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-method was either. fair or poor.'.

S T SRR o s

o All 20 teachers responded'to this question. Nlnety
percent ‘of these, teachers indicated that the¥. con51dered the
method ' to be either good, average or excellent for teaching

the novel in hlgh school..: Only ten percent lndlcated that the
. 7 .

3

The student rating of the lecture method was lower than

that of the teachers but still qulte hlgh' seventy-seven percent

rated lectures in -the favorable categorles whereas twenty—three

s

percent rated lectures in the unfavorable categor1es.§

These findings indicate that the lectire nethod wasna
w1dely used . classroom method Jor teachlng novels in hlgh school
Engllsh. They also indicate that the method was- hlghly esteemed

by both teachers and students. Hoqever, there_are 1nd1catlons"

y L. ( .
,of.student djssatisfaction with lectures, and thig\nay spell

‘

"hope' for many of the new.EngliSh programs in which\the'

lecture has little. or no'part*of'the'classroom‘activit;e;f\q&i‘

David Kives observed: o _ ,

«

... English teachers must change many of their
traditional roles.: But most important, they must

become agents of change.6 ) . T ..

- STable Iv. . T

6pavid Klves,."Plannlng fér Changes ‘in. Engllsh Educatlon "
The Growing Edges,of Secondary English, ed. Charles Suhor, '
J. 8. Mayher, and Frank J. D.'Angelo (Champalgn, I1l.: NCTE,
1968), p. 157.

#
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. A Fisher Exdct Probabilitj;r Test was then administered
fo the data to de'termine if a significant relationshiﬁ existed
between’ 'how-often' teachers has used the lecture method and .
'their 'rai;i:_ng' of the method. Since the Fisher Test cari.o'nly
be used for a,?2 x 2 tébie, ‘the foll‘.owi'ng ¢ategofies were
comi:inéd: |

\

Always + Frequently +. Occé.s'ic_mally:‘\ Used -

Ra;reiy + Nev_ér' : o . ' .‘ = Not Used. . A
Excellent + Good + A\)eraﬂge L = A'ccep.table (-Acc.)

Fair.1 + Poor . - . . . = Not Acceptable (Not Acc.)

\ . A null hypothesis was esfai)lish.eg that no..s'ignifi;:an't'-
difference exi:sted in the tw;a sets of data.' Tl';e';'t’wlo ‘taiales .
below show the ;arig.iﬁal cross ~gabulated data and .the data after
. it had bee’n adjusted to satisfy the two criteria necessary for

the use of Fisher's Test:7

.&\  88%a S et

used 18 USed used )
Lacc |17 1 |18 . L 2. of2 .
ot 0 .2 ‘ 2 o acc |1 '{:17 1§ ke

17 3 V120 ° 3 17 120

-

In the Tables. for Fisher's Test the critical value of d

2,b=0,andc=1

. ‘

- at thei:os level of..sighificang:e for a

¢ . “ : ' Q‘

,7See section two of this chapte,'r._'
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was found to be 9§8 The observed. value was 17. Since the

observed value of d exceeded the . critical value of d, at which
a significant difference would exist, the null hypothesis is
rejected. Hénce, a significant difference exists between the

, v.

téac_:her responses to ‘how often' they had used the lecture

" method and their 'rating' of the method.

TABLE XXXVIII *

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING

‘OF STUDENTS WOULD YOU BE MOST INCLINED TO USE

4

THE LECTURE METHOD?

=

ﬁesponse ' ' \N‘umber of Responses. . ‘Perc_en't o
Supério)r . 2 m\ .. 1o . y
Above average- ' 2 | = —¥0. 4
Average | | - 10 | , L o 50 I |
‘Below aver"agé ) ‘ \’ | L . 20 2
Retarded - 0. o 6.5

A1l of these . 2 | 0 . b -
None of these 0 | 0 6.5

. R .
 Totals S . 200 0 100 |

F e

8 & - c .- ,
_}..;ingley,’p. 298, SR o
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A1l o'f the ‘teachers repiied' to this question. Four

teachers (20 percent) 1nd:|.ca't:ed that they were- most inclined

to use the method with - supev’ier and above average students.

' Ten teachers (50 percent) 1nd1cated.'tha't they favor'_ed the

| method fSr average’ studer:ts. - Four' teachers (20 percent)

would use lectures for below average or retarded students, and

two teachers (10 percent) would use the method for all’ of the

" aforesaid g_rnbups. No 't:eachex:s indicated ,t.hat‘they would not

be inclined to use the lecture for any of these groups. .’

) o
. 1]

..The Large Grooup Discussion

' TABLE XXXIX

TEACHER RESPONSES TO THE QUESTION. TO WHAT EXTENT
DO YOU USE THE LARGE GROUP DISCUSSION AS A
"CLASSROOM METHOD. FOR TEACHING THE NOVEL?

. ..
Response ' Number of Responses Percent N
Always ' ' ' S Sy o 20 3
~Frequen’t1y N SR . ' 45 1
. 0 a51onally o "5 : ' J ' 25 2
'Rarely S - 1 - "5 4.5
" Never : , ST 5 4.5 |,
* - Totals . o 20 - 100 .,
. - w . .
- - A
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A1l 20 teachers responded to "this'élueel'tién. Ninety

percent of the respondents lndleated that they used the

-

method ‘either frequently, occasionally or always. Only ten’

' 'Reneent indicated that  they ne'v_erer' rarely used: the method.
Since. a high per'bentage -'Sf':the teachers J'.ndica.'t:eci'l that
they used the large group dlscussmn, the student responses have

. been verified. Two-thlrds of the students indicated that they

were well accustomed to the use of the large group dlscu581on
- -method for novels whereas ]ust one- th‘lrd '1ndlca1:ed rare’ or no h

exposure to the’ method.g‘ In the Squire and Applebee study, 54
, < _ 3
percent of the teachers ‘reported that they wused the discussion

method more often than ahy othér-—'-clasarooﬁm method for-:the:

3 S

~ teaching of Engl:ish.; ST

’ ' 1
_TABLE XL - N

[

TEACHER OPINION OFhTHE LARGE GROUP DISCUSSION

AS"‘A TECHNIQUE FOR TEACHING THE NOVEL | v -
Response o .. Number of Responses Percent - r
- ) t'. . . ‘ » ) —
Excellent . C X .6 - <30 2
Good "~ S © w01
Average © .° BRI ' . .15 - _ 3.5
Fair T S ¥ SR O -
Poor o 0 L0 . 5
Tatals-. .20 L S 190

- 9Table V. . N



,five percent of the teachers had hlgh esteem for large group . J

‘»discussions and rated the metliod a oY) ,.exceﬁlent or average.
fair or poor. - - o .:' - ' T ‘ ¢
“by the students whereby elghty oné pgrcent of them con31dered

' large group discussions to be a favorable method~and only 19
\

.percent con51dered the method to be falr or poor.lp Large

_ difference existed in the two sets of data.

data, and the data after it had<®een'adjusted to satisfy,thé '

. two ‘criteria necessary for the use.of Fisher's Test:

... 120

All 20 teachers responded to thls question. Eighty-.

“ ra =

. ' ~ A\ , : =
Only 15 percent_of_the teachers considered the method to be S

\

This flndlng closely parallels the 1nformat10n prov1ded

Y

groyp discussion is thus a w1dely used and well liked method
by both teachers and students for the teachlng of high - o v

school flctlon.

.

A Fisher Exact Probablllty Test was then performed
- PR ‘..;' e. o -

tO'defermlne if a SLgnlflcant difference ex1sted between 'how

-0often' teachers had used’the large groéb ‘discussion method and

L4
3

.'thelr ratlng of the method The categories were combined e N

. 1 [
in the.usual manner to obtain the required 2  x 2 data table.11

% i ) . . - . [
The tentative null hypothesis‘stated that no significant ,

’

The two tables below show the original cross-tabulated -

N '
. . . I

12

. o
L

' . .. . R ‘-
. ,

Wrapie vi. . 0 o T o
1¥See,the iesg whichzwaSHperformed for the lecture method.

-9 . -

125¢e section two .of- this chapter. S :‘ 3 LT

e,

. : )
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- I P . '
n .
= i used 19%q ) gég ace
_ acc 16 1 17 .%- 88%d.~1 1 |
Longsl 2 1 |3 used (2~ 16/18
. o R " : L
18 . 2 20 o 3 171 20 .
d Loy . . to ’ . . . . p

+

'In'the Tables for Fisher's Test the critical value, of

‘e

d 4t the .05 level ‘of 31gn1flcance Tor a = 1, b= 1, and ¢ = 2

'13

was found to be 115. The observgghyalue of d was 16 Sinée

-~

“the observed value of d d1d not : exceed the crltlcal value of

"»d the null hypothe31s was accepted No 51gn1f1cant

o

dlfference has been shown to ex1st between ‘the teacher responses

to 'hOW'pften they had used the'large group 41scu581on method

k]

=~¢and their 'rating' of the method. o, '
B q . LT . - . L
: ‘ L, ~N .
8- ,
v - o . t
° . "
-‘r - .’ - £ 3 4]
o A
. LY . - \
+ l. . L
« i, a ' -
. . ' . ﬁ-
Q : . ! R “ .
- N ' i’ - t
~ I -, ] .
v ¢ . . " ‘ R
. : ) :*
: . : . . ? ,
L T
/\ .
~u ! °
N A . o ‘ . .
» L} 1 e
. ’ . SN I y
Langley, p.~297. ' T, - '
e :‘ ' ¢ . °
N n 'y @ . « o v ."_, ' .
i ? p -a’
l' [ - PR
- ‘ v ' ‘ A
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TABLE XLI 4 _.
. o T : ‘
TEACHER RESPONSES' TO THE QUESTI&N: WITH WHICH
. GROUPING OF STUDENTS WOULD YOU BE MOST INCLINED
TO' USE THE LARGE GROUP -DISCUSSION METHOD? -
4 - . em
Response . ) Number of Respenees Percent r
Superior : o 2 3 ‘ T © 3
Above average ' » o S & R
- . .1.6‘ " ) ! t

Average . , , .11 ¢ ' ¢ 61 1
Below average , 1 ' >~ 6 -5
Retarded : o o0 - ‘ g 6.5
All of these o 2 o 11 -3
None of these 0 0’ 6.5
Totals - . ..18. < . 100

- - e

Ninefy percent of tﬁe.teechers, 18 out of 20, indicated
" the grouplng of students which they would be most 1ncllned to
use the large group- dlscu351on w1té. of. the teachers who .
responded four (22 percent) indicated. that they preferred to
use the method w1th superlor and above average students.“

'Eleven teachers (61 percent) preferred the méethod for average

.,students. &ﬂy one -teacher (6 percent) preferred the method for

'I 1

Lo
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:below average or retgrded studentsﬁ“Two tgachers (11 percént)
'1_§igﬁifieﬂ'fhét they preferred largé group'disduésions for
alivof.fhe aforesaid gfoups wﬁeveas'no teadhers/indicated
' \that the method was inappropriate foﬁ any of the aforesaid

i

.groups.

‘o The $mall Group Discussion
TABLE XLII .-

TBACHER RESPONSES TO THE QUESTION . TO WHAT EXTENT

" :
i

DO YOU 'USE THE SMALL GROUP DISCUSSION AS A

. CLASSROOM METHOD FOR TEACHING THE NOVEL?

4

1

ik

4,

Response ' ' Number of Responses Percent r.

1

‘Alwayé ’ ' 0 N 0 © 5
Frequently ‘, : "2 s . -‘ 10 " 3 :
- Occasionally = 11 © s 1
‘Rarely S 6 C 30 2.
Never f‘ . . L R " g
. Totals . .20 100

All 20 teachers 1nd1cated the extent to whlch they.
' r
used the small group discussion method for teaching novels.

r
b .

’ .: ’\ .‘—' . ] | .

4
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Slxty-flve percent indicated that they used tﬁe method
occasionally or frequently, while no teachers 1ndlcated that
they_used the method at all times. Thlrty—flve percent
.® indicated that .they used small,groap discussions only rarely
— ' or never.
' The percentages are interestinghwhen'coﬁpaned.with
" the responses of the studants. Only one-third. of the students
| (34 percent) indicated that they had been exposed to the
, method whereas'approgimately two-thirds (65 percent) of the:

teachers indicated that they used this method‘.ll+

The
dlfference in the responses may be attributeéd to many factors,
“the’ most notable belng that these students had not always,
‘durlng their high school experlence, been in the English
classrooms of. the teachers questloned for thlS study. ‘In

the Squire and Applebee study, an amaz1ngly low percentage

of teachers (less than one percent) reported that they used

15

“ the ‘small group dlscu551on to teach Engllsh. Small group

. © . .
discussions can serive- a vital part of the process of Eng}ish.
As Loban, Ryan and Squire observed:

Even the slow and inarticulate has demonstrated .
repeatedly that, given subjects on his own level and
interested llsteners, he can learn to-discuss with
enthusiasm and a fair degree of. skill. 16 |

147able VII.

: . 155quire and Applebee, op cit., p. 299. - s

lgLobah,pRyan, and Sguire; op cit., b. L25. B A

-

+



TABLE XLIII

-

TEACHER OPINION OF THE SMALL GROUP DISCUSSION
" AS A TECHNIQUE FOR TEACHING.NOVELS

~ -
s

—=——
Response ’ ‘ " Number of Responses Percent . T ,
- . ! .\ : ¢ ' ‘.\
" Excellent o 1 ' 5 4.5
Good - T U .. 100 1
Avérage - A . ' 17 ... 5 © n.s.
Fair T 2 T 2.5 "
' . g . . . . P
) . - . : . _ SN . N
Poor . -7 2 A .10 2.5 )
Totals . o 20 100

All 20 teacﬁers expressed their opinione concerning’
their impressions of the small group discussion as a technique

A}

'for teaching novels. A sizeable. 80 percent bf the teacﬁers
hadihigﬁ regard for the method and indicated its status to ' .
- be'either'good; exceilént,'or average for the teachiné of ,
noéels. Only 20 percent graded the method as fair.or poor. -

» The. data-in Table XLIII indicate thaf,tgachers valuédx
émall group discussions more than their students did. Slxty-
flve percent of thexstudents rated small group discussions’

as average or better as compared w1th thlrty-flve percent who- o

4
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condemned the method as being'only fair or poof.17

' A Fisher Exact Pfobabiiity Test was then applied .to

thé-data to find out if a'significant;difference eiiéted!
between 'how often' teacﬁers had usedathe'small_group discus=-
sion method and theif'lrafing' of the method. The tentative
null hypothesis,étated-tﬁat no significant difference existed .
4n the’ two sets of data. .

o The t&ogtables below cqntain the‘original'cross-
tabﬁlated'dat;, and the’daféjafter it ﬂéd‘been adjus?éd to

satisfy the’two criteria essential for the use of,Fisher‘s~

Test:18 )
used ngd' ’ - . ﬂggd used .
acc |13 3 | 18 - REJw . o] »
ngg | 0 v Lo ace '3 13| 1s
- I RO 70 : 7 T3 120

e

In the Tabl%s for Fisher's Test the criticél value

of ‘d at the .05 .level df“éighifiqance for a = 4, b = 0, and
19 '

c = 3 was fédnd to be 8. The -observed value of d was i3.

r §incé the observed value of d exqeeded'the critical'value‘of

d, the null hypothesis waS~rejected. A significant difference
has been shown to exist betwqén the teachers' response to 'how’

. .

v

177able VIII.

e

183ee section two of.this chapter.

