 8_Lfngley ,-· p. 298 ~ 

• • ',. I 

·.· 

' . 
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Ali of the ·teachers replied to this question. Four 

teachers ( 20 percent) indic'ated_ that they were· most inclined 
. ;~! 

• • j . 

4" ·to use the method with -supelil:~r OJ:ld above average students .. 

· Ten teachers (50 percent) ind'icated that they favoreq the 

' method for average. students. -· Four '. teachers (20 percent) 

would use lectures for below average or retarded students, and . . . 

two teq.chers ,(10 percen"t) woul_d · use the _method for all'"'of the :· 

aforesaid. ~bups. No teachers indicated :t;hat , they would not . 

be inqlined to use the lecture for any _of t]lese g:oups • . 
'\'' 

.. The Large Group Discussion f 
TABLE XXX~X 

TEACHER RESPONSES TO THE QUESTJ:ON: TO WHAT EXTENT 

DO YOU USE THE LARGE GROUP DISCUSSION AS A . . 
' CLASSROOM METHOD. FOR TEACHING THE NOVEL? 

Response 

Always 

. Frequently 

. O~as~o'na~ly 
Rarely 

Never 

Totals 

o' 

) 

. . 
. .. . .. 

.. 

Number of Respon·ses 

~.; 1 .. 
. ,., ) ' 

. ' 
4 

9 

. 5 

1 

1 · 

-20 

. : 

r 

. ' 

•" 

.. • 

Percent 

20 

45 

25 

. 5 

5 

100 

r 

3 · 

1 · 

2 : 

4.5 

4.5 

•' 

',. 

ir 
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All 20 teachers. responded to this · question . . Ninety 

. .. 

0 

percent of the respondents 'indicated that they used the 

method 'either frequently, occasionally or always. Only ten 
. .. , .. . . 

·percent indicated that , they ne~er · or rarely used · the method .. 
f · ,· , 

' . 
• ' ... «.l ' 

Since. a high per>c~ntage. 'Ot-the. teachers indicated" "th~t 

~ · they ,vs~d the large group di_scussion ,' the stud~nt responses have· 
. ' ~"' 

been v~rified . . Two-thfrds of the students indicated. that they 
~ 

" were well accustomed· to the use of ~he large group discussion 
·• 

- -._ --method for novels whereas just. on~-th'ir_d -indicated rare · or no 

q, 

. .. . 
exposur>e .to thE_!.· method. 9 · In the Squire and Applebee study, 54 

~ 

percent of the teacher:s ·r~ported that they ~sed the discussion 

method more ... often thim, a~y other :.classroom method for•the · 
............. ....... ~ " . . 

teaching of English.· • 
, 

TABLE XL 

-....... _ ' , 

\ 
\ ' 

TEACHEi OPINION OF THE LARGE GROUP DISCUSSION 
' . ·. '' . ' .. 

A3-f A Te:CHNIQUE FOR T~ACHING THE NOVEL 

.. 

~esponse · Number. of Responses Percent 

Excellent 6 ' . 30 

Good 8 40 .... 
A:verage .. . ·3 15 '. -
Fc:lir .< '3 15 

Poor · 0 0 

Totals ·-. 20 
'-, 

.. _ ... 
1-()0 

' 

-~--

9Table· V. -
D 

.. . 
... 

.. 

-' 

r 

'Z 

1 

~ 3.5 

3.5 

5 

··. 
' · 

,.._ 

'; 
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All 20 teach~rs respdnded to this question. Eighty-. 
· ' 

. f?-ve· ·percent ~f the teachers had high. este~rn. for large group 

. . d;iscussions and rate~ the method adoc/d :. exce'llent ~r average·. 
-·~ ·-/ 

O_nly 15 percent of. the teachers considered the method to be 

i:>: . 

'• ' 

·fair·. or poor. 
. ~ 

Thi~ finding 9losely · parallels the info~mation provi~ed 

Edg~ty-on:e · p~rce.nt. of them .consid~red .. by the studjnt's wh~r~by 

large group dis cuss ions 
. ' to be a favorable · method --and only 19 

.• 

• .... 10, 
,percent consi~ered the method to b~ fa1r or poor . . Large . 

grol,lp disc.ussion is thus a widely used· and well liked method 
'· ' 

I 

by both teachers and students for the teaching of hi_gh 

school fict:i"on·. 
"" 

A:-Fisher Exact. Probabil_i ty Test was then performed" 
'• 

to ·determine if a significant dit'feren~e existe9, betw~e~n 'how .·;, ~- ,_ 

· Often I teacherS had USed 1the ;}.a~ge gro<!i~ •diSCUSSiOn method and . 
.... 
· their '.rating'· of the ~method. 

in the .usual mann·er to oP.tain 

' , 
The categories were combined .. . . . . . e 

. • • 
1 

I . 11 
the requ~red 2- x 2 data table. 

' · "-
' 

J • 

The tentative null hy'p?thesis ·s_tat_ed that no signi£~cant o 

difference existeq in the two 'sets of 'data. , : 

The two taoles beJ.ow show the · original cross-tabul~ted -
• .a 

.~ 

data' and the data after' it had <heen' adjusted to satfs'fy. the . 
. ' ' '12 

two ·criteria n~cessary for th.e use · of · :Fi's.her' s Test: 

.. 
~ " .. . 

', 

lPTable VI •. 
' \. ·. ' 

1~-see .th~ tes;: ~hich ,was · p_erfor~ed for ·.the lectu,re method • . 
'a 

12see section two .of· this chapter. 

·----........ . 
~ . . ·- . 

~ . 

' :. 

. , 
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:r ' lil . . 
A~ , 

-..-
" · u~~d · -used 

'} , ." R8~ ace 
ace :16 1 -17 not 

us~d. '1 1 2 

. \ R~ 2 1 " 3 
0 ' 

used 2 16 18 
··: 

"lB .2 . 20 3 17 20 
0 .. ... i 

, In . t.he Tables for Fisher's Test the critical value .. or .. 
d'at the • b 5 level 'of s~g~ific~~ce . ~or.~ = 1, bo ·= 1, and c = 2 . . . 

D 1:'3 .; . . 
was found to be 115. The .~bserv·~value of d was 16. .. Since . ' ' ~ 

A 

·.~he observ~d value of d did: not: exce'ed the critic'al value of 
' . ' o ~ o· • 

·' () " ·' · -d, ·the null hypothesis was ·accepted. No significant . · · I? . ' . r • • • • " a • 

difference has been shqwn to exi.st ·b~tw~·ep :the t :eacher responses . o ·• 

,. 

.. 
0 

~ · 

·o 

0 

' J ' . . 

. . 
,. .. . ·· 

.. ·· . 

' . ' . 
to 'how ·pften' they had used the ·large ~roup qiscussion me~pod 

~ · and theiv 'rating' of the method. 

. ~ '" 
(I . 

' .. 
0 

.. ,.. 
() 

" , . .. . 
., 

r; , 

11' 

~ 
. . 'l ., .. -

I, 

. ' . 

~~.· 
0 

f •. 
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· Langley, p . - 29 7, •. 
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TABLE XLI 

~ "'. r 
TEACHER RESPONSEs· TO THE QUESTION: 

I 
I . ~- I 

. ~ ~ ... 
: 

•' 

WITH WHICH 
. 

·. GROUPING OF STUDENTS WOULD YOU BE MOST INCLINED 

. To· USE THE LARGE . GROUP ·DISCUSSION METHOD.? > 

. 
Response .. 

~ 

Superior 

Above 
I 

average 
t(, 

Average 
. ' 

Below average 

Retarded ~ I 

All of these 
. I . 

None of th,ese I 
~ • 1 

Totals · 
<U 

Number 

~ 

of 

2 

2 

11 

1 

0 

2 

0 

-~ 

.... 
0 

Responses 

I 

·18 . 

<') , , 

Percent 

11 

11 

61 

' 6 
.... ( 

0 

11 

0 
0 

100 

1 122 
0 

I" 

3 

3 

1 

-. 5 

6.5 

. ·3 

6. 5 

N;ine.ty p..ercent .. of the .teachers, 18 put of 20, indicated 

the· gro~ping of 'students which they would be most inclined to 

use the large group- discuss ion with.. Of · the .tea'chers who ·. 
. 41 . 

re~ponded, . four (22 .Pe~ce~t) indicated. that they ·preferred to .. , ' 

·• 
use the methotl with superior and aboye average students • . ,· . 

Eleven teache~s (Gl perc.ertt) pl?e.ferred the ~ethpd for average 

.. students. Only one ·teacher (_6 percent) preferred .tne method for 
' . 

( I . ; 
I I !. - .. 

.. , 

., 

': ·" 

- ~ 

' 
. . ... 

I . 
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!.l 

below average or retarded students.'· Two teachers (11 percent) 
. . . 

·. s_ig!lifie'd that they preferred large group- disc"ust>ions for 
•• J • 

al.l - .of the aforesaid groups whereas· no teadhers./indicated 
. -

: .that the method was inappropriate for, any of the aforesaid 

groups. 

~ The. Small GrouE Discussion 

TABLE XLli 

-. 

' TEACHO RESPONSES TO THE QUESTION: . TO WHAT EXTENT 
' f ' ·. ,'\ ! 

DO YOU ;USE THE SMALL GROVP DISC~SSION AS ~ 

CLASSROOM METHOD FOR TEACHING THE NOVEL? 
'• I 

Resporise Number of Responses Percent r. 

Alway;:; 0 0 5· 
-- 1 , 

Frequently ' 2 10 3 

Occasi<:>nally 11 55 1 
r 

·Rarely 6 30 2 . 
1 

~-Never 1, 5. 4 ·, 

' Totals 20 '100 

• • 

I ' (; 

All 2 0 teacheTs ·-indicated the extent to whi~b .they. 
. . .II' . 

us'ed -the small group discussion methpd for teaqhing novels. 



., 
., 

' ' 

.. 

·sixty-.five percent indicated that they used ~e method ,' 
... 

occasionally· or frequent·ly, while no teacher9 indicated that 

th~y· use.d ·the method at all 'times.. Thirty-five percent 

. • indicate'd that .they used small. group discussions only rarely 

.--"{ · or never. 

The percentages are interestin-g when· compar.ed with 

124 

the respo:t:lses ~f the stud~nts ~ Only one-th.ird· of th~ students 

( 34 percent) indicated· that they had· been expos.ed to the 

method whereas appro~imately two-thirds (65 ~ercent) of the 
. 14 

t~achers indica~ed that they used this method. The 

diff~~ence in the responses· may be attribut~d to many facto~s, 
~ . 

·the. most notable being that these students had not always, 

during their high school experience, been in the English . . 

classrooms of. the teachers ques.tioned for this study. 'In 

tJ:e Squire and Applebee study, an· amaz.in'gly i?w perce~tage 
-

6f teachers (less than on~ percent) reported that they used 

the small group discussion to teach E~gtish~15 Small group 
~ 

discussions can ser'v'e- a vi tal part of the process of En~~ish .· 

As Loban, Ryan and Squire .observed: 

. I 

-, '· ... 
Even the' slow and inarticulate has demonstrated 

repeatedly that' given subject's 'on his own- level and 
interested listeners'· he can le.arn to · d'iscuss with · 
enthusiasm and a fair degree of. skill.l6 

14Table .VII. 

15squire and Applebee, op c~t., P: 299 • 

16Lob.an~Ry~n, and S~uire~ op cit., 'p. 4~5. ' . 
.... 

,. 

·.· 

'' 
" 
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... . . 
TABLE X-LIII 

TEACHER OPINION OF THE.SMALL GROUP DISCUSSION. 

AS A- TECHNI~UE FOR TEACHING .. NOVELS 
' . ·. 

Response .· Number of Responses Percent r· 

' 
·-.-Excellent ... '1 5 . 4. 5 

~ 

Good 14 70 1 ' 

Average 1 ' 
- 5 4. 5· . , .. 

Fair ' 2 . 10 2.5 ,.. 
Poor 2 .. ·10 · 2.5 . 

.,, .. 

Totals ' .. ' 20 100 

All 20 teachel"s expressed their opinions concerning." 

their impressions of the small group discussion· as a ~echnique 
... . 

' -
'for teaching novels . . A sizeable. 80 percent of the teachers 

had· ·high rega~d for the method. and indi.caj:ed . 'its status to 
, 

be either· good, excel~ent, or av~rage fpr the teaching of, 

no~els. 'only ·'20 percent g~aded the method a~ fai:r .or poor. · -

The. dat.a -in Table ·XLIII indic ate that . t .eachers value<;} · 

small group discussions more than thei r students did ~ ·: Sixty:-. . 
five ' per.cent 'of the'~ st.~dents_ rated s mall gr oup discussions . . . . ~ - - . . . . . 

a .s average or bet1:er as compared with thirty-f iv.e percent who -

' .· 

·' 

,~;:-. 

I 

, . . 

\ u .. ~ · 

' \ ' 

- . ' . .. .. "'~ , '· .. ' 
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. ' 17 
condemned the method as being only fair or poor. 

A Fisher Exact Probability Test was then ~pplied .to 
0 

the· data to find out if a significant·~ difference existed . 
.. 0 .",; . ., 
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between 'how often' teachers had used''"the ' small _group discus-. 

sion method and their '.rating' of the method. The tentative 

~ull hypothesis ~tated - that no sig~ificant difference existed . ~ 

-in the· two s_ets of data. 
' 

The two. tables below contain the original cross-
' ' 

tabulated data, and the· dat·a, after it had been adjusted to . 
satisfy the'two criteria ·essential for the use of Fisher's 

Test: 18 

us,ed n~~d n~~d used . 

ace 13 3 16 no~ ac 4 0 4 

not 0 •I 4 4 ace 3 13 16 ace I 

.. 
In 'the Tab.les for Fisher's Test the critical value 

of· d a:t the . 0 5 .level o·f ·· s 'ignificance f9r_ a = 4 ', b = 0, and 

c =. 3 was foUnd to be 8.19 The · observed value of d was 13. 

Since th~ observed value of~ exqeeded the critical·v.lue of .. -d, the null hypothesis was -rejected. A significant diffe~ence 

has been shown to exist between the teachers' response to 'how .. 

18see se.cti~n two of. this chal;>'ter. 

'19 . 
Langley~ p. 300. 

' ( 

.. 

.. 

.\ . . 
'• 

. ..., 
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· often 1 they had used 'the small group discussion meth_~d\i and 
'l 

their 'rating' of the method. .: .. : 
' 

•. 

TABLE XLIV 
.-. 

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING 

OF . STUDENTS WOULD YOU BE MOST. INC~INED TO.USE 

THE SMALL GROUP DISCUSSION METHOD1 ' \ ' 

··' 

Response Number of Responses · Percent ·,.- i r 
'""- , . . ;r" 

. ~; .. _ 
Superior . 2 l-11;'.~-. 3.5 

Abpve average 10 52 · · 1 

Average ... 4 21 2 

Below average 2 11 ' 3. 5. 
. ' 

Retarded . a · 0 6.5 

All of these 1 5 5 · 

;. - None of ' these 0 o . ·s. s 

Totals . 19 - 100 

' 

I N~neteen'teachers (95 percent) responded to this questi?~· 
. - . 

- Of the teachers who responded, twelve (63 percent) indicated 

that they c'onsidered small group di_scus'sions on novels best 
' , D 

. for the. aboye averag~ and superior students. 
. . 

Four teachers · 

(21 p~rcent.> considered the met hod best f or average .students. 

. ~ ' . 
' . 
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. Two · teachers C,ll pe~cent) were most inc],_ined ·to use the · 

· method with ~elow av~ra~e or retar~ed students. One teacher 

(five percent) maintained tHat he~uld be inclined to u~e 

the method for all of the aforesaid group£. No · teacher 
0 . 

q indicated that he would not ' use the method for any of these 

gro~ps . 

. · .Tlje fact that 6 3 perce.nt of the teachers preferred small 

g~oup discussions for above average and super~.or students is 
I .' 

. intere·$ting.. The abov.e average and superior would -be the 

· s·tude.nts. most-'.~kely ·to participate rather well in such grou.ps. 

An aversion from .this method for· less successfu-l students is 
' . 

not entirely justified; hbwever. _ As _Loban, Ryan, and Sq~ire · 
. ' ' 

·pointed out'; th_e "slow· and · inarticulate" can ·al~o · participate, 
' . ' . ·20 

given · goo~ teaching and · a favorable · ·group. atmos~here. · 

I• 

-· ' 

.. 

• ' 

... ,. 

.. 

. .. .. · .. 

.. .. 

~qLoban, ~yan, arid ·squire;· op _ ci.t., p~ . 425 • . 

. $ 

.. ' 

• I ;. 

_._#' _ __ _ 

'. 

·' . 

< 

·.,I 

• . 

-- -· 

;. . 

,, 
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, , ' r ' 
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''The Panel Discussion . ' . \ ' 

TABLE X:LV' 
& · 

TEACHER RESPONSES TO. THE QUESTION£ TO;WHAT EXTENT 

DO .YOU USE THE PANEL DISCUSSION AS A CLASSROOM 

METHOD FOR TEACHING THE NOVEL? 

Response 

. 
Always 

Frequently 

Occasionally 

Rarely 
. ~ 

Never 

Totals 

Number of Responses . 

0 

0 

·2 

6. 

11 

19 

; 

Percent 

0 

0 

1() 

32 

58 

100 ' 

. I . . 

N.ineteen ~ teachers ~esponde4 ' to this .question. ·Only 

a small number of the teache_rs who _respo"nded indi~ate.d that . . 

they had used the pan~l l discussion method to teach novels :· 
. 8 

. . . 
two teachers used the method ocqas~6nally, and no teachers 

·used the. method .always or eve~ · f~equently. ·The large· pro­

porti on of the t eachers, , seye~teen (90 per~ent ), indica~ed 
'· . 

rare o~ no usage of t his method. 

,. 

t • • t 

· . . 
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4.5 

-·4 •. 5 

3 

2 

1 

. . . . . 
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This finding is simila~ to the one.for the students. 
' . . I . . 

Only 13 pe~cent . of the students indicated _exposure to panel 
I 

discussions . and 87 percent indicated no ~r rare exposure to .. , , 21 / . 
th:e _method. . 

{' • I TABLE XLVI ' 

'TEACHER OPINION ·or THE PANEL DISCUSSION METHOD 

AS A TECH~HQUE .. FOR TEACHING NOVELS ', ..... 

I ' \ 

I ... l -' 
~~ .... ···· 

• ·! 

-. ,. 

:· ·Response Number of Respon~~s Percent 

·Excellent 0 ( o· 

Good 4 23 

Average 9· 53 

Fair 2 12 

r 

5 

2 

1 

3.5 

Poor 2 12 3. 5 .. 
. ' 

... 
Totals • 17 100 

• 

Seventeet:l· te'achers ( 85 pe~cent) responded to this 
. . 

question. Surprisingly enough, 13 teachers (76·. percent) 
inqicated that ~hey . considered panel discussions to be avera&e 

... 
21Tabl~ IX. 

- . . 
... - ' - : 

. ' . . " , · 

f • 

·. 

' . 

-· 

• f •• 

-' .... ', . 
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or. good. No teacher went to the po·s.i tive extreme to · claim 

that the method was excellent and only four teach€rs (24 
. ' I .• - . ~ . ' . 

percent) chose to rate the method · in the negative .categories 

of_fair and poor. 

The students did not like panel discussions as well 

as their teachers. Forty-four percent o.f ~hem rated the 

'-)method as av.erage, good or ·excellent wher~as 'fifty-six perce·~t 
I 

d h h d f 
. Z2 rate t e met o as a~r or ,poor • 

. A Fisher Exact Probability TeS't was then per~ormed 

on the data to d~termine if .a sighific'arrf differe~ce . exis'ted 

between 'how qften' 1 ~eachers ha~ used the panel. discussion 

method and their 'rating·" of the method. The tentative null 

hypothesis maintained that no significant difference existed 

in the ' two sets of data. " .. 

