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" assortivgne

training as
4 treatment technique for decreasing the aggressive behaviors and improving the

The present study,

interpertonal ekills of juveitle delinguents. Speciffeally, this study emp‘m& the

relative of training Qo » di lon group Approlnh in

‘which 10 specific behaviora] instruction. wi

lmployld. The rublects were 12
~ rosidents of a provincial.training school whd Volunteered to paticipats in the

treatment. program.’ The treatment program. was designed to teach the subjects

assertive behavior, anger gt and the use of skills.

Tho sxporimental deslgn tncorgorated both betwoen gioups and within nonﬁ‘ ~

comparlsons. The three trebtment’ conditipns consisted "of an assertiven

training  group, & di jon group and s . o uontml gropp. An ¢

ment battery was administered to all ‘sublects both befors and after the

ation were employed to

treatment program. Two methods' of

Y oral role-play test and s self-rating problem

checkllst. - The- sublects fanoed on the

 independently rited by two'lud.u for six aepmm behavioral messures of
assertivensss. The problemt c‘hn:kun ssanred the frequency. of oscurrense of
sroblem situations and the level of dlfficulty smociated with handlis§ the .
aifuations. -3 . o

"The results of this study did not revesl significant post-tx . changes

in the three groups on any of the six dependent behavioral measures of

 or on the self-rating problem. checklist, Hence, the findings of the
present study did not confirm the hygothesi that asserti:

ness rsiaing 1t more
effectivé than a discussion group approsch for decreasing aggressive behaviors - .

and improving the skills of juvenle

. -u-
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" graduate students of Memorial University of Newfoundland. During the several

. INTRODUCTION

Training School soz Boys snd Girls ‘hai received
considerable programmi consultation from 'the Clinical Prychotogy faculty snd. -

yeurs of involvement st the Tralning School it hed been observed that the
. o

residents lacked social confidence and displayed an excess of aggrossive behavior

. Sole s

ind ataff int This n was éd by reports. .
B

att of the Training School, who noted thit the majority of

individdal problems dnd interpersonal difficulties rerulted from aggressive
behavior ehibited,iby the residents. Futharmore,: the teschers and statf

observed. that the nllﬂontl hud.)_plnleuhr dllﬂnulthl dealing with teasing and

su-;n-mm to vmm: the typlcal response was nnu'-lly aggre: iv- Thess &
obsarvations prompfed a review .of the casing refiting to uunp'nuc o
intervention with juvenile delinquents:’ The specific intersst was to- tert

the

eutic procedures for reducing aggressive behaviors and improving
’ o

skills of

In Bis psychologicsl analysis of violence, Tach (1969) profiles the aggr
individusl as one, who s suunl.\y dofiolent in verbal sad othsr socisl skills,
Without sufficlent umzpmo{-l strategies for coping offectively with
provosations, the ‘skill deficlont individal frequently resorts to l;ug"lm: and

violence to preserve integrity and self-esteem. Ollendick and Hersen (1979) .

reached & similar ocomclusion from theif stady of delinquent- youths. They' i
roported that the major distinguishing featurs of juvenile delinquents ‘who

evidence high recidivism rates was s near absence of basic interpersonal skills.

"




" situstions take the form of illegal behaviofs.

neral,

Other researchers corroborste the finding -that *delinquents are, in

deficient in interpersonal and’ basic -socisl skill, An investigation of

youth-police lnteractions by Werner, Minkin, Minkin, Pixén, Phillips and Wolf

(1975) rovealed that coust present in s 'ess

polite, more uncooperative and generally more’ aggressive fashion. than youths

. ‘who never coma to the -mnun of the ‘Courts, Aa- ..u,.rag aRill dotioits  1n

both sad . boys y by B R

Donashoe, "Sch.\um!t lnd lﬁcl'll.\ €1978) demonstrated that the hm.‘m\lpl duf!nd
lignlﬂc;nxly ln thlh‘\lvsl o( social compaterice. s The. le.rtl;ltan rlponld s

direct relationship between "kuehl Ilulln.daﬂcltl Aﬂd inhrpnlmnl/ld;ll

difficulties. They suggest that  the problhluty that

classified as a dulhmun! lnern o8 A% & l\mctl.un of qt hnt three factors

(a) the extent to w‘l:h ﬂu individual lacks thn nqubl!o skills ),-4

effectively with tho everyday ‘problem |lt\‘utlom Cunlmntln. hc:/hlm (b) the

iuquuey with whith the individual encouaters such problem situstions, aad

(e) tho degree M‘l fWhich the Individnal's i.m:onuutnnt solutions to nwh pmblam

These observations mpport a social lllmln‘ and he]u”onl lpymlch to the

treatment rof ||'nulva sod  criminal hhl‘ﬁ)l’.‘ The. lmpllclﬂnn ﬂllt:

nlﬂ

have either not learned ‘o have

inappropriste behaviors through ¢

modification of the Lnlpgmyrhn Inhlﬂnr patterns s deunﬂlnt on’ tha

of the relnto “of the bohaviors ank on the
loarning of new appropriste behsviors to roplace the' unnlhbh'ou

a

”,

n#ndi"lﬂlnl will bc"

/




" The purposs. of the present study is to test this rpersonal skills
deficiency model of dalinquency as s strstegy fof treatment intervention with .