+18 . 7 Lo
Langley, p. 300. : - .+
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‘often' they had used the small group discussion methodgénd
- ' ' . s ™ v 31
their 'rating' of the method. o, e \i

TABLE XLIV - L -

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING , -
'OF. STUDENTS WOULD YOU BE MOST INCLINED TO USE
"+ THE SMALL GROUP DISCUSSION METHOQD?

kd Jo—"3

Responsge . . Number of ReSponses -Percentfw [ﬁ f
. " :

Supe;ion_ i . " R i N :Iﬁ;ﬁ: 5.3
Above average - - ' . 0 ' 52 1
Averége T 'J‘.. ' . _&' - ." | 21 - 2
Below averagé | , ) _‘2 . o : 11 . :3;5
Retarded: S Co T ". o el
All of these [ | I 5 5
No.né of "these . ' -0 - 9. 65
Totals. = . " 1. - 100

ﬁiné?éen‘teachérs (95 percent) resﬁonded to this éuestipn.
- 0f the teaéhers whé_responded, twelve (63 percént) indicated

that they.éénsidered small g?oﬁp discussions on novels best

. for the,aﬁoye aQéragg and superior sfﬁdénts. ?ouf teachers:

(21 percent) considered the method best for average_sthdents..
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. Two - teachers (ll percent) were most 1ncllned to use the -
-method with below average or retarded Students. One teacher
(flve percent) maintained tHat he yould be inclined to use

the method for all of the aforesald groups . No'teacher .

o

. _indicated that he would not use the method for any of these

K

' groups. S . . ' . o

The fact that 63 percent of the teachers preferred small

group dlscu531ons for above average and supertor students is
: A ‘
. interesting. The above average and superior would -be the

o

‘students. mostﬁ%}kely to part1c1pate rather welf'ln such groups.

An aver31on from this method for less successful students is

'

not entirely justlfied, however. As Loban, Ryan, and Squlre

pointed out; the "slow"and'inarticulate" can also participate,

given good teaching and'a favorable”group.atmosphere.QO’

o

Y

..
-

- ~Loban, Byan,‘and‘Squire;'op,cit{; p.. 425,

- " -
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“The Panel Discussion. S e\
TABLE XLV' o |
o’ llsa’ '
TEACHER RESPONSES TO- THE QUESTION? TO'WHAT EXTENT
- DO YOU USE THE PANEL DISCUSSION AS A CLASSROOM
METHOD FOR TEACHING THE NOVEL°
Response . " Number of Responses Percent r
Always o 0 T "o 4.5
Frequently - - . o . . .0 4.5
o Occasioﬁaily o A 2 : , ) . 10 3 -
Rarely - 6L 32 2
‘ T : \ : o
Never s L 11 - . 58 1
Totals _ - . - . 13 | 100 -

Nineieen:teachers fespondeé'to this question. - Only

" a small number of the teachers who respdnded indieated that .

A

they had used the panel discussion method to teach novels'
two teachers used the method occa51ona11y,ﬂand no teachere
‘used the method.always or eyen frequently.' The large pro-

portion of the teachers, seventeen (90 percent), indicated

i 7

rare or no usage of this method.

AN
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This finding is similar to the one. for the students.

Only 13 percent of the students 1nd1cated exposure to panel

discussions and 87 percent indicated no or rare exposure to

.the method 21 ) " | S
o . " ' TABLE XLVI °

TEACHER OPINION OF THE PANEL DISCUSSION METHOD

AS A TECHNIQUE FOR TEACHING NOVELS ' -
. . : : ,., - \ | )xgﬂ' )
. Response . Number c;;Responags " Percent r
-Exceiient_ o B .} E 0' . o 5
Good ot w o 23 2
Average ' o : .: 9 R | 53 ° 1
Fair oy . 12 3.5
Poor * o 2 12 3.5,
Totalss . C17 . - 100

Y

Seventeen teachers (85 percent) responded to thls
questlon._ Surprlslngly enougn, 13 teachers (76_percent)

indicateéd that they-considered penel discussions to be average

2lpable IX.
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a

or.good. No teacher went to the positive extreme to'claim

that the method was excellent and onl§ four teacoeré 2y
, . @S g . . st |
percent) chose to rate the method in the negative .categories

. . i R

-

of.fair and poor.

-

The students did not llke panel discussions as well
as theilr teachers. Forty four percent of them rated the

< ’ Q
gmethod as average, good or -excellent whereas flfty—51x percent

rated the method as fair or poor.22

- A Fisher Exact Probability Test was then performed :
/. ' on the data to determine if a 51gn1f1caﬁf dlfference existed
between 'how often'. teachers had used the panel,dlscu551on

method and their 'rating' of the method. ‘The tentative null

hypothesis maintained that no significaﬁt differencé existed

in the two sets of data. ' Tt v : rQ\\Lo;

" The. two tables below contain the original cross-

tabulated data, and the data after it had. been adjusted to

I

satlsﬁy the two criteria necessary for tHe admlnlstratlon of

Fisher's Test.23 /év

used 184 - _ B8 ace o
‘ace - | 1. 13 |1 @a (1. 1| 2 .
o - S 0
nof b - 31 b . used ? 13 16 5
; _ S 2 1618 . . . u 1|18 °
Y ARE - 22rable X.

_ 2l'3Sée section two of thii,chapter; . S

L8}
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The Tagles for Flsher 's Test . ‘were then consulted.zu_
The crltlcal value of d at the 05 level of 51gn1f1cance was
found to be 15u. The observed value of d was 13 Since the

¢

observed value of d 4id not‘exceed the critical value of d,
no significant difference was shown to.eiist betyeen the
tqachérs' responses to 'how often' they had used the panel

. discussion and their-'rating'’ of the-method. -
s , TABLE XLVII c -
‘'TEACHER RESPONSES TO THE QUESTION‘ WITH WHICH GROUPING .

OF STUDENTS WOULD YOU BE MOST INCLINED TO USE .

_THE PANEL DISCUSSION METHOD°

‘Response | Number of Responses ggenéenta R o
’ 7’\ /
'juperior T L B
bdve average . ' —_— 4 . 27 2.5 .
Average . | . . 7 ‘ u6 1
Below average:- - . 0, .. . 0 . 5.5
Retarded ' o 0 -0 | 5.5
- ' . .. st " ‘ ' l ’
A1l of the above = . ¢ : 0 , * 0o | 5.5
None of the above - ; ) 0 : - 0 ot 5.5 u&'
O € , o , 0 . . o . .
Totals S S s .. 100
 2%pangley, p. 297. ¢ - LT
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Flfteen teachers responded to thls questlon. ‘Eight
1ndlcated that they wyould use the method w1th superior or
above.average students 'The‘other seveh teachers indigated -
that they-would use e method with'average students. No

teacher 1nd1cated that he would use the method. for below

average, retarded, all of the groups listed, or none of the

' groups listed.

This finding was a rather decisive one. The teachers
agreed that the panel discﬁseion=wa§ a method to be hsed
wifh only the best high school siodents., Furthermore, this’

finding conflicts with tHe opinions of ;he.authorities quoted

K
in. this study.25 o

<

The Indiﬁidual'Oral Presentation

.‘ _ TABLE 'XLv'III
N +
TEACHER -RESPONSES, TO THE QUESTION:. T WHAT EXTENT -
‘DO YOU USE THE NDIVIDUAL ORAL PRESENTATION AS '

A CLASSROOM METHOD FOR TEACHING THE NOVEL?

.
i

Response = - Number of Responses " Percent -r
‘ . .

Always -0 \" 0 5
Frequently _ 3 16 - 4
‘Occasionally R 7 37 1,
'Rarely "5 26 " 2
- Never 4 ) 21 3
Totals. . ST £ 160- -

25See espeéiallyl' Wolfe, op cit., p..94. .
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® .
Nlneteen teachers 1nd1cated the extent to which S »
they used the 1nd;v1dual oral presentatlon as a classroom
method for. teaching novels. None of the teachers had always
used thisjmethod. Ten teachers (53 percent) indicated that

thef had used the method occasionally 6? frequentIy, and

nine teachers- (47 percent) indicated that they had néver:or

Q

° . °

rarely used the method. e o o ‘ .
The student responses were sllghtly dlfferent oﬁly ’

thlrty~51x percent of the students indicated that they,had

) !

been exposed to the method while the remalnlng 64 percent ‘
lndlcated little or no exposure to the me_thod.?6 A
TABLE XLIX‘

1]

. TEACHER OPINION OF THE INDIVIDUAL ORAL PRESENTATION
METHOD AS A TECHNIQUE FOR TEACHING NOVELS

- ' . . . , 7
Response v» ' Number of Responses |, Percent - r -
Excéllent - N L 16 - 3 T
- Good T 47 Co1- ’
Average - i . - 2 11 . L
'.-" . .- oo . ) . ) , . ’ - . d o ”~ .
Faip S S 21 ., -2 .
: . 3 . . L o . . . TR Lt . .' H '
Poor L ~ i .o Sg 5
Totals . - T T lgf S “‘10q : S |
——3

N ' - . - ’ . - PRI - .
“. .o . ¢ -
7 Ie . Lo .

26rab1e XI.

B

£l



o

A A i%l R K1
Ty T "" 'q\ a - P
Nlneteen teachers responded to, thls questlon. 0f 0. -

the teachers who‘responded~ T4 percent 1nd1cated that they\

ﬂcon51dered 1nd1v1dualhora1 presentatlon for novels to be ?X‘
“'u. @ " .

elther good excellent or average. Twenty-81x percenq . .

con51dered the method to be fair or’ poor., ’ ’

B £ Thus, more than twp;thlrds Qf.the teachers had\high.

. regard_for indivi ual oral"}resentationgf‘ fhe students; in

o -
.

contragt, were not so dne- 51ded in their opinions. as were

the1r teachers. Onie’ half of them (51 percent) rated thec
" V - ) ‘F-U .
method in the favorable categorles whereas the other half [CTI

percent) rated the method in the unfavorable categorlesr27
®

- - A Fisher Exact Probablllty Test was then admlnlstered'

to the data to flnd out it .a 51gn1flcant dlfference ex1sted

-

between ”how often' teachers had used 1nd1v1dual oral presen-

" tations” in thelr classes and thelr ratlng “of the method

-2 °

Againy the. tentatlve null hypothe51s assumed that no

) 81gn1f1cant dlfference ex1sted in they;wg sets of data.

1)
T

The - two tables below contaln the orlglnal cross-

tabulated data,'and the data after 1t had been adjusted to

satlsfy the two- criteria necessary for the use of Fisher's Test.

-

A

_ used 48ty L - o Dge used
Cace |11 - 3 |iw - -..; . ook 5 o 5
1% 0 - 5 | B s RECCCHER 11 |14 .
A SooC11 8 |19 T . 8 . ! 11°19
2Trab1e XII
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-

In the Tables for Fisher's Test the critdical value

@ »

of d at the 05 level of 51gn1flcance,for a=5, b= 0! ’

and‘c.= 3 was .found to be 6.28 The ’ observed vqlue’of d’
exceeded the critical ‘value of d, so “the null hypothesis

was rejected. Therefore, a significant difference has been

_ shown to exist between the teachers' responses to, 'how often'

‘ they had used fhe_individﬁaiCOral presentation method and
their ‘rating' of the method. ’

o

)

hY

TABLE'L . . e

oy T ..
“’1.

oF STUDENTS WOULD YOU BE MOST INCLINED TO USE THE e

INDIVIDUAL ORAL PRESENTATION METHOD° a

', Response . . ,Number of Responsés Percent
Supérior’ L . ~ 1 ’ ' 6 3.
1@bova average ;o 5 32 2
Average _ : S 9. = . . 56 1
- Below average ‘1 _" ' <0 e ‘ .0 6
.Rgtardéd . - - o o . .- 0 "6
N - - S : . :
All of these = o1 - SR -} - 3.
None of tﬁese' ) N 0 6
- Totgls o .. 16 . ‘ - 100
7': . " 2 . S o
. N . »
—~ — - | At
. 2‘8\ - 4 ' ’ .
Langley, p. 30%.
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S;xteen teachers out of twenty responded to this

question. Six- of the respondents 1nd1cated that they would
use the ind¢v1dual oral, presentatlon method with above average
or superior students, mine would use the method with average
lstudents,'and no one would use the method with below average
‘K : or retarded students. One teacher would use the method wt:h
all these groups whereas no teacher would;use.the-method.with.
none of these groups. . . o b

The teachers agreed that the 1nd1v1dual oral presen-
tation is best suited for the 1ntellectually talented 'the‘
average, above average, and’ superlor. " But all students need

1 °

.some degree of help in masterlng these aspects of oral

language. "artlculatlon, dlctlon, usage, tone of voice,

and tempo of speeoh‘"zg"The individual'oral érésentation is

one such way by which to provide students with this opportunity

<

~,  for improvement. -, i : .-

:
L3
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N Role—Playing“ 2
TABLE TLI
" *° TEACHER RESPONSES T0 THE QUESTION: TO WHAT EXTENT Q
- . i : . /—ar
DO. YOU -USE ROLE- PLAYING AS A CLASSROOM METHOD '
. . FOR TEACHING THE NOVEL?
Response, " Numbep of.Responses .  Percent - r
Always . S o0 : .0 5
Fréquent;y | o .3 ' .15 . 3.5
Occasionally o ’ 5 - : .25 2
‘ " Rarely* . 3 . e . 15 3.5
Never . .. . g o ISR |
‘,Totals' . ‘ © 20 - L ‘ - 100 -

All of the teachers replled to thls questlon. No teacheé
. indicated that he’ always used role playlng as. a method by wh1ch
‘to teach novels. Forty percent 1nd1cated that they frequently
or occasionaliy used, the method, and 31xty percent 1ndlcated :
-that they havefnever or rarely used the method |

A comparlson of teacher arid. student responses showp

a marked dlfference.. Among‘the teachers, fopty percent had

,\



.Ithe'method for novels and forty percent had not.

"used the method for novels and sixty percent had not used

it.. Among the studehts, sixty percent had been exposed to .

30 " e

139

propcrtions were reversed.- This dlfference may be attrlbuted

to at least two factorS'n These students have been exposed t
"&-

other teachers during thelr high school experlence, and all
the teachers of llterature responded whereas only some of th

students 'answered this questlona The qdestlon of valldlty

is also a factor here. .

-

? ; , TABLE LIT -

(e]

e

- -

TEACHER OPINION OF . THE ROLE-PLAYING METHOD—/r
AS A TECHNIQUE FOR TEACHING NOVELS

~ Response - « . Number of Responses Percent r
. Excellent - . 2 - - 10 y
"Good S W ., - a0 3
Average : SR 8 o TS 4o 1
‘Fair . T 1 2
Poor e o1 s T s 5.
Totals . _. T 20 ST 100 e

t ¢ N e

&

All 20 teachers responded to thls questlon. Seventy'

percent of the teachers agreed that role -playing was either

[N

" 30Table XIII. . - -
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.popular one on all fronts.

140

. . LN ) . . .
. average, good or excellent for teaching novels. Thirty

percent scored the method as fair or poor,
Although.a large percentage of the‘teacﬁers (70
percent) -ranked the method highly, an even larger proportion -

of the students (80 percent) gave the method the same hlgh )

: ranklng. The responses of the teachers relnforced the

opinions of the students and the enthu51asm of wrlters such

31

as Joan Magers and Charlotte Epsteln. The method was a

&

A Fisher Exact Probability Test was:then~apblied to

the data in order to determine if a significant difference

e;isted between 'how often' teachers had used the rqlerplayiﬁg

'method.and their 'rating' of the method. The tent tive null -
' hypothesis assumed ‘that no significant diffe;ence existed ip

the two sets of data.
The two tables below contain the original cross-
tabulated data, and the .data after it had been adjusted to

satisfy the two criteria essential for the use of Fisher's

Test:ag :
used 1884 - - 188d used”
ace |5 . . 9 [i.. . 2R |y 2
2282 2., 4 § L ace .9. .5

7.~ 13{20 - - . - 13 71 20

L4

. » . -
.31Table XIV; Magers, op. cit.; Epstein, op cit.

323ee gection twoAS; tﬁis.chapter.'

.

,
N : ‘ .

.
. ’ L gw
cL
.
.
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In_the Tables for Fisher's Test the critical value
of d'at the .05 level of significance for.a = 4, b = 2, and

c = 9 was féund to be 30.33

The obserbed value of d was 5.
Since the oﬁsérved value of d did not exceed the critical value "
of d, the null hypothesis was accepted. No significant
différénce has been shown "to exist between the teacher responses
tq_'how<often' they had used'tﬁé rolefpiaying method -and their

. . )
'rating' of the method. _ .- : .