. . _, 

· . The . two tables below contain the original cross­

tabulated data, an.d the data after i 1: had .been adjusted to 

satis~~ the two criteria necessary for -t~e administration of 
' 23 ! 

Fisher's Test: ~ 

used u~~d !:18~ ace 

ace 1 . 13 14 n~~d 1 - 1 2 

. R8~ 1 .. 3 4 useld J · 13. ' 16 
. ( 

2 16 18 .4 14. 18 

22Table X. 

2JsE>e section two of th~ ·:chapt.,.r. , . 

. . . . . 
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' 
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.. . 
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r 
The T4,~l~s · for Fisher ''s ~Te!:1! .' V~er~ then consul ted. 24 

;. 

The critical value of~ at t~e .OS level of si~riificance was 

,, found to be 154~ The obseryed value of d was . l3 •. Since the 
' 

observed value of d ~id not. exceed the critical value of d, 

_no ·~ignificant difference was shown to exist between the 
. . . ~ 

teachers' responses to 'how often' they had used tpe panel . . 

discussion and their · 'rating r of. the · m~thod. -· 

TABLE XLVII 

·TEACHER RESPONSES TO THE QUEST~ON: WITH WHICH GROUPING 
' . 

OF STUDENTS WOULD.YOU BE MOST INCLINED TO USE 

THE PANEL DISCUSSION METHOD? 

I 

.F ·Re~ponse Number of Responses .Percent r - - v 
:r,::1 

. rperior .. 4 27 2:5 

bove average 4 27 2.5 

Average . ·7 46 '1 
. .. ;:. " 

Below average .. 0 0 5.5 
, 

' . 
I . .. \ 

Retarded u 0 \ 5.5 
\ 

All of the above 0 
... 

0 i 5.5 i 

I ·o 0 5.5 None of the abOVj:! . ' \·~ .. 
I 

I 
I • - Totals - 15 100 

• 
· ~. 

.. I 

""' 
"' - ~~-· . '·. 

I o.J 
I 

" ' 
24"Langle)T~ 297. 

r 
p. : 

I .. . 
" 

• I ,/ 
, ' I I 

' '1. 

,. .. I • 
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' 
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Fi.fteen teachers responded to this question.· 'Eight 
·-

indicated .that the::5.'uld us~ th~ metho~ wi~h ' supe~io~ o: 
above .average students TJ'le other seve~ teachers 1nd19ated J . 
that they .would use e method with ·average students. No 

teacher indicated that he would us~ t~e method . for below 

average,'.retarded, all of the groui>s ,listed, or none · of t he 'L.. 

groups listed. _ 

Th,is finding was a rather d~cisive one. The teachers 
. . 

agreed that 'the pa,nel discusslon ·. wa.s a method to be used 
. . . 

with only the best high school s.t~dents • . Furthermore, this 

finding conflicts with t lie opinionp o'f the . authorfties quoted · · 
' ' I \\( tl ', ' J 

.· h" d ·25 -1n . t 1s stu y. ·t . 

The Individual · Oral Presentation 

TABLE 'XLVII I 
. .... 

TEACHER ·: RESPONSES.-TO THE QUESTION: - Tti "WHAT. :EXTENT 
I '• 

DO YOU USE THE ~NDIVIDUAL .ORAL PRESENTATION AS 
A CLASSROOM METHOD FOR TEACHING THE NOVEL? 

., 

( - .. \ 
\ ' ~ 
I •, • <> 

Response Number of. Re sponses Percent 

' ' 

Always 0 0 

Frequently " . ' 3 16 

·Occasionally 7 3 7 

Rarely 5 
.fl .. , ' 26 
'"" 

5 

4 

, Never 4 21 

2 

3 

Totals .. ' 19 100-

•' 

2Ssee especi ally·: ' Wolfe, op cit., p ~. 94. 
,•. 

.. ' • 

~~, 

<> 

·. 

' • 

I. 
' 

"~ 

I ' 

•' . 
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Nineteen teachers ·indicated the- extent· to which 
" . . . 

the_y used the ind~vidua~ ora:l;. p:r;esentatiqri as a q.L3.ssroo'm · 
. ~ 

method for. teachi~g novels. None of the teachers had always . . -
I 

used. this method. Ten teach~rs (53 percent) indicated_ that 
r; • ' .. • 

they had u~ed the method occasionally or frequently, and 
. . ' ., 

nine teachers· (47 p'ercent) indicated that they had never .. or 

rarely used the method. 

The student responses were slightly . di~ferent. O~ly · · 

thirtyrsix percent of the students indicat~d _that the~had 
" . ~ 

been exposed · to the methoq
1 

while the rema-ining 64 perce-nt 

inoi~ated little or no exposure to the method. 26 
I / 

' # ... .. 

TABLE XLIX .... 
·. 

TEACHER OPINION OF THE INDIVI DUAL ORAL PRESENl'ATION, . 
. 
' 

.. 
METHOD AS A TECHNIQUE FOR TEACHING NOVELS 

() ... 

Response 
.;. 

I-f umber of Respons~s Percent · 
'-> 

Exciil:lent ' 3' 16 ...... t:t - . 
. 47 Good . 9 

\~ 
', 

li· Average 2 
~ . . P . 

Fair 4 21 
. <i -1 - ·. 

Poor 1 5. 
·~ 

-. 
TotaJis '19 \) 100 

-' 

I' ' ·' 

3 

1 . 

4' 
; 

I 

. 2'. 

s · 

,,_ 

, 

, ..... 

I 

__ , .. ( -

.,1 

~ 

-
- .. 

·_; 

··- ( . .. -

- ' . 

, : I 
.· I • ~ ~ 

It 
I •, ''' .-. 
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Nineteen t ·eachers respoii.ded to·.· 'this· 'question. 
•• 

l35; 

. . 
- ... ·. 'the teachers. who~esponded i 7 4 percent- . indicated tha:t . othey \ 

·~onsider~? ·indivi4ual .oral pre~~~t~~ior: .f?~·: i-lo~els to be .) 
- i. "'"""' ,,) \ .. ' ll 

. . either .. good, e·xcei'lent or average. T'wenty-six percent 
' .. \ . . ; 

.~ 

cqrisidered t~e : meihod to be· ·fair dr~ poor . . 
• 0 ? ' I I • • .. . 

· :. Thus, 'mar~ than two-thirds · of the teachers had ·high 
0 : .. • • .. . 

regard .for indiv~u~1 oral·. :presentation§··: ~he students·, i _n . 

contra$t ,-~· ~~re n+ so one-~~-~~d. ~n t~~ir .opinions. as were 

their te9-.chers . One· halT of them· (51 p,ercent) rated the 
•• • ' • • lj 't~ 

· . ,method in the favorable ca~egori.es ~whereas, the. other half ·c 4 9 
f • .. • 

· · pe;~ent) ra~ed the 'me tho~ in th~. unfavorablei atego.ries .- 2·7 
0 0 '. ~ .. , • • • 

.,. A Fish.er Exact Probability" Test was then administered · 
' . . .. . 

c 

to the dat a to 'find out i 'f: a significant di f ference existed 
.. 

.J 

.. 
. b·etween a "'how often' teachers had used indi vidua'I or al pres en·-

• I ' • 1 • I Q • 

• tat ions" in their °Cla~~eS ~nd their · t rating I ,;Of t he ' ritethod • 
, (1 0 ~ " ' • :... - • :\ • • • " 

Again, th~ · tentativ~ nuli hypoth~~is ·assu~ed 'that · no 
0 

sign±ficant 9ifferenc~ existe.d_' in the ....n sets of data. ,, 
b $ . 

The . tw.o tabl'es below contain the .original. cross -' 
q ' ... . ~ 

' .... 
tabulated data;-: ·ahd the d·ata after it ·had be.e!f adj us :ted' to 

0 

. ,. 

. : ~ 
• (" f • 

. satisfy the iwo ~ criteria necessary f or the us e o f Fi~her'~ Test: 
~ 

us'eci · n~~c1· u~~d .. used 

ace '11 3 i4 
~ . 

·· R8~ 5 0 5 '. .. 0 . .,.:; 
0 5. '5· . ace 3 11 ·1# 

8 ·' 11 c ;19 
' . . ' . 0 

. ' ' 11 8 19 .. .; 

271ao1~ XI I . 

0 

0' • 

.. 
.,.t : 

·. 

• I, 

·r:. 

. . 
' . 
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In the Tables f?r Fisher's Test the cri t.ical .value· 
"• · ~ ... 

I ':;, 

~of d_ at the .05 level of ' signif~c~n~e,for a= 5, b ·= 0~ 
~ ' . ' . ~ 2 8 , ) .' 

and· c . = 3 _was .found to be ·6. The ' observed val·ue ·of d ' 

. . ' exc·eeded the critical ' valu'e .of d, so ~the null hypothes 1.s 

was rejected. Therefo!'e; a significant difference has been 
( . . .. 

shown to exist between the tea.chers' responses "to. 'how often' 
. • r ,. . ' 

·. they had used the. indlvid~crl .- O~al pre'sentation method and 
' -
their ·'rating' of the method. 

' ' . 
. , TABLE · L • ';'"""C::> 

· \ 

") ' • n 

, TEACHER. _RE$P~NSESp TO THE QUESTION: , · WITH WHICH~ G~~UPING 
. ~ 

0 F STUDENTS WOULD YOU BE MOST INCLIN_EP TO USE -THE -,-_..--- --.--- --------- ·· ~--
-- . ; - -- - . -- . : ' . . . _( . ' . 

.INDIVIDUAL· ORAL PRESENTATION METHOD? -'· 
~ . . 

' .. 
Response ,Numb~r of Responses Percent 

. -~uperior 
~ 

1 6 

· -='~bov~ : . average ·s • • I"~ 32 
I 

Average ' ' 9 5~ 
I 0 • . ,I ,J 

Below ave_rage ( 0 0 
. ' 

Retarded 0 0 
"' .. .r 
.;' 

All of these l · 60 . 
None of these · o· 0 

0 

l!'Ot(\lS 16 ·100 
? • 

. i, ? 
., .. 

"' 
. r ~ f '0 

,-"" ..... _,~ll' 

i s Langley, p. 30~. . 
~ \ 

' 

" . u 

r 

3.5 

2 

' 1 

6 

. 6 

3.5 

6 

, .. 

_, 
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. J 
I 

. Sjx~een teachers out of twenty resp?nded to this 
. . ' 

question. Six · of the respondents indicated that they would 

.• use the irid.ivid,.ual oral. present-ation me-thod with above average 

...... 

or superior students, ·nine would use the method with average­

, students, . arid no on~ would use the me·thod with below average 
4- ' 

or retarded students. One teacher would use the meth~d with 

all these groups whereas no teacher would ·use the method . w,ith . 

nqne of· these groups. I. 

' , 
' The te_achers agreed that the _indivi'd\.lal oral presen-

tation is b~st sui te-d fo!' the intellectually talented: the 

average, above average, and'superior. 'But all students nee~ 
' . . 

some_ degre~ ol n_e~p _ i~_ m_as_t~r:~ng these aspects of oral 

language: "artic~lation, diction, usage·, tone of voice, 

and tempo of speech_ .. 1129 The individual ·oral p~!:;lentation is 
,p..-\ ', i · , • " 

one such .way py which to pro·vide students' ·_.with ·this opportunity 

for improvement. 

~· 

~ . 

29 . . 
· _Mary Elizabeth Fo~ler, .op cit: ,_ p .. 91. 
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' Role-Playing .It, . 

• I ' 

TABLE 'LI 

TEACHER RESPONSES TO THE QUESTION: TO WHAT EXTENT 

DO . YOU·USE ROLE~PLAYING AS. A CLASSROOM METHOD 

FOR TEACHING THE' NOVEL? 

Re~ponse. Number of... Respon.ses .Percent 

13~ ~· 

. 1c:. . 
· ~ 

r 

to 'teach novels. Forty percent· indicated that they freque~tly 
• . • 't 

or ·OCcasionally .used. the method, and . sixt~ percent inqicated 
' ' 

'that they ~ave -' never or ' rarely used the method • . .. 

A . .Comparison of teacher arld· stu'den·t responses · · ~ho~P.:·. · " 

a marked· difference. Among the teachers ··, .fopty' percent. had 
' . ·~ ... \ 

: ~ ''. 
' ' 

0 

.. 
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used the method for novels and sixty percent h~d · not used 

i.t • . Among the students, sixty percen:Phad been exposed to 
. "' 

30 , • . 
the method for novels and · forty percent had not. The 

prop~rtions were reversed. · This difference may be ., attributed 

to at least two fact6rs: • These students have been ~xpa~ed to 

other teachers during their high school experience, and all · . ~ . 

the teachers of literature res.pbnded wherea.s only some of the · 

students ·answered t .his question... The 'quest"ion of validity 

is also a factor here. 
I 

TABLE LII ' . 

i.". . . . . < • 

TEACHER OPINION OF .THE ROLE-PLAYING METHOD ..-rr· 
' - . . 

AS A TECHNIQUE FOR TEACHING NOVELS 

.. 

~~sponse · Number of Responses P·ercent r 

Excellent 2 10 4 

' Good ,'4 • 20 3 

Average 8 40 1 ,. 

·Fair . . 5 .· . 2 5 , 2 

Poor 1 ·. 5 5 

Totals 20 100 I ..0 

~ 

'· 
All 2o teachers responded to this ques.t~on. ,. · Seventy 

_./ 

. . 
teachers agreed role-playing either percen~ of the that was 

.' . 

: I 

\ 

., 

~ . 
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. \ ' 

average, good or exce~lent for teaching novels : Thirty 

percent scored the method as fair or poor, 

.. · Although . a lc~~pge percentage of the ·teachers ( 70 

percent) -ranked the method highly, an even larger ·proportion 

of the students· ( 80 percent) gave the .~ethod the same hi_gh 

ranking. The . respon~es of 'the ~eachers reinforced the 

opinions of the students an'ct the entlrusiasm of writers such 
~ •, 

J M d Ch . 1 E t. . 31 T.·h. h d as oan agers an ar ·otte ps e~n. ·. e met o was a 

._ popu~ar one on all fronts. 

A Fisher Exact Probabili~y Test was- then ·applied to 

the data in order to determine if a significant diff~rence 

.Th,e two tables below contain the · o'riginal cross-

tabulated data; and the . data after it had been adjusteq to 

satisfy the two .cri t •eria essentiai t:or the use 

Test: 32 

used u~~d 
ace 5 

··. R2~ 2 · . 

7 (' 

9 1.4 . . 

4 - 6 

13 20 

ace 
"' 

a. 

1{ 

9 

;1.3 

2 

5 

7 20 

.31Table XIV; Magers, op. cit.; Epst~in, op cit. 
' . 

32see section two -~ this .chapter. 
•' 

.. 

•' 

. I 
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In the Tables · fqr Fisher's Test the·· critical value 

of• d ' at the .05 level of significance for . a ·= 4, b =-2, and 

c = 9 was f~und to be ~o. 33 T~e observed ~alue of d was 5 ~ 

141 

Since the observed value of d did not exceed the critical value 

of d, the null hypothesis was accepte<;l. No s ignifican,t , 

difference nas been shown·to exist between the teacher responses 

to 'how often' th_ey had used· tl1e role-playing method · and the.ir 

'rating' of the method. 
8 

TABLE. LIII 

TEACHER RESPON•SES TO THE QUESTION: WITH . WHICH GROUPING 

OF STUDENTS WOULD YOU BE MOST INCLINED TO USE 

Response 

Superior 

Above :average 

Average 

Below average . 

Retarded 

All of' these 

None of these 

. Totals 

. 

THE ROLE-PLAYING ME:Ho£;, 

-Number of · Responses 

0 

4 

6 

· 5 

0 

4 

0 

19 

_33Langley, p. 300. 

' Percent 

0 

21 

32 

26 

0 

21 

0 

100 

r 

6 

3.5 

1 

.. 2 

6 

3.5 

.6 

. 
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Nineteen teachers out of twenty i .ndicateQ. the group-:-

. ing of students wniqh .they would be most inclined to use 

the role-playing method with. · No teacher. indicated .the us~ 

of this m"ethod with stud~nts at either extrem·e end of the 

educationaa ladder: the superior· or the .retarded. The 
, 

teachers felt 'that the method was appropriate . for the middle 

group· o-f students: four ·teachers would use it with the above 

average, six teachers would ·use it with the average, and five 

teachers would use it with t~e below average. Four teach~rs 
would use role-piaying with all of these groups whereas · nt · 

teachers would be inclined. to use the method with none . of 

· ~hese - g~oups. -- . 

The Past Use of Classroom Methods 
-~ 

TABLE LIV 

TEACHER RESPONSES WHEN ASKED: IF_YOU ARE NOT USING 

THESE METHGDS NOW, HAVE YQU US~P. · 
., . :ANY OF TH.EM iN· THE PAST? . 

Method .. Yes No No. _percent r 
Res. . Res. 

Lecture · 13 0 13 65 . 5 

Large Group 13 0 13 ' 65 · 5 
· Biscus sian . . 
·Small Group 13 0 13 . 65 5 
Discussion .. 

." Panel Discussion 7 10 17 85 ·1 

Individual· Oral . 14 2 16 .. 80 2 · 
Presentation 

Role-Playing 8 6 14 60 ·3 . 
' . . ,. 

11 

-~ 
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The teachers were then asked to identify any of -the 

·classroom mei!hods which they had used i~ the pa~t but ~ere not 
-

using now . . No single method elicited a 10 0 percent response ·. 

from the teachers. When they reminisced .about their past 
. . 

experience with teaching novels, they recalled. the individual 

._. oral . . presentation, the lec'ture, the large group discuss ion, 

and the., small group discussion as methods which they had used 
.. 

mostly but were not using nqw. Role-·playing was used s lightl_Y 

more. often than not used. The most un'popular method of all, 

p~nel discuss ion, drew a 'no' 'from eighty-five percent of the 
' . 

teachers. 
; 

' 

TABLE LV .. 
' • 

TEACHER RESPONSES CONCERNING THEIR REASON FOR 

DISCONTINUING THE USE OF ANY OF 
. THESE CLASSROOM METHODS 

• 
Response LECT LGD SGD PD IOP RP 

a. Student participatiqn 1oo .. 3 0 0 4 2 2 

b. High failure rate in a· 0 • 0 0 0 
. 

0 
literature 

c. · ~thod too 1J}echanical 2 0 .0 . 2 0 o. 
' . 

d. 
' !· • 

Further educat~an changed . 1 0 ' 3. o. 0 0 
my philosophy 

e. Further experience 1 3 . "1 0 0 2 

f. BOth (d) and (e) o. 0 ' . 0 0 0 0 

g. ·Favors · flexibility 0 1 0 0 2 0 

:h •. All of these 0 0 0 0 . . 0 0 

i; None of these. 0 o · 1 1 0 4 

"'· 

•' ' 
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Most teacher.s were reluc-tant to indic~te a reason for 
' . . ' 

discontinuing the use .of ce~tain classroom methods. ·A pos~ible · 
• I' 

explanation may be that many. tea'chers had not used some of 'the 

methods listed for · :th~ novel. It is also possible that .the 
\ 

.teachers usi:ng certain methods, found them successful qn'd did 

not change them. · The most notable . figur~s indic§i.te that 
~ . 

, ·lectures and panel discussions were discontinued by some 

te.achers bec.ause of low student p'artici:pation; larg'e group· 
. . 

discussi·ons w~re disr~gar'Cl\d - because of change in philosophy 

as · a result of more experience; and role-pl~ying was not . · 

ut'{lized for reasons .not specified~ Since the teacher responf?e 

· was low, accurate observations cannot .be legitimately mad~ on 

this data. 
0 · 

'· . 
THE STRUCT.URE OF THE , UNIT ON .T!iE NOVEL 

. An English Methods Course as g. Guide 

TABLE LVI · 

• • •. \ I 

TEACHER RESPONS~$ WHEN ASKED: · HOW HELPFUL .DID YOU 
rJ ' \ I . ' 

·~ND YOUR ~E. H\)DS COURSE IN ENGLISH EDUCATIO~ 
1 

, 

· . FOR STRUCTURING THE UNIT' ON THE NOVEL? 