ititutioniined dolinquents. Based. on this model, 4 tresiment Py

s ¢ ) mcmnllly «Mwuuhwmw-muwum
{ & - ,ntcnu u\unn: approsch. It see:
P S . it strategy elo mm. foidt I-mumkmmpmnn

d likely that asgortivensss training, o

: - effectivensss by Sasshliig’ aew mﬁeuu skills, might prove to 5s a. mm

AT technique for teaching won -ounuy appropriste ‘behaviors o the rosidents otj
. e e, 1B "’unm.. -ntvl.lJlSclwol : i S fut ‘/ N i
4 IR 3 s i o 4

. tivensss Tralning as &

suu.;.

i i A-m{vmu 'mmu . uemm ot fmproving m-mmm -uu. ©

\ bebavior therspy ‘to

i SN ) Memwm.mnwh"'mﬂlmmhhmm

3 '-nuuimt«mmum— X lllyhunuv-rhuudloehﬂroﬂum-
o . hu'hnﬂn:un of huo:wwmdnummorm saxiety
: ,mummmmﬂ-n-mmmmk-mmmmm

effectively, umom limiting the social nhlm-mn they would m-ny

. zeceiys (Libersian, nu. DeRiii and McCansiy 1975 o N .

o : e 3 In -his analysis ol aggressive behavior, llldun (1973)" states thet an ' "

ividn

capscigy,to learn, either through dirgot experience “or  through
Y ot obierw mn. Aaabled that® individual to nqu.\n mazy oomplex. gatteras u
‘behavior, Asgn

sttered I ‘et fishion. ,/u ndest; u‘.inn. of u-mm‘m-' tnlnlni that T




)

e . 1978).

Iﬂlffll:un behaviors untﬂ thly lonm other more effective ways to handle

o or insight ﬂnt ope is behving inadequately

. -lzuNnm demands. The knowled

18 no sutticlent to casse s change in bahtYlon one must have the mesns to -

m¢l:ulfnl ‘ways of behaving if change is to take place ‘(Bandura,

A-urt!voncu tratning b t.hanplutla tonhn.lqu duum! to help

Lndmdn-h hmq.n their ir . of by in mem‘

that ume

vl lurnl.nl'-"lm hlh-vhnl tu:hniq\ul Bmd\xn (19731 »+indical

trsatment comppnents’ must be mnnt for ‘effactive b-nnm chinga to occur :

- (&) hodes.of n should be dly modeled j (bl

!, .. must b provided with an opportunity for practice and guidance when parforming |

") mew behaviors ; and (¢) siccessful sttempts must be rewarded. An-effective

" dssertiveness training package incorporates theis componénts with a varlsty of

m{az learning : delis b 1

" o76 + Bisler, Hersen and Miller, 1973 Elnon. Bsler, and mu.:, 19734 Bersen
ot a1, 199 Lasge and Jakubowskl, 1976 le-mtng sl 1975).

- A basic \.mnguan of ‘assertiveness t.ulniu 1z that people have certain

rl.‘htl which they ‘are lﬂﬂy entitled to exenho. and that healthy human '

ldiudmlnt inclydes txlxehlns these flxht‘l (Wolpe and Lazarus, 1966). ‘Through

@ £ training, ske able to express opinions, beliefs, needs and

' foelings in & an(.'u. honest snd appropriste mapner (Lange and Jakubowski, ,

1976). Y -moté -effective in' in will allow

‘ bd‘vﬁulll t.hn opportuanity to fnncﬂmx ins rfolutd, M‘lthy ‘and llthﬂnd mm-r.
““The assertivensss training .pnkl o d.vulopod by Lange and lmbo-u

lntltlvn “of thn 'lﬂnll tn.lnin‘ programs that are currently in

e 2
. 19761 _ny{v

K-,emvmu tnl.nhg ¢en provide thls Jearning oppottuaity, .

E--auex, social reinf; and oin and Bisler, |




nss. Their training packags, combines what they-consider to be the most

- effective procedures for teaching’ x-l'ponlihll assertive behavior. u;‘qmu u’
: . Lange and JikdBownki (1976), assenTreness training should four bastc

prosedures : () tick pecple the’differencs between sssertion and aggression
and bptween nonasse: a4 politeness § ) belp péople eidey iind accept

“.7bmth.irn'l,‘ ﬂ.hummmhuo(m-n;(:)m-rm

skills through active practice methods. . |

‘The effective application of assertiveniess: training . to .improve the

of skill deficlent in s hus beeir . ina
b m(nbo: of studies. The eu.nt mn.hﬁm have, ranged from mmmv- and shy

college students (lmm. 19725 Rose nd Tyran, 1979 4 r-u:ymn and McFall,

& o © xns». to ¢hronic mm.u-x: patients uv.my deficlent in m-mmm skills'
g i (Bdslstein and Bisler, 1976’ Bisler, IHIn- u‘ Horsen, 19734 Horsen o2, 1978).

