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ABSTRACT.
The wzpuse of tius stu&y wias mo—fnl’i- first, to mvemgste
the nature and pntentlal effects: of high school psychology, ‘as taight
to. seqamlary s:hnal students In the uni:ed States, and, secnndly, to M
experimentally assess the main effec:s of & six-veek hiigh school
psychology’ course on’student’ ulf—perceptinn and Tocus -of control,

A preliminury may, vss. condycted by visits to twiaty, selected

high schiols in the eastera United Stafes. memm vere :ondncted

with teachers und .self-1 zports‘cbtsmed frw students who were

pnrcicipatlng in high school psychology courses. The Central these

“‘emerging from: ghis data 'indicated . that gucn courses have a positive’ N

effect on student. level of self-knovledge and self-directednessy

Jased on'the findings of this snvemga‘:inn an expmm/ental

study vas conducted with'a cms ©of Grade X students at a secondary

- school ' St. John's, Newfoundland They were taught a six-week

“psychology course and adminietered pre and post outcome’ measurels of

self-percéption and self: using the Temessee Self~Concept

Scale and Rotter's Internal-Extefnal Locus u(’ Control Scale. The same
measures wez:; administered to a cgrmpurnble Grade' X class which served
as a control group.

#n analysis of covariaice with pre-scores ‘treated as-co-
variates resulted in no significant ‘dffercnces’ between the experi-
nental and control grows on elther outcome neasure. These findings
Jare discussed vith consideration of their implications and suggestions

for sublsequent research.




The wxiter

The writer 45 also mdeb:ea to Brother A F. Brelman, fomer

of thé Cath ie Schocl Board of st) Jahn; ,xgho., -

: - N v -
e Q, . &, * 2 e ‘ ® 2 . B
$ e R & g el
. -« ¥ i ¥
) » v © ) Y
vl
- L
R E .
i1 3
& ’ : - & Pog
i o




Wstucz .

vAcknmL\:dgnnts S

uuof:-un s o S G R e s

" APPENDIX A:* High School Psychology’ Lesson Plans -

>~ . .Preliminary Inmtl;utinn §
tudy

Sumay . os o
. . Cénclustons = v

y Racommendstions Eor Further- Stjdy
BIBLIOGRAPHY ... . . i .

INTRODUCTION . i) %\ s

suumen: ni Purpose | . .
Rationa s Tefus o

.t X
2. mworm‘mnl.mmn

+ .. - Experimental S <
. -Pﬂnr. ey - et
Nlign Ly et
Inscnmf_nmcion A .
Procedure . .. ol

4 - lef.tltﬂml o e eie ale

{ I X
IEL\‘LIS mnxscussm | B

Preliminary Study .
., Experimental Study . .. .
Mlcuslm CRETEN

APPENDIX B:  Américan Students' Self-Reports on the

Effects of High School Psychology

W




* LIST. OF TABLES *

)
T . Page
ke ‘- \ 1. Grade point rethies) prntabt mamas un& st
; . deviations for locus 23 contol sad Temessee
i - vl Self—cnncept Scale! o Experimental and | i N
; T« Comtrol, Groups. o By 5 e wt s 4.
3 2. ‘Means) standard déviations, for Lccul Of Contfol K : T
e and finessee Salf—com:e'pt obr_aim;d on pnsttest . R
-‘-' for experimencnl and -control gronps Sy ;_ss'b
X iAnalysis'of ‘covariance of posttest ‘scores for Locus S 3
o3 L7 of coitrel with pretest. scctas op ihe Locus of :
' “Contiol as covariate.. ... . . N ;»: 56
v b _An%:usﬁ‘og civirtdnta £oi posctist scores 1908 T S

with TSCS pretest scores as covariate .. . . . .




| CHAPTER i‘\ :

| oot 3 i i -
. Faie's INTRODUCTION,
*,

p bt : : Stareiint &f Purpose © - ; .