: 

. 
. :Percent Response Number of Responses r 

-
Extremel~ helpful ·3 21 

. . 
3· . 

Of some help · ·· ·7 50 . 1 
I 

Of 
• ,J 

help 
_l,l 

4 .29 2 very l~ttle I 

·Of ·no help at all " 0 0 .4 

Totals ~4 .100 
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The m'ethods · course . has always been regarded as a 

. 'guidi~g light' in_ the prep~ration of. high school .teachers\. rrr 

the task of teaching their sub]eot to teenag~ boys an:d gir~) 
When the tnglis~ teachers involved in this'· study were asked 

. . . : .:-1 . 
to · assess their methods course, 14 of them reslponded.. The 

other teachers did 'not respond since not all of them had ' done . 
a methods course in English Education. Ten teachers found 

·their e,our1se either of some help or extremely helpful. Four 

teachers felt that their course was of very little help. All 
• I 

teachers felt that their course was helpful . to some degree. 
~ . 

Since 71 percent of the teacher~ who ·responded .haa · 
; 

n --J 

found their metho,.ds cou~se· helpful for .the novel'· it is logical 

to ' deduce · that 'a methods course is a nec,essary part of the 

preparc3:,tion · of h.igh . school . Englis-h teacher,s at the university 

.level. Some teachers will use the ideas presented, some. will · . . . 

not. Fowever, it wou_ld seem logfcal to assume -that ·an expos~re 

to the ideas of ·professionals · in one '.s -spe'cial~zation is a _ 
.]: . 

l~xury' whi.ch no teacher ought to miss. The methods course in 

English Edu.cation ·should be regarded by the English _teacher as 
• I 

the fir~t ·step ·on · a continuum leading towards professio~alism. 

:As Hook rem~rked: 

. . Th~ capable teacher is alsq a professional ·in his 
outlook. ··That means he wan'ts tp ·improve the profession, 
help otners wh·o are in it; ·bring other capable persons -
into it. 34 

f • •• ~ 

.. 

, . 
34J. N •. Ho~k, The Tea~hing Of High .S.chool English --)(New York: · 

The Ronald . Press Company, · l965), p. 44, .-'! . , , . • .. '": : 

I 
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p . 
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Curriculum_ Guides .and Materials 

~ . ' 
J 

- J 

: J 
~·---·-·---1 

' 
TABLE LVII 

i) 
.. J. 

" 

'· ' 

TEACHER REACTIONS TO CURRIC:U,LUM GUIDES AND MATERIALS 

· FROM THE DEPARTMENT OF E UCATI ON FOR 

STRUCTURING THE UNIT 0 THE ·. NOVEL 

Re.sppnse 

Extr~mely helpful 

Of· some hetp 

Of very little help 

Of no. help at all .... 

Totals 

Number of 

1 

- - 10 

8 

1. 

20 

. "=-' 

ponses Percent 

~ 

5 
• I 

50 

40 

5 

100 

'• -
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. .. 

The Newfoundland Department ucation has·,-., foi; many 
' . 

years , ·provided -all high school teachers in the province w.i ~~ 

c~rriculum g':Jides . and materials for the teaching of various 

high school ~ubj-ect~. Some of ·these gl:lides have been helpf ul', 

other.s quite elaborate and . ·~~~- too helpful. All .20(te~·ch~rs .·· '. 

in ·this 43t.udy reacted to this issue. However, ·.no maj,or . 

·cdnsenS4S was reache'd. Eleven teacher_s (55 'percent) regarded 
' • to. • • • : • • ~ • • • ' • • • .. • • • • • 

·the curriculum materials i n English as ·helpful to some degree. 
. ~ 

Nine - teachers (45 ·perc~nt) consider~d th~se mat erials to be 

.. 
, . 

" / , . 

, . 

, ,·· · 

-. 

- . :· ' .- . 
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These data indicate that teachers·· were' not overly 

_ happy about receiving detailed teaching materials telling 
. . -

h 
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them all about their subject · and how 'it· 9hould be taught. As . 

. teachers become more pr_ofes-sional, even more· disenchantmert-t 

can be expected toward this view of what a teacher shouid 

krlOw in order to teach. h~s . subject. These materials were 

designed to serve the poorly trained teacher and ~i~l, in all 
A . ' , 

probability, be used ~ifferently by 11 the pr_ofessional En~iish 

teacher. 

The Urii t in Comparison with other Literature Forms 

.. ~ TABLE LVIII -

TEACHER OPINIONS REGARDING THE DIFF.I CULTY or· ORGANIZING 

A UNIT ON THE NOVEL IN COMPARISON 
. , .. 1 

WITH OTHER LITERATURE FORMS 
.. 

' •C 

Response Number of .Respons.es Percent' 

Much more difficult 1 I . 5 

• . 6 3.2 
... ' • 

Slightly more difficult 

About :the same . t l 5.8- :· 
- . 

\ · Easier -1 5 ..., 

~· · Totals 8 19 100 ~ 
L. 

I ' 

. . ' 

. . " 7 • 

,. 

Y' 

3 ~ 5 . . . 
2 

·.:...· 
.''1 

,, 
·' 

3.5 4 

'. ' 

•. 
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,\\ .· 
J 

( .. The· unit " on the novel is only ~ne part or an entire 
. . . 

Literature ' program which an ~nglish t~acher must prepare each . . ' 
I ' 

yea:i>. ,It was ,tpoug~t .relevant at ~his ·point tp find out how . · · 

difficult it· was fo~ an'English teacher to structure the unit .. . · ~ . ' , 

. on th'e novel in pomparison with the other literature"' forms. 
.. . 

' \ 
~ Nineteen .~~ach.e~s ~;-o'ff ... ereG} opinions concerning this · . ··.: · :\ 

. issu'e. A majority' of the respondents I (58 percent~) agreed tl)at . . . i 
. . • . I. • . : ' \. 

. the chore of str~'cturing the unit for the '·novel ~II s about the \ 

same as that: for any citl)er• H-t;el'ary for~. T)1irty,
1 
two percent . · . • • 

corisider~')d t~~ t~sk to be s .lightly m6re · difficu~ t) fi've pe_rc~nJ: 
., t ~· • • ' I • - • , 

much more diffiC:ult ~ and five _ perc~nt ·easier. 

'/ 

/ 

·, 

I • ·k . '" 
The Reading .Factor 

., ' •• • • J 

... 
TABLE LIX 

• ., ' l 

THE· AMOUNT OF ATTENTION GIVEN BY TEACHERS 

.... TO . READING SKILL~ .· :gl-~REPARING THE .. 
, 

UNIT ON THE NOVEL 

, . 
.. :· . 

I ' . .. ~-· . 
R~sponse ' Percent' 

I ' 
r 

A ·great' deal . ·a 40 2 .': ... 
. ' . _. 

Some ·j 
Very littl~. 

~0 1 .. ~ 

~ 5 3.5 
•' .. 

I f 
' 

I 

y 

None , 1 5 3 ... 5 
{j ~ •( 

Totals 
;, 

. . , • ~ 
100 . --~------~--------------

' 20 " .., 

.. 
. 

r' G , ~ . c 
\. 

·. : .. a. ' • \ 

~· . . (. . • . 
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·' 
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c• 

.• 

.. '"' 
I 

0 • 

.-:) 

.. ~ 

c . . 

, • .. 
. 

' .. 
'- 1'+9 . 

'· . . . . 
·The .uriit ~on the ndvel, , like all other units -in 

.. 1·i terat~re, shou~d. ;e. c~ncerned· ~i ~h ·the fu.rthe~, development' ... . .. . . 
. 0 ' • , 

qf · th.( ~kil_l ·of, read
0
ing. A novel. is usualty longer than most 

·literary .forms_· -a~d ;in' order to re~d one quickly and pt:r,cep­

tively' a ·s'tudent must l'tve . a re·aspnable amount of control 
., 

· . ove'r the re·ading proces-s. .To be able to read with speed and 

compre):lens.ion j..s essential if-'a student ~ to become a good 

'r~ader' that .,is ' one "who re·ads many boo}<s and reads them' with 

_1disc~imination. Howe;ver·, a tea~he~-.. . ne~d n~t b~ a specialist . ..:. 

to . teach' the'se ·skills. A.s Stanley E . . Davis · 'once remarked: •' 

An instructor does , nbt need t.o be an expert in 
the teaching of " r~·ading in prder .to help'-students to 
read better at the same time that he is .covering course 
con·tent. 3!::> . · · · 

' 0 

All teachers, 2~ put of 20, indicated the ~amount of 
·1 

attention ~hich · they' gave to reading ·ski~l~ .in t~ei~~preparation 

of the lJni t on t -he novel . . - Only t~n .. percent .~u-ght v~ry little . 
or .noth;ing'about ~eading. Th~ result may be attributed to' 

~ . 
th~ rising awareness · of the readi~·g problem.' amottg maJ;\Y. .of 

,J • l . . 4 v ' 

today' s hi,gh ·schooi. st~dents arrtl· ~he efforts· e~erted · by . 
., . . . . . . . . 

educators in this pro.vince to pro~iJe· t~achers vli th a· basic 
\. .. . ' . . . , 

underst~nding of the · reading. problem, and •how to o've;come many 
.. . : . 

such problems . by tea~hing J;eading in conjunction w:i. th the' . 
c • 

.. 

·' 

·' various cont~nt areas . ,, . ... j .. ~ . 
• D 

. . 
;, 

. ' ' ... 

. 3(st~nley E. ·navis, "Hi'gh ~chool· and '€oll~ge Instructors 
Cqn.t f Tea~ch· Reading? Nonsense!" Teaching Reading· in Eigh School 
ed. Robe rt Karlin, (Indianapo~is: Bobps-Merrill, 19645~ P· 320 • 

.. - . J 

. · ,~ · 

1 
-i 

• . 

. . 
.. 
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TABLE LX ' · 

. , . ' 

THE AMOUNT OF ATTENTION ~ICH TEACHERS THINK .SHOULD 
.• f' . (JI" 

-. BE GIVEN TO READING SKILLS IN PREPARING 

THE uNIT 0~ THE . NOVEL 
.., . 

Response ~umber of Responses Percent· r ' . 
. . 

. A great deal · 14 70 1 
A 

:. ~orne ·. 6 30 2 

· ·Non~ 
~ ·: 

0 0 . · a ·. 3. s" 
"-;..J • • 

0 3. 5 .. 0 ~. v:.Obn·'t know 
...l .!1, 

'!' • 
! 

Tot ails '20 · 100 
'. 

. ( 

Again, 1.00 per_cent of the· teachers . responded· to tl1is· 
. ' .. . 

question. The result was, decisive. ' All 20 teachers agreed 
• • • I ' , • 

. ~· ' . . . 
. that some ~degree of .attention should be given t .o re"ading .~kill.s 

' , ' - I 

.in '.preparing the· unit~ ~eventy percent maint.:.ti.ned that . . 
considerable emphasis ·should be 'placed on improving reading 

·. ' . . ., . ' 

wh~le 30 percent agreed that ·s6me a~~ention is 'nece~sary. 

A 'Fisher :;:xact Pr?b~bui ty ·. Te~t ~as t)1en. app.lie~ t~ 
~he data ·to determine whether . th~re was any signif icant .· . ' . 

' .. 

d:i,.fferenc~ between i!he amount . c)'f attention wbich the', te·achers . ") . . 

. g'ave to r ead i n g and the amount whi ch t;hey 'though t s hould be . · .. 
~ .. . . . 

given· ~Q ·reading. .The ·categori~s in '.Table LIX · were.' coinbined 

' 
I • 

' I 

. . . 

" :! 

~~ ... 

\ 

., . •. 
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. ' .,. 
for the test. 

' 
'A g:r>eat deal' and 'some' became .x1 · and 've.ry 

little 1 ~nd 'none' became -Y1. · The categor~es in Ta?le_ LX 

~ere"' _ also combii)~d. . 'A grea~ deal' and 1 some 1 ?e_came x2 · an_d 

1 ryone ' · ~nd 'don't know' .. became~ Y 2 • The . tentative null 

~ypothesis lssumed, that no. signifi.c_ant difference existed in 

·. the two sets of data. . . . 
The first table be~ow contains the original uata; and 

the seqond .. table contains . the data after: it had ' been .adj·usted -.. 
. . 36 

. ··to satisfy the fir~t 6rite~ion for Fisher's ·Test: 

J xl Y1 Xz y2 
~ x2 17 ~; 19 yl 2 0 2 

' Y2 0 0 0 xl - ~7 · 0 17 

17 2 ·19 19 o. 1·9 

However, the second c;ite;ion~anno~ .~~ · s .a-ti:fied :·37 
. . . 

; This is ·-p·ecause a . x d = 0 and b x c = 0. . Therefore a x d = 

b .x c. · One of the rules for Fisher's Te;t maintain~ that it 

a x d . :: b x c;, the table shows. no . diffe.rence o'r assc;>ciation 

. . 

. . . 
between the ·two sets of observations.. Therefore; the. null _ 

hypoth~sis is accepte·d_. . No signif_i~ant diff.~~ence · ex~st~ 

between the teachers I responses ·· in Tables ' LIX . and . LX. 
' 

.. 

36see section -two of .this .chapter. , I 

37Ibid. ..... 

.... 

.. 
'· . ... 

. .. 
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Student Need~~ Aspirations, ~~~ Interks~s 

TABLE LXI . 

· TEACHERS' 'METH.ODS OF CONSIDE'RING THE PARTIC,ULAR . NEEDS, 

ASPIRATIONS, AND INTERESTS OF INDIVIDUAL 

STUDENTS BEFORE ·SELECTINq NOVELS .. 

Response · Number <Df Responses Percent ,,. 
0 • ,. 

At'ti.tude Test 1 '5 

. ·· ·Perso'nal 'friendship 9 45 
with the students 

Cwnulat'i ve Records. 1 ' , .. 5 

Questionnaire 0 0 . 
All of these · 4 20 

None Jof 
. 

' these .5 . .. ' 25 
. . 

.. 
Tota:).s . 20, ' 100 

' ' 

Ail 20· teachers responded to this l. tem. · ·Forty-five 

: percent - - ~ndicated tha~ they determined the ·· particular .' ne.e~s, 
.. 

r 

ll.5 

l 

4. 5 

6 

·3 

2 : 

<: 

aspirations' ·-and interests of their students by 
, • . 

means' . of ;pef~on'ar· . ' 
. !1/_,. ·,;:. o;.-
ft • • I ,.j I 

friendship wi-th .tl'\e stude_nts. · Just one teacher (five pe;t!~e~~) 
~ .. f . 0 

used at1;i fude tests and o:rye teacher Cfive percent)' used cumul·a-

- -- ~ . .. . . 

ti.ve records . . No teach~r used o~ly .the . ques-tionnaire. · 
'!1 . 

Four 
1 

c .. , . . , . rl . 
teiche~s (25 percent) ~sed all these methods'and five teachers 

.. 
; 

. .' 

,. 



. ' 

/ . 

·' . . 

' -

- "-
(·20 p'ercent) . us~d none of these- _methods. 

' r ' • 

The Ne~foundland bepartrnent. of Education supplies a -. 

number of novels which are requir~d for regular. study . for 

each high school grade ea~h year~ How~ver, a f~ir ~eg~ee of 

s~ope e·~ists for the indivi?ual -English teacher ~o sel.ect 

novels appropriate to the students in his or her class. Br.et~ 
• I ' . • . . L 

a:nd Crocker.-have · gath~red- much relevant da~a: . wh·i~h would assist 

any English literature teachers in m~king su·ch selections ~ 3 ~ 

0 • 

The Flexibility of the . Li t 'erature Syllabus 
•• J, . _ 

TABLE LXII 
.. 

' 
· TEACHER OPINION' REGARDI-NG THE FLEXIBILITY OF THE ' 

, . "' . . .. . 
LITERATURE SYLLABUS FOR PERMITTING THE . . ' . \ .. 

INDIVIDUAL TEACHER TO ORGANI.ZE THE 

UNIT ON THE NOVEL .. 

Response_ ~umb~r of Responses Perc~nt r 

~ 
:t .. 

Very __ .flexible 3 ' : 1 6 . 3 
. 

FlexiQ.le 't 
.. 

12 63 1 

Partly flexibl e tt :· 21 2 
. ' 

Rigid a· . o , 1t. s· . 
' • N 

Vf?rY rig-id . '0 0 
.. 4. 5 

i I 
' 

· To t als '19 · .. 100 

• p 

.. 3~Brett, op . cit . , Crocke r , op. cit • . ' 

· . 

.. . 

. /!) 

• 

,. 

" 

. . 
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A .total of ·19 teacher;s offered opinions· 'on this ·is sue. 

·.Twel v·e of those teachers de s _cribed the unit. as flexible, 
•' 

four as partly flexible' and thre~ as very . flexible_. 
. . 

·Teachers generally were· satisf_ied that the amount of 

. ~cope provided in· tne literat'ure syl_labus enabled ' :them to 
' 

select -- other novels if they chose· to do so. No mbre than 

two novels we.r~ prescribed for t"tle school "y'ear 1972-1973 by 
~ . . 

the D~partment of Education. -Plenty of·scope thus .existed 

for the ini tia~ion and dev~lopment ' of a g_ui<;ied reading prog!lam 

· which could include the novels prescribed and a wide- rang~ 

of others • 

. ~ The Planning of Literature. Units 

t i . 

·'· 

,· .. 

TABLE LXIII 

HOW THE TEACHERS DESCRIBED THE PLANNING OF -LITERATURE 
.... . 

UNITS IN THEIR ·RESPE-CTIVE SCHOOL$ 

... . ; 

Resporise 

Individually by each · 
teacher 

' · 
Cooperatively by all . 
teachers of 1~ terature . 

Individually but in con~ 
sul tation with the other 

h., teachers of_ li terattire .-

-}No planninF as such . 

. 
Totals 

NWIU?er of Respor:ses .• . Percent 

16 ' 84 

p 0 

t . 3 . . 16 

0 0 

.. 19 .. 

. I, 

1 

3.5 

-. 2 .... 

~ 

3.5 

.. , 
it:. 

. , 

.-: 

> 
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'· 
Nineteen teachers indicated the manner by which 

' . 
literat.ure units are planned in their respective schools. A 

sizea_ble -84 per~ent. ·of the teachers prepared their o~n tini ts 

in .literature individ~lly. Three other t~chers (16 percent) . 

. ,Prepared their .units indi vid~ally. but in consul tat ion with 

the other literattire teache~s in their school. In no cases 

did all the literature teacher_s in a s_chool ·prepare the units 

together. · Also, · all t~e teachers indica ted that some .pld.nning 

was done for ~heir literature units. 

' ' 
Individual effor~ in ·this area .. is in the investigator; s 

opinion a go.od thing. ·However, there ·is 'a · definite need for 

• ' 4 

;r English t'eac:he~s :to g~ together ·more and talk . m9re . in te~rns . 

' . 

. \. .. 

·' . .. 

I • 

of the English · Curriculum far their high schools. Literature 

units can then be developed by. the· teachers utilizing fully · 
~ . ·. . . . 

' 
-'both individual and coop·erative ef·fort. This'would be especial-

' ly good for the unit on the novel . since 'there ·are many · issues 

and questions_ wh.ich teachers mus_t wqrk ~ut coo'p,era~i vely, and 
. . 

ma~y tasks which -the one · teacher working individually can do 

best . 
... . ~ . ' ' . ~ .·. '~ ' 

-· 

. . 'f!/1.· .; 

.. 
. · 

I . 

' . . . 
; 

: . ' 
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Time Devoted to The Novel 

·~ 

. " 
·TABLE LXIV 

·. . 

THE AMOUNT OF CLASS TIME WHICH TEACHERS -DEVOTE · · 

TO THE UNIT ON THE NOV~L. EA~H Y~A~ / . 