4

TABLE LITII

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING
~ OF STUDENTS WOULD YOU BE MOST INCLINED TO USE

.THE ROLE-PLAYING METHOD?

13

Response S Numbef of -Responses - Percent o
Superior , . 0 ' - . 0‘; 6
Above ‘average _l - b L . 21 3.5

’ Averaée o o - B , : 32 "1
Below aveﬁége.' 5 26 2
Retarded 0 ’ 0 6
All of these 1 21 3.5
None of these 0 . e 6
Totals L _ 19 - © 100

]

.33Langley, p. 300.
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Nineteen teachers out of twenty indicated the group= -
.ing of students which they would be most inclined to use

' the role-playing method with. - No teacher indicated the use

of.this method with students at eithe; extreme end of the
educatioﬁal ladder: the supérior'or the .retarded. _The
teacher; felt that the method was appropriate. for the ﬁiddle
group of students: four teachers would use it ﬁith the above
~average, six teachers would'usé it‘wifh the ave;age, énd five
teachers would use it with the below average. 'Fqur teachdrs
woﬁld use rolefpiayiﬁg’with éll of these groups whereas 'n
teachers'WOle be incliﬁed,to use ‘the method with.nbne-qf

‘these -groups.

The Past Use of Classroom Methods .}\\

9

' TABLE LIV

TEACHER RESPONSES WHEN ASKED: IF.YOU ARE NOT USING .
‘ ' THESE METHGDS NOW, HAVE YOU USED. '
ANY OF THEM IN THE PAST?

Method - Yes ~ No No. Percent . o
' o ' ' Res. ' . Res. e
' Lecture - i3 - o 13 65 -
Large Growp ° . 13 o - - 13 65
* Piscussion - . . :
Small Growp . ° 13 - . 0 - . 13 . ' 65 ]
Discussion - " LT . o
- Panel Discussion 7 10 .17 _ 85 A
Individual Oral . 14 .2 16 80 2
Presentation : B L . :

Role-Playing 8 .. 6w 6 . 3.
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The teachers were then asked to identify afly of “the .-

-classroom methods which they had used in the paét but were not

-

using now. No single method elicited a 100 perderit response

from the teachers. When they reminisced about their past

‘experience with teachiﬁg nbvelé, they re.called, the individual

‘ ‘ (

. oral presentation, the lecture, the large group discussion,

and the small group discussion as methods which‘they had used
mostly but were not using now. Role-playing was‘ used slightly

more. often than not used. The most un'popular method of all,
panel discussion,’drew a 'no' from eighty-five percent of the

w . _
r r

teachers. . . ' oo ~

. -7 TABLE LV - ’
" TEACHER RESPONSES CONCERNING THEIR REASON FOR '
' DISCONTINUING THE USE OF ANY OF | :

* THESE CLASSROOM METHODS

R
Response LECT 1@ S  PD - I0P R
a. Student participation low, - 3 .0 0 ' 4 - ’_ 2 2
. b. High failwe ratedin 0 . 0 ‘0 - 0 0" 0
- literature S .
c.Method too mechanical . 2 0 0 2 . 0 0
d. Further edtication changed 1 0o -3 c -0 .0
my philosophy ' : , . _ '
e. Further experience 1 .3 ‘1 .0 - 0 2
f£. Both (d) and (e) 0. 0o-" 0 0 o o
g. Favors flexibility - "0 1 0. 0 2 "o
‘h.. All Of these 0 0 0 0. 0 o0 .
i. None of these 0 o0 11 0 "

-
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Most teachers. were reluctant 1to_indic;atue a reason for
discontinuing the use of certain classroom methods. - A p'osésible.' ,
. L. . ’.' . ) !
explanation may be that many. teachers had not used some of the

methods listed for the novel. It 1is also possible that the

‘teachers u51ng certaln methods found them successful and did,

. not change them.’ The most notable-flgures indicate that

. % B LI
* lectures and panel discussions were discontinuéd by some

_ this data.

teachefs because of low student p’artici‘pation' large group‘
discussions were dlsrega"a'ed because of change in phllosophy
as - a result of more experlence, and role-playing was not

utlllzed .for reasons not specified. Since the teacher response

-was low, accurate observations cannot be laegitimat‘elly made on

THE STRUCTURE OF THE, UNIT ON .THE NOVEL

.An English Methods Course as a Guide

° 87
-

TABL;: LVI - °
TEACHER RESPONSES WHEN ASKED: - HOW HELPFUL DID You
TIND YOUR ME 1~} DS COURSE IN ENGLISH EDUCATION

. FOR STRUCTURING THE UNIT ON THE NOVEL?

4

Respon'se . Number of Resp_on'ses _‘Percent Cp
Ex’tremel‘y helpful . . -3 21 3.
Of some help - ‘ 7 50 .1

AL S :
Of very little help . % . ou 29 2
-0f ‘no help at all : 0" 0 0 R

Totals | | . 1w 7 100
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a
’

The methods course has always been regarded as a

'guiding light' in the preparation of high school teachers\?r
1./

the task of teachlng the1r~ subjeot to teenage boys and g:Lr
When the Engllsh teachers involved in this- study were asked
to assess their methods course, 14 of them rleslponded The
‘other teachers did not respond since not all of them had done

a methods course in English Educatlon. Ten teachers found

!

‘their course either of some help or extremely helpful. Four
_ teachers felt that their course was of very little help. All
teachers felt that their course was bhelpful.t'o some degree.

Since 71 percent of the teachers who'resPOhded.ha’d' :
p .

fo”und their methods course hélpfui fo'r- the n.ov'e.l, it is logical
to- deduce that a methods cdurse is a necessary part of the
preparatlon of hlgh school English teachers at the un:.versrt:y
"level. Some teachers w:Lll use the ideas presen'ted some.will -
not. However, it would seem loglcal to assume that an exposure
to the »1deas of -profess:.onals -in one" s spec1allzat:|.on 1s a.

luxury which no teacher ought to miss. The methods course 1n,

English Education - should be regarded by the Engllsh teacher' as
the first ‘step-on a continuum leading _towards profess:.onal:.sm.

‘As Hook remdrked: ' . L ; . o A
- ) . - - -, .

Y

) The capable teacher is also a profess:Lonal 'in his

outlook. “That means he wants tpo improve the profession,
help otheHs who are in 1t bmng other capable persons - -
into it. ) . .

L4

€ . ! .D

-3”J N. Hook The Teach:mg__Of H:Lgh School Engllsh (New York
The Ronald. Press Company, 1955), P. U4, , .

»
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Curriculum. Guides .and Materials o .

‘ ' . D
. SO

SO TABLE LVII .

' TEACHER REACTIONS TO CURRICULUM GUIDES AND MATERIALS -
. FROM THE DEPARTMENT OF EDUCATION FOR

ot . STRUCTURING THE UNIT O THE " I‘\L(:)\VEL

Response , Number of Re Tpon's‘es Percent r
Extremely helpful B ) 1 T .5
" 0f some help - .10 ' . 50
0f very little help S 8 . . uo '
0f no help at all . - - 1. | 5
Totals o 100 .

-

: '.I'heu Newfcpundiaﬁd Departmeht of E&‘ucation hae',‘e fql;*. many 7
years ,"pro.vided all h:/i.gh school te'.\ac}‘me'rs' in tﬁe pt\ovince with
currelculxx'm guideé 'ahd materiais for the teaching of var;i'ous
high schoo.l. subj'ect‘s. " Some of these guldes ‘have been helpful,
others qulte elaborate and no,t too helpful All 20(’teachelr's_ !
J.n thls study reacted to 'thlS 1ssue. HOWever, no major
consensus was reache\d Eleven teachers (55 percent) regarded. .
the ‘c:ur'mculum materials in Engllsh as helpful to some degree.

- Nme teachers (45 p:‘rcent) consmered these ma‘temals to be )

g

of very llttle help or of no help -at all. ‘



These dat'a indicate i:hat teachers" Were‘ not overly

happy about recelvn.ng detailed teachlng materlals telllng

D

them all about their subj ect and how it should be taught. As.

. teachers become more professional, even more disenchantment

can be expected toward this view of what a teacher should

‘know in order to teach his.subject. These materials were

o

designed to serve the poorly trained teacher and will, in all

probablllty, be used dlfferently by the professional Engllsh

teacher.

<

The Unit in Comparison with other Literature Forms

*+ TABLE LVIII. -

o

'TEACHER OPINIONS REGARDING THE DIFFICULTY OF ORGANIZING

A UNIT ON THE NOVEL IN COMPARISON .

WITH OTHER LITERATURE FORMS

(4
-~

W - 147

N

ES

Response Number of Responses Percent r
Much more difficult I ... B . 3,5
. ﬁ . . P “‘ » : i -
S1lightly more Qifficult . - = ., 6 ' T 32 . 2
About the same - o B 5 o, . . - 68 M
Easier - e oL - 3.5
-Tofalé ) L oo 19 ' ~ 100 <
< . L" . . - . . -
[ N ’
r . 7 .J‘ '/. ’}‘ -
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‘on the novel in comparison with the other iiterature‘forms.

€ . . Thefunit“on the novel is only one part of an entire

llterature program whlch an Engllsh teacher must prepare each

year. It was thought relevant at thls p01nt to find out how .-

°

difficult it was for an Ehglmsh teacher to structure the unit °

)

. Nlneteen teachers offereq oplnlons concernlng thlS

- ARV P o
L)

"~ issue. A majorlty of the respondents /(58 percent) agreed that.

: f
. the chore of structurlng the unit for the ‘novel wTs about the

same as tﬁat:for any cther literary form. Thlrty two percent

con51dered the task to be sllghtly more- dlfflcult, five pepceq}

. r .

- 1u8

much more dlfflculta and flVe.percent easier. v :
T ’ L ’ 'J.
The Reading Factor - )
: - — . \ N - - ‘ 1
. TABLE LIX ) '
' THE AMOUNT OF ATTENTION GIVEN BY TEACHERS
»TO  READING SKILLS. ;NGQREPARING THE |
‘ - .+ UNIT ON THE NOVEL D '
- _ Ve ) . ; ‘ - A
. [N E‘ ’ 9 .‘L_:
- Response  ° Number cf Responses = . °Percent- o
= : B . '. t. R - : !
A great-deal 8 : . 40 2
Some ] ; w10 : 500
Very little: - . I T 5 3.5
None’ - ! A .5 ‘ ﬂ:'_3J§
: . . 4§ RN . ' ' ' s o
Totald - NN 20 v L Sowg .
‘ 1
., ‘ o @



o,

e

=L T 149

‘ . ‘The unit'on'the ndvel, like all other units -in
. .“ . Q‘ ) . -‘ ‘_ .- ‘.." LIS u
- literature, should be’ concerned with the further, development

of'thé skill-of reading. A novel,is usually longer than most =
-llterary formS'and in order to read one qulckly and percep—:

thely, a- student must ﬂhve a reaspnable amount of control
,over the_readlng process. To be able to_read with speed and
“comprehension'is essential iffa student &g to become a good
"reader, that 1s, one ‘'who reads many books and reads them’ w1th

qdlscrlmlnatlon. However, a teacher need not H§ a spe01allst

e é

. to teach these -skills. As Stanley E._Dav1s~once remarked:

- . 8

¢ ‘ An instructor does/nOt need to be an expert in

; the téaching of "reading in order to helpxstudents to
read bettgr at the same tlme that he 1s .covering course
© dontent. - :

4 .
0 - IS

All teachers, 20 out of 20, indicated.theuamount df T
attention whlch they1gave to reading skills in thelr preparation
of the unlt on_the novel. | Only ten percentlggught very llttle
ofﬂnothing'aboﬁt reading. The result may be attrlbuted to
the rising awareness of the readlng problem among many of P
'today s hlgh school students aﬁé the efforts exerted by o
educators 1n thls prov1nce to prov1d% teachers W1th a ba31c
understandlng of the- readlng problem, and“how to overcome many -

such problems by teachlng readlng in conjunctlon with the

VaI‘lOUS contént areas. ‘

"\ .o N
) .

X

35Stan1ey E. Dav1s, "High &chool and College Instructors

Can‘t Teach” Reading? Nonsense!" Teaching Reading in High School |,
ed. Robert Karlin, (Indianapolis: Bobbs-Merrill, 1964), p. 320.
- X o . . U B _



£

.

150

. ) " TABLE LXA‘
s ’ Co .' 3
. THE AMOUNT OF ATTENTION wHICH TEACHERS THINK SHOULD
.oy . &
' T ' BE GIVEN TO READING SKILLS IN PREPARING ) e

- ' - ' ”

.THE UNIT oN THE NOVEL -

Q

g ) ¢ ‘, . ’
T v i

Response . '’ Number of Response%<i Percent- | r
A great deal - S T ) 70 1
Some - . . ; . "6 ,_ Y, - _é
None ' I | SRR} _.t B .0 - 3,8
‘ DOnJ't know . - 0 N T W
¥ g . _— . .
'To*géls‘ o ‘ 20 - 0 100

) Again, 100 percent of the teachers.responded to this
. T . _ R
qheétlon. The result was, decisive. ’All 20 teachers agreed
o .

that some degree of attentlon should be glven to readlng skllls

'

in preparlng the unit. Seventy percent malntalned that f_- toe
con31derable empha31s should be placed on 1mprov1ng readlng
Whlle 30 percent agreed that some attentlon is necessar;.

P A Flsher Exact Probahﬂlty Test was then applied to
the data to determlne whether there was any 51gn1f1cant

d;fference between the amount.of attention which the\teachers

.gave to reading end the amount which they thought should be _f

given to reading. ,The'categories'infTable LIX~werefcombined
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-TGF'tbe,test.‘ ‘A great deéal' and 'some' became.XlJand 'very
- 1ittle' and 'none' became Y1. The categories in Table LX

were also combined. 'A great deal' and ‘'some' became Xzﬁand
. -~ '.' ‘.

»
.

'none' and 'don't know' became'Y,. The tentative null

hypothesis issumed that no,signiffqant difference existed in

“the two sets of data. A o
The first table below contdins the original ﬁata; and
the second table contains. the daﬁé after it had'beep adjusted

" to satisfy the first‘éritefion for Fisher'S'Tesf:36

J X, "1 ) ‘ L : Xz Yo
"Xy h7 2 19 oy 2 0 2
Y, {0 0 0 X 7o |17
17 2 119 - 13 0.l19

°
A

Hoﬁever, the sec&nd C;Eteéiopg%annog,be'satisfiea:37
.fThis.is'because é»x'd =0 and'b x c = 0. :Tﬁereforelg xd =
'b.xic.- Oﬁe of thg rules for‘Fishef's Té;t.maintains that if k
axd,= b'xfg, the téble shows. no. difference df association

between the two sgté Qf observatidﬁé..'Thefefore; éhe.null:
h&pofhgsis'is gécepted: ‘No significant diffefencé‘éxist§
between the ;eaéhers5 responses* in Tables LIX and:LX.

y e N
[ . . .

v’ .

"+ 3%5ee section two of this chapter. . ..  " .