: ¢ The research on assertivensss traising has been extenddt for the Srostmet

3 = of fimilar to ‘ Iﬂlhihﬂ. m
i hﬁvld\nl “has W or ficient nuhl~.kll.|l o1 hnm-lb- Qlflcﬂvolflr

hurpcnulal situstions (Rehdurs, 1973 ; Toch, 1969). The mm.. -programs

attempt ‘to ‘decrosss

sremive, behaviors] |y tosching more .nmp-m. and

affoctive pmnlnul for dealing with pmvnulﬂon or contilct. A brief review of

s stuty,

cogaitive and affective ﬂhc“nln to scting uumnlyl (d) develop as: nlvn ¥

f‘m‘ approsch to 'the




the

" attempt to decrease the aggressive behavior of 4 32-year-old male patient. The

sssostivensss taining Incorporated 25 scenes relating tb institutional situstions

that werg poteatislly frustrating for the rubject. Bach scone was role-played st

1e

twice. The nmthuancy contract spqcifled that home. visits vmnhl be '

contingent upoa no

concluded that ﬁé sssortiveness training was an aﬂu‘ut}u componeat of the

aultive behavior in the previous seven days. The suthors

pon-mnmm in situstions where mmum-m contingencies c.mm not be

ntilhld - N " At
Ui u ghoay: compasison: uf sssortiveness trelaiag to attention placebo,

Rimm, Hill, lmwn and ' Stuart (1974) found"  significant | \hcreue in the

‘sggrossive behaviors of the assertive

s trun.lng “group. In this l:ndy both -

groups received squivalent amouats of chnnpht cuntnt but dllhunt treatment

rtiveness training consisted ‘primarily of ehavioral

rehearsal while the ‘attention pla

bo ‘group received tondirective trestment in‘
which /they ‘wore, encouraged to simply. discuss their foslings -bm anger. On

sibjactive measures of discomfort sid anger, the asmertivensss training grovp

rated themaelves as foeling mors comfortible owring Ml sughineds

liul uxpudum:ing less l“ar t-eunu during the post-treatment rol pl-y test.

A sgaificent. treatmont offet was not obmerved for self-rated euhnuu

Objective nﬂnjl olm- rtion and uomfnrt on the 'roll-phy test lndlnlhd that

rtiveness trllnln( smy Ihwnd li;nﬂluln{ly greater improyement mn

the unutlpn phubo lmp.

Tlsxouh m'llull training,’ Foy, !hllt lnd Plnklmn (1975) ‘were able to

nd\mh the verbal abusiveness and Impro"t the" lnhmnunll lunuﬂnnlu ci 2

Sb—ynholﬂ ‘man prone to -xplulvn Tagos. In this lhlli case; m\lltlplu-bull!nt

o TR .




" test. The training improved

*agsr

) g e

design. study, the theraplsts employed modsling and fécused instrustion in the

training. c of the subject responding’to s

ed for frequendies of four verbal behaviors'(hostile

role-play test were ass

comments, irrelevant comment, compliance, and requests for behavior changd).

The results showed a decresss in hostile comments, compliance and irrelevant
e :

comments and sh incresss' in requesting behavior. These chiuges were
mainteined st & six month -followsup evelustion. Self-reports indicated that
| impravements had genaralized to the mubject's naturs] environment.

Fredoriksen, Jonkins, Foy sod Blsler (1976) alio found smortivensss
training to b of value i zeducisig, verbal sggression: They smployed 8 maltiple

of ertiveness training for

baseline deslgsi study to asess the effectivene:
modifying the abusive verbil outbursts of two adult psychistric patients. Their.

s graining consjsted of bBehavior rehesssal with modaling, focused

assertive:

__instructions, and feedback.  Patients” behaviors were awsessed by s role-play

target behaviors and the I.m‘pmnd\ ‘behaviors

generalized to navel role-play scenes and interpersonsl situations on the hospital ~

Cward . * .

\ . -

The results of a ct\lﬂy‘ conducted by Blder, Bdelstein and Narick (1977)

the o of a ness tralning in the

Initruction, modeling and feedback were employed in the assertiveness training.
* Three target bohaviors (socially meanms of
behavior change, and ¢ ng to negative commu wero trained within

+ moltigle_bassliae dosign. The training remlted in increased socisl

.ppmpmnmn of responses to role-playéd scenss.’ In this cats the nely
learngd behaviors goneralized to role-pley scenes not used in the treatment
senslons and to lunch room and day room settings. 3

¥ v 3 -

ive interpersonal behavior of four emotlonally disturbed lehlulqM .




, control group: The groups were matched for &

of A ’ivxmnmnm of Juvenile
The positive outcomes from this research on the spplication of

amertiveness training to the trestmest of aggressive isdividuals in the

asd general has ! to expand the

application of assertiveness training to include the modification of sggression in

the delinquent .pwulltlnl. One of the earliest studies to Investigate the use of &
skills training program on delinguent yon.&hl ‘was conducted by Sarason (1968). *

* He employed a group study comparing a skills training group to a mo-treatment

intelligence level“and

of delinquency. Sarason's training program consisted of modeling’snd’ behivior

rehearsal applied to several situstions : job interviews, resisting temptation by

peers to engage in anti-social'scts, taking & problem to & teacher ar counsellor,

foregoing iimmediste gratification. Staff ratings asd Review Bosrd declsions
rogasting the delingueiiRerved as the depeodent messures. The seialts showed

" .more positive chasges la the behaviors and attitpdes of the boys recsiviag

trainiag compared to & control group. Staff eviluations snd Review Bourd.
decisions were more {avorable for the training group.
A follow-up study by Slnm 04 Ganzer (1973) compared  skills training

program, & discussion group-and & contrél groug. The

' > "
discussion group was provided with the ‘same material but did not engage in

modeling or behavior rehearsal. -Post-trestment evaluation indicated that both

* trestment conditions -u',-fhetlv in -nnm-lm more positive attitudes,

behavior change, lﬂ? hll nvldlvhm nun . aontxvl. condition. No strong

botwasd the two sroups vere observed.
An istervetion packsge developed by Werner st al,.(1975) to prepats