• 
Response Number of ~~ponses. . , Percent . 

, 
ot 

Less than .a month ' 4 3 15 
.. .. 

About ·one month ; 6 30 
I • 

'One - two months · 9 45 
, .. .. . 

More than two months 2 . 10 . 
.. 

Totals 20 100 
' 
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r . 

3 

2 · 

· 1 

4 

• Ali 20 :teachers indicated -the amouht of class time which • 

:they __ dev.oted to the nov~l . e~h ... jear. Nine teachers t~S ~erc~rit) . '"'\ : . . . . 

signified that they used between one and two. months ·of c],a~ .s . . . 

time which they devoted to ·the . novel each y~ar. : . Onlf . two 

teachers (10 percent)· used more than two months. Six teachers 
. . ~ --·-· , . 

-
( 30 percent) spent about oire mon'~h . and three teachers (15 

.pe_l;'cent) E?p·ent less "th.a:n· one month. · 

This finding: indi-cates . that · 7 5 percent ot t,h_e teachers ·. 
-· . . .. . . . . ,. . . . 

·spent either one month, two months, or somewhere between one - . ' . 

ana two months - of ·class ' time for novels. Their students also 

• 

. . 

: ? 
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. •• •39 
. . · .. gave·· a number of interesting answers to the ques.tion of 1ame. 

Forty-six percent .of_ the st~d~nt~ w~re ·satisfied with th~ 
amount of time which . their teachers pad devoted to novel·~ 

. . 

whereas cl9se to forty .percent decided that more · time should 
• • • • ' ' • I 

be spent on novels: _ On~y ten p~rcent of the students wanted 
. 0 

less time spent ·on nove~s •. · As indicated earlier, one -student 
' . 

even ·~emarked th?-t u7 5. percei)t of th~ li~erature cour~e 
t:J 

. . '~ . 40 
should be no~~ls." " 

~'1 • 

The Reading of Novels Not Prescribed 
'I 
l j 

TABLE LXV 
I 

TEACHER ·RESPONSES TO THE QUESTION: IN YOUR UNIT ON .. 
. THE NOVE~, IS , PROVISION ·. MADE . FOR STUD.ENTS TO 

REA~CERTAIN NOVELS ' OF 'THEIR ·OWN CHOICE? 

Always · 

Frequently . ,. . 
. ' 

R~rely . 

, . } .. :. 
~· 

I 
. I 

. 
Number .of Res·ponses cl\ 

7 

10. . 
1 '· 

' ; 

Pe rcent 

. 35 

' 50 

. 5 

r 

.2 

1 

-4 

. [ · Never 
I. 

2 10. 3 

~ 39Tabl e XXIII. · •·. 

4'0see sectio~ seven o f .chapter four ~ 

·~. ':. · .. 
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. All 20 teachers respo~ded to this .issue. 

five p'er'cent indicated fha-t theii:!-students were giver:t this ' . . 

158' 

freedom frequently or always~ Onl~ fifteen percent indicated 

that they never give stud~nts this type ·of freedom. ' 

., The students,_ of c·ourse, d_isagr~ed with their teachers. 
I , . . 

Thirty-five percent of them· ~aintained that not enough . . 
provision is made for them to read othe~ novels ~~t pr~scribed~ 

·only 22 percent agreed that -adequate provision for this extra · 

l;'e.ading was available. A large number, . 4 3 perc:ent, did not 

respond to this i -ssue. 

Here, then, is .a crucial pr6blem in t~~ stru6turing 
' 

of .the unit ·on the novel. The teache~ must, -in one w,ay or . ' 
another; account for the many, many· novels which are applicable · : 

•. . . . . . 

. to the s~udent age-group whi'ch he teaches _each sc~oo+ day. · 

Should he inciude so~e of .th~se novels? many , of them? or none .· 

of them.? Should· he ~ake such decisiohs. himself or shoul_d he 
. . 

let .hjs studentp decide? .. 

Whatever his decisions~ · he cannot avoid the fact that 

today's adolescents ~re .being c~nfronted with .many social, 

emotional, ' psychological, ·and .similar prob~ems; most of Mhich 
. . 

are thoroughly expiored in young aqul t · novels. As · Tom Finn 

observed: . . 
·-

· Abortion, premarital se.x, homose~uaiity' ," dra'ft 
. , . . -res!stence ~ "ripping · of~~," use of tlrugs, and all sorts · 

·· ·Of· anti-establishment behavi or ar~ ·taking place ~etween. 
.. . the cov~rs . of, would you b~lieve it; the ·yourtg adult. · 
· novel?41. · ' 

~ 41Tom Finn\ "New Young_ Adult Novel: How Will the · Schools 
¢.-. .Jli)Ddle It?" Phi Delta ·· Kappan, LII (April, 1971), 4-70 ..:472. 

,L. - . J' I ' . ... 

• 

. ' 



.. 

; .. 

'159 • 

~o9aY's 
ff . . . . . 

students· a!'e often .J.,ooking · for :this type of 
. ) 

material whether it is undergr~und or 'straight ~nd they will 

give utmost attention to it with o~ _without their teacher's _;;· · 

approval. ·It is-probably time for English teachers to ·take 

' fiction fo~ what it is not for what it should be. This would 
" C• 

· m·ean structuring the unit on .novels to cover fi-ction of all 
. 

kinds. However, the need ·for discrimination still· exists but 

the teacher should not neglect to ~xpose both the good and. 

the bad in fiction. The~ th~ · student will not f~el that cert~in 
.... . 

types of fiction are being withheld from him for reasons which -. . . 

are not made clear · to him. T~is problem is not an easy .one to . 
• ' ' # 

solve when ·one . is planning to teach novels. But it is one . . . 
' 

wnich every :teacher must, in one way or another, come to grips 

tvith. f • 

( 1 

T~e Schools' Supply of Junior and Teenage Novels. 
0 

J 'TABLE LXVI 
) l ·. . . . 

HOW THE TEACHERS DESCRIBED THEIR" SCHOOLS' SUPPLY OF 
. • a • 

JUNIOR AND TEENAGE NOVELS IN RELATIOij TO THE . - , . . . . 
READiNG INTE~STS AND ~EEDS . OF · TODt)Y'? 
. . HIGH S.CHOOL STUDENo:r:.s .. · ) 

t 
c' 

R~sjionse . Number of Responses Percent r : 

Exce1lent 3 15 · 3 
Adequa t e . 8 40 l ' . 

· Unsatis f act ory . 7 35 2 

Poor 2 . 10 4 
'• 

Tot als 20 100 

J . . . . 

.... 

. "' . . 

.. 
.. 
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. . 1. 
Again, all 20 'teachers answered this question. · Fifty~ .. . : 

five percent1of the t~achers maintained that their scho9i had 

either an excellent 
.7 

nov~ls. Forty-five 

or adequat~ supply 

~e~cenpsi~red 
of junior and te~~ag.e ~ 

their _school's . s'upply · 

. . -to be satisfactory or poor. 

As implied in· the ~s1;ion, a school's supply of junior 
p 

.arid te~nage nov~ls shou~d . p;rovide·. for th~ reading intJrests' 

and needs -of ·today's adolescents. This means that a wide 
~ 

I 

variety' of novels s'houid be availab.le to students on a wide 
: ~ 

I, 

. : 

·. 

Ideally, ·there should be 'science fictioh, m~istery, adventure~ . ' . 

~omance, and whatever ot.her nove~ type ~hich a stu~e~~ght .· 
. have in mind. ~ Since 4·5 ·percent of'. the 'te;.acllers. conside.req 

. , 
their . ·schools' supply .t? 'he unsatisfa·ctory or poor, _there .~s a · 

-definite need' to g'et no~els into high schools . for students to 

· read. · ~his priv.ilege ?hould- not be denied c3;ny . high .school 

student .. 

, . 
AREAs· OF EMPHASIS 

'The university English 'cou!'s~s on the nov·el ~s ".an .art' 

:: .· · · {orm expio;.e a "numbe.r o ; di~t~~ct ~a:tk~or.ies: into which the 
' . 

g'reatest nov~ is_ of. al l time ha've' been caref~lly fit-ted. ,. ,'I t 

was of i~terest to the investigator. to determ~rte t~ what exte-n't 
~ • . ) t ' • 

':these ·:Plassifications of novels were being p'u~sued in the . high · 
' 

. . .. I 
:· 

., 

I • 

. .. 



\ _ 
\ 
• 

•, •. 0 0 0 

161 
••• #j 

0 • 

schools sel·ected for this stl1dY. : Table LXVII shows 'tne 
,r 

' 
responses given ·by the teacher~ · concerni~g this ' question. . . . '. 

Tl)e columns in the table· ,ma:y be read by means of the following 

key: · .. 

0 0 ~-

a = dealt ·with in class in some detail. .. 0 

b · ' = 'dealt with in class briefly. 
I 

D 0 . 

in as~ignment topics. c - g~ven 

.· \. ', 

d ·= ~entioried for . individual reading. , 

e - not conside~ed at all:, •· · · ( . · 
.. · 

I . 
• ' , > • {J 

Q TABL~ LXVI~ 

. AREAS OF. EMPHASIS IN THE TEACHING· OF .HIGH SCHOOL : NOVELS ' 

· ' 0 

0 ' • 
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It "is obv'ious from the dat"a in Table LXVII 'that· none 
. . 

of th~se classi~ications of ~he _nove1 was being ~ursued io . • / 

any · great extent ·_by ·the .high school teachers. T_he majorit:y . 

• of ' the ·teachers s~lected the 
. . 

'not con~idered ' at all' 9ategory 

for. each i tern ~ ' . Only Newfoundland nove~s ·and ' the · ps~chological 
.J. . 

I " 

novel ~ere dealt with in class in .some detail by ·five or· more 
- ~ 

. . . . . 
. , . . teache·rs. Th~ history of . th~ English novel, Canadian no_ve-ls; 

. .. . . . . . . . . . .... -

. 'the psychological nov.el, and the stream-of~conscidus.ness ri'OVel 
' . • 0 . • • • • \., 

.; : were . de·~l t with . bri-~fly in class by- five; or . more tea~J:iers • . ; o'f 

·~ 0 •' / 

. ,, 

. ' 

these _aspects · 'Of the. no.vel, qne ·only was considere'd in . assign- · 
. . . . -. ~ , ... . - . 

0 • 

ment topics ·. 
I . . . • , . 

One - ~eacher · assigned -th~ _ stream-of-consciousness -. . .. 
I , , 

_n9vel ~s a possible tbpic. · Only Newfoundland novels wer~· -
. . 

menti,oned to the s -tud;nts ·by five or more 'teacher!3 for 

_individual reading~ _· ... 
~ .. . 

,. 
eleven ba~ic classificati-ons; of. nove)..s: 

· Most . teac~e~s gay~ litt~~ ~r~ no attegtio~ to . the~~ 
. . 

It is· the inve·sti..:.. 
, . . '\- . 

·gator,' s opinion :that . all English · li ter:iature teachers should b 'e 
. "' . 

thoro,ughly familiar. · with . ·a. i l of these topics and ·by some me9-ns ··. ~ . .. .. . 

~ake his ' ~tudents aware of such.classiii~a~ibns : ~his does 
; ' . -~ . 

not· mean:-:'~hat _the hig~~ s ~ool stude nt. _ sihould' be made·_- to do 

un i ve·r s i ty work,;.. It .dpes mean~-- howev·er, that English. te.ache~.s 
• I:) 

have a prof essiof?..,;:l respon~ibi.lity t~- make students awa~e ·of · 
,#. - • • • • • 

the 'possibilities for indi vi'dua l 'reading open to them in the· . 
( . . 

ar.e~ of - the nove"!. · '. \ 
·\ 

\ .. 

,... , ( 
,. 

II 

.\ 
\ ._ 

. '· \ • 

' 0 

" ·· 

,., .. 
I 

.. 

., . 
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' · .. 
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tVALUATLON FOR THE NOVEL 
I 

. , 

" . 

• / ~ f' . 
. .... . . . - ~·· . 

'Nearly a;Ll : wri ter#of .te~~:l:lookp for English. education 

. . . 

: · co~ti~ue· to emphasize the difficulty . of: ~vaiuat~n in · li t .era . .:.. 
~ · . If ·• . . . . . . . 

" . ture. - This .dif'ficul ty is ·extremely great . for th~ noveL · . . . 

When ~ student reads a nov~l and undergpes with the 'characters 
• r.• .,. ' I •' • 

. • • ... • J 

" . 
··the p~ychological, ,emotional and social expe_rience!;) ·which . ~ . '\. . . : . . ..... 

............. , . ' . . 

·-

. " . I 

.. 

~hey :undergo_; ,;he is ~er~ving ··.from the nmt'e_l the very best !YPe 

If ctn· English · .. .. . . 
t: # " 

teach'er could assess th-is· experience which the student undergoes . ... . . ~ \. 

• I 1 ~ 

while h~ is re.adin_g' the~ evaluation in . literature· wo:uict ' be an . 

.- :easy t.~~k._ ·. "si~~~ . ~his r~y~e ~f e~alu_at~.o~ . is . -~lmost ~mpossible' 
English te'achers can···evaluate only ma:nifestations of this · 

. . . ' -

~xp~'"fe1:16~ ?~··· mean\ o.f t~s·t~, assignments? book r~ports '.: an'c 
. · . ~ . 

·· similar devices. . Such eva-luation· can ·.never be as good .as i t 

. •,. 

,1 , 

k ~. 
: (. 
-' l 

, . 

-~ . !. • . .. 

~ . l . I . . .o· . . . ,. 
should be for the simpl~ reasow t hat it .. cannot mec:tsure ,what 

.'o'u~ht . to ·. be · m~t~dl:'ed; the. ~eal . impa~t ·.of ~he novel oo .. ~he 
• • I ~ , • 

..~ , r,...., 
, .t'· 

' . , ...: . 
'! __ -'4 ·. . . 0 .. .. . "' 

. . 
~ . 

' . . , 

\.> .. 
.... • , ) 1 

: ' ~ ' . f4~ 

• I • • I ' ., 
.. ~ . ..r. . 

•' 
l .. 

•' '· . .... , 

. ~ .. \ ' . 

' • Z ·I . I 
· o\ 

I 0 

: ~ . . 

• 
• / flo 
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·. The Experie~7e Which CanDot 'be Measuretl 

TABLE LXVIII . . 
TEACHER REACTIONS·TO THE STATEMENT: WHEN A STUDENT 

. . 
HAS ·c,oMPLETED A UNIT ON ' THE.NOVEL, HE ESSENTIAL 

PART .OF HIS EXPERIENCE CANNOT BE EVALUATED 
'· 

Response_ 

Strongly. agree 

Agree 

Disagree 

Strongly disagree 

~o.' ·opinion' 

Totals 

. \ 

... 

,#' • • 

Number .of ·Responses Percent 

4 20 

/ l- ~ 40 

5 25 
' . ) ' s· 

2 10 
<J · 

' ' 

20 +oo 

I ' ' 

.. ~ 
~ ' 

,. 

All 2·0 teaqher:s reapted to · the .. statement proposed in 
" . ' , 

Table . LXVIII. Twe~·ve · teache~s indicated . that they a;5~ed or 

strongly .agreed with the idea that the . . essential. part of a 
' . ' 

..J · 

r 

3 

1 

2 

5 

4 

, • I , 
student's experience 1.n novel study· c·annot be· evaluat.ed • . Six ~ -. .. . . . 

~ · .. , , 0 " : • • .. I •'" , . • 

teachers disagreed or strongly disagre.ed . . with, this "' statement., · .:.. 
" . . . . . 

.. .. ' 0 • 

Two teachers offered. no .opiniqn • . . . . 
. . ' '/ 

. . This finding :indicate.s tha;t ~.0 percent of . the ·teao1ter:s 

··~ ., I.~ ' . 

: I I • , .. • I • • •• ' • • • • • , _ .. 

w~re~. a~are o_f t he, ,majo.r difficulty @.n ·.evaluating _ student . pl"o~~ess ; .. 
.. . , .. 

I , 
I . • .. 

' . •' . 
J · , 

I • 
t' • • • ~ 

.,., 0 r f • , i 
' -I ' ' ' 0 •' . 

, 
. ' ' \ : i 
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165 ., 
.for the novel as · a form of literature. It also . inaicates~ 

that ,40 percent. of i;he · teachers· did not· agree~--~~ith this · state- 1 

• ' • • • • • (! • ~ • ! ~ 

ment • .. · These " teachers ~~nsti tute a gro~p wi tJ;l . ph:i,losophies 
I , • ~ • 1o • ~ • 

which differ from. those o·f leading · English teach~rs and · ) .. . .. ~ · .. . ' . ., 

educators: ·Their view of evaluation consti tues an edu'cational . . 

pr~blern ~hie~ exists ~n the area of English · education and which 

will, in all probability, , cont~nue to exist until fu~ther 
\ . 

training, expe~ience, ·or cpreful .co~nselling changes their 

percepti6ns of what is in~olved in evaluation in English 

. literature-. 
' . 

The Basis for Evaluation 
.• 

·. 
.. TABLt: · LXIX 

/J . . , 
TEACHER OPINIONS 'REGA~DING THE BASIS ON WHICH 

EVALUATION .·FOR THE NOVEL .SHOULD ' BE J?.ONE 
. . ·l\ . ...... __ -: . 
' . ~i 

; 

'\ 

.;,h \ { 
· · '. Response 
• I 

I · 

. . - .. . 
.. , . 

. ' . 
' I 

· Partfy on class worlc, · . 
pa,rtly on: indivi~ual· work.' 

Class work only 

Indi yictuai work only · 

·· Tot~s . 

) 

""" NUrnber.of Responses 

19 ; 

r 

0 

0 

19 :·;.· 
. 
' ~ \ : 

Percent 

100 

' . 
0 

0 

100 

··F 
... 

' \ . 

'r 

.' 1 
.. " . • 

2.5 

. 2.5 

.. 
. . . 

·. Ninete~n· t e acher;s -~~ffered t heir. opinions. re·g~¢~~~~g th;. " 

bas is on whi6h ~v~luatio~ ~or the . no~~l sh6ul~ be · done~ : The · · 
1 •, ' • ' ', • • ; , I I 

·' .. .. 
I . 
,I • . . . \. •' 

• 

. I I I 

I 

' ~ ' ( 

f 
.. 

. . 

-. . 

' . . .. ., 

I 

~ . , 

•• 

·' 
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response was decisive. All nineteen teachers agreed khat 

ey~luation 6n the novel should ·be done partly. on . cl~ss ~ork 

·and partly_ on, . indi v_i~iual ·· ~ork ( i.1~ • • te_s.~_s .~d a~s ignment_s·). 
' 

.No teac;he!'~ . preferred evaluation · or. the b~s is ··of ··blass work ·. . . ~ . . 
' · , 

. . oirly 6r evaluation on the basis of individual work only_. .. ' 

,Tests \ 
.. 

·, , TABLE LXX 
1f 

' · THE TYPE OF TESTS USED BY TEACHER.S 
I 

~ 

FOR 'EVALUATING NOVELS 
'' . '*· ._ 

/ 

r Response , 
I 

NUTill?er of ~esponses :Percent 

·\1 ' ... .. • ' 

.. Objective tests 
. 

,4 
'• 

·Essay tests 54 1 
. . 

Both 'objective and e·ssay 
,., · tests . · 

£.. • , • 

. ,6 . . 1 •• 25 . 2 . 

. . 

'• 

· . 

' . 
' 

.. 

4 t;' 17 3 ' ~ ' ,. 

.. 

o/)1 ' 
Totals 2.4 100 

1- . 

. , 

Some : ~~a~h ... rs :::~k~d mO:J~han .one ~esponse 'for. this 
i 

· i~e~. Cons~quently, a ~~tai 6f 24 re;ponse~· wer~ .gfv~~ ~ .The .. 
· ~ · teachers irrd1cated that the essay test wa~ the type of t est . 