Tipia. T T
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Student Needs, Asplratlons, and Interests
TAELE LXI ~
TEACHERS' METHODS OF CONSIDERING THE PARTICULAR NEEDS
ASPIRATIONS AND INTERESTS OF INDIVIDUAL )
' STUDENTS BEFORE -SELECTING NOVELS

. ' - .. ' - : . . £,

Response’ . Number of Responses . Percent r
Attitude Test : - -1 . 7 T irsT 0 s
" *Pepsonal friendship B R Y T

" with the students o o : : : -
Cumulative Records. L ' -1 N 5 4,5
Questionnaire 1 o -0 S BRI 6

" A1l of these . < L. . . T 20 i3
None of these S 5L S s L. 2
Totals - - © a0, - 0 100

-

All 20 teachers responded fo this item. ' ‘Forty-five

‘percent"indicated that they determined the:particular:needs, R

asplratlons, -and 1nterests of thelr students by means ofrpersonal“ ’
frlendshlp WLth the students Just one teacher (flve pemcenf)

used attltude tests and one teacher (five percent) used cumula-

-

" tive records., No teacher used only the. questlonnalre.- Four

']

teachers (25 percent)_used all these,methods and flve'teachers
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.\’ ) ) ‘
(20 percent). used none of these methods.

| The Newfoundland Department of Educatlon suprlles a-.
nunber of novels which are requlred for regular study for g
each hlgh school grade each year. However, a fair degree of
scope ex1sts for the 1nd1v1dual Engllsh teacher to select i
novels approprlate to the students in his or her class Brett

and Crocker ‘have’ gathered much relevant data whlch would assist

TN

any Engllsh lxterAture teachers in maklng such selecta.ons-.3.8 b
. The Flexibility of the.Literature Syllabus ,
, A ’ ¢
f TABLE LxIT - .
ITEACHER OPINION REGARDING THE FLEXIBILITY OF THE’
LITERATURE SYLLABUS FOR PERMITTING THE .
INDIVIDUAL TEACHER TO ORGANIZE THE T
UNIT ON THE NOVEL ‘ '
Response_ : " Number of Responses : Percent -'t r'
Very flexible - | B R T -
Flexible r L 12 ’ o . 63 Lol
Partly flexible . =~ .~ 4. . 21 2
Rigid LT | R S IR 1
Very rigid . = - R .0 o -on,
o o ' o » R
‘Totals . . - S19. T U100

~

..38Brett, op.cit., Crocker, op. cit. - /
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A total of 19 teachers offered oplnlons on this issue.
'Twelve of those teachers descrlbed the unit as flex:.ble, .
four as partly flexible, ‘and t}}re; as very flexible.

‘Teacher; generally were'satisfied that the aﬁount of'.:
- gcope priovided in'fHe literature syllabus enabledﬂﬁhem to
'select"otHer novels if they‘choee'to do se ‘ No more than
two novels were prescribed for the school year 1972-—1973 by
the Department of Education. nPlenty’of'scope thus .ex1sted
for the initiatioﬁ and dev’elol')meht‘ of a guided reédi.ng pr'og.rta’m

"which could include the novels prescribed and a wide range

L]
1

of othérs.

/’é The Planning of Literature Units
. TAIBLE XIIT | -

“ ) ‘ HOW THE TEACHERS DESCRIBED THE PLANNING OF " LITERATURE

L.
’

UNITS IN THEIR RESPECTIVE SCHOOLS

r

a

Resporise ‘ © Number of Responses- .  Percént - J‘; T
Individually by each -~ Co16 . : 1
teacher . ' L Co
cOoperativéiybyall . 0 . 03

: : teachers of literature.
Individually but in con= .., . 3 ST 18 2T
sultation with the other . ‘ . - ‘o
é?teachers of literature .
. ]

No planning as such | - = - 0 oo 0 ;3.5

Totals ! s 19 v 1o
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Nlneteen teachers indicated the manner by which
llterature units are planned in thelr respectlve schools. A
51zeable 8y percent..of the teachers prepared their own units
inxliterature individually. :Three other teachers (lS percent)
prepared their .units 1nd1v1dually but in eénsultation with

" the other literature teachers in thelr school In no cases
dld all the llterature teachere.ln a school prepare the unlts
together. Also, all the teachers indicated that eome planning

was done for ‘their literature units ' h

Ind1v1dual effort in thls area is in the 1nvest1gator s
opinion a good thlng. However there is ‘a deflnlte need for
rjfEngllsh teachers to gé&rtogether ‘more and talk more in terms

of the Engllsh Curriculum for thelr hlgh BChOOlS Literature

unlts can then be developed by the teachers utlllzlng fully -

‘both 1nd1v1dual and cooperatlve effort. This would be especial—

1y good ‘for the unit on the novel 51nce there are many 1ssues
and questlons wh;ch teachers must work out cooperatlvely, and
many tasks which -~the one teacher worklng Lnd1v1dually can do_.

-;:~ best. | -

. - -
wt .
M
. ' T
«
- - »
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Time Devoted to The Novel

.\'
-TABLE LXIV

o

THE AMOUNT OF CLASS TIME WHICH TEACHERS . DEVOTE -

TO THE UNIT ON THE NOVEL EACH YEAR/)//

’

]

! - )

Response Number of Responses ', Percent. Cp
: ¢ . - .. , . - N
< \ . : j ’ . »

Less than.a month - N ] 3 - 15 - -3
About -one month : "1 s 30 2
‘One - tﬁo»months - o 9 L o 45 R
More,than two months - - o2 T . 10 . S
. Totals s g 20 : - 100.

X h'.:uAli 20;teachers indicated«the amouht of class time which¢:
\_‘they devoted to the novel.eachqyear. Nine teachgrs (ds.percent?
s1gn1f1ed that they used between one and twopmonths-oficlass,

time whlch they devoted to the novel‘each year.., Onlf*tWo
teachers (10 percent) used more than two months.' S;x teachers
(30 percent) spent about orne month and three teachers (15
",percent) spent 1ess than one month. ‘ .

Thls flndlng indicates “that 75 percent of the teachers

-

'spent e1ther one month two months, or sdmewhere between one

and two months of class time for novels. Thelr students also
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¢

'wgaVeﬁa number of intéresting answers to the questioﬁ of time.'39

Forty-six percent of the sthdént were satisfied with the
. amount of time which.their teachers had devoted to novels
whereas close to forfy~percent decided that more-time should

be spent on novels:.,Only ten percent of the students wanted

1

_ less time spent on novels. As indicated earlier, one-student

even remarked that "75 percent of the literature course
P ) g . ke
40
L

e, ~

‘sliould bBe novels.

. The Reading of Novels Not Prescribed
: ™1 g - —

Y

TABLE LXV
¢

TEACHER RESPONSES TG THE QUESTION: IN YOUR UNIT ON
"THE NOVEL, IS. PROVISION MADE.FOR STUDENTS TO
READPCERTAIN NOVELS OF THEIR -OWN CHOICE?

s
*
’

4

Response o Number .of Responses Pércent r
Always - ] 7 T35’ L2
Frequently . - - RS N+ A . } 50 1
Rgrelyin - ' o DR T . ,ﬁ .5 4

- Never © e T2 o ' 10, 3

[

. . )
39rable XXIIT.
“Osee section seven of chapter four. =~ . -

. .
‘.. - .
. . f . “
. « - - Lo * -

id . ¢ e ;

" . . . -
. . N . : ' 4

. s ' . W L ct
. . v ..
P . . - - - . . R '
. R . - R . . N
v ’
. . .
.
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A1l 20 teachers responded to this .issue. Eighty—

five percent indicated that their students were given this
» ’ ’
freedom frequently or aIWays; Only fifteen percent 1nd1cated

<«

that they never give students this type- of freedom.
‘The students, of course, dlsagreed w1th thelr teachers.'

Thlrty-flve percent of them malntalned that not enough

[—

prov131on is made for them to read other novels not prescrlbed.
Only 22 percent agreed that.adequate provision for this extra’

reading was available. A large nhmber,'u3.percent, did not

respond to this issue.

- Here, then, is a crucial problem in the struétnring
" of the unit'on‘the novel. The teacher must, in one way or
another,'account for the many, many novels which are applicable:i

'

‘.to the student age- group which he teaches each school day
Should he include some of these novels'> many of them? or none .
of them?. Should he make such dec151ohs hlmself or should he

'let ‘his students decide?

Whatever his declslons, he cannot av01d the fact that
today s adolescents are being confronted with .many soc1al,

emotional,'psychologlcal,'and.51m11ar problems,'most of which
are'thoroughly explored in.young adult:novela. As Tom Finn
observed: ", . . ' I

. 4 N

Abortlon, premarital sex, homosexuallty, draft
,..resistence, "ripping off;," use of drugs, and all sorts
.of- anti-establishment behav1or are ‘taking place between.
.the covers of , would you belleve 1t, the 'yourig adult
novel? :

$ ~+ HlTom Finn, "New Young Adult Novel: How Will the' Schools

Qiﬁpdle It?" Phi Delta- Kappan LIT (April, 1971) L70-472.

N e

v'4
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Today's students’ are often Jooking for this type of ~

material whether it is ﬁndergroﬁnd or straight and they will oo
[« + -

give utmost attentlon to it wlth or w1thout thelr teacher s
approval. It is- probably time for Engllsh teachers to take
'flctlon for what 1t is not for what it should be. This would A
‘mean structuring the unit on noJils to cover fiction of all
klnds. However, the need for dlscrlmlnatlon still exists but

the‘teacher should not neglect to expose bdth the good and .

the bac in fiction. Then the student will not feel that certaln

- ¢

types of flctlon are belng w1thheld from hLm for reasons Whlch

o

are not made clear to him. Thls problem is not an easy one to . .

o~
W

’

solve when ‘one is plannlng to teach _novels. But it is one
N
wlich every teacher must, 1n one way or another, come to grips

P

W1th.

o

o : . ‘ ‘ - -
" The Schools' Supply of Junior and Teenage Novels Lo

TABLE LXVI -

" HOW THE TEACHERS DESCRIBED THEIR- SCHOOLS' SUPPLY OF
~ JUNIOR AND TEENAGE NOVELS IN RELATION TO THE
READING INTERESTS AND NEEDS.OF:TODAY'S
" HIGH SCHOOL STUDENTS ‘

Response

Number of Responses Percent i o
- Txcellent R IS 3
. Adequate . . 8 40 1
‘Unsatlsfactory ’ ' . A ' o - 35 2
, .

Poor | - S 10

s

Totals ~ ° 120 ) 100
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. . N . , . s - "-.“ "“ :-“'.
Agaln, all 20 teachers answered thls questlon. "Fifty=-

flve percent«of the teachers malntalned that thelr school had
: elther an excellent or adequate ‘supply of junlor and teenage -

novels Forty-five percen cons1d§red their school's.supply"

to be satiéfacfoﬁ? or ﬁoor. ' : ' o o

As 1mp11ed in the qaéstlon, a school's supply of junlor'

and teenage novels should prov1de for the readlng 1nté¥ests

Yol

and needs - of today s adolescents. ghls'means that a wide

variety of novels should be available to students on a Wide

.range'of topics‘and issues, past' breseﬁt —ahd futare; :The'
old artlsts and the new, the great ones and the lesser ones,.v
and writers from many different countrles should be avallable.
Ideally, there shduld be sc1ence flctlen mystery, adventgre,‘
romance, and whatever other novel type whlch a stude{x};l_niight,o
‘have in mlnd g Slnce 45 percenf of the %eachers considered
the;r,schools' supply tg be dasatlsfactory or poor,'there is 55
-definite need to get novels into higﬁ'scﬁeols-for students’td
read. ' This pfivilege should-noa.be’denied any>high,school‘

student. . BT .. - ' T : . P
" AREAS oF EMPHASTS

-

The unlver31ty Engllsh coubsj: on the novel as ‘an .art
; f'form explore a number of dlstlnct catlegories into whlch the

greatest novele of. all tlme have been carefully fitted." It

, 0

was of interest to the investigator td determirie to what extént . -

v F

‘these -glassifications of novels were being pursued in the high |

P
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. . . - ‘ ' * N “’ :. ) .' Vet g
e schools selected for this study. Table LXVII shows ‘the

responses given by the teachers. concerning this question. .- -

SR The columns in the téble,may be.reaé By méans of the followiﬁg
key: t | - ' o |
a = dealt 'with in class in some detail.
b= ‘dealt with-in.class.briefly.
R .o = given in.aééiénment topics. ' )
: . d-=‘mentioheé for individual reading. . h
~~5,  A § = no? considefgd at allf‘ v 1o - St
T , , L _ ]
e - ... TABLE LXVIP
AREAS OF EMPHASIS IN THE TEACHING OF HIGH SCHCQL:NévﬁLS‘
, Novel Classification'.- - ' a b c 4 .-e  Total i Peroenf
’ - : ' '. . :,_’. o Besr B -Bes:,
' : The'ﬁistory of.thé English novel 17 G,Q?.Q 1 10 - 18 . 30 __‘ .
The history of the American novel '0.© 4 0 1. 13 18 © - 80- .
" Canadian novels o ‘15 g. 2 ;o _.13” - " 90
‘,::3*‘ " Newfoundlard novels A - "2 0 s 7. 18 ) 95
T e Romantic novel S '  "3 o S0y ‘li : fiB . 90 - .
. 'i'he Victorian novel . - . 1 .1 o 3. 13 " 18 e 1
The Gothichovel: . . o o o 3. 15 .18 80
for’*ei'g‘n’nno’v.els in translatiori o o0 0 ‘g M. 18 90 .o
’i?he pstholggicallnovel' ‘ 5 5. 0 ‘ 2. ;7 - i9~ . g5,
‘.ifi Thevsffean?of—comsciousﬂeés néyel;‘ 1 6 1 ,1.;' IR ::18- © 90,
T e history of the juniormovel . 0 .2 . 0 0. 1§ 18 w0
’ . .




’

-

[P . . . . A ’

It is obv1ous from the data 1n Table LXVII that none

v

of theSe c1a551f1cat10ns of the novei was belng pursued to

t

any - great extent ‘by -the hlgh school teachers. The majority.

*of'the"teachers sélected the 'not considered'at all"category

for. each itém." Only Newfoundland novels ‘and the psychologlcal
A

-novel were dealt w1th in class in some deta11 by flve or' more :

‘B>

.teachers. The hlstory of the Engllsh novel, Canadlan novels,

,'the psychologlcal novel and the stream-of—consc1dusness novel

',these aspects of the novel one ‘only was con51dered in a551gn--

,novel ‘as a éoss1ble toplc.‘ Only Newfoundland novels were’.

_1nd1V1dua1 readlng.~ : ' '—_‘.. :

© area of'the,noyel, . o \

.:were dealt w1th brlefly 1n class by flve _or more teachers.~;df

ment tOplCS; One - teacher a551gned the stream-of consc1ousness

-mentloned to the students by flve or more teachers for

Most teachers gave llttle ‘or- ' no attentlon to these

-
Eleven bas1c cla551f1catlons of novels.3 It is the 1nvest1-

gator s oplnlon that all Engllsh literature teachers shoild be

%

_thoroughly famlllar wlth all of these toplcs and by some meansf

-

‘make hlS'students ,aware of such c1a551f1caflons. Ehls does -;"

-

% a

" not mean*khat the hlgh school student_should be made to do e

unlverslty workw' It does mean, however, that English. teachers
-0 :

) have a profe351onal respon51blllty to make students aware of

'the p0851b111t1es for 1nd1v1dua1 readlng open to them in the

162 '
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. .+ . EVALUATION' FOR THE NOVEL - e @

c o ’ Nearly all writers®of textBooks for Engllsh educatlon

contlnue to empha51ze the dlfflculty of evaluat&gn 1n lltera—
- S ‘

ture.' This dlfflculty is extremely great. for the novel. ’

When a_ student reads a novel and undergOes w1th the characters

n . s

the psychologaoal, emotlonal and soc1al experlences whlch .

they undergo,,he 1s der1v1ngvfrom the no@el the very best type

» »

of exper;ence that any literature can prov1de. If An-Engllsh'
v
teacher could assess thlS experlence which the student undergoes

whlle hekls readlng, then evaluatlon in literature would be an

easy task Slnce thlsltype of evaluat;on is almost 1mp0551ble,

Engllsh teachers can evaluate only manlfestatlons of thlS ‘

A

.expeffence by meanilof tests, as51gnments, book reports, and

3
- I3

51m11ar dev1ces.< Such evaluat;on can-never be as good as 1t
|- / P . .
should be for the 31mple reason‘that it. .cannot measure what

¢ ¢ T

o ought to" be me%sured the_real,impactgof thefnovel on sthe

N o

stud%nts.,. L . - e ‘ ST

s o o - .
t - . & »
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. The Experience Which Cannot be Measured T S R
"..‘ 'v‘ ' ' - ‘ : \J,
- ’ " TABLE LXVIII .
, TEACHER REACTIONS' TO THE STATEMENT; WHEN A STUDENT
©" HAS 'COMPLETED A UNIT ON'THE. NOVEL, FHE ESSENTIAL
. " PART °OF HIS EXPERIENCE CANNOT BE|EVALUATED
e L . - ‘
s Response Number of ‘Responses Percent ol .
Strongly agree C ' L L. o.20 3 Hé@
" Agree . }’ /?‘\\’ . | | STk - 1
: A . . ,
) Diéagree ' e : 5 ° . o C 25 2.
Strongly disagree SR . ' T 5‘  -5
No ‘opinion . . . : i 2 ':‘a o 10 b -
_l' ' ) '0‘ . o
! Totals L L 207 L ' 100
L ) . - ¢ : .
'\‘ . .L' L’ L ",l.ﬁ

‘Table LXVIII.