Saliagonits fie Gasoutesy Wtk golss oEfIR Jwas ruccentul in tmproving th




laterpersonal skills of the dellaquests In that situstion compsred to & contesl

. group. These investigators employed a multiple Fanaline design across four
Jtarset behaviors to assess the effectiveness ‘of trainlng esch behavior for each of
the experimental sublects. The iatervention package incosporated several
of training : : practice and

positive foodback. Results showed a significant improvement for each target

behavior with each muccessive implementation of training. The  subjects'

behaviors improved throughout training, were maintained st post-training

and the to an with &

police offlcer in the post test. X .
The use of videotsped models 424 solo-play was e emgiored by Thelen, Fry,
Dollinger and Paul (1976) to improve the interpersonsl skills of’d:lhqwqtl in
thres areas: expressing porlive faslings, taking problems to & m({'mm?:.'
snd desling with an sccusation. These investigators used a multiple baseline
design to assess the training of the target behaviors. The data from six
AL 60 TN ostesl, Henagusats wowat k. eiun BNl

"improved significantly for the ‘assestivens:

training group compared to the

control group ; however; this improveinent was not maintained at a two.

\
follow-up.

The effects of a comprehensive social skills training program \dt*l five
sdolescent offenders were sxaminéd by Spence and Marsillier (mu” in s
mumpl. baseline design. The program - consisted of imtruction, mddeling,

mle-pllyiu. videotaped feedback and social reinforcement. The traini

d to

lpulﬂc lmyxovnm-nt- in eye contact and flddling movements | however; certain ,
A

sophisticated lstening -skills were difficult to train and overall,

significant lmprovement, Where training was effective, the improveénients were °

maintained at atwo-week follow-up. . f
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In s group comparison study, Ollendick add Hersen (1979) investigated the
relative benefits of three treatment conditions : social skills tr:ll\.hu. discussion

and control. The social skills training consisted of instruction, feedback,

modeling, behavior rehearsal, social and

Bquivalent information was presented to the discussion (m’p‘xi but without the
. behavioral procedures employed in the social skilli ‘group.  Post-tieatment, the
social .mu“u.x;un. sroup improved significantly more on all measures than the
discussion and control groups, which did not differ. The soclal skills group

evidenced improvement in lntlmina’nll skills, reduction in snxiety, increase in

internal locus f control and shifts in to the

program. .

About Training With Juvenile

4 treatment

Analysls of the effectivene:

technique ‘for modifying the Interpersomsl skills of juvenile delinquents suggests
that it is « beneficial intervention strategy. The exporure of these indivjluals to

a training program does lead to desirable changes in specific

vocial sKille ‘and in gemersl tends to improve their ‘overall perforimance in
on, 1968 § Sarason and

interpersonal situations (Ollendick and Herssn, 1979 ; §
Ganser, 1973). '
The resesrch to date does not provide conclusive evidedce to ruggest that

the behavioral changes described

e solely attributable to assertiyeness

training, Specifically, it has not baen clearly demonstrated that assertiveness

training specific (Le., miodeling, behavior
rohearisl, role-playing, positive reinforcement, feedback) is mors effective in
)

producing behavioral change than a treatment spproach whire ‘squivalent ,
' ¢
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information is providdd but mot in the context of specific behavioral instruction.
The majority of the. studies ‘examined employ multiple baseline or group designs
with or without comparions to s control group apd no comparisons with other
treatment approaches (Sarason,- 1968 ; Speace snd Massillier, 1979 ; Thelen st

. .
al, 1976 ; Werner st al, 1975). It can be concluded from these studies that

sisertiveness training is mors effective in producing behavior change than no

treatment intervestion. However, it' cannot be inferred that assertiveness

training is more sffective than other intervention techniques.
Two of the studies cited employed designs that compared assertfveneis
training to's discussion group approach (Ollendick and Hersen, 1979 ; Sarason and

Ganzer, 1973). In both experiments the discussion groups wers presented with

the same information as the asertivensss tralning groups. In'both studles, the

discussion groups, contriry to the assertiveness training groups, did not receive
the information in the comtext of specific behavioral Instruction. It is

interdsting to mote that the investigators differed in their conclusions regarding

the of these o Whereas Sarason snd Ganser
(1973) reported no significant differences between the two groups after exposure

to the different treatment approsaches, Ollendick snd Hefsen (1979) found the

assertiveness training group to be superior on all messurey. In sddition, the

“latter that no existed between

.
the discussion and control groups. { 3 1

Examination of the two studies revetls that while Ollendick and Hersen .

(1979). incorporsted the use of several behavioral leaming strategles,
(instruction, feedbs

» modeling, he 1, social 1 and

homework assignments), Sarason and Ganer (1973) used only modeling and

behaviorsl rehearsal. It s likely that the use of these additional ltnh&l

SN -

1
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accounts for the superlority of the assertiveness training group In the Ollendick

and Hersen (1979) study.