LA WP « Th:Ls thesis cnnslsts of two, complementary studiés: - (1)'a

descripcive study ‘of thé nature and effeqts of psychology as taught:, ;m &

teaching a six veek high school psycho}.ogy course to a ) Grade X class

i

’ : sécondary schonls, and (2) an experiaéntal study of the effects of
|

I

of high school s(udEIlts in St. Jnhn s, Newfuundland.
v The first ‘ component of the thes1s deals wlthvan hw‘estigution

into high' school psychology as taughr. in' the United Sta[es. The major *

thirust of . this research was fo deteruing - the philosophy behind

Bt
Y

peyétology courses® 1nU s high schools:
(1) What constitutes the curricula,

Qqes:tms of 1nt;exzst wete:
1 foz psychulugy

'unal ip and’

courses as :m.gh: 1n selec:ed secondary schools fn the \eas:ern United

States"as reﬂz:ted by r.he related course rﬁnterials and(as repnxted by

teachers of "sich courses?"and (i1), How do s:udem\s in. such courses
" More opécitically, What
Y

% : L eritiedlly evaluate, their course experiences?

are the' important. outcomes uhich they tepe!t7

As concrasted with the above q\lalitnti.ve nethod ‘of reseurch ‘the,

second éomponent of the, Ehesth emplayed the quanntacive mel:hod ui an
can

experlmen:al atudy The 'hroad research. question .'Addtessed wvas!

et sel-knowledge be “taught" " to addlescents through. the medium of high
ed that (1) adol ents ¥

school psychology’ Specifically it .was

= :augh( a course in high school psy:hology will show & stronger belief

PR |
Er o if
|
|




.:"or chance, ss:compared  with adolescents ot taught the course, and (2)

that 1ifé's events are brought’

" adolescents taught a course in bigh school psycholagy will shov a . /

greater diproveneit, 1 ldf—wm‘_ept, as co-pam with adolescents not /
N\

Ayb

iR P m:imu ) ’

taught the course. R :

| This ratichale begins with an uq:llnacian of why Tesearch on
f
high school peychology 1y the United States, (which com-pzises the ﬂm

ment of this thesYs) vas mdereakei, Xt thet exsfnes;yarlous

areas i'n which. it pshodl; psychulogy—sncluu- of Lts poteritial n;’

enh.nce seli-lmowlnga-—cnuld possibly help today's adolescent in m v

re.lrtlnnshlp with hinself 7 $ v The! aof

is }r.hzn addressed in te: f its mergencz as the central. theme of  the

descriptive data and subsequent focal poln[ of-an experimental study.

bout ‘by. delf-control rather than lick’

By bl
“The preéliminary investigation into high school psychology in the
: PR .

. United States had its origin and motivation in the writer's own experi-

ence.” This can be briefly described as follows.

Rather "late in life a real need surfaced to acquire self-

knowledge.  Prelininary reading and reflection suggested that self-

(or self. 1 the terms are could

: be acquired through :m‘ study of psychology. And so'in 1973, at the

age-of 51,-vhen ,. the writet entered

Hemﬂrial llniveraity of Newfoundland as a fulI time studﬂ\t, and majored v

in psycholngy

. i Y .




The resulté in terns of self-know] Were' ‘beyond s

‘e"}en though' the p‘syc'hology courses were :’mgh‘c'p objeétive science,

atha: that 25 a mems £ gel-inderatonitng. ;' % - et

This ex‘perien::e led to- the’ beli&f! that Lhemns: iundamental and u

re].evsnl: knwledge which can be "taught" ldclescmts today is:a’

K of e , an of the motivation behind

their own behaviour, .