. student's experlence 1n novel study cannot be: evaluated

] AllﬂZO_teaqheﬁs_reapted to"the .statement proposed in

" Twelve tedchers indicated that they agreed or |
stfongly agréed with the idea that the'eSSential.part of a
Six e, . 7 ')""

< 1
¢

teachers dlsagreed or strongly dlsagreed with thls statementﬂ

Two teachers offered no oplnlon.

l-

‘,."' . This flndlng 1nd1cates that 60 percent of the teaehers
were aware of the)ma]or dlfflculty ﬁn evaluatlng student progress‘}
: Do I R ~
‘ L Y !
. f o - . L



.for the novel as'a form of literature. It alSo.inicates

The Basis for Evaluation =~ . = . Lo

o | 3 S sl 165
. . . S
o

" that 40 percent of the teachers did not agreéﬁwith this state- .

‘ment... These' teachers ﬁpnstltute a group w1th phrlosophles

whlch dlffer from those of leadlng Engllsh teachers and !

‘

educators. "Their view of evaluatlon_constltues an educatlonal

preblem wﬁicp exists in the area of English- education and which
b . ' . .
will, in all probability,,continue to exist until further '

dr

tralnlng, experlence, ‘or careful counselllng changes their

‘ perceptlons of what is 1nvolved in eValuatlon in English

’.llterature.

n"a. S ' TABLE LXIX

7
TEACHER OPINIONS REGARDING THE BASIS ON WHICH .
EVALUATION . FOR THE NOVEL SHOULD 'BE DONE L.

: _..':"n{l-. A \ " . ‘ N d
T 8 - o
"}ﬁ"!{ ’ ’ o © o s P
,Response + .+ .+, . . Nimber.of Responses - Percent - . 'r
" Partly on class work , P 1 o ; 100 1
partly onrlnd1V1dual work s > PR : o ' o
Ckmsvmﬂcmﬂy ‘ : t 0 R ‘0 . 2.5
Individual work only 0 o0 2.5,
" Totals. * . o Tl .19 g 100
’- . ::“c:‘; ( , ’. . .
— .," - ' T \ -,‘. i- , e

. Nineteen’ teachers offered their, oplnlons regardlng the

< t

. basis on which evaluatlon for the novgl should be: done. EThe-

n . ! L.
R4 ] R -
b

-



responsé was decisive. All nineteén teachers sgneed that‘

eyslustion on_the novel should'be done partlyron,olsss work ‘.=
.'snd partiy on‘individhal3work.(i.e.otests,snd sssignments).

No teachersﬁpreferred_evaluation’onfthe’bssis:of:olass work

. only 6r evaluation on the basis of individual work only. ‘.

.+Tests’ \ - . ‘ o T o
: ! TABLE LXX *© .
- . : A v
<. THE TYPE OF TESTS USED BY TEACHERS FOR EVALUATING NOVELS
. - [ . . ’ : .j . . Ce *n ‘ = e ;
: ? T ’ ) . r & . ‘- ,' '. R

" Response S Nsmber of Responses . ' Percent . ‘v

..! Y - . ‘ : i o ’ [
. Objective tests - . ' ' S L S L
. ‘Esssy tests R B o AU 13 it?"ﬂ PO "5y - “l
A . . i . . . ., N ‘_ ' , n‘
Both 0bject1ve and essay U S . 25, 2.
, S tests L . . L _ e e g
Oral exandnstiod S | L ?' o ." 17 S R
. Totals L . | S ' *°1e0 .
- . be o ‘ . ‘ ‘e -
' T .. SAW
. - - PR " ) }J( '
YR . Somelteachers checked mob than -one response for thls

'iten‘ Consequently, a total of zu responses were glven .The
® teachers 1ndlcated that the essay test was the type of test
2% which they most often used Tt 'claimed.5h percent of. the total

¢

response. The students were., less 1n favor of thls test than

*

- . . s Lo N 0 .
P ) . . .. X X .
. , . . oL .
- ‘ / i W
. 5 & . .o 3 . \
. - . ~ . '
: LI - AT © .
» N -
v, .
. s

[} ] N
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CY -

their teachers. Forty seven percent of the students 1ndlcated

that they were in favor of or hlghly in favor of essay tests.g

)
A comblnatlon of objectlve ang«essay tests was used

‘' by 51x teachers to evaluate novels !The students .were .much

v - »

" mdre ‘optimistic about this‘method of testing than their- teachers

were. Sixty-four percent of them expressed. favor- for' such a
. . . . . ]
- testing procedure.u3 o , L |

Only four teachers'favored the use of oralwexaminations.

re

The students were also- dlsenchanted w1th thls type of
evaluatlon. Only 38 percent of “them. 1nd1cated that they ‘were

either in favor or or hlngy in favor of being evaluated by

means of oral examination,uu SR _ ,
Objective tegts_only were used. by:just one teacher.
- .This is the type Of‘test that was most favored by the.students

w1th 77 percent of them 1nd1cat1ng a favorable attltude %5_ ihe,

most loglcal deduction to be drawn from thls data, then, is
L] ¢ -
that the“llterature teachers were not evaluating st&dent

’ progress 1n the. study of fiction by meahs of objective tests

but the students were strOng in thelr demands for thlS type of
evaluatlon The most l;kely explanatlon for thls result is

' that bbjectlve tests were in w1despread use for most other’ hlgh

. &7 .

sghool subjects but not for Engllsh.' Thls, together w1th the L,

. 42Taple XXIX. . 3 LT

43Table XXX. .. .. T o L Uh
-7 M4Taple XXXI. - oA R

'HSTable XXVIII.
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many'misinformed~nofions-about the purpose and nature of

,'Engllsh as'a high school subject has, in all probablllty,

contrlbuted to the result indicated.in thls study Both
teachers- and students need a philosophy negarding,Eninsh‘as

a high school subject. . Without such a philosophy, evaluatijon

cannot be systematic-in terms of aims, purposes, or expectations.

Assignments ° ' _ . . .

v L ‘ - ’
TABLE LXXI

" TEACHER REACTIONS REGARDING THE TYPE OF
. ASSIGNMENT QUESTIONS WHICH THEY
’ ~ "MOST OFTEN USE FOR THE NOVEL

-4 ’ ’
i . . °
- . . . vz
- . . .
-~ .. . - . s P
;

) P
’ Response' . Number of Responses..,‘ﬁPePeeng . r
General questions’ on o @ ‘ b 10 - 3.5
- . 'the novelXl' - ' . . ) . \
General guestions on ‘ 6 o S 30 T, 2
-+ each novel , , .
Sgengi questions on 2 e e T » 10 3.5
‘each‘no el . _ Vs . N : o
A1l of the abdve -~ =~ 10 T s0 1
No assignments given . . o .. ' 0. 5.
on the novel ‘ , ﬂi [ ' ’ ’

t ~ . L

T All 20 teachers responded to this qﬁestlbn. Thirty
J -
* percent used genenal questlons on each novel and 10. percent used

! . -
[

general questlons on 'the novel'_as a’ 11terature form. Another



kL]

4

' ten percent used specific questions on each novel. A sizeable

50-peréent; 10 out of 20 %eachers,'uséd all of these three

types of questions. All teachers indicatéd that they gave

some type of aésignmeﬁt on the novéﬁ.

*

Since 5% percenf of- the students, expressed favor for
assignments on novelsy English teachers have a réspbnéibility
to provide good'questions which permit sfudents to.éxplore

Fa

.challenglng areas.w1th1n the boundarles of” thls 11terary

“46

form. The teachers agreed that such questlons could be elther

v

'general or spe01flc, on the unlt or on 1nd1v1dua1 novels. It ,

“is likely that alk\fhese types of questlons should. be’ prov1ded

for a581gnment topics.and the student.glven mhe optlon to ‘;H‘J

-

apswer thé type of'questhns whlch he mqst prefgrs.

. ' § - .
. "

46 able XXXII.




k\\\j there were teachers prov1ding such study gu1des. A’ major s

o o s T s 170

"_Study~Guides

- . 0

r

TABLE LXXITI °

I

TEACHER RESPONSES REGARDIN%(ABW'OFTEN THEY‘
PROVIDE STUDENTS WITH A STUDY GUIDE '

TOR REQUIRED NOVELS .

]

ya

2 Y

hesponse \ Number of Responses. . Percent . o
, | ., : S .
. ‘v Aluays_‘§§ N ;T S 1. . 5 .5
.Freduehtiy' B A’ﬂ ' - wo : ;t; 20h . h3
‘ ;'v039¢8i;n%ili o : ; . ‘“,3 o : 18 © @
lRarely L : ; < 6 - . o . ‘ 30 - 1.5
" Never | - :l~.. R | 6 t', % w30 . ‘ 1.5 .
. . .

. ‘e . Totals ) '- v ) ’ ) 2.0 I . . . : .10Q - ". .

= : ' T )

N ’ a B . , ’ .
P . .\ . . Coe X L F g'
Y LS . . . ’ \ .

Ahi'ZQ teachers readted to this}quesfqoh TWo—fifths o

of the teachers prov1ded studqpts w1thvstudy guldes frequently,

1

'occa51onally, @% alwaysu' ‘The other three- flfths of‘ghe teaehers.‘

rarely or nevep prov1ded thelr student51w1th study guides.

I
’

The ev1dence here ;ndlcates that mpre teachers were

< ’
[

not prov1d1ng thelr students w1th study}guldes for novels than'

3

. advantage‘of a study gulde:;s that it helps the student' .

4 . St e : [



':lnd1v1dua1 oral presentatlon, and role playlng : f o

1

. . o171
y i . . ’ . "-‘

understand a novel as he' reads it. by ashing hiﬁ spécific

questibns at the end of each chapter ot'spbsection of. the'book

Margaret Ryan, a strong promoter of the study gulde for novels,

'maﬁhtalned that such a guide should serve two purposes for

'}

the students ;

...' to help them read with greater understandlng N
or to helg them organlze perceptlons gained from
reading.t

cat
v

SUMMARY AN
The informatién. analysed in this chapter was given by

the 20 Engllsh 11terature teachers on the Bonavista penlnsula

of Newfoundland These teachers taught the studeénts who s

o

'Supplled the 1nformatlon given in chapter four, ° ' ._' R

e clas'sroom methods on whlch teachers .Were asked to |

_scomment were, in rank-order: large group discussian, lecture,:;'

u':,

small group discussion, ngividual oral presentation, roIe—f/

playlng, and panel dlscu551on. The methods ‘most popular with

‘.

the teachers for teachlng the novel in terms of belng excellent

<4 ' ke

good, or average, are in rank—order' 1ecture, large group e

e

dlSCGpSlon and panel dlSCUSSlOn, small group: dlscu551on,
N

v [

- ‘ .- The responses for each classroon method were then -t
cross—tabulated ‘in order'to determ;ne ‘if any slgnlflcaht-

- . . , .
I - v 4

v . i

’ ujMargaret Byan; op cit.,ap. 88. - 7 P
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% ﬂifference exiéted between thow»qften"teachers'had used
each.ciassroom method:and their 'rating' of.the method. A
‘Flsher Exact Probablllty Test was- used to flnd out this-

1nformatlon. For the lecture, the small -group d&SCUSﬁlon,

»

and thé ind§v1dual oral presentatlon, a significant dlfferepce

was found tO’ﬁXlSt. For'large group discussion'.panel

. dlscu551on, amd role~ playlng, no 51gn1f1cant dlfference was

* B . / 4 . ” " N K o
provén.’ SRR S T

e

EN

Most teachers;agreed that thelr 'methods course in ',

Engllsh educatlon was helpful for st&ucturlng -the unlt on the

novel. - However, only about half of ‘them agreed thax currlculum .
.guidee and similar mater%als were_of any value, ‘In comparison

. .

with preparing units on other literature forms st teachers,

r iissouture lome gt teschein

indicated ‘that preparing a.unit on the mnovel was about the
same. Readlng skllls ‘were empha51zed irt the uﬁlt by most

. teachers,'and all teachers agreed t%at such SklllS should be

<

taught in conjunctlon w1th the unlt. Personal- frlendshlp with

the students was_ _the method .by. whlch most teachers determlned

. . ) .
- . . . 2]

the partieular needs,—asp;ratlons, and’ 1nterests of thg%g

%

. ‘ - = &
-~ . L B . [ \ Y ° ‘;,

3 Tal

) 'individual students.
h@ A large majority of the students regarded the llterature

sy11abus as qulte flex1ble 1n terms of permlttlng the 1nd1v1dual

teacher to organlze a un;t'on the novel. 1In mbst cases, the,\

0‘1’ °

¢eachers prepared the unlt 1nd1v1dua11y, and in, only a few .

-t A P

' 1nstances was cooperatlve effort 1nvoIVed. L T,



or‘no emphasis in the schools. ’

essay test was the type of test whlch most. teachers used. Both’

. a551gnments.

“in teaching a unit -on ‘the ndvel: " selectlng a suitable" class-

173 -

- "

»}Qne to .two months was the usnal amount of time s ent,
' ; »
on the mnovel. Provrslon was made by neariy all teachers for

students to read\novels of their own choice, Only aboutfhalf

of‘the teachers were satisfied with their schools supﬁl%

of junior and teenage novels. . ' tLeE ..

& I ’

The teachers were also questioned concerning their use.

¢

of the aspects of the novel commonly emphasized in university

_courses on the novel. Mos} of these a_spe'étsreceived,-little_b g

r

In terms of evaluatlon most teachers agreed that the = |

essentlal part of a student' s experlence in novel study cannot

I r

be measured.- All teachers'agreed thatjevaluatlon sh0uld,be

based partly on class work and partly on individual work. The ’

V]
|

general and’ spe01f1c questlons were ‘used by the teachers fpr

"l

. . o v
~ Most teachers 1nd1cated that they dad not prov1de.

students w1th a study gulde'g%r requlred-novels. ;' ‘i
.8 'J

Most teachers wére qulte aware of " the major problems

room method ,. structuring- the unit, the‘amouht pf\tfme to §E .

. ¢

spentnon novelsy .the amount of"attention to be given to reading,

the aspects of the, novel to be. empha51zed, and the type of

"evalqatlon to be used. The teachers had mady dlfferent notlons,‘

! e

howeyer regarding ¢ach of these 1ssues.' Unanlmous consent was

. obtained on just; one 1ssue, that was, the ba51s :on whldh s

-

evaluatlon for the novel shopld bie ‘made. . .

¢
.
1
i

! f : Coe N — s ) S e



, 'CHAPTER VI
SUMMARY AND RECOMMENDATIONS ,' J "
e 'INTRODUCTION . )

> <
e . .- . B .

This - study was de31gned to investigate teacher and

‘

student perceptlons regardlng methodology in the teachlng of

-.the: novel in high school Engllsh,, Attempts -were'made _to g

,answer'“.questions, related both” to the classroom presentation.

. of 'the novel and the activities preceding -and _succeeding -tﬁis"{"

-

]

L selected from the 81x hlgh schools on the - Bonavrsta penlnsula

and twenty Engllsh literature- teachers from the same schools

were chosen fér the study.. By means of two questlonnalres,

deyeloped and taken to the variqus . schools' by the 1nvest1-

,,gator", the eSSentlal 1nformat10n was gathered L.

The 1nformatlon from the questlonnalres was presented
. . ‘ 4
1n chapters four and flve In, thlS chapter the most notable

v . . t

flndlngs have been consolldated ‘J.nﬂ' orden o answer questlons)

Idlr ctly on the 'data wh1ch were presented _and analysed 1n -:

dlSCUSS 1mp11catlons~, and recommend 1mpr'ovements.