~The Presesnt Investigation
. The purpose of the p:

nt study was to comtinue the favestigation of

training as & strategy for the
soclal behaviors of this study
examined the relative  of training red to a

digcussion group approsch in producing behavioral changs. The assertiveness

training’ program inco all the | learning proc that were

employed in the Ollendick and Hersen~(1979) study: instruction, fsadback,
modeling, behavior rehearsal, social s and homework

In th‘ dhcullian gmny, subjects received the same lnlomltlon 4 the

nlanlnnnl training group but mot in the context of lpﬂcﬂlc ‘behavioral

instruction. It was anticipated that the ruult! would corrol xlt’ the Olﬂndhl’

md Hersen (1979) study snd provide lMitlnﬂll support for  social l.umna

model of aggressive snd criminal Mh“hn. The ‘abgence of socisl learning and

behavioral procedures in the discussion group approsch lhoulﬂ ~render it

ineffectusl in producing behavioral change. -

The skills training program employed in this study incorporated the

previously outlined four basic procedures used by Lange snd Jakubowski (1976) in

their approsch .to ssserfiveness training. In addition, the training program

included » of 'd behavior and snger
ont. Both tred were in group. Tettings.
Assertiveness training administered in group settings has several advantages : it

is cost and time efficient it provides more opportunity for modeling it




facilitates generalization of nlnﬂﬂll’ to a variety of people i snd it provides
more opportunity Nor social reinforcement and feedbick (Lange and Jakubowski ;
1976, Spence and Maraillier, 1979). A series of folerplay situstions and s
st capnt seahion dheiat weze smployed to assess Sreatmint atfsctiveases.
1 To summarizs, the prosent stody was designed to assess e effoctivensss

of ass ness training as & strategy for ix the

- skills ind the behay
g |
The primary focus of training was the modification of aggressive behavior

patterns in provoking situstions. *THe hypoghesis to be tested was that an
¥ sssertivencss tralning program, is more effective gim. . .u.mm group
:muh for decreasing aggressive behaviors and lnplvvhl interpersonal skills

of hutlthﬂnntl.l:cd delinquents.




METHOD

Subjects and Setting .
The ‘subjects were 12 residents of the Plessantville Training School in St.

Joha's, Newfoundland, The Plessantville school houses juveniles who have been '

convicted of criminal charges ind legally removad from their family homies. The
offenses committed were gensrally against property or person and.consisted of

such crime

vandalism, burglary, robbery and prostitution.

Reoruitment of subjects was conducted on a voluateer basis. GPrior to

commencement of the skills training program sll 19 residents of the

school were by the The

S8 ) :
purpose of the interview was to provide information sbout the training program

from s therapeutic perspective sad to sxplain that participation in {be program

was luat A of the problem behaviors to be
sddressed and the rationale for off s skills training program were
presented. The residents wers not informed ‘that different trilning procedures
wonld be smploysd, mor were they told that s comparstive study was being
conducted. A total of 15 residents volunteered to take part in the skills training

Subsequent to the random asignment of -the subjects to the three
m-tulant conditions snd one week into the IIM sessions, thres of '-"
ubjects were lost from the study. Onme ublect sltered his dscision to
participate in the program and two other subjects were tramferred from the

school. This resulted in an unequal distribution of subjects In the treatment

?

groups.
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\ «
Seven of the subjects wers femals | five were male. All were between the

« . sges of 14 and 15 years. The sverage scademic grade level of the subjects was

8.25, ranging from grades soven to ten. The mean longth of incarceration wae,
1.2 months ; the minimum length of stsy being five months and the meximum
s ~ p ;5

being 73 months.

R o

o The training school emgl
[

d 2 token economy system based on “an

EA- ~
sccumulation and expenditure of polnts. Polnts could be earned dally ‘for

sppropriste social behsviors and spent to obtsin particular privileges such as

cigarettes, phone calls and weekends home. Fines fn the form of points lost,
were issued for inappropriate bghavior, A levelsystem was incorporated into the

piogram. This served to reward consistently good behavlor with sdvancement to

o higher level and an increase in rights snd privilegs

.- :

design both b group  and "

with An battery was to all

i
subjects one week prior to the commencement of the treatment program and one 2 i
‘week post-trestment. Subjects were randomly assigned to trestment conditions: i

after of-the p . battery.

, 1
m}m‘n treatment conditions consisted of,(a) sn assertiveness training i
; group composed of four subjects, (b) s dlscussion group containing five rubjects 5
' and (e) & no-trestment control group comprised of three rubjects. 3

: Thie design controlled for therapist contact and information pres

subjects. Thus, meaningful compsrisont could be made regarding the relative

i of the two, tr and how they contrated to
Ll 10-trestment intervention.
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normal mode of

ssment Proceds

Two. methdds of evalustion wers employed to treatment

" affactivenen! A bebavioral roleplay test and & ull-nﬂnl problern checklist.