,. 
' 

/ 

. , 
wh~ch they most ~ft~n used. It ' claimed . 54 percent o£ th~ total 

•. ' f 

response .. 'J.'he. students were .'. less in favor of this test than · 
I 

' 
•. ' : 

I -· 
: . ~ ' " I 

· ' .e \I • 
> ' ·~ , <' 

, I ' 

. ' . . 
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their teachers. Forty-seven p.ercent of· the students indicated 
' . . . 42• 

th~t they. were in ·favor of or hi~hly in favor of essay ·tests-• . 

A comblnation of objective a.'I{~~lessay. test~. ~as used· 
: ' .· . .. . " •· ... t·.;- . 

by six teachers to evaluate• novels . . t The students .were .much 

more . optiinis tic . about this 'method of testing than their· teachers 

were. Sixty-four, per~ent of tnern expressed. favor-for· such a 

.testing 
' ~ . 43 

12roc~dure. 
' ' . 

Only four teachers ·favored th~ use of O'ral. •examinations. 

The f?tvdents .. wer.e also· disenchanted 'with' this type of 

. · evaluation. Only 38 percent of 'them. indi~ated . th.at ' they.-:'were ' . . 

ei~her in favor or· o~ higHly in favor of being evaluated by · 

f 1 
. . 44 means o ora exam1nat1on. 

· Objec;tive .tYst~. only were used . by ·. just c;me teaqher. 

. This 'is the type 6f 1te.st that was · most favo;r'ed .by_ the . students 
~ 

. ' . - . . ' . . 45 .. 
with 77 percent of them i~dicatin& a ' favorable att1tude. , . The 

, F 

most logical deduction to . be- d-rawn from 'this data' then '1' is 

that . the·· li te;ature .feacher~. wer.e not· evalu~ting ~/udent-
I . 

progre'ss in· the- study of fiction .by me-tins of object'ive test.s 
~ ... . 

bu-t tl).e ' students were strong · in _their ~demands ·for thif? type O'f. 

eva:l.uation. The most l).k_ylY exp'l:ana:tion for · -t;~~s re .. sul t i s 
. . 

. that bbj ecti:ve: tests. were' in :wide~pread use ,for most other' _high . 
• 1/:1 • • • 

~ . s,;;h·ool: subjeC;ts put not· for' English. 

42Table· XXIX . . .. 

43':fable XXX . 

44Table XXXI·. ·' 

4 5Ta"ble txvrrr. 

, . ' 

Ia:' • ' • .,..., . 

·, 
·. 

.... . . 
·- . 

,. 

This, together with the 
v• 

•,. 

• • > 

. . ~ 

·' 
.. I , 
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·' 

ma~y · mi~info~med · notions · about the purpose and nature of 

English as·a high schocil subject ~as, in all probability, 
. . / 

• !I 

contr.ibuted. to the res.ul t indicat~d. in this study. Both 
I , . 

·teachers· and students need a 'philosophy r.egarding, English as 

1'6 8 

. . . 

a high school 13ubject . . Without such a philosophy, evaluat:l:.,on .. 
' cannot be syste~atic - in terms of aims, purpos~s, or kxpectati~ns. 

,. 

Assignments " 

• I 
~ 

TABLE LXXI 

~ACHER REACT~ONS . REGARDING THE TYPE OF 
. . 

ASSIGNMENT QUESTIONS WHICH _THEY •. ' 

MOST OFTEN USE FOR THE NOVEL 

•. 

'. Response · ~r Number of Responses. . . Per<?eni; 

General questions' on 
'the nove:t!.' 

' ' 
~enereil que'stions qn 

· each novel 
1 . , . 

SJ?.~lt que
1
stions on 

each . no el ' . . 
All of the above 

No assignments given . 
OJ) the novel 

.7 

·r 
. 
. -

?1 

6 

2 

10 

0 
·; 

I ... 
,. 

' 

' l 
10 ~ 

~ 

- .. 
30 

0 -
~ 

•' 10 

~ 
50 

0 

.. A~l 20 te~chers-~esponded to this qftestion. Thirty 

.. 

r 

3.5 

2 

3.5 

1 

s. 

) " J 

percent us·ed general questions·. on each noyel and 10. 'percent us ed 
::.r" " . D , • • 

• gen~ra_l que'stion~ on, . t t he . revel I as, a · literature ' form. Another 

.. 
~ 

I) 

l 

., .If' 
I 

.. 

· I 
I 

i 
• J 

~ . . 
. ' < 

p ' 

'\ 

4 
. . 

. /' . 

. . 

,. 

'· 
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ten percent ·Used specifi~ questions on eac~ . novel. A sizeable 
.. ' . . ~ . 

SQ. percent; 10 out of ~ 0 ·teachers, used al;L of these three 

· types of questions;" All teaQhers indicat~d that tf1ey gave 

sam~ type of as·s~gnmen:t on the nove~ . 
. 

Since 54' percent of. the s t-udents,. e?Cpres.sed _favqr for' 
- . . ~ 

assignments on novel~ 1 English teachers ~~ve a r~sp6nsibil ity· 

to pr~vide good ·question? which pe~mit ~tud~nts t o explore 

challenging areas .within the boundaries ·or this ·li ter.ary 
' ~46 

form. Th~ teachers ag~eed th~t such ~uestio~s could be ~ither. 
... ' . t ... ' i : • : 

genera~ or specific, on the unit or on individuai novels. I t , 

· i"s likely that al~l>e~e types ~f ~Ue~~{ons ShouLd, be · provided 

for as sign~ent· topics . and !:he s tudent. given ct:h e opt'ion' to . .....:. • ,.J 
• I c:J I ' 

answer th~ type of ·questio.ns which hE; mqst ·prefe,-r:s ·. 

J . 

.. 
! . ,. 
' 

'<j 
·~ 

· ~ · ) 
·~ r 

- ,.. 
' ·."" .. ..... 

· ~·· )~ ·· p 
. ..... 

I> · 

) J 

' "' 
~ -. . 

·. \ 

·~ 
v 

~ 

,; 
.-

c ' ... 
' . . .. 

.. 
: \ 
·-; 

. · ' 

. ~ 

·~· · . .. . . 
Ill • • • 

' I 1 < 

! ... \ : r 

.. 
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Study ·Guides 
·r 

J , 

TABLE LXXII 

• .. . TEACHER RESPON$~8. REG~RDIN~OW; O~EN THEY 
. . ' 

Response 

Al~ays · \ 

Frequently · 

Oircasion~l.ly_ 
.. 
Rarely 

PROVIDE STUDENTS WITH A STUDY GUIDE 

FOR REQYIRED NOVELS 
'1 

Number' of Responses. 
• I 

.. 1 
·-:"· 

4 . 
• -:D 

3 

6 

. , 

P~r·cent 

.5 

: . 20 -

15 

30 

-
0 170 

r 

5 

l< 
3 

; 

4• 

1.5 

Never . . ' 
6 

~ 
30 1.5 ' 

l 

Total~ 

I ' 

v • 

' 

·- ~· 
1' . . . 

2.0 :100 ... .. ' 

t ; 

. ' 
Al\1, • 2 Q, teachers re,;_cted to .this<que:5~or:,. Two-fifths 

. ,., . 
bf the _teachers'·provided st~d€\"pts 'wi th't.study guides· fre'que~tly ,- ~ 

f • "' • . ' . . ' . . . .. ' . . . . 

. The ·other thre.e"""·fifths of· ,.th.: :t~achers 
' . -

· occasionally, ~ ~ly.rays .• 
. . . . 

~ rarely or ne ver provided tHeir studen~s · ~ith· study guides. · 
, . . , . . 

The evidence' h·ere ind,icate's that ~pre teachers were 
. ,, • • .. ~ • • • - ' • • c ,' 

· not .'prov~~i!lg_ tlie.ir s·tu~~nt·s ·wi ~h .. st~d~ ;uides for novels ·than ··: .e • 

. . '"• . · ... 

there were teache~s prov~ding su~h s~udy guides~· A' rnaj?r 

adva~tage. of a study guide . is that · it helps ·the st.uden't ·. . . 
~ - " ~ ·' . 

• 
I 

, I 

' 
•.' 

i 
Q . .. 

I ... . .. 
4-

I 
· P ... -

' 
. 1, •. 
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understand· a novel as he· reads. it .. by asking him_ Sp~cific 

questibnS at the end Of each chapter or SJ.lbSection pf. the b<;>ok, 

Margaret Ryan ·, a strong promoter of the stu-dy guid'e for novels, 
. I 

mai\htained that such a gu~de should serve· two purposes for · 

the students: -. 

:· • ••• 
4 io help th~rrr read' with gr~a~er \ underst~nding " 

or x9 help.t~em organiz~ perceptions gained from 
readl.ng.. 4 7 ·. · · . . · 

.•. 

: SUMMARY 
, .. 

\ 

The in~or~atibn . a:n~l~sed · in t:his chapter . was given by 

the 2 0
1 
English U. te~atur_e teachers. on .the_ Bonav.;ista· p~minsui~ 

.. 
of NewfouDdland. These teachers ta~ght the students who ' .. 

. supplied the information. _given in chapter four,' 

, ' -. · · rrf~ cla&s~oom . ~~tho'ds on 'which teach~rs. were asked to 
. ' 

comment were, in rank-order: . la;ge ·group d _iscuss ion, lecture, · ~, · 
.. IJ • • 

small group discu~s:j.on, i~vidua~ oral presenta-tion, role-· :J 
. . 
playing~ and panel discussion. The methods 'most popular ~ith 

the teachers for teaching the nove1" in term~ · of · being ~xcelJ:ent, . . . . 
~ . ~ 

good' o·r a_vera_ge' are . in rank-order: 'lecture' iarge group 

. disclJFsi~~ and pan~l discussion_·,. s~a-il groub.·d.is~u~-si.on ·, 
' ' 

. :individual oral prE7s~ntatl.on' ancl ro~e-playing. ., 

0 

~ 

• •
0 The responses for each classroom 

n . . . . ' .. 
c~os~-~a~ulated 'ih order · to d~term~ne "' if 

.• 

4_7Margaret Fyan; op cit. , ; p. 88 • . 
! 

. ·, 

. ' . -·· 

.;> ' 

' \. '. 
I ' 

method were ·then 
" . _,.f . 

any s_ignificaht . 

' . 

" ! . 
' .. • .P,'o . 

p \--. 
I 
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<d'if.ference existed between 'how often 1 teachers ·J1ad used 

each cf'assrp.?m method -and t~eir 1 rating' of the method. A 
I . . . . 

Tisher Exact Probability Test·· was · used to :find out this · 

information. For the lecture, the small . -group d,iscu~Siion, 
;. . ~~ ' 

and the indiviciu·al oral p~esentati~n, ·a · signifi~ant diff~r~nce 
. 'fir t • : .. 

was f~und tf?i··.frx~st. For· l~rge .group discussion·, . panel 

discussion, an:d I?Ole-pl.aying, no· signi~icant difference was 
I' ,. i . 

pr<?ven. 

Most teachers ;agree_d :that their ,-methods- cou.rse' in 
. ~- . . . 

English. education was helpful f~~ -s'tJ.u~t-~ring . the uni.t_ on . the · 
.. 

noVel. Hot·rever, on.ly about half of .them agreeq th~:t .. curricul~ 

guides and simil~r mate·r~,ai~ we~re. of ~ny ' value.. 'r~ compa,pison 

with preparing 

indicated 'that 

u~its on oth~.r ~i t~rature form~r:)f?t t~achers / 

preparing a .. unit on th_e ·nove~ was about the · 
. . . 

same. Reading skills ·were · emphas.ized in the ufd t by mos :t · 

tea~he~s , ·. and al.l teache;s -agr~e~ - ttt~t-. su.ch ··~~i-ll~ sh~uld ~-e . . . " . . 
·taught in conj u~ctiC?n w·i th the unit. Personal· friendship ~:i, th 

thei s·t~de.nts. was the metho'd .by. 'which most teachers dete,.r~ined 
j I "' p .. · : • ' • • ·1· C/ 

~ , ~ ~ 

the parti-cular needs, ·aspirat-ions , and' interests of th',.':i.:rl~ . 
~ r 
,:-· ;!') ·.(:, : . 

,I ,.N individual st~dents. 
..... . I 

.. 

.\ 

A .large majority of the s tudents rega~?ed . the literature 

teacher to orga'niz~. a 
~ 

,.r r, . 
ctea·chers prepar:e.d the . ' . .. . 

un~ t ·on the noverl. 
• J . 

. . d. . d 11 un1t 1n 1v~ ua y, 
'I 

.. 
In m'ost cas'es., tJ:e ; 

·and in, ·only a fevf 

ii1si;ances w_as coop.e~ati~e effort involved~ ~ · .. · .. 
. . ' . . .. 

' I 

·.- ~ 
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. 'One to .two months was the usual amount of time s ent. 

" . on 'the ·novel: Pr~V~?ion w~s made by nearly all teaqhers for . 
. . 11 

students to read,·novels of their own choice. Only at>Out
1 
h~l~· ·.·, 

·of the teachers were satisfied with their schools' s_upJr§~ · 

of junior and tee~age novels. .. . ~ ., 
/ ' 

The teachers were· also questioned con.cerning their use . 

. of the as .. pects of t _he n 'ovel 'commonly e,mphasized in university 
~. . " 

. courses on .. the' novel. MosJ of these a_speC!ts· received ,·little . <> 

or •no emphasis in the schools. 

In terms of evaluation, most - teachers ~gr~ed th~t the 

~·ssential part of ~ sttid€:]1t is experience in ~ovel · study cannot -
r 

, I 

be .measured. · All t.eachers· agree.d that :evaluation should .be. 

based partly on class work and partly on individual wor.k. The 

essay tes_t wa ·s the type ~f te s.t which most. teachers used. Both ' 
., . 

general and· spe~ifi.c questions were.' used by t he ~:ea,~h:e;s f pr ., 
I • ,_ ' 

a~signments . 

. . . 9 
Most teachers ·indicated .that·· they did not provide , . 

st~_de.nt~ ·· wi ~n. :a · study ·~u~de ·lor required .' n'ov-~ls. 
• & , , 

M.ost· teachers ware quit~ .. awa'P~ p f · the ma j or. pr~blems 

· in tea 9hin!? a uni:t -~on 'the novel : · selecting· a suitable 'cla s s ­

\ -~oom ~ethod , .. struct.uring · the unit, tl)e_'· amoui1t pf\ti'me to ~ 

p ' :. 

' 

spent .·on nove.ls~ ,the amount of·· att'_ention to b,e giv~~ to :reading , 

the a s pects of ' the . novel to be - ernp~asized, and the ,type of 

evaluation to be u'sed. The ieache.; s .had mariy dlffere~t ·notions, · . - . ' , . 
however, regardi_ng each o f these issues. Unanimous consent _was 

obtained _on just: Ol'}e is-sue:·; ···i;ha't 
1
was , . the basis · :on which . ~ 

. ~ ~ - . 
~valu.;tion fo~ t he . novel 'sho-~lg ~~~ .made . . 

• I I i' 

i . 

... \ . •: 

:.; \. 

. f 
' . 

I .. 

.· · 
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. c'irAPTER -VI 

SUMMAR':( AND RECOMMENDAT:IO:r,is 

INTRODUCTION 

. . 

: / . 

·:·· ... . ~ .. ' . 

.j . . ' 
''l ,· . " . .. . 

\ 

. 
. '- ~ . 

J 

This · study was designed ~o . invest.ig~~e teacher anq 

' .. 

. . ' 

stud'e·n·t ~erceptions regardin_:g methodology in the teaching of 

-the ·. novel in high school English t ~ Attempts ·Were - made t9 ; 

.answer " quest ions. related both~ to t'he cliis sroom presen-tat,ion . 

I 

' . 

of.·the ~ovel and-the acti'.vi ties preceding ·a.nd s~cce~ding -tli.is. ·~ .. 
J • ~ (' • • ~ • ' ' 

exercise .. Thre.e hundred and · ~ighty-six students. randomly 

~elected from' t,he. si.x high schools on .the · Bonavi'sta peninsu:;La 
. \ . . . . - . . ' . 

and twenty ·English literatur.e· teachers from the same schoois· 
' . 

were cho'Sen · f6r the studY . . By ·~eans of two g.ues.tionnaires; 

deyeloped and 'taken to · th~· variQus _ ~~J'!~ofs ' ._by the .in~:esti"'7 
. ~ . . . . . 

\

_ • ••• 0. 

·. 
. 

. ' . 

·_ ,.gator··, the e~sential. informa.tion ~as· gathered.· · • . . , · 
I ' • • ' ~ ' 

•.. 
Th'e information .from the questionnaires . was presen:tep · 

• , r • 

in. chapters four. and five. !n t[lis chapter the most nota,ble 
i • . \ 

.. . 
·-t-

' . ' 

'ii~dings ha~e 'been co~soll.da~ed ~n; o~de:v .to aJlSWer qu'estio'ns·~ 
II • I f 1 

\. 
\ 

\· 
\ ' -

diSCUSS impl,ications-, . and recommend il1!pl'OVements; 
,. 

' r . ' .. . , , ·. 
_ \ , - qul:>rr oNs, -AN;;wE~s AND r~'PLI CA 'no~s- - -- " 
., . ~ \·.. . ., . . ;,_,, . ' ' : ' ' ' 

.. s_ .~~y . are' d·isc~~~e? . 'ip t~i~ se·cti;_n. :.. The . . a~wers ~e, b~~ed 
. · · ~·. : · . · .!h~ - ::twelve. q.uestion.s . stated in the;· .. purpose. of the 

i,d~~- c-~ 1; :on ~rfe .. ·aaTa~w~i<'~{'w~;e· pr~·s~~te,d ~n~· anaiy~;ed . . in ; 

I •' ' 

... ". J p • I . ~ I • 

.. ' 
I 

I . 
' t· .· 

S • , , 

. . '· 
\ '• ~ ' I ' .. 

" . ~ , . 
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• I 

: greater detail Tn the · prev.ious · two cha-pters~. :All · of . the 
- : • • 10 f ~ Il l ,.·· • • , .. 

ans!.oers reHect. · ~he p<>~ceptfons anrd ~pi;,i~ns. Ot the ~tuctent~ . .. • . .. 

and teachers. · , . .. - .. . . . 
;o -

" 
-· 1. How ;ften have stud~nts been ~icposed to a vari·ety of-, 

teaching methods ·for the unit on the nove:!.?. . . 
. . 

this 

This study ·ha_s .been partly successfsl . in .answerin~ ·.: . . 
1' •.. : 

qu~stion . Generally, . most ~tudents have . been expose$l·. 

·to · several bu:t · not all of · the selected class;room methods for · 
a • •t - . 

the presentatio_n 0~ 'the unit on. the . novel. ·The· maj otoi ty~· O'f · .. · · 

'tr41 students were expo~ed: ~a~ri:J.y . t 'o ~ectures _and ~arge' group . . 

discus~ iOns 'in: their ·
1 
high · s choo.l ye~r·s·. · They ai.So . ~ndica t . ed 

.'§om~ 'f.amiliari ~y with ro1~-playing ~ but , this _ infort'mat ion I 
' '\ . ~ 

seems a bit Uf?.r,.eliable sin~E? m·~st.: of fhe teachers indicateq 
.. \ 

tJ:.a't th~y _did no~ ~se the meit}1od •. The. students B:PPeare9- ·to 
• ' ' f ' . I . 

• ~ 1 ,. • ' • ' ' • • 

.be· ·thinking in . terms qf IYlays when they were .responding to .. 
I < ' \ Qo • t , V 

ro:l'e~playir{g, _· ~Meth.ods such as ·.p.anel <:iiscuss.ions and 
... ..,. ., r. . .. •. 

individual' or;;~ pr.esentations .-~~ere almos:;tF.:1n1,<tn9_\i!l• · ,Eyen 
·.==cl~ . 

· smal~ grqi,xp di:.s 7.l.u;;sjo~s hap . . been use"d f~~ onlY. Qne-third 
"' ~ . . 

the s . 