P - : ‘&

[

'  QUESTIONS,-ANSWERS AND IMPLICATIONS - '
. R ‘ - ‘ o - N &

» " i N | . . B . . Py

‘The"'twel(ze 'questions stated inpthe‘ puﬁpose of the

. »

|
s ‘udy are’ dlscussed 1n thls sectloh.— The answer's ape based .
[T

»7

<

a -

."H

.-

exercise. . Three hundred and' éighty—six students randomly o



A

]

"greaiter detaxii in the~prev'io'us't'wo cha'pteré'.‘ 1A11- of«the _ "“ '

o

. . - 2, '
- 1. How often have studefits been _’e.fc'posed to a variety of
T * teaching methods for the unit on the nove-l?.

.o

ThlS study hag been partly successful in answerlng
4 . -
'thlS questlon.l Generally,: most students have béen exposed

to several but not all aof the selected classroom methods for )
the presentatlon of 't:he unlt on, the. novel The majorlty df
th@ students were exposed malnLy to 1ectnres .and large group' )

qo ' dlS'C!USSlonS in. their  high school yearS'. * They also ,1nd1ceted ‘

Jgome \famlllarlty w1tl\ ro'le—playing, but ,this_ infor"ma'tionx

'.-' + seems a b:Lt unrellable shﬁ’ée mostu of the teachers :Lndlcated

. s

that they did not use the method.. The students appeared to

‘ ., L I

be thlnklng 1n terms of p’lays When they were respondlng to

role-playlng, Methods such as’ panel dlscussn.ons and

<, ’ e [ . . R
1nd1v1dual oral presentatlons Were almost—:_u__}gnown. " Even - o
. S
' = small group dlscussn.ons had been used for only one-— ~third’ of
. - . & . oo 1 h . . . .
/ the stude,n s. .. LT ’ - .
‘. E What ‘hre the.attitudes of studente toward selected teaching
. methods? T e
. .\‘ _ N . -_I' ., » LI . " . . ' ,-
T enerally,' the students llked best the~ classroom methods
- v ¢ : . . o v .-
' “ o . Py . 7 v , - 1' . ‘ »
. . , ! - 4 h— M N “ D_ : ' . - o . l- .
. ° ‘ﬁ.‘:ﬂ1 -:L/ _ . 4. : ."’ n -l ) : o : i . . :“"“' . E . ;.‘:
. oo “Tablds III, V,°VII, IX, XI,.xI{r... -, _. - Lot
) - L B . : Lt . S L. . . - . ' .o~
\ ‘ ' ﬂ. , . ; .- . ',. t . . %
a 3 -\ . "l 1 *»
’ . - ! -

. ..
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to which they had had the most exposuure.z" Consequenth’l,’

1ectures, 1arge ‘group dlscussmns, and rolefplaying were

ea51ly more ,popular than any of the’ other classroom methods '

;except small group, dlSCUSSlonS for’ whlc'h two-thlrds &"f the
A ' rd »
students expressed a llklng Panel’discubssions were_- frowned

C o upon-byomost students although 'in‘dividual'oral presentations_

5

were cons1dered favorably by about half of the students. L

Overall the studénts seemed to be satlsfled w1th the

methods whlch they had experlenced lectures and 1arge group

dlscu531ons. Thelr attltudgs toward small group dlscus51ons,

. panel dlscu551ons, 'and 1nd1v1dual oral Presentatlons seemed to
: .t . ) )

be merely attempts to’ evaluate CO]’ldl'tldnS whlch had never been

. '. 4 n'
used in their classes.‘ S .-
v " . .‘ - . * ! N Lt . 3 X B . ; ) i . -
I3 wn - !

3. Whiech teaching method for the .novel is mést 'popular in -~ -
, the English classroom and which method do  students consider
.. -most.beneficial acade’micalj° . ’ - ~

7 A . Role playlng was}qulte eas:Lly the most popular class—

-

C s room method with the students. Large group dlscuSSJ_on was the

-
»

seoond most popular method 3 A o .o

-However, the flnﬁlng for role playlng must be r.egarded

4

w1th cautlon. Accordlng to the teachers, role playlng hag.

-~ v ‘ L r

Jhot been used very often in these schools. "It .seems  to pe .

'.1r1 eonne‘c]tlon with drama not .With ‘novels that roie—pla'ying .
e AN v . 4 ] . ¢ C o
e o

;, . R ’ i ! 1 ) ' [ '

' w7 2Tables IV, VI, VIII, X; XII, :XIV. = . 0~ "¢ & %
Te T 3Table” XV S PR L S
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Cmost helpful metpdd.“

novels.

T L L Lo 177

had beennused Thus it ‘appears that the students were

L.
respondlng to the wrong form here.

»
a 1

Large group discussion was con51dered the most help-

- ful classroom method in terms of helplng s%udents understand

and apprec1ate novels, The 1ectqre,was cons1dered the second

v r

P - e 1

4. What aspects of the structure of, ‘the unit on the novel do

" students llke and what aspects do they dislike?®

"The amount of class time spemt on nqvels, the average

leﬁgth of novels séleeted, and the interest of .prescribed

b d

novels were the aspects of the unit on the novel that

satisfied most of the students. - - -

1

According -to the teachers, the amount of class time

spent on novels was, on the average, one to two mpnths.s

-About

one-half of the. students iﬁdicated satisfaction with this

“time perlod whereas the other half felt that ‘more tlme was
‘necessary for novels. Durlng this perlod the general classes

+ dealt with one novel anmd ‘the academic classes dealt with two

T

The length of prescrlbed novels was considered

reasonable by over half of the students. This meant that -the

.,

.novels that were required for the literature course could be

N

“Table XVI.
" 5Tables XXVIII-XXXV.. . L e

Brable LXIV. ..

’
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"

. : . N . *
grade in grades nine, ten, and eleven. ' For the academic leve
“course, could add other novels if he so desired. . Yet over -
: in their unit on the novel. ° o =~

'prescrlbed novels. Such novels could be a.part/o

read within a reasonable time by most students and length

. L
was not a hindrance.

unit, and the lack,of adequate prov151on for the readlng of /o

A
. v >. ’ R

& [}
. v

The appeal of most of the novels was also a factor:

. whlch satlsfled a large number of tha students. While some

-
.

students found some of the novels borlng and. unlnterestlng,'

most of th students-1nd1cated”that'the majorlty of the l.' I

J' o’ ‘.-. .. * - I‘ o ‘n . > ‘
""novels prescribed were quite interesting. . =

3

The students, however, were not*too naopy with two

other elements: the small number of novels included in the

56 ) ." ' . /,'

non-prescribed novels: : ' o . Lo
, . . r

7 . . ’ .
& The Departmegt of '‘Education's 1972-73 -Programme of -

Studies for the general lgvel recommended” one ‘novel for each

-

two novels were required in each grade. The teacher, qf

A large number of. students also wanted/:;/read non— .

L -

1

f the unit

on the novel, or the core of a gulded readlng program.t
. L
Generally, most students con51dered ‘the overall unrt~‘

to be good 1n that 1t ‘was not. too general or, too rigid. “ !
h

6. [How do‘studentS'react to a selectéé’number of evaluation

. procedures used to assess their achigvement following completion
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. . . - o L.

- of a unit on the novel?’ : : ' I -

The objéé}éye.test was preferred mbre‘often tﬁan any

othérfevaluativg device by the students. This may be

L

attributed to the widespféad use ofj such -tests in other

t

‘4chool subjécté. .Most students were also in favor of having
tests with a combination of objecfive and essay quéstions:

;Written"assignments,‘group'projeqts, and class pdrticipation °

N L]

were also. methods of evaluation held in high regard by most

of the students. Essay questions and oral examinations were

'

not ‘favored too well..
’ ! : !

The students' liking for objective tesfs~is not a

legitimate reason for using objective tests to evaluate

- achievement regarding the underéténdinngf.novels. The-stddénts{

opinions here do not appeaf to- be dependable and this impression

. iséyeinforced by the fact that only one teacher in the 20
) quéstionea_indicated that he had used this  type o'f‘txest.‘8 ‘ o

p\ ) = . - * * [] - L ’ .
The students, however, were justified in wanting to be evaluated-

~ . t

fors activities which could form part of the unit on the novel:

- written assignments, group projects, and class participation.

- ¥

7. In the experience of the teachers, how often have thgy'
used different teaching methods for the unit on the novel?

. This study was pargly successful in answering this.

’

[

“TTables” XXVIII-XXXV. S o L .
8Table LXX. |
. | .
9Tables XXXVI, XXXIX, XLII, XLV, XLVIII, LI.  *
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question ‘ Generally, teachers.aid-hot use a variety of class;/ '
Poom.methods to teach the novel.’ Elther lecture or large

‘ group qlscus51on domlnated the classrooms of most of the

o
]

" teachers. Indiviaual oral presentations were used by some

N

teachers whereas'panel discussions- were not even consgidered

- i 4 . - , s . -«_,.
by most, teachers. ° '

. ’ . ! . '.\A.. . ) N
Variety in classroom teachlng is ‘lacking for the
-novel, p0331bly for.all of llterature Thereforé; itvis
-necessary for teachers to become more: acqualnted with dlfferent

methcds of classroom teaching and to try them';n their classes.

10

8. What'are the teachers' attitudes toward these methods?

2 : ' A4
° .

In terms. of belng good, average, or excellent,
"lectures %ere favored more than any other classroom method by

the teachers. After lectures they liked large group dlscusslons’

' i . ‘l * = * L4 : . L . - -
and panel disgussions, small group.discussions, individual

-

’ora'l presentations, and role—playing The teachers, like
the students, rated highly the classroom methods whlch they .

had most often used to teach the: novel.

[
\

The attltudes-of.some of the teachers toward‘the

¢

!

»-»selected classroom methods proposed to them, were. affected by

l ‘““\"—\h

the fact that they had - never used, 'or 1n some cases, never

experlmented w1th such methods Therefore, they were in a

. .-

1004h1es XX%VII, XL, XLIII, XLVI, XLIX; LIIZ

\ . *

“tﬁ_ . ‘ .‘ . . P . l
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dlfflcult p051t10n when they had to evaluate technlques of
\. .
whlch they had 11tt1e or no flrst hand knowledge
"In- the area of llterature, it is- 1mportant that

teachers be openmlnded and W1111ng to use many methods and

teachlng strategles. " The 1ecture may - be'good 1n certaln

1nstances for oertaln tasks but 1t has too many deﬁac1enc1es
o A
to be expected to be approprlate for all classes at all times.
[} L
The type of literature teacher envisioned by the 1nyest1gator

.is one who has-& good background in. his. subject area and in

E) - -

the methods of teaching it, and eﬁough traindng in‘psychology, -

sociology, and education to be able to understand his 3tudents K

" and be able to open up ideas for them in a variety of -ways.

He must be knowledgeablg regarding manyhclassroom methods

[

and be aﬁle to 'select the proper classroom method forigas

partloular class in the light of their, motlvatlon, interest,

readlng ablllty, and academlc status. Flex1b111ty and open-

3 f
mlndedness would seem to be essentmal qualltles for such a.

v 4

.teacher.

o~

9. How do teachers plan their unit on the novel? .
e [} ' '

In this sxudy, an attempt was made to answer thls

questlon by asklng teachers spe01flc questlons.l:L

Most of the teachers who had takenaa course in Engllsh

Bducatlon p01nted out that they had found the 1deas .presented

\
@

- e

llrables LVI-LVILI, LXI-LXVIS . I
. g - '#' ' - ‘< | a

.

LT L 1e

’



-in the course to be helpful -in the preparation of‘the unit ?

t‘on the novel As for currlculum gu1des and materlals

'not so agreeable.-

.v(/‘_ . -
< - .

recelved from .the DIpartment of Educatlon, the teachers were'

bout‘one-half of them looked upon these

7

materlals as helpful to an extent whereas the’ other half !

‘dld not con81der the materlals to be helpful It~;s nd%g —_—

poss;ble to-dlsjrss in detall here the merlts or demerlts

of such materia Nevertheless,dlt ‘would seem reasonabge to

suggest-that this-mater;al should be consulted as guides to '.’~”

-educationa1=problems in'the teaching of the novel and used .

8
—

b

where approprlate in’ thls context. .

'
-

As compared to other llterature unlts,’the preparatlon

-
¥

of the unlt on the novel was regarded by most teachers to be

3

about the Same. Desplte the fact that a falr number also

s ! -

‘considered the task to be sllghtly more. dlfflcult, 1t should
" be about "the same. The unlt on the novel should not be glven

i'briority bver other .1iterature unlts, -but’ 1t should be cars—

v

fully planned and carefully Rﬁ%sented even 1f mope timé than

orlglnally de51gnated is necessary y

The teachers were then remlnded that 1n order to

properly organlze a unlt on the novel, it . is 1mportant for,

' .the teacher to know,the partlcplar needs,uasplratlons, and

interests'bf~his individual students. When asked hoﬁ they

obtalned thls 1nformatlon, the teachers malntalned that
. personal frlendshlp w1th the students was the method wﬁlch

" they used mostly.n The method is approprlate and good in the. .

4
k] -

\ 1 ) e ' |‘ . “ ) . i
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. the -teacher -consult -with other: teachérs during the actual

13
N Lt

'sense’ that it has a personal -elements Yet this'is not a >

1-' -7
T- .- .
. . j0 )

. v - ¢

systematlc approach ‘to the problem.
g Next the concept of flex1b111ty was presented to
the.teachers. A majority of the teachers con51dered thelr

1itérature syllabus to be flex1ble for permlttlng the

2 K [y

: 1nd1v1dual teachen to organlze a, unit on the novel This type

of flex1b111ty 1s necessary 1n Engllsh because 1t prov1des
the teacher with an ogportunlty to develop his own 1deas and

talents. It is also necessary for'the betterment of.the act -

o

of teaching a particular class in a.certain place at g certain .’
. ' v o :

- .
"
-

. time. , o S E o

'Regarding time, it is necessary that a unit on the .

novel be allotted an adequateﬁtime'period for initiation, =

! ' .

development, and if necessary, refinement. Most teachers

found one to 'two months Adequate for this task. Many othersb

spent about one month on the un1t.~~ ) o ( . :

r

All but one teacher lndlcated that the unlt on the

a

novel was structured in. such a way that the students could
redd novels of their own choice. The nece581ty for this

provision cannot be overemphfisized. In fadt, one of the Lo
. + ' A . :, 8

. a . ¢ ' . . ‘
" major purposes of teaching a unit on the novel in literature |

L]

must be to nurture the leisure reading’ interests of. high . - .

school stu@ents.
Regarding the manner of planning-a unit on the‘novel, '’

most teachers planned their own. Only in a few instances did
* -X

A
-
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preparation of the unit. This is probably a-weakness on the

~\part of. the teachers 'Since there are other literature

' teachers in the same school it would be to the advantage of

LI

1nstructlon in llterature for these teachers to dlscuss W1th

° -
each other, the plannlng of the™ unlts in llterature. Such a
eross- -settion of ideas should serve to 1mprove the unlt

k Regardin the avallablllty of novels, most teachers .

- were dissatisfiled W1th thelr school ] supply of junlor and’ s

re

teenage noyels 1n\relat10n to the readlng 1nterests and,needs

of today s high “school students. If a school 1s not. adequately

) A

served with a good selectlon of such novels, ‘the’ Engllsh E Jﬁy

6, ~—

teacher should take the’ initiative to see that it is. -An

&
[ ’ * -

‘'Engljsh Resource Center would be Best for this purpose; how-

\

ever, a good library is adequate. . -When.the unit on the novel -
is being developed in-class, there can be"nq substitute for

hav1ng plenty of novels around so that the students may see,

observe, and as- a. result read some of them. ? ' ',a

-
4

10. ‘How much attentien do teachers give and how, much attention; .
.do they think should be given to reading sk1lls in the prepara- :
tion of the unit on the novel?lZ

.
? - -

All but two teachers attended to readlng skllls whlle
4

tHey were teachlng the unlt on the fovel. -No unit on the
novel can .be complete without relating it to‘the process of .

reading. The skllls of speed readlng, comprehen51on, and the

. use of’ context clues are of utmost lmportance here. If .