Th- Behavioral Rolc-Pll Test. To obtain an objective account ol the subjects’

social skills competency level, both beford and- after treatsnt, 4’ ‘behavioral
role-play test was 'nuuna. The behsvioral role-play test is standard social
skills assessment technique in which mbjocts are presented with descriptions of

‘typical real-life situstions llﬂ; asked to respond to Lhau lknltlmu in ih‘k

nbjects ars to-enact or. ¥
sole-play thair xosl-ife behsvior. Videotaped recordisgs, were made of the
rubjests in the presest study rolo-playing these sinleted, roslttte -nmxm

These videotsped recordings of the nm. te' performanc

were ultimately’
viewed to obtain an-objective behavioral u-mmem of the subjects! social skills
compstency. level. Independent 'julges wers employed to rate the  taped

on several of

Previow investigators of socisl skills tralalng have. postulated \that

of role-played st could be mote indicetive of in

environment (Bellack, Hersen and Tnmh 1979 ' Bisler, Miller .and Hc

1973). Based on this suggestion, situstions specifically relevant to the subjects
- were incorporated lnto. the role-piay test administered .in this study. The
-cnumo of the role-play test we

modeled on ﬂu B -vlonl Assertl s test

composed by Bisler, Miller snd Hersen (1975), but differed’ significastly in ons

aspect : the situations to be role-played were: ge:

staff of the Pleasantville Tralning School. e .

All residents lnA staff o! the tnlnln; school were requested to provide a

uu of fis. From the ten vignettes .

S

d by the residents.and ,
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. weze solocted to comprise the role-play test. Al situstions iavolved either &

Covosstion. or an injustice directed st ome of the residents. Two of the

situations ?(Sunef and Scene 10) resembled scenarios from Freedman'

Adolescent Problems lnnntory (1978). A complete description of the role-gley
. ) tost is provided in Appendix A.
: The adainistration of the role- plly tast was. vu.mp.d one wesk prior to
_the uom-mtmnn: of ‘the tro-tmnnt pmgnm And one wesk M-tnltment.
% Subjects ‘were filmed lndividuslly. The two Tole models, Gne male and one
5 fomals, woro . played by Clinfcal Psychology graduste students. Specific -

instructions were provided.by the Bxperimenter. Bach subject 'was tnstructed to

“fespond as realistically as possible. The instructions were-presented as follovn,.

*Before we begin' our inining sessions Tywould l.l.t-’
find out how you react to some of the sitwhtions that
g © _  find difficult to handle. I will de: e a situation.to you -
L g« T want you to imaginie that it is really happening.
- (Name of .role models) will play ‘the roles of.the people in
the situstions dejcribed. After the situstion ls .
! deseribed, (nsme- of rols models) will
E g . > you. I want'you to reply to what is said.
- what you would normally say and do in a situation of that 3
typs. There will be i total of tel situations. I will be =~ o
filming you as you reply to each sifustion. Try not to
think al '-‘:f gamers | Jyst-try to imagine that you are /‘\

you

Are these any questions?”

s Both t ructions wers ientics) with the, N
of the introduckory sentence. P ment the } tions begen { 0
. *I would agsin like to s you t to some ¥
situstions that you find mngun o handl §
® It should be noted that the situations comprising the role-play test were not % ofe "

émplyed inthe training rogram. They functioned solely as-the pre-treatment

and post-trea nt n-nlmlnt. o=

i Resporise to the role-play test were rated for each of six oomponents of

assertive bebsvior : - response latency, response Am-mon. eye contact, voloe




: . ° mecessary, uatil tné criterla Wefre clostly uaderstood by the satsrs. Thros

H . = B 8 ’ : 19

ere participated In s training s

vidootapor. . The' rater-training progiam employed the same . vignettes
role—pllyed by ‘thrao students from & jublic, Tigh sehool. During training'the

LI rhp-ndent mluux" ,mn rated lndqpahdently by the raters, Their ritings wers

then ugmpmd agd the qung critgris wors dlicussed smong-the Eiperimenter

. ! ’ and caters. Alterstions and-clarification of the criteria wers: made Wheré
; ey "y

- the' sctual vllhohp (ldun\hg of ﬂ\q mh)t

fuﬂbn:konzhairuteemnntnﬂq: iy Vo o p

.. Ine s.uﬂn-u_n, Problers _Checkis’ 'ru
mm m ma of ,\mmwn was ‘smployed. This*

in ’. ‘subjective misasure of

m-w.mn effectiveiiel

mnﬂmd ].nl:arpon!ad hho use of & nlf—:pﬂﬂg wvhlom chuklkt "The pmhlum

B ) * checklist l:onllnad of items ulnntud lmm‘l 51~it0m lnvontaq u.hd \ﬂ

Fnadmu\ o

t!u dlvalo)mnnt Df hu Mol““n! roblems. ln'entory [ i llt\ntlonll mllylll

stop). Tho 51 ttoms wore ‘goneral. iptions ormum usti
x ) anuunntmd ‘17 tnlnl‘u boyl lnl Manxlﬂwd as Wtaﬁh} aress tor hgtl

* dﬂil.culﬂel Preedman et al.," (197!) nbt:hud ;hp- ltnnl from various imu'au T

; 0 nd terapusd ‘on ths moln" of deliaguency ) case
w g O # o Gents 1 3 with io bovl;
é with profess working In o o

M a'.u“mm boys. The first scals’ s

llt\utlnn prlllntld i the nnnml ‘scale

Fank ordered

R ‘
4 % withhwdlha!.he ttuati Fresd:

ion prior to the screening of the' .