.. 

. . • I 

of 

. 2. What 
~. 

t,he . qtt:i, tudes of. students t 'oward selected. teachin 
I 

methods? . 
,. I ., I ... - ·, I : 

'· · ,., 0 .. . -""' . I , . 

... 
' .. 

·' 

.,. 

. 
' . 

en-eral:iy ~1 the st.udents. li_k~d !).est · the .. cla.'ssroc;>in meth~ds 
' . . ' . . . . ~. \ . . . . ,.. - ~ -- . . 

. . 
. . . 

• I 

~ 

l: . 
-; . ' 

,. ; ' 

' ' 

. ' . ,· '\ :1Tab-ltls JII ,. V, : V-II, !X, XI;· XItl.· . /' . 
~ .. r ~ ; , ' - . ... "•"! ': I I - · , . 

. ' . _. .. ··, • I • 
• • I 
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• <:-

to which they had: had the !_I1Qst exp<?~~re. 2 · · Co:r;sequentl..Y·, ­

lectures~· l~~~e ~roup discussions, ~rid r~le!~layin~ were 

·. ea_sily. mor_e ,pop.ul"a!l th,an any of the . other ' ciassroo~ _methods 

ex_cep~ . sma:t-1 group ' disqus·~ions for' whiC'h two;t'h~rds . &f the 
. . 

' • 0 

stu~ents expressed a liking. 
, • ],. . tl' i> 

'Fa~el '' discussions were · frown-ed 
• • , • • • • If. 

upon · by • most students although individual' oral presentatio~~ 
• I D • • 

" we're ~onsidered . favorably. by abo,u.:t half of th'e stugents ._ ~ . . _' : . ·. . . ' . . ~ .. , .:::-
. . . 

Overall. th~ 'studdflts seemed to be ·satisfied. with- the 

m~thods wpich ,they had experienced: 
r . • 

lectures and large grouP. ·• 

' -. 

.. . ., 

- . \, 

;. • , . ( .. t 

·. discussiqn·s. . Their attitud~ toward small gr~up d~scu_ssi'?ns ,. '· '.• . 
.:· . . ;, . . , 

·pan-el 
. ' I . 

discuss1ons, and ind.i~idual·. ora'l presentatio~s se~med to 
r , • '" I. ' 

>' • ' • It ,. ~ I ' ' • • 

to' evaluate' condi tidns whic'Q' nad nev'er --been 
• ' • • •• • I) ~ • • '., • ' (' • 

be merely atie~pt~ 
• • • t- • • 

' 
used in t~eir ~las~es, ' . 

. . · - . . . ~ 
· ·~. Whi,ch t e acbing 'rne:thod for 'the -no.vel is m0-st 'popul4r in 
the · English ch·as sroom and which me thod do · students consider 

· most . benef icial acqde.mically? "' · 
. I 

• I 

-. 

I 
!" ,. 
' :,. 

. : 

. If Rol·~~pla~ing was, 'qui t'e e_<;;~.si~ the. mos t _ popular ,c'l,:;tss':-. · . . 

• r • 

0 ' · 

.. 
·- I 

' # •• I II 

-~ . . 
.. 

. . 
" , . 

. ···\' .· : . 
< . rfT 

' I 

.. . 

L 

: f ;, ' I 

room method vyi t]:l' the s tudei)t s . Large gr.oup 9iscuss ion. was · t he 
.... 

. . . 3 
. Sf7C<;md .. most popu~ar method-.. , ,: 

· Howev.er., ~he fintli~g fo_r ~ole~playing must be r1e garded 
() .. . . ~ . - . -

with caution. Ac.cording to .'t he teachers~ ro1e.:.pU1.ying' hag,~ 
I ~ • • . ., . 

.'~ot b_e_~n~u~e~ very often. in thes ~. 'schqols. · ·It .~eeins · to ~e ", 

· 1n . conn~c~1.on with drama · not . with ·novelp that role-playing . 

.. , 
. ~ . .. 

',.. .. " 2Tab_l .es IV, 
. ' , . . .. 

' . · · :_3'Tabie· xv. 
' .. 

~ . . . \. , . 

: . I 

I ? 

·VI ; VI II, X; XII ; ~XIV •. ,. 

" . -
. I 

. . .(1 . ' 
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had beenoused. 

. ·responding to 

Large 

IJ 

Thus 

1 
" .l 

it ·appears that 

the wrong form here. 
0 

. . 
the students 

r..... 

gr_oup discussion ·was cons id.ered the 
. . 
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were 

most help-

· ful classroom method in terms of helping s~udents understand 

· and · appreciate novels. The ' lectupe ·.was considered the second 
. 4 ~ 

mos~ helpful method. 
I 

,_ ..,. I 0 . ,j 

.4. What aspects of th~ structu~e of .~h~ unit on the novel do 
· students like and what aspects do they dislike?5 . 

'The amount of cla~s tim~ spent on novels, the average 

length of novels sele~ted, anq the interest ~f - prescribed 
' . 

novels were the aspects of the unit on the novel that .. 
. . 

~ sat.isfied most of th? students .. · · · · 

· According -to the tea_chers., the amount of cl~ss time 

spent on novels was, on the averag~, one to two mQnths . 6 -About 

one~half of the . students i~dicated satisfaction with this 

_time period whereas the other half felt that ·more time was 
. , 

"' necessary for novels. puring this period t he general classes 

·· dealt with one novel and ·the academic classes dealt with two 

novels. 
. ,, 

T-he l e ngth of prescr ibed novels wa s ·consider ed 

reasonable by over half -of the students. This meant tha t ·the 

_nove l s tha t were r equired f or ihe ~iterature cours e could be " , 

4Table. XV'I. 

5Tables ,XXVIII-XXXV • . 

6Table LXIV. ,.· 

'\ 

. ' 

o. •'. 

' . 

·', 

0 ,. 
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read w.i thin a reasonable time by . m9s-t: students and length 
I . 

was not a hindrance. . .. 
The appeal of most of the novels was also a factor · 

which .satiified a large number of the studerits. While scm~ 

stud~nts foun~ sqme of {he novels bo~ing a~d. uninter~~~i~g~ 

most o~. ~-h~s~ude~.ts. i~dicate~ .. t~at t.~e . ma]~ri ty of the 

··novels ·prescribed w·ere quite interesting . . · · .,. 
·, . 

The student·s, however, were not· ·too ha:ppy with two 

otl;ter elements: the smali." number of ·nov.els included i{l ·the 
I I ' • • t..,/ • • . . 

·unit, and the . -lack,of ad~quate ·provis~qn for the' reading o'f 

non-prescribed novels; 
r 

~ Th~ Dep~rtme~t of rEducation' s · .1.972-73 ;Programme of · 

Studies for the g~neral ~vel reco~encied .. one "novel for each . . .. 
grade in gr.ades nine, ten, and ele·ven: · For the academic 

I . 

two novels were req'uired in each grade. The teacher, q·f 

~cou~se,. could add bther novels if :he so desi~ed . . 
I 

ha~f the students agreed ~hat too few novels were 

ln their unit on the novel. 
u 
0 

., A. large_ number of . s tudents also wanted t f read 

· pr.escribed ·n·~ve~s. Such novels could be a . piiry o f tlie 

on the 

r 

non-

unit 

. ' 

.. 

. r 

novel, 6r the co~e - of a guided readi~g ~rogram. 
. . ~ 

Generally,. m~st stud~nts considered ·the overal~ 

,, 
unit~ 

to be good 1n that i t wa s not. too gener~.l or, too rigid. 

6. ; How do ~tudents·react to a 
roce dures used to as~ess the1r 

: .. 

,. 

. . ' 

. .• 

. ' 

. I 
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was preferred more .often than any 

other :ev~luative d~vice by the students. This may be 
. ~ . . . 

attributed to the widespread use o~ such ·tests in other 
I 

·school subj~cts • .. Most students were also in favor o·f )J.aving 

tests wi "th a combination of objective and ess~y qu~stion_s· l 

-
; Written · assignments, group projects, and class ~~rticipation 

.. 
were also. methops of evaluation held in high regard by most 

of the students. Essay questions and oral examinatio~s were 

not. favored too we.ll.'-

The stUdent~' liking for objec~ive tests is not a 

legi. timate reason f _or using obj ecti'.'e te'sts' to eval~ate 

· achieve~ent regarding the under§tanding of . novels. The · students' 
· ~ 

opjnions here do not appear t6- be dependable and this impression 

is ·reinforced by the fact th'at ·only one teach.er in the' 20 

"" qu~stioned ,indicated that he had. used this ~type of -~est. 8 

.The ~tuden,ts·, however, were· ju~tif:ied . in w_anti:Q.g to. be ~valuated · 

foRactivities which could form part of the unlt ·on th~ novel: 

written assign~ents, group projects, and class participation. 

7 ·• In t e ex erienc·e of th1:( teachers how often have the 
used dif erent teach1ng- methods £or the ·un1t dn tha novel?g .. , 

This study was partly successful in an~wering ~his • 

" 

: 7Tabl~s· xxvrii-xxxv~ 

~Table LXX. 
-~ 

9T~bles XXXVI' · XXXIX, XLII; XLV, XLVIII, LI. 

• r 

·" 

t -
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. --~-----
question_. Generally, teachers ·aid. 'ndt u·s,e a variety ol classy . 

,. room ~ethogs ·to, ,teach the hovel. · ·~i the~ lecture · o.r large 

group d~s~ussio~ dominated the classrooms of most 6( the 
I • • 

co., . 

teachers. Individual oral presentati.ons were_ u.sed by some 

teachers Whereas panel discussionS·· were not even considere-d 
• I 

by most . teachers. 
' 0 

I 

Variety in classroom teaching is lacking for the 

-noyel, ·possibly for . al_l .of ~-iter~tu~e . .. T~·e1~,~f-~re _~ it-.·~s 
• r • r ' 

. necess~ry for t~achers 'tiC. become more· acquainted wi.th differ·ent 

methods of classroom teaching and to try them ln t heir classes. 

8. What · a~e the · teachers' attitudes towar~ these me~hod~? 10 

In terms . of _ b~iDg good, average, or excell~nt, 
. J 

· ... lectures ~ere favored ' more than any other classroom method by 
, 

• ' I 

th~ teachers. Afte~ lec~ures they liked large group ~iscussions · . . . 
. ' ' . 

and panel d~s9ussions, small group . discuss1ons, individual 

oral pre~en~ations, and r6le-play{ng. The teachers, like 
0 ' • 

the students~ rate~ highly the classroom meihods which they ~ 

had most ~ften used to teach the.· novel. 
. " 

The attitudes . of .som.e of the teachers toward the 
.I 

··· - -
1 
:-sel~_£!ed class;;,oom. method_s proposed to them . were· af:fecte:d by 

·.:the. fa:;-th~~--;~h;y · had ··never_ used, ' or in some · cases; never 
' . . - . . . ~ 

e~perimented with' such methods. Therefore, :t_hey were . in a 
" . 

, 

"' _o .. .-

- . . ' 
l\ .. ' 

I ' .. 

' I 

· ' 
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diffic~lt.position when they .hact · to evaluate te~hniques of. 

"· _which the.y had little O'r no ·first-hand knowledge. 

· In · the area of literature, . it is · important that · · 
/ . / . . 
· teachers be .openminded and willipg to use many- methods and 

t'e~ching strateg~es: · Th~ lecture may · b_e ·g()od . in' ce_rtai~ 

181 . 

-
instances for certain tasks but it has too. many qe.f.iciencies' 

to be expected -to be appropr.iate . for ·all classes at all· times. ·' 
. ' ' . • J I , II • • ~ ' ' .. ' 

The type of li teratur1= .teacher envisioned' by the inv_estigator 

·_ . is one who has -~ good background in . his . subjept area and in · .. 
the methods of teaching it, and eppugh training in ; psych~logy, 

soqfology, and education to be able to understand his students 
. . . 

. --·-

and be able to 9pen up ideas for them in a va~iety of·way.s. 

He must be knowledgeabl~ r~garding many ·clas.sroom methods 

and_ be able to ·s e lect the . propBr classroom ~ethod _for~is 

' partic~la~· c~?S~ in the light of their. motiyation, intere~t, 

reading ability, and academic status. ' Flexibility and open-
. 

mindedness would seem to b
1
e essential qualities for such a , . ' 

. teacher. 

.. 
9. Row do teachers plan their unit on the novel? . 

In this .s-:tu'dy, an attempt was made to ans'wer this 

. . qu~-st~o'n by asking t~achers sp~cific . questions. ~l · 

Mot>t of·. tohe teachers who ' had taken8 a · course in Engiish 

£ducation pointed out thai the~ had found the ide~~ -~re~ented 

11 ' . 
. Tables LVI-LVIII., LXI-LXVI .• 
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· in the course to :be ·helpful·in the prep~ration of' the. un{t 
. · . . ' .... .. ' . . ' : .. -

.. . ·. oh the riovel. As: fo~ ~u-rri-culum. ~ti.ides ~nd, mate~i~is. I .. ··~-

received_ from , the 

.·" " :not so agreeable . 
• 

Dlp~r~~e~t: 'of ~auc~tioi, : the ieache~s were 

· bout ·ona-half of them looked upon t'hese 
. ' . 

materi.als .as help:Cul to an· e~terj.t wl,1e:bea;~ -the · other ha"lf 1 

. did not consider' th~ material~· · to .be h~lpful.: . IV~ no-,.. 
·. . . . . . . ' . . ·" . , .. . " . . .. 

·possil:ile ~o · d~~uss .in ~~tail her:. t~~ rn~ri ts or de~er~ ~s · . 

of· such materlaV. ~e~et':theless .' ~ 'l '): :would . seem reasonab{e to 
' ' 

sugge~t -that this ·rnaterlal snould .b~ ~onsulted as guides'To 
' . . 

... . .., . . . . ·' . - .. 
. ··-.• ' . ' ; . . I , . . 

- •t Q 

: ' 

I •' 

., 
ll 

"- ._ 

educatlonal·probl~~s in-the tea~hing of th~ novel and ~~ed. 
. . . . . . 

where appropriate ip · t~i~ context: . -

As. c~mpar~d· to, othe_r 1i t~rature units·, ·the 'prepa.t>ation 
( 

•. 

of the ~nit on the· nove],. was regarded· by ·~os;t: teachers ' to be 
' ' 

ab.out t he same. · Despite the fact · tha:t a · fair number: also . 
0 I >o 

'considered the task to· be ,slightly mo~e. difficult, .·it ' iho~ld 
. . . ' . . . 

. ' 
·be ftbout ·the same. 

' 
The unit _on the novel should not be given 

• • '"l -~ 

·priority 'oyer. other .literature ':lnits; ··but · it' shou~d· pe .car/-

f~lly . pl~nned -and ·carefully ~~ented even . ii nio~e . time t han 

original!~ des{gn~ted is necessary~ . . . 
The ~eachers ~ere theri rernirided t~at . in . order to 

pr'op.~rly organiz~ ·; a . uni 1: on -the novei' it. is ·import~nt _for 
' ' ' I • • II • 

.. 
. the teacher to know . the partic~~ar needs, ~aspirations' and 

inte~ests ··of ·his individual students. When asked .·how they 

obtained this, i n f ormation, the teachers . rnaintain~d· that . 
I • I • , 

personal fri e ndship with the students was the method wRi cn - . . 

they u s ed mo~tly . - . The me thod i s ~pprop~iate and good in the. . 

I • 

.. 
·'. ' 

t' . 

' · 

·~ 
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I . . . . 
sense' that ~t has a perso~a1 -element,.: · Y~t th.is : ~~ not a 

' syst'ematic app:r:-o.ach -to the problem. ., -
' 

.:· l'Jext the concept of flexibility was presented :t;o 
( 1' f • 

• 0 • ' ·~ 
0 • • ~ .. • .. 

the. teac'he:t;'S. A majo~i ty of the teacher~ co;ns1dered the1r 

li te'rature syllabus t .o be flexible for permitting the .. ' 
'I 

t • 

indiVidual teacher to org~nize a'~nit on the · n~Vel. 
- ~ .. ::J Q • • 

This type 

of . flexibil'i ty is D~C~ssa~y ip English' .bec'a!JSe. it provides . 
.. . • .. ""'0- ' -: •• 

·the teacher wi tn an q~po~tuni ty \ o. dev~?l~p: his owh ·i~eas . ~nq 
talents. It is · also necessary for ·the betterment of . the act ., , 

::11l::aching a pat'ticu.lar class in ·.a : certai~- place at/'. c~\a~n 

·Regarding time, it is ne6e~aa~y that a ~nit on the 

novel be allotted ari adequat-e :, tiJ!l~ · . peri.~d for ~n·i tiation, 
.. 

de':'elopment, an_d · if necessary, · refinement. Most teache~s 
. 

found one to :two months adequate for trhis task. Many others 
·' · 

spent a bout one m~mth on the uni t. -
~ 

All but . one teacher indicated> that the unit on the. . 
· no~el was structured in . ~uch a way that the studerit s could 

• ? • • 

read novels of their· own choice. The necessity f~r . this 

provision ca~n.ot he ove.remp~zEid. In faCt, Ol)e of the ... 
' , 

. ma jor purpos es of t eachi ng a unit on the novel i n l i t erature 

must be to nurture t h e le i s ure reading · interes~ s o~ h{gh 

s'chool students . 

.• 

Regarding the manner of pla nning- a uni t on the ' novel , I 

mos t · t eache r s planned· their own. Only in a f ew ins t an c es d i d 
. \' 

' ~ 

the ·teach e r -con s ult · wi t:h ·other : t ea c he.rs duri n.g the actua l 

I ' .. 
• I 

c '. A - ... . . . 

. ' 

, . 

.. 
'I 
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preparation of the unit ·. This is probably a·· weakness on the . . 
. \ par'-t .of. th~ teachers. · ·Since there are other ll terat~re . 

, 
tea_cher~ in the same school, it would. be_ to tne advantage of 

':" inst~uction · in li ~~rature ior these teachers to discu·ss with 

, ea.ch . other. th~ - - pla~ning .of ~he ... uni ts in. lite;ature. Suc'h a 

~ross-se_ction of ideas shou'ld ~erve :to i~prove the . ~n'it. 

"-. Regardi~ th'e~ a .vailabili tY' of novels, most tea·chers 
' • I• 

'f'Jere diss'a tisf · ed with ·their sch~ol- ' s supply of junior and. ' . . ,, 

te~n~~els i~ \.e,latio~ to tp~· readir;g int~~est? .· a:n~ ,needs 

of today s h1g 'school. students. If .a school 1s not. adequately· . . " . -
served. with a good s'electiop' of such novels, 'the · E'ng'lis~ ·, 

. ., ~ . ~ . . 
·. '· , . 

-t;e.acher should. take the· initiative to see that. it is. . An-. . . .. 
• • f ', 

'Engl~sh Resource Center would be best fo~ this purpose; how-

eVer, a good library is adequate . .. ·When . th.e un·it on the novel ·­

is being developed ,':Ln -class, there can be' no s~bsti tute for 
.tl • ' • A 

having plenty of novels around sb that the students may see, 

observe, and as- a.result . read ·some of them. 
r 

• I 

10. ' How much· at:ten;tiG>n do teachers give and how . . much attention_, 
.do :they think should be given to reading skills in the prepara­
tion of the unit on the novel ?12 

,. 
~ 

.. , 
. 

All but two teachers attended to reading skills while 

they were teaching the unit on the novel. . No unit on the 

novel c'an .be compl.ete without relating it to· the :pro~es_s ~f­

re~ding. The skil~s of . speed re~ding, co~p~ehension, ~nd the 

use of' co'ntext clues are 'of utmost irnp"ortance here. If ,. . . . . 

12Tables ~ LIX, · LX • 
' . 
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". !'·, . ' ,. . ll 

, students canno-t master tryese ·skilrs ~·the . English teacher has < . ~ . ' . . 
a· spec:~al respons_ibili ty to help h-is· st_udents overcome such 

problems. 