12Taples:LIX," LX. o .
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) 'astudents, cannot master these ‘s_}_<1ill’s, the .English teacher has
J . . * e . ’ ° - - +

a spec:j.a‘l responsibility to help his students overcome such

.. °  problems.

L 11. Are an;\specn.flc klnds of novels emphas:.zed in the unit
Lo T ooon the nove1'>l3

- N
[} A . - -

The teaohers were- presented with eleven.classifi-

N : {
el catlons of the novel commonly emphas:.zed in unlvers:Lty courses

Y »

"t

on the novel, - None;of these class:Lflcatlons was pursu'ed ¢
LG _ ,to any great. extent by the teachers.’ Some t‘éachers-'ga‘ve- . )\

‘- . detalled attentlon to Newfoundland novels and the psychologlcal’

o

, novel where&x some other teachers gave brlef attentlon to 2t e

{4
1

hlstory of the Ehg]_lsh novel Canadlan novels, the psycholo‘gmal

novel, and the stream—of consc:.ousness novel The stream—cf-

———————

consc:tﬁousness noveLi' was the only type Qf nczvel ever assigned
‘as an assignment, topic by a 'teac-her. Newfbund'land novels
recelyed the most suggestlons from the teachers for purposes -

\ ' ‘of 1nd1v1dual readlng. R - '

] '
[ -
. |r Overall, 11ttle or no attention was given by the

~

teachers to the eleven basic classifications of the movel. It . -

e L ' w'ould?btz"an improvemen‘t to any unit on the novel if students

l t

yere made aware of these cla551f1catlons. The aneas of
r/efnpha.sus are especially good for the bright student Wwho 1s

‘eager |to learn and 11kes to 1nvest:t.gate. The Engllsh teacher

o - should\1 prov1de such students with ‘tOplCS of this nature.‘ ° .

13ab1e1,xv11 o

i

t
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- 12. . What methods are used by teachers to evaluate student
© progress in the study oﬁLr‘govels?l‘*l

..

- ‘k\\ . .
R [ P
A Here the total gmoLess of evaluatlon for -the ‘novel

[y

from the p01nt of v1ew of| the teachers was analysed At

~the tea?hers “that total evaluation

n\q

for the novel is. not p0331b1e s1nce the expertsnce whlch a
student undergoes during the readlng exercises of a novel

cannot be éccurately assessed., Most teachers agreed with
(r‘, . © e _T. . ) ! v ' . . -

this statement. '

As for the basis’ on which evaluation should be. done,

most teachers felt that both class work and individual work

should be used. Hebe‘we get variety and this is a ‘desirable

o

“quality in evalvation. . ¢ ‘ 2Rt

[} o -
Regarding tests, most teachers used essay tests.

L4

Such tests are probably’ the best type for evaluation in

I : , ) . . . .
literature. The essay test permits a great deal of scope and.

.'is an excellent way.to get at achievement in the study of

novfls. ' - : _ '., , Eg R 'ﬁ

A331gnments can also be used. ; Of'course, the type of

Questions to be sed should be carefully con51dered In thls

study, both spec1flc.questlons and general questions were used
e i ]

by the teachers. Questigns of both types dre desirable. -Ehe;‘

’ : ‘. . s ) [ - . ! ' (3 )-"
"student should be given this choice and also.be provided with

) a » ! .

. ',
N wn . 1

a o . ’ . ' .

.
re



an ‘opportunity to, choose his own _.'to_pi'c._.if he wants to. Such ~

a topic, however, should be;appro.\}ed by thé teacher first.

.. ) |
A study guide can be of assistance to

while they gre reading particular novels. It

u~sed for’ the purposes, of grading but it ‘would

addltlon to the unlt in that it would prov1de

many students

‘would not be

be an excellent

questlons for

students to answer whlle they were read~1ng the chapters.

Most teachers in this study did not provide their students

available, some students would use.it, some would not:

theless, it.should be available.

o " RECOMMENDATIONS
. . _ i

-

‘with study guides for novels. If a study .guide were made °

IR

The following recommendations ,are based on the fore-

- going questions, answers, and implications.

for the study of the novel \is available but in this study both|,

teachers  and s.'tudents indicated that, in most cases, the same

)

me‘thods ‘Were belng used year by year to teach novels. _There".
is clear ev1dence that lectures and large group dlscuss:Lons

- are 'the domlnant me‘thods used. It is therefore recommended -

that in the tralnlng of teachers at the unlversu:y level,

17 Almost no information about the wse of classroom methods’

g 1ncreased empha81s be placed oh a variety of classroom methods
* which teachers can use in. the hlgh school s:.tuatlon that -

‘experlence in uS‘J.ng' theSe methods be proylded during the

187.
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’t'eacher trainin:g pericd; that,En"gfish teachers “in 'the' local
d.istrictsf of the province get togethe’r, at regtilar" ?.nt’erval’s
during the school year to‘discu'ss claSsroom methddoicgy ir},
L 11terature, that the govefnment prov1de ass:Lstance to o )

. schools to obtaln materials for English Resource Centers

)
which would contain essential mat@xals for the .use of

o
v . S . [
»

certain classroom methods; that the Department-of Education or
/ . B .

Memorial University of Newfoundland Bndertake a-study to. . -
determine the! types of classroom instruction being used for
* . . . \ i

u . . literature throughout- the province and that sthe results of
: ’ v
VT ‘ the study be assessed a,nd made avallable to each English .
N . “p . a . . LR ) -

llterature teacher in the prov1nce ‘ . vy

.. 26 There is strong ev:Ldence that a. large number of teachers

/
have problems plannlng 1nstruc?.'10n for the novel. Ev1dence
. - “\ .

\ : of such problems ex1sts in the dls-satlsfactlon expreSsed ‘by

many of the students regardlng structure and the many

Rt s

confllctlng oplnlons expressed by +the .teachers toward structure.-

To make sure that uhits in literature such as the novel are

-
. [

well rlanned and well -taught,’ .iftr_is;//reconunended that the ° \4;7
Lo Dep_artment .of Education make clear to the superinten nts$ FR

of all school districts that 6nly teachers adequatell ra"'ined

in university English, linguistics, and English education be

- hired~for the jc’>b of teachinmg.English in high school; that -

a full time Engllsh Comm1ttee be elected & appomted for

Q

1 . the prov1nce to plan the yearly currlculum in™English and to

]

" rev1se it y—gar by year in the light of the latest trehds 1n

. te . '” . .
é /£ ‘ [ N '
. . i . "
B
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I .

Engllsh eduoat1on, that each school dlstrlct in thq; province

: 5;. L have at 1east one Engllsh consultant whose ser-v1ces could be
avallable to thhers who qare plannlng new programs and to

teachers looklng for new idéas eoncernlng the teaching of
‘. - . v, ' ‘ '
units in‘English. CoL : . 3 .

1 L - . . .P , 1 [
3. The unit on the novel was, in mos't high schools, centered. o

around the study of one or two of, the novels suggested by

the Department of Educatlon. ) vNovels not studled in’ ClaSS

r‘f

were relatlvely unknown.. -It is reco‘mmended that, no set number
[
. of novels be des:.gnated by the’ Department of Educatlon for

NS
any hlgh school grade but rather that a number of novels

- sheuld be. aval_}able for eaeh grade and each student given-a

P ¢

chance to read any’ or a1l of the novels prov1ded that ’the

. / a?her be the ,one who would: decide whether h.'LS class w:.ll

'4

tudy one or 'two novels closely or instead treat the novel as-

Kd e

part of a gu1ded readlng program, that high schools be urnished '

- .‘- A

. with as many teenage and Jjunior, novels‘ as po‘ss:\.ble. I
- Lo

b. I—“t is-evident fPOHMAthlS study that most Englls_h teachers o
have not studied the cOu}::ses on the novel provided oy the '

' . N :
FacuIty of English at the university level. Suc ystematlc
3 ¢ ~ J

'treatment of. 'the novel as-a llterary form :Ln terms of :Lts

origin, hlstory, and -modern development is ‘exce‘llent back—
~ ' ground knowledge Por the CODSClenthUS Engllsh teacher teaching

e \\thls llterary form. It lS recom]'nended that these courses in

ﬁnglish be re ulred in thé tralnln of En l:LSh teaohers, \that
q g g

Y

'y

ot the ‘same codrses be avallable durlng Summer school each year,' o

ny 4
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of these aims and objectives.

" such hardware; that units such-as the unit on the novel be

130

~ K

and that. teachers be encourdged .to stress to the high schqol
student that many possibilities for individual reading in

“the different types of novels are open to him,

Q.

5. Both teachers and students had many strange and Widely )
aiffering notions regérding the purposes and manner of

evaluation.for the novel. Therefore, it is recommended that

the Department of Education sgpply teachers with suggested
aims and objectives for -each unit-in the literature pfogram;

o

tﬁatvtéachers be encouraged to test for the aéh&evement of

these objéctives in the evaluation Sf a literature units that

teaghers make clear to the studen'ts early in the year the aims
arid *objectives of éach literature unif and that their,

evaluation will be based on a measurement of ‘¢the, achievement .

6. The. new curriculum in English, prepared by tRe province's

English Committee and scheduled to be initiated in the high -

' - v

' schools' of the pro?ince in 1973-74, is characterized by a

.A L) ) . ) . . ] L]
combination of language and literature into -one subjedt'

called English. It is recommended that all phases of this

-]

new approach be thoroughly explained. to English pgacheré and ’

provisions made for_thém to acquire the‘ﬁécesséry tegching.

©  -materials such as mass Mmedia if their sc¢hools do not have

9

%gughr i@ conjunction with reading and that developmental 2

[

"and remedial meadiné be taught as part of the English program.

°
!
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MEMORTAL UNIVERSITY OF.NEWFOUNDLAND

STUDENT . QUESTIONNAIRE
. " /\ i
INSTRUC?IONS‘ It is not neceésary to write either ydur name

or“the name of your school on tuis questionnaire, but this

N

information can be supplied 1f you wish. (In the‘analy51s “ C

of the data 1nc1uded here, no: schoql teabher,'or pupil will o

s iy

be mentloned in any way) EZJ;S importagt, ﬁowever,.that you !
answer all questlons_asAace ately as p ssible. Your

coopération'is necessary to the succefs of this'stﬁdy.
-SECTION" I

'GENERAL INFORMATION . e :
S g s TR e e
1. "Your present grade’' . ' . S -

"2, Age o Sex"_' .b(male or female)

3. Indicate the marks which" you have recelved in ydhr Engilsh
o subjects so far. in hlgh school Use 'letter grades as

follows
e A - .80 or above D - 5045

- B - 65-79 -, - -E - '45-49 - _—
C - 55-64 ¢ © F - below 45 - I

ENGLISH- - ENGLISH . ENGLISH

P ' (ANSMﬂ(ONLY IF LANG. AND -
' o /// - LIT. ARE TAUGHT AS ONE SUBJECT).

Grade 7 2 e : \

Grade 8. | ;7/< S . e L g
o R S ) :
Grade 9 i . . " o . - )

Grade 10 | ] . I




P Y, Type of school presently attended , .
' (junior high, senior high, or centra} hlgh)_ o .

1*

Pt

5. Which hlgh school subject do you like best? - .

e 6. Which type of literature do you like best:
. ) o novels, short stories, poetry, plays, biog- . X
-t raphles, or essays° . . ' .
|~ . ' o = S~

o o SECTION II

CLASSROOM METHODS : o '

- . ~ e -

The questions in this section concern a.number-of

' gih teaching methods which educational research has shown to be
¢ ' : ) ' N
“used in English classrooms. Select the most.appropriate
1 hd "
" answer- “to "each of the follow1ng questions and place the

letter of the answer in the parenthe31s at the rlght

1. The-Lecture (or expdsitory) method of teaching novels =
is a method.whereby the tedcher tells you everything
‘you need to know about the novel by'teachlng the novel
in front of the class. In your experience so ggr in
high school, how often has the lecture method en 4
used to study the novel in your classes? ...t %ce.ceees. ()
“(a) always. (b) frequently (c) occasionally e
(d) rarely (e) never ) SN

’ {

- Lo 2. What is your reactlon to the lecture method as a .
- technique for teaching novels? ....... N G I

= (a) excellent «(b) good (o) average (d) falr : , '

(e) poor . . .

. 3. Large Group Disc¢ussion 1s a method whereby the entire

. . class, including the teacher, discuss the novel. . In
S . your high school experience so -far, how often has )
,© this metjod been used to study the novels in your *) , ’

t

classes" .I.'.'..'...'....'...l‘l... ® o 8 9§ & o 0 & b OB & 000 00
. (a),always (b) frequently (c) occa51ona11y
’ (d) rarely (e) never ' _ .

S ' 4, What is your reaction to the 1argeﬁgroup dlscu581on .
a ' ‘method as a technique for teaching novels?........... ()

(a) excellent (b) good (c) average (d) fair '

(e) poor

P -



J . L4 . *
e

5. Small Group Discussion is a ‘method whereby a class

tt;; - . 1s, divided 1nto sm§%l groups ,and each small group
. . discuss -aspects of ‘the novel among themselves. ’
A
g In-your high school experience so far, how oftenas
) has the small group discussion method been used

to study the novel in your classeS? "v.sieececsnocares

(a) always (b) frequently (c) occa51onally
(d) rarely (e) never

Jd

method as a technique fJd¥ teaching novels? ...
(a) excellent (b) good (c) average (d) fair
(e) poor

6. What is your reactlon to the small group dlscujslon

7. Panel Discussion ils a method whereby a selected
: o " number of pupils dlscuss a particular noyel .in the
, ' presence of the rest’of the class. In your high
- school experience so far, how often has, this method
: X been used to study the'noveI in your classes? ......

(a) always (b) frequently (c) occas1qnally
(d) rarely (e) never v

8. 'What is your reaction to the panel discussion
method as. a technique for teaching novels? ...evecvse
(a) exgellent (b) good (e) average (d) fair

| (e) poor .

9. Individual Oral Presentation is a method whereby
each student independently studies an "aspect of
the novel and,presents his findings to the rest of
, the class. 'In your high school experience so farn,
=~ . how of¥en has the oral presentatlon method -been
T e used to teach the novel in your classes? .....ee0e%
' (a) always (b) frequently (c) occasionally
? * (d) rarely (e) never: .

Y

10. What is your reaction to the oral presentatlon

: . ‘method as-a technique for teaching novels? Ceneeeee
, it " (a) excellent (b) good (c) average (d)' fair
‘ - (e ~paor i . _ (

" 11. Role-Playing .is a method often used in teadhlng
, y drama whereby the puplls play the roles of the
e characters. Ih your high school- experience so far, .
' "how often has this method been used to teach they
novel in your ClasSSeS? ..cscssscsssccccscsssasnacans
(a) always (b) .frequently (c) occas1ona11y ’
(d) rarely (e) never

()

()

O

()

()
)
8-

a
N

)
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12. What is your reaction to the role-playlng method

as a technique for teaching novels? .iw.iieeeeseres ()
‘ ~ (a) excellent (b) good (c) average (d) fair - ‘ o
o (e) poor . ; . '

13. .Which of these methods do:yoﬁ'find (or. think you

would find) most enjoyable in the <classroom? ...... () . . °

+ (a) lecture . (@) panel discussion. .
(b) large group discussion <te) individual oral ’
. (e) Small groupﬂglscu351on presentation

(f) role-playing -

14. Which of these methods do you flnd (or think you
would find) best for helplng you understand and

appreciate novels° R R R R PR TIPIE R PI O
(a) lecture’ . T (d) .panel discussion

, (b) large group discussion (e) individual oral

-. (&) small group discussion -' presentation .