2 (1978) ln the flnt phnn of-the ﬂvs'nap pwcuduu lnvclvad in °

o Ps
of difficulty assocjaved
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loudness, voice intonation and uunlve content. These six variables have been
judged in previous ltlu'llu to be significant components of assertive balnvicr lnd
have been fo\lnﬂ tn differentiate hl‘h assertive persons from'low _assertive

persons (Bhlqt, Mﬂlex lm‘l Hersen, 1973 i Bhl‘r ot al., 1973; Rn“ sod Tyron, | -

1979 ; Sarber, 19724 Spence, 1981). Withis the context of thess waciab
* porformance profile of the assprtive individual is as follows : .
L. prompt to respond after stimulus sentencs :ni;&
latency);” | v S
' 2. grester length of verbal response’ (resporse ;
- durdtion); :

v 3. frequent eye conmtact ;durlng cunvorutim:" (eye
contact) § 12 3 : . .

drenive poach (volce intonation) . -
6. requests num m mhmo: of , others, tes
i es personal belio|

The p-r(omlncl grofiles: for the

rlprel'nt the bipolar extremes on the

The six d messures were rated for each fnh)en by

two mm‘ Appendix B provides . eapy of 'the;.a: esement form nud by the,

.
' raters. nupom latency and ralponu duration wers m-mna in ucondl‘ . The

romainlng foor variables et fated on ‘S-point scales (o0 Agpendix B). Two

’ qunlcll myl:hnlo[y graduate students who were unfamillar with the subjects and

bund w sroup assighinents served as'- raters. . The .subjects' videotaped

pnfomlnul of the ten vignette: were presented in muc

ion and thess

nd post-treatment,

comprised a unit. ' The units were edited so that pre.

r'.im’dxu. wore arranged ln random ordet on & ‘master tape. “The nmiom“

-m-nt Of units inln:od thlt thl'\l'lttl‘l wlrn blind to - pre IM .
post-ts ditions, thus for And order-effects; | .

Order of tape presentation is provided-in Appendix C. T




Problems !nv'llory.

the 51 items for these two measures (frequency of occurrence and diffipulty of
handling). Fortyztwo of these items judged by the dallaguesle o Ve the most
common and the most difficult to bandle were translated into narrative
a.-cnpum. 124 fusther svaluated by Froodmua st al, (1978) ia the romaining
Em steps of '-.l mu.dnn involved im .ﬂl dl'lh’m!n! of the A.lnhleunl °

The, self-t problem checklist empioyéd in the present study nnnlhtl“ol

21 of these 51 items used by Freedman et al:, (1978) that had been rated by the

delinguents to be:the most common and most difficult situstions expérienced by

sdolescents. Thesg 21 items werd Tated by.the mbjecty in the present study on

the samé two scales : mqmmy of occurrence and level of difficulty. A topy of

the = dix'D. The checklist was -

tiag problem chocklist 1s proseted la Ap

sdministered one:ipesk prior to the begizaing of the u-nnm igram sad cne

week post-treatment. .
The self-rating problem checttia: bas mo x-n-hwty dats asspciated with it.

4
It was sslectod for the subjective assessment fge two reasons : () it contained
v
problem situstions Jpdged by varlous sousces to be ‘related to deliaquency ;

(5) the problems emdn-{’m checklist had been rated by Mlllqunn o2 boing

: relevant (Le. !.il] were judged to have & hl(h frequency of occurrence and to be

“diffjeult to handle). <

rtive behavibr

t0 have'the subleots lpara the consept o

2. to train the subjects in the use of .nmfm. rtive behavior |

" 3. 'to incresse the whbjects' swareness of n.. extent to which they

{

b




exhibited aggressive behaviors and the consequerices of such behaviors ;

to direct the subjects in techniques for anger mansgement ; \
5. -to instruct the subjects in the use of negotiation'skills.

The treatment program consisted of six

ions conducted once per week
for each of the two treatment, groups. Bach sossion lasted spproximately 90
m.lm}tgl. Two therapists, & Mhﬂnrﬂtodﬂnhd ‘male clinical psychologist and s

male clinical psychology graduate student, jointly conducted all treatment

sessions. .
A brisf account-of the contents of the traatment program for each group is

provided below. Appendix R contains a detailed description of each of the six

l!llk.’nl and I§| that them.

5 2 R
Assertion Training Group. Session 1: This session functionsd as an introduction
to thetconcepts and with socisl skills. The importance of

effective communication was emphasized, both for verbal and nonverbal

Assertive, and responses were discussed

and the bal of were described (Lange ,and

Jakubowski, 1976), Demonstrations of all examples were provided.by the
<

trainers, and the subjects participated in & relevant exercise which allowed them

to practice the behaviors they had witnes

d and receive positive feedback for

their performances. Homework wi

igned.

Session 3: The first ltem on the agends was to review the homework
sssignments. The foous of Session 2 was on the identification of basic personal
rights (Lange and Jakubonski, 1976). Subjects were requested to generate & list

of ‘their percgived rights. The list was discosse

and clarified for the purposs of
increasing the subjects' awarenass of thelr personal rights and encouraging

confidence In accepting and protecting these rights. The subjects were required




associated with aggression were described and examples of each were supplied

(Lange and J 1976). Both the positive and

the long. negative of ‘behavior were

The subjects participated In a role-play exercise that functloned to incre
their awareness of thelr own anger fealings and aggressive reactions. Homework
was assigned. - -

Sesslon 4: The previous wesk's homework asslgnments wers reviewsd.
This fourth ion cﬁe-mn-‘d on the analysis of anger reactions u:-g result in
sgsressive behavior. A simplified explanstion of Bllis' ABC paradigm of
Rational-Emotive Therapy was presented (Ellis, 1979 ; Lange and Jakubowski,
1976)." The .ﬂ?uly goal of this session was to introduce the subjects to the
concept of the irrational belief system and to the idex' that they had choice snd
control -over v.nk responses to situations. The sbjects performed role-play
scenes of provoking situstions, and individual belisf systems were explored.
Homework was assigned. ' .