1.1._ A-re ~n'0 s~ecif'i~ kinds ·of novels emphasized 1n the unit 
·on the no.vel?l · 

~ - .. . . 
The teachers were· prese11t_ed with eleven . clas sifi-

. . ( . . · . 
catiol)s 'of the novel commonly . emphasJzed in university -cou:r-ses . ~ 

~ . 
·on the ~ove'l\- None1of these classifications· wap pursued 

/' - . . 

, to any great. extent b~ the teachers. · Som~ teachers · gaVe; 
'• -. "' . 

detailed attention to Newfoundland novels and the psychologica2 

no've; wher~
1

~ s.oin~ other .i:e.achers ~ave bri~f a~t;~tio~ tO ·~~e - · 

· hist~ry of the m'~sh . novel, -~·Canad'ian novel~~ the', psych_olJ.eical 
. . 

q • . . 

novel, and the stream-of-consc1ousness novel. . The stre.am-of-
• .. .. ~ .. - - ... t 

consciousne~s novel/ 'wc;1s- the onl.y type :;f ~ovel ever assigned 
• I .. · -.... 

as an assignment. . topic by a ' teacher~ Newfounc:lland novels 
. . . . 

• ( ! ' • I • • 

re_ce1yed the most . ~uggeStl'?ns fro~ · the 'teacher~ for purposes . . 
I ~ 

of ' indiyrdual reading. 
I 

r ?verall' little or no attention was given' by the 

teach'ers t .o ttl'le eleven basic classifications of the ·_novel. 
I ' 

It 

would - b~ ··an improvemen't to any u~i t on the novel if students 
' ,. 

y~re made aware of these -classifications. The a~eas of 

.. ,:~lnpha~is ·are especially· good. for the. bright student who is . ' . 
' ·f ' • 

·.eager ;jl:o learn a~d ·. likes to investigate._ The· English · teacher 
I 

' should>provide such students with topics of this nature. 
. . I . . • 

., 

·l3·1 ' 
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12 .. What methods ar>e us~d by teachers to evaluate stude.nt 
pr>ogress in the study of\•.;novels?l4 

~ :( "t . 
Here the ;t;otal p~B~ess o,f evaluation for ·the ·novel 

\ 

teachers was analysed. At 

186 

from the point -of view o l the 

.- first_ it \Was ."· sugge~:!JW t"o ' the 
. \ . . 
teachers ··that total evaluation 

... i:..,.J~ . 
for the novel is .not possi?le ·' ' . . 

since the e~-peri.,ence· wh~~h a 
, I 

student ~ndeDgoes during the r~ading exercises of a novel 

cannot be accur~tely assessed • • Most teac~ers agreed with 
~ ~ ~ 

' this statement. 

As for th~ bfisiS. on wh1ch · ev.aluation should be_ done,-
. , 

most teachers felt that both .class work and individual work 

should be· usetl. Hei>e we get variety and this is a ·d·e_sirab,le 

· quality in evaiuation. 

' -. 
Regarding tests, most te~che~s - used essa~ t~sts. 

Such tests are pr~_bably' th-.e best type f.or evaluation in 
I . 

litera~u~e. Th~ essay test permits a great deal of idope and . 

, . ' is an excellent way .to get at achievement in. t he ·_ study of 

noy_1is. 

Assignm~nt~ can also be used. Of •course, the.type of 

·,questio~s ,t~ be 1~.eq · shoul~ be ·care_f,ulJ..y considered. · I~ this 

· ' · study, both specific .quest'ions and general questions were used 

by the teachers. Questions of both . t:Y'pes ar_e desirable. ·Th~ · 
. u ,. 

student' should be given . t -his choice and also . oe p:rlOvided . with 

. j ' 
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... · 
an ·opport-unity to, choose .his own _.topic . if he wants t ·o. Such -

. . I .. 

a topic, · however, sh.ould be..;. approved by the teat:h~r fi,rst. . 
. . t • -. . . 

A study guide· ·can be of assistance to many students 

while •• they· ~re reading particular novels. It ·would not be 
- -

used for the purposes. of grading but it ·would be an excellent 
, I .. . ' 

addition to ·t·he ·unit- in that it would provid.e questions fo!' 
. ·. 

·student'S tO answer ~hfle they W_ere ·read-ing the Ch!=ipters. 
. · ~ 

Most teache~s in this _study_ did not provide their students 
.~ I ' 

·with study guides for novels. If a study .guide were made ' 
. 

available, some studen_ts would use. it, sbme would not, Never-, ·, ,• .. . 

theless, it .should J:?e available. 

I ' RECOMMENDATIONS 

~ 

· .. The foll.owing recommendations ,are based on the fore-

.· go in~ questions, ans~ers·, a1;1d implicatfOJ!S. 

l 
... _, . . - . 

Almost no information about the use of classroom methods . 
I < 

for the study o~ tre nove~\ is available but in this study both. 

teachers · and students indl,cated that,. in most cases, ~he · saine 

methods ·were being" used year by year t o tea:c::n novels. There ·. 
. . 

is clear. evidence that lectures and large group discussions 

· are the ciominan-:t methods used. ·rt is th"erefore recommended 
. ' . 

that in tJ:e training · of teacher~ at the univer:'sity level, 

·. increased empha·s{s . b_e plac-ed ·on a .variety of classroom methods 
., - . . -

. .. • 0 

.which t~achers can use in . the high scha.ol. situation; that . . . 

experience in us·ing· these methods be provided durlng the 

' · 

• . , 

() 
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- . teacher training period; that. En"glisl) teachers in the local 
' • C' 

districts. · of the province- get togethe'r. at regular· interval's 

during the school year to discuss cla.ssroo~ _met~odology in . 
• ~ • ' • ' .. • - • • Q 

ll;teratur_e_ ; that_ the gove'fnm~nt prov1d.,e a. ss1stanee to 

•,choril~ to obta.in, materials ~~,;· English -,"-es.ource Centers •. /_ 

wh,i<?h would contain essential mat~±als for the .use. ·of · -G-~ 
• ' I ~ . I • I~ • • l 

certain classroom methods;. that the Department -·of EducatiOJ:l 'or 
• I • • I .. . . . . 1\ 
Memorial U11iver'sity of Newfoundland undertake a ·study to .. ... 

I· • 

determine _the! types of classroom instruction . being used 'for 
, I o 

literature throughout· ·the· province and that .the result~ of 
0 

the study be ?-ssessed and made available to each English 
. ' 

I \ 

li t~rature - teacher in the provl.nce . 

. . 2~ There is strong evidence - that a ,. large numher of . teache~s 

I . . 
have problems pl.anning instruc'l:.i~n fior the novel. · Evidence . _... . . \ . . - ~ .. . 

of such problems exists in the' dis-satisfaction expressed ·by 

. many of the students regaroing structure and the many 

. ) 

'· 

conflicti11g opinions e_xp.ressed by the .teachers toward structure.-

To make sure that units iri literature such as the novel are­

well planned and well ·taught; yf. isj?.e~~;,..ende.d that the · ~. 
Dep~rtment . of Educati-on make ~lear to the superinten~nts , · 

of all school districts -that only tE7achers adequ~te'lM~a~ned 
.. 

'in university English, linguistics, and Englis~ educato:i.on be 

· . hired -for the job of teachi:rtg -English in high school; that . . . 

, a ;fuli' time Eng~ish Committee be elected ~appointed for 

the province to 'plan the yearly curriculum i~'nglis h ~nd to 

rc;vis~ it Y.-~ar by year in the light of the latest t 'rehds in 

I ' 

·. 

I 
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·, 
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.f 
, I 

English ·education.; :· ha't ~ach school district in :th~ province 
.· '· 

have -at least one English consultant whose s~rvices co~ld.be 

av~il.~ble t~ tlachers. who ~r'e ''plarin.::i:n~ new pro grams and to 
. . 

teachers ·looking· for new ideas concerning the teaching of 
q 

un'.its. in °English. ,. 
. l' . . 

3. Th~ unit on the novel was, 
r 

1n mo~t high'schoois,· cent ered 
~ . 

... around ·the st·udy of one or· two of- the novels suggested by 
" ~ IJ • • ,. • • . . . 

t~e D~p·artmept of Educatiotl > ~Noyels not st';ldied in · class 
. , . . 

we're relative;ty unknown: . . It ·is · r~c?inmended · that. no set number 
• • q 

of novels be designated by t'he' bepartment. of· Education fur 
.Ji 

• L • 

. · any high s chool. grade but rathe r that a numbe r of· novels. 
-a - • · ·~ • • • • • 'tt:.. • . ' .. ~ · fl • 

· sf\cmld be . avai.}~ble. for .each grade and each student given ·a 
•. ' • 

the novel~~provided; ~hat ~he 
• # • • ' ', 

t) I ' ' • ' <;> 

be the' lone who would . decide whether ' his class will 
. •' 

or two novels closely or inste ad ~re~~ the n6vel as · 
• • .,. 0 .... 

·' 

~ 

of a guide~ rea~ing prog ram; .that .. h i gh schoo'ls be .~urni .shed 
. ... • ' . ~';!- .,. ~ .... \"':. 

with as many teenage and · junior. novels• as "poss ible. , ..... 

4. 
. ~ . ..~ . ..... 

It' is ~evident from, this study. ·that rnos't English teachers· . , 
• • I ' '~ 1" • • ..... 

have not ?tudied. the c6upse·s on the· novel provi~ed IJY the 

~acuity of . Engli~h at 'the university le've.L Suc~ystematic 
• - 1:1 • - ' 

· t r eatme nt of. the rio've l as · a l :j. t e r ary . form in t erms. ·o f its 

origin, history, and modern developrn~nt is -exceilent back-.,.. 

,. · gro1:md kno~ledge for the conscientious 'English teach~~ tea"~hi~g 

• ' · ~thi~ J.i terary f .orrn. It :is . r .ecomtnended that tJ;lese cours~'~ in 

tnglish be req{l.ir~d. ih th~ training of Engii.s~· teach,e,r·s. ; \ tha :t 

·~ the ·same codrses be available during · .~umrner school each year; 
j' 

~ 

L 
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;. ,0 

and that. teachers be encour~ged .to stress to the high school 

student that ma'ny possibili tie~. for individual reading in 
• 

'the differ-ent 'types of · novels are open to him: 
Q , 

5. Both teachers and students had many strange a.n<il widely 
. ' ' 

~iffering notions regarding the purposes and manner of 

evaluation , for fhe novel. Therefore·, it is recomm~nded that 

the Depar~ment of Education s~pply ~eachers,with suggested 
. . 

aims and objectiv~s for · each unit·in th~ literature program; 
. . " 

tnat· teachers be encouraged to test for t ·he ac{lievement of 

~hese obj J ctives in the evaluation df a litera~ure unit1 that 
I • • 

t·eac;.her~ make clear to the studen'ts early in the Y.ear the aims 

an.d "objectives of each literature unit a'nd that their . 
• J 

l 

evaluation will be based on a measurement of'~he . achievement . 
• I ' 

., 
of tpese aims and objecti~s. 

6. ·:rhe . ne~ curriculum Ln. Engiish, prep~red by ·t fie province's 

English Cornmi ttee ana · sch~duled to be initiated in the high ·· 
,. . 

sc:hools '.of the province in 1973-7.4, is c-haracterized b,y a 

co~bl~ation of language and lite~ature i~to ·one subject / 
I -....._, • , 1 

cal~.ed.J;~·glish. 
' 

It is recommended that all phases of this 
;r . • 1 

.new approach be tho~hly explained . to English teachers and 
.. -·· 

p~o~i~ions made for . th~m to acquire the·~~cessary te~ching . 

'materials such as mass ··media if their schools do not have 

such hardware; that units such ·as the unit on the novel be . I · .. 
t~ugh~ i~ .conjunction with readirlg and tha t ,developmental · . . ' 

and remedial .reading be taught as par-t: o'f the English program .. 
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INSTRUC~IONS: It is · not neces~ary to write eith~r ypur name 

or bthe p~ine : 9·f _ .your school on 'titis questionnaire' but . this 

information can be supplied if you ~ish. _(In the analysis 

of the data included here, no· s choq~· , tea·cher, o'r pupil will 
. - . . 

be mentioned in ~y ·.w~~) .. ·. I}J-s_ import t, however, .that you 

answer all quest1ons_ as . acc~ately Your 

cooperation · i~ necessary to the this · study . 

. -
· SECTION• I 

· GENERAL INFORMATION 
. ) ~\. 

a ~ 
1. ' Your preseht grade' ______ __ 

· 2. Age Sex . . t~ (male or female). 
C'--'. 

. 'P 

3. Indicate· the ~arks which 'yo~ have received in ycfur Eng-lish­
.· · subjects so far . in high school. Use ·letter 'grades as · 

f.ollows: · · · · · · · 
.. . - A - .80 or above .D - · 50..;.45 

B 65-79 · E - '45-49 
C - 55-64 ~ below 45 

. ENGLI~- ENGLISH . ENGLISH 
(ANSWER ONLY IF LANG. AND · 

. ; .I 

/ LIT • . ARE TAUGHI' AS ONE SUBJEcr). 

Grade 7 

Grade 8 . 

Grade 9 ·: v 
Grade 10 / 

· : G[.a~ 

I ' 

v -·. 
/_ 

. ' •: 

- ! 
-. 

_..-- -;­_ .. . -~--#-·· 

r 
I 

·-

I 
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4. Type of school presently attended . 
( juni9r hig·h' senior high' or central high) 

_..;._ __ ____,_!. 

. , , . I 
. .. .1 

5. Which ·high school sub_ject do you like best? 

6 • 
, . ~' ·. . . 
Wh1ch type of l1terature do you l1ke best: 
novels, short stories, po~try, plays, biog­
raphie~, o~ ~s~ays? 

SECTION II 

CLASSROOM MET~ODS 

The questions in this section concern a .number · of 
• • ' I • ~ ' 

te.ic'hing methods which ·educational research has shown to be .. 
~used in English cla~~rooms. Select the m6st.appropriate 

. . ' I • 

answ~r· to·each of the, following· questions and place · ~he 

letter of the answer in the paretithesis ,at 'the right. 

• • Q 

1. The ·Leciure (or expdsitory) meth~d of teachirig novels 
_is a method . whereby_ the teacher tells you everything 
·you need to know about the novel by' teaching the novel 
in front of the class. In -your experience so f~r in 
high school, how often has the lecture method oeen , 
used to study the no~el in your classes? .•. ~ .•• ...... : 

·.(a) always . (b) ' frequently , (c) occ'asionally 
I (d) .rar.ely (e)'. never . ·r'. · ' . \ 

2. What is your reaction to the lecture method as a . 
technique' for :teaching novels? ....... . ........... ~ .••. 
(a) excellent ·(b) good (o) average (d) fair . 
(e) poo~· · 

3. Large Group Discussion is a method ~hereby .the entire 
class, including the -teacher, discuss_ :the ·novel . . In 

( ) 

yol,lr high school experience so -far ·, how· often has ' . 

~~!~s::?1~~. ~~~~ :~~~~ . ·:~. ~~~~: • ~~~ • ~~~~:~. ~~. :~-~~ .. ·l ( ) 
(a) , always (b) frequ_ently (c) occasionally . · 

4 .• 

(d) rarely (e) never . · · 

What is your reac-tion to the larg~ group discus_s.ion . . . f . ,~~ ·method as a techn1que or teach~ng novels ..•.•....••. 
· (a) ~xcellent (b) good (c) average (d) fair 

(e) poor · · 

i . . \ 
I 

.· 
' ' 0 

' . 

I , 

I ' 

·. 

i . • 

"' . •..-J 

I • 
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: . 
'· 

.. 
5. · Small Group Discussibn is a ·method whereby a . class 

·;~~ .. - . i~. divided ~n.to sm~ll groups , and each small ~roup 
. - ~·..:-·~- . . dJ.scuss ·aspects of "the novel among themselves. · 
~·~ · In -your high school experience so far, how often a 

has the small group discussion method been used 
to study the ·novel in your cla?ses? · ..•.. : .· ........ . 
(a) always (b) f~equently (c) occasio~ally 
(d) rarely (e) never 
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( ) 

6. What is your reaction to {he ' small group disculsion 
method as a technique f~ teaching novels? .·.. . .. . . . ( ,> 
(a) excellent (b) good (c) average (d) fair . 
(e) poor <) , ' ' 

. 

·.~· 

7. Panel Discussion ~sa method whereby _a selected 
number of pupils discuss a particular novel .in the 
presence of fhe rest'of the class. In your high 
school experi~nce so far, how often .has. this method 
been used to study the novel in your classes? ... ~ .. . ( ) 
(a) always (b) frequently (c) occas:i.o.nally ·Y" 

"o •. 

(\ 

8. 

(d) ~arely (e) never 
-

·what is your rea'ction to the panel discussion 
metho9. as. a technique for teaching novels? ••••••..• 
(a) ~xqellent (b) ~ood . (c) average td) fair 
(e)" poor " · 

9. Individ~al Oral Presentation is a method wh~eby 
each student independently studies a~ · aspect of 
the novel ·and presents his findings tb the ~est of 
the class. · rn~ your high school experience s'o fa~, 

~ how of~en has the oral presentation method·been 
"us·ed to .teac.h the novel in your classes? ........... ·· 

10. 

11. 

- -' 

c ' • 

(a) always (b) frequently (c) o~c~sionally 
(d) · rarely (e) never · · . . 

' 

What is your reaction t ·o the ora~ presentation 
~method as ~a te~hnique · for ·teaching novels? ...•....• 
(a) excellent (b) good (c) average (d) l fair 
(~) P<?Or ( 
Role-Playin~ .is a method often used in teaohing 
drama w~ere y the pupils play the ~oles of the · 
characters. Ih your. high school- experience so· far, .· 

·how of!en has this me~hod bee~ used to teach ~he~ 
novel 1n your classes . . .•.•...•...••••••.. · •.•..•••• 
(a) always (b) .frequently (c) occasionally · · 
(~) · rarely (e) .never · 

.· 
' I 

• ' 3 ' • I ' 

' . . . • o. ,. 

( ) 

• 

( ) 

( ) 

. " 
( ( ) r • 
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12. 

13. 

14. 

.1. 

.' ' . . 
Whc3:t is your reaction to the role-playing · meth6d 
as a tecpniqu.e · for teaching novels? .. ... • •. : ....... . ·, 
{a) excellent (b) good (c) average (d) ··fa,ir 
(-e) poor 

{) . 
. Which of these methods do . you .find (or .' think you 
would find) most enjoyab~e in the .classroom? ... : •. 
(a) lecture . (d·) panel discussion . 
(b) large group d~scussion \e) individual oral 
(c) small~group~discussion presentation 

· ·. (f) role-pl~ying · 
I 

Which of these methods . do you find ·(or think you 
would find) best fpr helping yo~ understand ·and 
ap~vecia~e· nbvels? ......•...•.....•...•..•..•..... 

' ; (a) lecture : . 
(b) large group·discussion 
(c) small group discussion 

. 
• t ·, 

(d)~panel discussion 
(e) indivi'dual orai 

presentation 
(f) role-playing 

SECTIO~ III 

THE READl!NG ·FACTOR 
0 

How many no_vels have yO'U read, within the last , . 
year, excluding the .ones assigned for:regular 

? • I • • study . . .............................. · ... · ...... • .... . 
(a.) none (b) 1-2 (c) 3-5 (.d) more than 5 

. . 
2. Listea on this arid the next page are the ·noyels 

available this year ·from the Department ·of 
Education. Place ·one of_ the · follow~ng numbers in 
front of ~ach title: . .· . · . 
1. · if you h~ ve read the novel ~ 

. 2 •·. if you have heard of the novel but have never 
read"it 

3. . if you have, never ' hf?ard of the novel 

GRADE VII & VI II 
. . 

( ) 
0 

( ) 

o . 