. : : - (f) role-playing

SO * ' SECTION III

THE READING -FACTOR - - v -,

° N ! . €

s

How many novels have you read. within the last
year, excluding the ones assigned for ‘regular
STUAY? e v eeeesncrnovenosnnanrronssaneesnessanionses ()
(a) none (b) 1-2 (e) 3-5 (d) more than 5

2. Listed on thls and the next page are the ‘noyels
available this year from the Department -of
Education. Place-one of the- followﬂng numbers in
Front of each title: |

1. . if you have read the novel e o v
2., 1if you have heard of the novel but have never
read ‘it

.3; if you have Hever heard of the novel

GRADE VII £ VIII

- 3The Incredlble Journey ; The Outsiders

Lost in the Barrens Master of Ravenspur -

Karen’ . ' o Shaaow-of a Bullf
. The Call of the Wlld 4 . .
' Ruﬁher 1n the Sky " Hot Roq L e T

A Wrinkle in Time ,
Big Red T~ . . _’ - The Wool Pack
S

“v Seventeenth Summer\\\\<tlr> . Our Exploits at T
. 2 01a Yeller . West\POIey




RN ) .
"GRADE IX . -~ .

"GRADE.XI '~ .. . " Ty " o

¢ .
- . Buchan, -Prester John

v .
-~ ] -

Frask, Diary of a Young Girl

‘ L4

Ty : _Halley, Fllgﬁf\lnto Dange ~
' Hydépdahl Kon—lel Expedltlon ol

Klpllng, Captaln Cou%ageous
Mowat, Never Cry Wolf .
‘Schyer, "Shane e .

-

.
. . -~ .
‘e 1 e, . . °

' .Dickens, deid Copperfield'_ S0

Faulkner, Moonfleet

Haggard Klng Solomon s Mlnes

N ;‘“‘ : Hilton, Lost Horlzoh ' :“.“

Mowat The Boat Who WOuldn‘t Float

8 . . ° AT

A —
Wyndham, -THé Day of the Trlfflds

‘Zlndel, Plgman‘

4 ) -Bdulle, Bridge on the River Kwai

: - * v s Glark, The Ox-Bow:Ineident . .

. o 'v
’ Hemmlngway, The 01d Man and the Sea
———*—— T o

gTWaln, Huckieberry Flnn
- Wells, The War of-the WOrlds"

West, Cress Delahanty

A}
‘."J

v ’ -t 5 Y

Doyie, The Adventures of Sherlock Holmes

Verne, Twenty Thousend Leagues Under -the Sea

7
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- of this year's unit on the" novel.

: G, ’
THE STRUCTURE Qf THE UNIT ON THE . NOVEL

T 204
SECTION IV

4 ¢

u-dheck ( V ) what you consider weakgesses'in the structure

.
/ -
¢

too many novels included

"foo few novels included .

the unit is too, general \
the unit is too rigid ,

mos% of.the novels included are boring

most of the novels inciuded are too long

‘not enough prov131qn is made for the ﬂeadlng

of other novels not prescribed

7 * . o
Y, .

more time should be spent on the unit on'.

‘the novel -

less time shoﬁld be spent on the unlt on ’

*the novel

Check ( J ) whar you consxder strengths in the structure

e

of this year's unlt on thz novel. . . T

"9

a

!.
the number of novels included in view of
tlmé ;and workload is about right

n

the unit is- nelther too general ngﬁéxoo_rigid
’ T

g,
most of the novels included are interesting
class time spent on the unit on the. novel"
is about - -right ‘ :

most of the novels included dre about the
rlght length :

. adequate prov151on is made for the readlng of

novels not prescrlbed ,



fos

' SECTION V

EVALUATIDN FOR-THE NOVEL

Give your opinion of the following progcedure for

owévaluating your reading and understanding of novels by placing
. ' ~ “ ﬁ

[}

the letter of yQur response in ﬁhe_blank provided.
- objective test s <. a, highly in favor of

'essay tests : ‘ " b. in favor of

a -combination of ob]ectlve c. disagrees with
and essay questions ° : ,

‘oral examinationm
. e. no opinion
written assignments ’ . . "

gréup projecté
individual projects:
participation in class’

Is there anythlng else which you would like to say

]

regardlng the novel or your’lnterest in readlng generally whlch

<

may be of some ‘benefit to thls study7 o . If yes, give

details below.

[ . - . !

’ o a. strongly disagrees with
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MEMORIAL UNIVERSITY OF NEWFOUNDLAND

' TEACHER QUESTIONNAIRE

INSTRUCTIONS: It is not nécessary to write either jour name

or the name of your school on this questionnaire, but this,

.. \
.3

informatioh can .be supplied if you wish. (In the analysis

of the data included here, no school or teacher will beé

o

"ﬁéntioned in any Qay) It is 1mportant however, that you

- anSWer all questlons as accurately as p0531ble. Your

i

4

.cooperation is necessary to the success of this étudy.

i

SECTION I

GENERAL INFORMATION

"'+ 1. Name of teacher training insfitutidh(s) attended _

!

) hd ‘ * } . . [
2. Number of semesters completed at each institution

~

3. Number of“semester credits obtained in' English ’

(4

b, Number:of'semestér creditéabbtained in English Education

5. Namesof English Education courses completed

L

6., Number of years of teaching ‘experience
L h - LR

r

7. “Numbqr:of years teaching Engiish in high school

8. . Degrees, if any,, currently held

B N .
9. Check.the English subjects Wthh you are now teachlng and
‘give the number of classes which you teach' in each subject,

N



language Number of Literature NUnber of

208

1

Engiish* ‘Number of

Classes .. Classes ' Classes
“Grade 7 : - ' ‘
Gr'a.de 8 . »
Grade 9 ' . ( .
., ' 3
Grade 10
Gmxh 11 . '

* Answer.only if Language and Literature are taught as one

subject.

.oh

i

.SECTION II

‘CLASSROOM METHODS

-LiSted below ére”a numbéf of claésrodm methods which

s

educatlonal research has shown to be used by Engllsh teachers.

In the blank prov1ded in front of each method, place the letter

of the answer for. each questlon that best 1nd1cates your .

LN

response. Any response may be used any number of timqs;.

1. Indicate to what extent you use each of the following-

methods “in teaching. the novel in the classroom: .

oy The‘Lecture (or eprsitoryf method a.

S,

- L;pge.GroUp“Disqussiaq - ':.b;
- Small Group'Discﬁésiohf - Y
L Panel Discussion ' oo dy
' ;;_;_ Iﬂaividual Oral'Preségtation - e.

~Role-P1a§iﬁg (Students play.
the.roles of the characters)

always

‘frequently

occasionally
‘parely -

never



‘2“0

3.'

b«

o : ., ‘ . : Y E . '

What is your opinion of each method as a technlque for-.

teachlng the novel? C !
Tbe Lecture = . - ' ',.I_ " “a. excellent
Large Group Discﬁqsiéﬁ : . . good ’
Smail‘GrouE‘Discussidn . c. average
Panel Discussion ..’d. fair

Individual Oral Presentation e. poor

Role Playlng- . \ _ ‘ ‘ e

Whlch grouping of students would you be most inclined to -

use each teaching method with? -

s
1

The Lecture . a. superiér

.Large Grbuﬁ Discussion- , b. above.évéﬂage
‘ : , ‘

Smé;l Gréup Discussion, C. average

Panel Disruséion o S d. below average

Individual dral Presentation e. retarded

Role-Playing . ' f. all of thesé

g. none- of these.

If you are not using these methods in the classroom.now,

- have ' you used any of them in the past? Answer each

1nd1v1dua11y. : . , ) . - .
The Lecture - L7 a. yes - 4
Large Group Discussion b. no

Small Grouﬁ'Diécussion

Panel D150ussmon ‘ ‘ /

.Ind1v1dual Oral Presentatlon

'Role-Playlng '

i
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)

59 For each of these methgds which you once.used but now no
' longer use, indicate yolr reason for dlSCODtthlng the .-
* method. . . .o .
The Lecture = . a. student participaticﬁ

., - » . ) . , - lOW

Large Group Dlscueslon b..hlgh fallure rate 1n

Small Group Discussion. literature

: ‘ N . c. method too mechanical
— Panel DlSCUSSIOn "+ -+ -d. further education

~— .
Ind1v1dual Oral Presentatlon changed my philosophy

. e. further experience
‘Role Playlng . : ' . - changed my philosophy

_ | **  f. both (d) and (e)
’ , ' ' I . g favors flexibility 4
PR - ’ I S of method C
: o . all of these
i. none of these

. R .
. . . . *

6.\'Ape there any of your classes using another method'fop'

=

« teaching the novel which is not identified in this

questionnaire? o . o,

'If so, identify it aﬁd.giVe a brief description qf‘it-below:'

SECTION. TTT

. THE' STRUCTURE OF ‘THE UNIT ;ON THE NOVEL'
Select the'mbst appropriate answer to e&ch of the L

<

following questlons and place the letter -of your- answer in .

the parenthe515'at the. rlght. 'ﬂ/ '
v : . " . e
"1. How helpful do you flnd your 'methods course' in.English
' Education for structuring the unit-on the novel? ..........(
(a) .extremely helpful (b) of some help (c) of very llttle
.help (d) ‘of no help at all i _

1
<



.(b) personal friendship with

(f) none of these ..

Unl't on the nOVél"......................

_ ' .21
l: . | , . _ L
How helpful do you fAnd curriculum guides and materials

from the Department /of Education for structuring the- ,
unit on the Novel? L.eiiieeirieenceronnsseesasssesnssenassl )
(a) extremely helpful (b) of some help (c) of very little
help (d) of no help at all

From a teachlng point- of~v1ew, hoéw difficult is 1t to
organize ‘a unit on the novel- in comparison with other

Iiterature forms? ........ LR RS R PR PR G

(a)much inore difficult (b) slightly more dlfflcult R

(c)about the same " (d) easier Lﬁ‘“ : 3

How much attention do you give to readlng SklllS in

preparing -the unit on the novel? .........:.... R D
~(a) a great deal (b) some (c) very little (d) none e,

How mucH attention do you think should be given to ) ,
1mprov19g readlng skills when one is teaching Epglish?....( )~

'_(a) a great deal (b) some (c) very little (4) none

>

In the selection of novels for a partlcular class, it is
helpful to know the particular needs; aspirations and
1nterests of the ind1v1dual students before the
selection is made.. Which of the.:following best
describes your way of considering these particular ,
qualitiesS? JieeiiieesssesacosFesoanssonraithoeassasnonenaasl )
(a) attitude test (e.g. Thur#%one) v o :

the students
(¢c) cumulative records :
(d) questionnaire . e
(e) all of these :

1

How flexible, in your opinion, is -the literature syllabus
for permitting the individual teacher t0\<;%anlze the .

I

(a) very flexible (b) flexible (c) partl} flexible
(d) rigid ~(e) very rigid

How are the llterature unlts planned by the English .
teachers in your SChOOL? «eussisesssesatresrenssassannansasl ) "
(a) individually by each teacher

(b) cooperatively by all teachers of literature

(¢) individually but. in consailtation with the other

teachers of literature

(d) no plannlng as such

How much time do you devote to the unit on the novel in
YOUL ‘CLASSEE? 4 vuvndvansomennssnsonatnnsssessaesnannscannsl )
(a) less .than .a month (b) about one month .
(c) .one -.two months  (d) more than two months



-

students to.read ceftain novels of their own choice?.s. (

-10. "In your unit on the novel, is plroyis'i'on’made for L
(a) always (b) -frng'e‘ntl'y (c) rarely (d) never .

11. How would ‘you describe your school's supply of junior -
and teenage novels in relation to the reading interests
and needs of today's high school students? .e¢.iceceaaes (-
(a) excellent (b) adequate (ec) unsatisfactory (d) poor '

SECTION IV

AREAS OF EMPHASIS

. Listed below are a number of specific klnds -of” novels
. and approaches to the novel that you may.have been spendlng

‘some time with in some of your classes. In the space to the

Aleft of each 1tem place the letter of the phrase which best

o
. r

descr_lbes your gfforts. PR _,4'

the’ history of the Englisl novel -a. dealt with in class
: ‘ . e in some detail,
the history of the American novel
: " b. dealt with in class

the C'anadién novel . bmefly
the Newfoundland novel . -~ c,. given in ass:Lgnment
: - o topics

the Romantic novel ) ’
o _ Yo . d. mentioned for individ-
the Victorian novel ( val réading

the Gothic novel ' ) : . e. not considered at all

foreign novels®in translation

the psychological novel .
the stream-of-consciousness novel

the history of the junior novel

. - [ . - ‘ M ! ’
. : . ol

N NSRRREREER
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. . SECTION V

' EVALUATION FOR THE NOVEL

@

Select the most approprlate answer to. each of the ¢
i .

following questions and place the letten of the answer 1n

a

[

: i...When a student has completed a unit on the  novel, "the

essential part of his experience’ cannot be evaluated _
How do you react to.this statement? ....civeevevenceacnal )
(a) "strongly agree (b) ‘agree (c) "disagree

(d) strongly dlsagree (e) no opinion

2. Evaluation for the novel should bé done on what ba5157 LC )
(a) class work only '

(b) partly on class work; partly on individual work
‘ (tepts € assignments)
(c) individual work Only
3.., Regarding tests on novels, which kind "do you use? :f.,..( )

(a) objective tests (b) essay tests _
(c) both (a) and (b) (d) oral examination

4. . Regarding"’ a551gnments on novels, which . type of
; _questions do you use MOStIY? “vevenvsreonnesanossssnsnseal )
' "(a) general questions on 'the novel! '
(b) general questions on each novel
. (c) specific questions qn each,novel R
(d) all of the above C

. (e) no assignments given on t§; novel . "~ %

=t

5. How often do you prov1de students w1th a study gu1de~for'.
the novels which they are required to read? ............( )
(a) always ‘ '
(b) frequently C ' .
(¢) occasionally- ’
(d) rarely
(e) never

s
o

Is.there anything else about the novel which is being -
done in your school and which you think would benefit this
study? ' . If yes, give detaiie either below or If ' .

n'ecessary on another sheet of paper..
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Teacher's training No. of  No. of semester  No. of credits
Institution Attended - Semesters credits in. " in English
' " ' English " Education ~

A M. U.N. T - .12 L - o .
B. Mount Allison g T R 2 2 BA.
.. C. M. U.N. . o112 T .16 - ~ tfuq oo 5 - 6 B.Acy B.A(ed.)
D. M. U.N. w0 e R 20T 1T B, Baedd

VA e T 2 2 2 " - BA,Bed -

. Ut \N- v ‘ lv 10 'BQA. ’_B'.ed- . - ‘

;
.vw.
(:u
«@w

M
MOUIN. 12 . T I oy c 3  B.A., B.A.(ed.)
M | | B |
M

.U. N . s . 6 S 2 C--15 : ' 10 _ -
CMUN 7 1 ] .. 8 -

K M.UN. 6 . -5 2 — - a0 - oW .-
L. M. U. N 8 _' Coos T o s s T 0 Buedy)

M. Sir George Williams } - 12 ‘ | | I _ 2 . 2 - BA_
MU N : ‘ p o

H o

'. . N. ‘_‘.(01_"k Unj.versity.- 8 o L 22 o - . _' '_ '_2 S . 2 " B.A. (HC.I'IS'.)_
M. U. N, } " . | | |

0. Mount St. Vincent 12 - %6 . 2. . | - 1
" Dalhousie | } ' .

S
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'Tea.cheris.tpaiﬁing' ‘ No. of - No. of semester” -No. of credits ¢ No: of yrs. - Ng,\ éf yrs. Degbeeé
Institution Attended  -Semesters - credits in =~ . dn English - of teach- teaching ST )
AN ‘ ) English ' Education’ ‘ing exper. . H.S. Engl. = . S

. B, MU N.o 12 .. 7 s 1 9 . 8~ B-A, B.A.(ed))
- - . . . . . Y N A . - : ’ e - .
Q M UN . 8 . 8 R 20 - . 8 -
P . L. . ’i ~ . r v

L RTM. UL N.. ‘ c - s. .. o \ A . : - " B.A. (Homs.)
‘s.MoUu.N. 12, [ 20 ' 8 A P 1" . . B.A.; Bed.
T. M. U. N, 9 12l . - - o s 3. . B.A. fed)
. . ' . . “ L4 ' . N wlf - ) . -

LI ']
- N < «

3 s
ne ) o
! £