A search-of the literatute followed. ' This .revealed that

e AR rysthblogy had been taught in-United States high schools forimany years. 5

-1+ Moreover, it was" taight, not as objective. science like physics

or chemlscly, but a8 salf-knnwlsdge (Sr.ahl. 1977; Her:shey & Lugo, .1970;
¥ i gt g, K
L Grace, Nicholson & LlPsill’.. 1975) o - B

LR L Im Stnhl'a 1977 Atudy, for. example, high'school psychology

teachers ‘in Mississippi were asked to indicate the three most-prefetred )

objentives for a psycholngy course fom a ligt of twelie, . Of the’ thirty—
four uspandencs who answeted this question, - thirty-tuo’ selec:ﬁL the
Jobjective, "To help SEndeads betl:er understand themselves as iivid-
uals," as firt. clofce. = = ¢ g )

%
[ “In high “school psychology thén, the emphasis is on" the practical

n ‘application of ‘the principles of psychology to-the Student's ovn Yt
& . This ralsesthe ‘question of the relevance'of hish schiool education. to

life as: experienced by present day adolescents. In Ps cholo

“Changing World; Evens. and Swieh (1570) describe the stulent. unreq
the 1960s. American colleje stulents demnded tiat educatdon be :
reman': tolife ‘in the mdern’ world. _Newfoundiend patents' shire
. this. cm"xcer;x‘. A study by Thomas Grace (1972) aurveyed p:rﬂentsl atei- .

tudes regarding the existing state of education within the schools




under the Romn Catholic, School:Board ‘Gf §t. John's.® frace stated:

The predominant curriculum concern’ of parenfs appears to
center around. the relevancy. of the curriculus to the' = %
student 8 Euture 1ife situation. (p.}l 7) il

v g 0 cos e The quesl:im\ of zmvancy siay " have béen behind the 'buxgeoning .

< enrcllment figures which. Ennoweﬂ high school psychology course uifer-

ings in the United States. Engle and Snelgrove (1979) estimate :hat:

~ betveen ’500 ,000 an$ 750 5000 sr_udents wexe regisr_axed in ptecallege

psyr_)wlugy coursés in the 0.5. fn1979. is contrasts with abost

- 150,000 such students in the early 1960s; ‘Aolescents ay be attracted

by “the 1ife- lppra.lcl\ istic'of “Jidgh school »p‘ychniogy

as indicate

" the tltles o Gone reprosemtatiive tant ho'ghp szchvloﬂ

s for Living - (Furef.‘and et a’ 1977) Usiing Psxchologz P:incigles of gt

'Behaviour_end You'r Life (Holland ' TarLov, 1980); Your Self : i Intre:
= S R PP >
\ dibetton to Psychology (Gruce, Nicholson & Lipsit
| ~
¢ ‘

Psxcholog_ Hershey. ; Lugn, 1970) - ; <

‘\jl 976); :Lving

The pmml.se of seli-nowledge’ and help. in datly Iiying vhich -’

these titles suggest fust be examined 15y the light-of toples; eo\vered in

* ;
a typical _»- Logy course, is with

pmcess‘e' Such.as Lelrning (:onditioning), thinking, feeling, which ga
on umun the self and, ﬂnd outward erpressinn in human (o inhuan) hehnv—
tout. Tamofar as’ ¢hi ndolescent hecomes avare of how these processes

. operate uniiquely within him, he-is sdtd fo acquire self- -knowledge, | that

is, Knowledge of the motivation behind ‘his own behaviour. In Freudian

terms, unconsclous mtivation becones consclous (dface, Meholion &
Lipsitt, 1976), and the potential for self-control is increased.
£ “. 4.° . The necessity of Zself: control seems especially urgent :aday

Vi adslescents ave to withstand the nariipulative aspects of® ‘modern,




,ufe.' In 36 ond: Fr Sdoin and_Diide: (Skinner, 1972), a best seller

‘T the writet? &'view thi 1o Dot only’ the

pover of learning theory but " also. gnes beyond freedon and digitey fa

. 4c-tovards’ twards humnn slnvery‘ nweve:, 1es€ the ‘baby, be thrown ou; with

 hunan’ knowledge 5

However, the vurpese of high s-:hm:l psyclmlugy 48

(H&tsun, W77y | The more an-

of ‘the

h bshind her ‘setdons, i 1égs nsictabts s\m iy be o’ manipulation by
)\

othe:s, whether the. prw.‘lsa ”t:e tﬁ?e’msbpi £ 3.