( ) 

( ) 

~The Incredible Journey 
Los t in the Barrens .- . \ ---

Th.e Outsiders 

Maste r . of Rave_ns pur .· 
Karen 

-~~·· 
kli ld ·~ The Call of the 

·Runner~in the Sky --- . . '-. 

1 __ •• _ Shadow of _ a ~ull · 

A Wr inkle ~ Time _---.;._ 
Hot Rod ---

o· 

. ....___ -~-::.....:..... .. • ·--- The Wool Pack 
"'

11 
Seventeenth Su~~ · Our Exploit s· at 

--¢?,....- o1a Yeller · ~·~>___,W..e..~:t Poley . 
&:~;;___ __ 

Big Red 

I 

. . 
0 

. . : . 

v . 

.. 

,. : . 

· .. 
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GRADE X 
' . 

\ 

·GRADE . XI ' .. 

' "-==~-...:.~:--- _ ... 

' 

-
I 

'• .... ·. 
0 
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,._ 

.. 
0 0 • " ,. • 

Doyle, ·The Adventure~ of Sherldck Holmes 

Frask, Diary ~f a_Yo~ni Gir~ 

___ . Hai~ey, · Flig~into ~a~ge) . . • 

Hyd~pdahll ~o~-Tik~4Expeditio~ 
. \ .. 

·· . ·Kipling, Captain;Counageous 
I .. 

Mowat, Never Cry Wolf · 

--.,..--· · Schyer; ·Shane 

· Y 

, ' 

.· 

A. / 

/ . ·• - 1 .. 
. -t . 

. ( · 

Verne, Twenty Thousand ~·eague)3 ·u~der ·th.e Sea 

' . 
' 'I 

___ . _· · -Dickens , Da'vid_ Copperfield· .. 

M 

·' ... 
·. 

Ha~gard, King SQl~mon~s Min~s 

Hilton, Lost Horizoh · 
I . 

Mowat, The -Boat Who -Wouidn't . Float . \ . 

Wy_n~'!'lam, ·-Tli_e___,;D,_a_y __ -o- f-=--,t-::-h;- T~i-ff.ids, . 
' , 

___ .zi~del, Pigman .. 

.. .. 

Boulle, Bridge on the ~iver Kwa~ 

c. · c'lark, The ·ox-Bow,< Incident . .• 
~--> • I .• - . ' ~ 

1 

• Hemmi'ngway, -· The Old Man 'ana the Sea 
-~.~.- . . • • .. ·~ '1]' 

· \~~~Ttvain, Huckleberry · Finn · • ---
--- _Wel],s, The War of. ·t:he Worlqs 

West, Cress ~elahanty 

.. . .. 
·- ·. ~. ; . . 

.. ' 

··"' 
. 1- ·: 

. . 
' ~ I • 

"· 

'• 
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1. ~ · a·heck ( V ) what _you consider we.akresses in the structure 

' 0 

' . 

' 0 I 

6f this .Year's unit on the~ novel. \ . 

' \ 

. too many novels included 
. 0 I . 

too few novels included 

the uni.t is too. general \ 
, 

O l the unit is too rigid 

most of .the novels included are boring 0 

most of the novels included are too lol)g 
1 , 

· not_enougn pro~isi~n is made f~r the ~eadirig 
~---of other novels - not prescribed 

Of thiS year IS Unit On th~ novel. ·' 

.. 

' \ . 

. ' 

(j 

[, . 
the puffiber of novels .included in view 
t.ime . and worklo'ad is ab<?ut right · 

of .. 

the unit is ·neither too g. eneral nov ~00 rigid ' . ·. r~·J . 
' ' ' ft~~ I • 

most of the novelp included are interesting 
--- o· 

class time spent on the unit 'on the .. novel · 
is about -right. 

most of the nov'els included a~e· about the 
right length 

-~- adequ~te pr9vis~on ,is made for the reading of 
nove~s . · not presc~ibed 

.. ,, 
.., 

., ~ . . t/ 

0 
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SECTION V ' · 
I , 

,. EVALUATibN FOR ·THE NOVEL 
!~ ,. 

Give your opinion ,of the following pro.cedure · for · 
l , 

. " 
o ..,eva~uat~ng your reading and unders-tanding of no~'els 

... '· d 

by placing 

the\ letter of ~r response in the _blank provided. 

•-, 

. -
~bjective test ~ · a. highly in favo.r of 

essay tests b. in favor of: 

c. d:isagr,~es with a ·cornbination of objective --- and essay questions · 

'oral examination 

• ·.I 

d. strongiy disagrees with· 

--- e. no opinion 

--- wPitten assignments 
. . 

... group projects .. ~. ""' 
' ·.:;_ .... . 

.. 

individual proj_ects · 

participation in class: 

Is there anything else which you would like to say 

~ .... . 

. ; 

I n 0 

regarding the npvel ~r your~interest in reading gene~ally which 
r . 

. a. 
may .be of some ·benefit -:to this'. study? 

details below. 

! • . 

.. 

· . . ·' 

• 0 • 

• I 

. . .. 

. 
~ . 

. I 

' .· 

I,f yes, give 

_,. 

•· 
,· ' 

-· . 

0 .• 

' .. · 
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· MEMORIAL_ UNIVERSITY OF NEWFOUNDLAND 

; 

TEACHER QUEST~O~NAIRE 

INSTRUCTIONS: It is not necessary 'to write e.i ther your name . 

-or-' the name of your school on. 'this questionnaire, but th~s . 
..... ) 

information can .be supplied if you wish. (In · the ana+ysis 

of the data includ~d here,_ no school or teacher will be 
"' (' '',· ·-

:. mentioned in any ~ay). 
I 

It is import~nt, however., that you 

,- . answer all questions as accurately as poss~ble~ Your 
. ' 

.cooperation is necessary to the success of this study. 

SECTION I 

GENERAL INFORMATION 

1. Nam~ of t~ache~ training institutidn(s) attended 

> 
2. Number of ~emesters completed at each institution 

n3. Number o!Ysemester credits obtained in · English 

4. Number :of · semest~r credits .obtained in English Education ·· 

· 5. Namesof English Education c6urses completed 

6. Number of-years of teaching~xpe~~~nce 
;"' . 

7 •. · Number · of years teaching E;nglish in high school . ' 

Degrees, if any,. currently held . . 
. ". . . 

Check .. the· English subjects which you are now teaching and 
·give the number of classes which you teach· in each subjec~ • 

.... 

.-,; 

I 

' : 

.. ... 

• • I 
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language Nunlber of · Litera~ · Nuni:ler of 
Classes • Classes · 

English* -Number of 
Classes 

·Grade 7 

Grade 8 

Grade 9 ( 
. , 

Grade 10 

Grade · ll 

. -* Answer. only if Langua·ge and Literature are taught ~s one 
subject. ' , ,, 

I 

.SECTION II -· 

CLASSROOM METHODS 

·Listed below are·. a numbe-r of classroom methods which 
' I 

educational research ~as shown to be used- by tnglis~ teac~ers. 

In .the blan~ 'pr·ovid·ed in fron:t of each method,- place , the letter 

of the answer for- each question that best indicate's your . 
, . 

response. Any response may be used any nu~er of tim~s~ 

1. Indicate to whpt extent you use ~ach of the following-­
methods -.'in teaching . the novel in the classroom: . 

• • I . 

• The Lecture (or expository) method ---- a. always 

Large.Group"Discussion 
-:---- ··- . . . 

b~ ·frequently 

--- Small Group ' Discussion . c. occasionally 

Panel Discus.s1on --- d. . rarely · 
r 

Individual Oral·Presentation e . never . · ~ 

-Role-Playing (Students plq~ 
--~-. the . r6les of the character~) r. 

.~ 

.. 
•. , ., . 

-. 

. ' 

.. 

,, 



~ . . . 

I 

., 
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-
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• oi· . ' · 

\ 

.. ·. 

~· · 

z,. What is . your opinion of each method as a technique for · . I 

teaching the novel? l . : 
I ' 

The Lecture a. excellent ---
___ Lar~~ Group Discussion b.. good 

-
Sma~l Group Discussion . c. average 

'Panel· Discussion d. fair ---
--.-. Inpividual Oral Presentation e ·. poor 

--- Role;..Playing: 
) t 

$. · Which gro~ping of students would you be most 'inclined to 
f 

use each teaching method with? · 
' The Lecture --- a. superio~ 

Large Gr.oup' Discussion· --- b. above avera_ge 

Srna~ll ~roup Discussion" c • average 

Panel Discussion --- d. .Pelow average 

In.dividual Oral Presentation e. retarded ---
f.· all of these Role-Playing ---
g. none- of these · .. , 

4. ·rf you are not using these ·methods in the classroom . now, 
have · you used any of them in t~e pas~? Answer each · 
individually. . . " 

The Lecture --- a. ye~ · J 

b. np . Large Group Discussion --...- .. 
Small Grou~·Discussion 

Panel Discussion 

. Individual Oral Presentation ---
. ' ... .. . 

0 

.. · I, . 

'· 

. ! 
1o • ~ • • ·. ·. 

\ 

, I 

.·· 

. . .. 

·_. ( .· : 
(lj . . 

I ' , l , 

·-
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For each of these meth~s which you once.· .used but ·now ·rio 
longer use,· .indicate your reason for · discontinuing the .· ,-t 

• method. · · · 

The Lecture ---
--- 'Large Group Discussion 

Small Group Discussion . 

Pan~l biscussion . · . 

Indiv{dual Oral· .Presentation 

--- ·Role-Playing . . 
. I ' 

' I 

.. . . ~ 

a. studen~ part1c1pat1on 
low 

' ' 
b .. high failure' rate in 

literature I 

c. method too mechanical ' 

-d .. further education 
changed my-philosophy 

e. · furtli.er experience · 
ch~ng~d my philosophy 

f. both (d) and (e) 

g• favors flexibility 
of method 

h.· all ·o-f these 

i. none of these 
. . 

6. Are there any of your c;rasses using another method ·for · 

\ .· 

. . teaching the novel .which is not ideritified in this 

. ' · 

ques.tionnaire? 
----------------------~---~ ' 

If so, identify it and . gi v'e ·a brief descriptio'n of· i't· below. ' .. . 
I 
I • 

SECTI.ON. III' 

.. THE ' STRUCTURE OF · THE UNIT :oN THE NOVEL; 

) 
Select the· mos1:. ap·propriate answer to .e~'ch of the. ' ., 

tne parenthesis.at' the. r~ght. 

foll,owing qu~stio~s .a!ld place the letter. :of your · ans~er 
f 

in · , 

., .. 
. . : { 

1.· Ho~ helpfu~ do you· find your.'methods c9urse 1 in . Englisij 
Educ·ation for structuring the unit · on the novel? •.••••••.• ( · ) 
(a) , extremely helpful. (b) of some help; ('c) · of ver.Y li-ttle · 

. help ·(d) ··of no help ~t ali. .. · 

• 1' ' - .· . . .. 
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I • 
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2. 

1 . 
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How helpful do you nd curricu~um guides and ciaterials 
from the Department of Education for structuring the·-

(~.} t e~~~~~:1~0~:i;f 1 ·(b)· ~f' ~~~~ · h~ip · (~).~f. ~~~y. ii t~i~ • ( 
help (d) of .no help at all · ' 

, ·; 

) 

'3, From a teaching point-of-view, how difficult is it to 
organiz-e ·a un,i t on. the nov~l~ in comparison with other 
l'i terature forms? .................... ~ ..... ~ ............... ( ) 
(a )much inore difficult 
(c)about the same 

(b) slightly more difficult 
(d) easier w;r-: · 

4. How much attention do you give to reading skills in 
preparing ··the unit on the novel? ....... · .. ; ............•.. · ( ) 

• .. (<?-) a great deal (b) some. (c) verY_ little (d) none 

5. How-muc~ attention do you think should be given to . 
improvir¢g reading. skil'l.s when one is teaching English? .•.• ( 
(a) a great 'deal (b)_ some (c) very l'ittle (d) none . 

6. In the selection . of novels for'a particular class, it is 
helpful .to knqw the part-icular needs; 'aspirations and 
interests of the individual students before the 
s-election is made .. · Which of the·_,following best 
a~scribes your way of considering these particular 
q l 't' ? . . ( 
c~) ~t~i~~d~. t~~t. (~: ~:. rh~~:lf~~~) ·.: ~ .. '!·•. _;:~ •••• ~ •••••• • . • •.• 

. (b) persona1 friendship with~he students · 

) .. 
(c) ·cumulative records ~· · . .. . ~ . .... ' ... . 

(d) questionnaire . 
J (e) all of these ' . 

. (f) none of these 

7 .• 

) 

8 ~ How are .. the literature units· planned by the English 
teachers in your s~hool? .•....•.•.... : · .••..•. ; ..••. ·• •.•.• ( ) . · 
(a) individually· by each teacher · . 
(b) cooperatively by· all teachers of literature 
(c) individually but . iri con~Uta.tion . with the other 

teacher:s of li teratur·e· 
(d) ~o planniri~ as such 

9. How . much time do you devote to the unit on the novel ;!.n . 
your ·classes~ ...... , .· .-. ............... 4 · • • · ••••• · ••••••••••••• ·•• ( ) 

(a) less .than· .a month (b) about oner- month 
(c) :one ·- . two ~onths ,(d) more than· two months 
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-10. 'In your unit on t~hovel,. is provisl:on 'made for · • 
students to . read c ' tain novels of their own choice?.,, ( 
(a) always (b) ·fr_quently (c) rarely (d) never ' . . . . . . 

11·. How· would' you desc~ibe your s·~hool 's supply of junior · 
and teenage novels in ·relation to the reading interests 
and needs of today' s high school students? .•.•.•.• ...•• ( · 
(a) excellent Jb) adequate (c) unsatisfact~ry_ (d) poor 

SECTION IV 

( ·Listed 
' ' 

below are a number of· specific kinds ·of' novels 

AREAS OF .EMPHASIS 
, I 

! ' 

. and app~oaches ·to the novel that you may . have · be~n spending. · · · 
. . 

some .time with in som~ of your ~lasses. In the space· to . the: 
I ' 

. left of .· each i tern, -place the letter of the phra~e which best 
. . 

t' descr~bes your ~fforts. 

the' history of the 

the his tory of the 

• f 

Englisf nove.l_ · a. 

America:n novel 

dealt with in class 
in SOliE detail . .. . 

· .( 

dealt with in class · 
the Canadian novel 

the Newfoundland ·noyel -

the Romantic novel 

the Victorian novel 

the Gothic novel 

foreign novels" in translc3.'tion 

the psycholo-gical novel . 

the stream-of-conscioushe~s n'ov.el 

the history of the junior novel 

• I 

' ·, ' 

: 

I 

b. 

c . . 

briefly 

given in assigrurent 
topics 

.. ...... ~ 

d. miltioned for individ­
ual reading 

e. not considered at ail 

. 
""' !I 

I . . . 

, , I ' 

. ' ~ ·-

·~ 

~ ... 

. .. 

:' 

I 

,.. .. . 
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• SECTION -V 

EVALUATION FOR THE NOVEL 

Select the ·most appropri~te answer to~ each of the 
' 

following questions and place the lettev of th~ answer in 

the· parenthesis at~ 'the . right. ' 

' i . . When a student h'as completed' a unit '. o~ the· novel,. the '. ' 
· essential part of his ex·perience· cannot be evaluated·. · 

How do you react to~this statement? ..•...... ~ ....•....• ( ) 
<a) · strongly agree (b) ·agree ~c) · disagree 
,(d) strongly disagree (e) no opinion .· . 

2 • Evaluation for the novel should be done on what basis? .• ( 
(a) class work only 
(b) partly -on class work; partly on individual work 

(te~ts & assignments) 
(c) individual work only 

3 .. , Regarding tests on novels, which kind ·do you use? 
(a) objective tests (b) e~say · tests 
(cj both (a) and· (b) (d) oral examination 

•I ...... ( 
I . 

/ 

4 •· : Regarding · assignments. on novels, whi~h· . type of 
questions do you use mostly? ·, ................. _. -...•.••.• ( 

,. (a) general questions on 'the novel·' · . ! ' 

(b) general questions on each nov'el · 
~(c) specific questions qn eac(.h novel 

(d) all of the above 
(e) no qssignments giv~n' on t e novel 

) 

) 

5. How often do you 
the ··novels which 
(a) always 

provide students with · a stu~y · guide~ for · 
they are r~ql)ired to read? •· •.••.•• •,•· .• ( · ) 

(b) frequently 
(c) occasional!~ · 

·(d) rare,ly 
(e) never 

~. . 

Is . -t;here ~ything_ 'else about the novel which is being 
' . 

done in yo.ur _school and which you. think would ben·efit this 
' . . 

study? ·--- .If yes, give deta~l~ either · .. below ·or tf 

"' n'ecessary on another sheet of paper • . 

.. ·. 
\ 

, .. 
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-----

Teacher's training 
I,nsti tution Attended 

. A. M . U. N. 

"' 

B. l-btmt Allison 

c. M. u. N. 

D. M. u. N. 

E. M • . U. N._/ 

F. M. u. 'N. 

G~ M. u. -N. 

H. M. U. N. 

I. M. u. N. 

J. M. u. N. 

K. M. u. N. 

L. M. u. N·. 

M. .Sir George Williams 

. ·M: U. N. 

N. York Un.iversitY · 

M. U, N. 

0. Mount St. Vinc~t 

Dalhousie 

No. of 
Senesters 

9 

B 

12 

10 

10 

.1~. 

10 

6 . 
4 

9 

6 

8 

8 J 1 

8 } 

12 j 

... 

No. of semester 
credits in . 
English 

·.; :;; -

' 12 -
( 

1~ -

. 16 . 

16 

4 

14· . - . 
6 

7 
-

c _. 12 

5 

·a 

. 12 

22 

26 

No. of credits ' 
in English ~ 

· Educati9fi· -

4 

2 

No. of yrs. _. :No. of yrs. . De~es · . 
of teacll-~ · . 

. ing.e>q>er. · ... H.S. En~ 

c' 

2 2 B.A. .. . 
.6 6 B .• A.·, B.A. (ed.) 

. 
7 . ' 1 B.A., B.A. (ed.) . 

' 
2 2 B.A:., B.ed. 

<l c:.• 

1 · 4 

. ' 3 . 3 

2 < ' " . . 15 

1 8 

0 .. 
J.O 

6 

1 21 
"' 

. 

2 

1 

,. . 

3 

3 

10 

8 

10 

· 6 

2 

2 

1 

B.A., B.;A. (ed. )' 
.. 
-

· B.A., B.ed. 

B.A. (ed.) 

B.A. 

. B.A. (Hens. ) . 

B~A., B.~ ed, 
M ,A. in Engl. 

I ;'! _ 

· .. · .. 



' ' 

... 

. -

Teacher's. tr~:ing' 
Institution Attended ., 

P. 111. .u. N • . 

Q. M. u. N. 
... --- . 

-. · .. R. . :·:H. u. N •. 

S. M. U. N. 

T. M. U. N. 

, .. 
i . 

,. 

'. 

•• 

; .......... J .-

q 

No. of · 
.s~sters 

12 

8 

12 . 

9 

r • . 

... 

: · ~ 

- , 

No. of s~ster ... 
creditq in 
En li'sh g . 

8 

I 

8 . " • ' 

a. 

20 

12. -. - • 

)· •· 

·No. of credits 
:in English 
Education · 

1 

0 

. . 

.. 
6 

•• 
• t 

... 

,.. 

• No~ of yrs~ 
of teach­

.ing expa< 

..... 
. , 

. ·' 

·, 

9 

20 

l 

1.. - --
5 

. . 

• .. 

-... 
No! of yrs. 
teaching 
lf.S. Engl. 

8 

1 

0 • 

o' 

. .... 

Degrees 

. .. 
.· . 

l.A. ~ B.'A. (ed. ). 

B.A. (Hens. ) 

. B~A.; B.ed. 0 

-' B.A. {e4._) 

• 
: 

·--

-
l.." ... . . 

... 
0. 