Session 5 : Homework asslgaments ware reviewed. I this session Novaco'se
(1975) cognitive contfol procedure for anger mansgement was |nu-ud... The
basic princlples of snger management were briefly outlined. In addition, subjects

were i The subjects were required to

role-play provoking situstions and spply the anger mensgement principles to
thelr responses. Trainers modelsd the approsch and provided constructive

feedback and praise. Homework was assigned.

T




23

o : : were zeviewsd,| In this final session the -
concept of nemthtlm‘x was introduced. Subjects were encoursged to entertain
the ldeas of compromise and bargaining in order to proserve the rights of both
parties involved in a conflict. The subjects role-played conflict ;ltn.tlcm ‘where
negotiation wasythe optimal solution. Trainers modoted Fhe techaique and
provided faedback on subjects’ performnces.

Discussion Group. The training sessions for the discussion group wes™identical
- to those a‘f the assertion training group with the exception that the information

was not presented in the context of specific behavioral instruction. The subjects

in the discussion group were mot provided with the opportunity to observe the
trainors model appropriste responses, nor did they, role-play’sad rehearse the

new skills. fqedback on and specific

woere not employed. The' included in of training

materials and subjects' reports and comments on personal experiences relsted to

the sion themes. Tralners

and subjects offered suggestions for alternative

to problein situatl m c was assigned.
Control Group. The no-treatment control group received only the pre-treatment

aiid post-treatment ment battery. They had no therapist contact during

[ the six-week training period.

v e s

—




RBSULTS
Reliability )
The of the ratings was by
the Pearson Product Moment for the

ratings of the two judges for each of the six dependent behavioral messures of
= ‘sssertiveness (See Table 1). The interobserver reliability is acceptable for all

-but two of the dependent measures. Ratings of loudne:

of voice and intonation

of volte had low reliability This suggests that

variaice among groups for these two measures could be a function of observer’

error j thus, valid inferences relating to these two measures cannot be made. ~ *
s

. Botween Group Comp

measures for the thres groups, both pre- and post-trestment. Anslysed. of

were to d ine if diffe oxisted among the grot*t

on these six measures; p The s scores

sorved s the covariste. The results, presented in Table 3, indicate that contrary
.

to expectation, the trestment groups were not differsnt from each other snd

neithor was di from the no group on sny of the six

dependent mearures. The complete summary tables of the anslyses of
covarlance are presented In Appendix F.

2=

Table 2 provides the means and standard deviations of the six dependent
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TABLE 1 ;
i
of Ratings i
Depndent Measures * r
Response Latency .82 ]
Duration of Response / 91
Eye Contact 78
Voice Londness .64 |
Voice Intonation ., .59
Assertiveness Content 80
. ~
4 j
N & . /
Lo ' N
b
—_, e




= . TABLE 2
N
. |
Means and Standard Deviations of Dependent Moasures
. Pre- and Post-Treatment
/ Assertiveness Discussion ) Control
. Group? Group Group
Dopendent Measures Pro  Post Pre  Post ' . Pre  Post
Response Latency!  Msan a1 L1er 31 .59 a3 87
s.D. a4 .58 .34 .37 19 526
Response Duration!  Mean  5.89 3% 543 44 407 aa2e
, SD. 156 17e fea Lse .38 .49
Eye Contact? 224 138 196 i 222 135
s.D. .30 .53 .34 .59 .61 .05
Voice Loudaess® Mesn  3.05  3.99% 311 4l7r 8.0 4.0
. s.D. 07 a1 31 .58 0 48
Volce Intonation® Mesn  3.03 2100 3.0 186+ 298 193¢
.
s.D. .19 .26 .39 a7 .18 .36
i 2
_Assedtive Cantent Mean 250 3459 235, 3.08 242 3.1
: 40

s.D. .39 39 e .20 a9

1 - measured in seconds .

3 - moasured on a 5-point rating scale (rating of 1 = minimum response for eye c

'y and voice intonation ; and maximum response for voice loudness and sssertive
,’ content)

* - pro/post-treatment comparisonsi t has p < .05 .
*% _ pre/post-treatment comparisonsj t has p < .01




TABLE 3

Analysis of Covarlance of Dependent Measures

Sourée of Adjusted  Adjusted )
Variation $8:X af Ms P Significance
Response Latency
Between Groups 20.756 2 10378 1.579 Ns
Within Group 52.586 8 6.573
|Total * 73.342 10/
Responte Duration '
Between Groups 6.018 2 3.009 2944, NS’
Within Group 8176 8 1032
+ Total 14.194 10
Eye Contact,
- Between Groups 471 2 . -236 1.049 Ns
Within Grogp 1.801 8 235
Total 2.372 10 %
Between Groups .05 2 o3 118 Ns
Within Group 1698 8 a12
Total 1.748 10
. Las
Voice Intonation E
Between Groups 181 2 .066 398 Ns
Within Group 1.328 8 .166
1.45%, 10
Between Groups 24 3. 121 1285 - NS
Within Group 787 8 .098
Total . i 1.037 10
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