Lifestyle of the.1v beer advestisements.
The fand pulitive aspects of. . modern Life are very appsrent by

the u&vexmmg industty‘ Th1s theme. {s devaluped at length in che

high h book* Your Self: An ¢

to X (Gm:e

etall, 1976).  The authors explata how mouvmmal reséarch becama

idporcant if hdvextising in.thé 1940s and 1950s. Ps’ychqlngists prmm s
motivation, perception, ‘and Tearning; ‘at the gnnscimu and mwnscioua

levds to gaim knovledga of the consumer! 8, be}uviour

_Kdvertisers se = ©

“this kn o

- d televiston

one of the U.S. © netOTE siciiation comedies could cost $120, o000 B I s
(Newsweek, Jnnuary 14,

1980) H advert:lsins must be wotktng.
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& s teaee o the wavertiaing: tidustrsatrwih nedy
forms of - perauaston——are not addressed to ‘the rational side Of humad
nature. T}zappeal is to the emotions: It is the emotional devalnp— \
nent of the s:,udan_é which hes dargely been lost sight of in education.
. In this regerd, Ednund Jacobsen, " meaicn Skt i payenolos
gist, who has'spent.a lifetime of research F emotion, makes this

sttiking statemn

Edotdon s ot only béing "moved" physiolngix:all ‘Emotion
*1s the- framework in which man’apprehends realit;
Untﬂ we understand this, we have failed to campreHend the’

role of emozian. (Jacobsen, 1967, p. 125)

e JAcnbsen ¢ thesis 1s accepeed, 1t follous that edication
;\a\us to"prepare the?tudent for the’ real world, insofar as affective
xeam\mg 1o, émited from the curriculum

A ritionale. for, a study of the effects of high schosl peychology
o -adolescents can Find its basis in the possibility it holds out for

seﬁtﬁzno\lledge énd sglf-control. However, behaviour is & fyrictfon

both of the self and the snvironmental situation (Rotter, 19543 Mischel,

3965) atly e to the, adol 5/ f.che 1980s it is|

* necessary to éxamine the environment in which they are imnérsed.

If ‘there is any single phenomenon which has burst in upon the

human: tonscloustess; in tecent years it 1s an avareress o meiararat
ing rate of change, or evulu(inn,:aking place e world. - Accelerat-
ing evolution on the outside (}’“K-x the electr,amc Xevnluticn) can *
affect the, ir’\dividual , within,as described ‘by &lvin Toffler (1970) in
his well known book F\.\ture S)lock, B % . |
« . . for the speed Up of change is a psychelog);al tirtera as
_well.: Although it has been alwost totally ignored by psychology, | :
the rising raté of change in the world around us disturbs our- N

.intter equilibriun altering the very way we experience life:
Acceleration: ‘ithout translates info acceleration within. (. 32)




the enviz affects the vithin) is further o
by the scientist-philosopher-theologian Teillard de Chardin (1959).

The latter's thesis extends the Darwinian theory of evolution into o i
the future.  Briefly stated, his central 1aka is that the "within-of- '

[
i
° i ¢ i
b s 7
.
This theme of Toffler's (i.e., that acceleration of change in *
i
}
|
things" is beconmhm manifest as man and his world continue to i

evolve (devalup). The "within-of-things" is :on:eived of as a upir.ltual

reality (e.g., the énergy of credtive thought) which|is' transforming

san:and the material universe. This transformation is accomplished 2 e
through & shift in evolution'from' the blologieal to the spiritualplane.,

" Tt 1s into this uela!rum of change which the modern adolescent v 2
plunges as he moves away from pérestal- doglamed, duto the adult ozt / i

If he.believes the "Jlocqé of control"” of ‘his behaviour (Rotrer, 1966)
s to be found in the - external environment, rather than vmu.n the
adolescent may get caught up in the swirl of change and lose all sense.

of his own identity. "Atcording to Erikson the core conflict of adoles

cence is identity versus identity 4iffusion " (Bnrtn:kl 1976, p- 97). = .

Adjusting to a rapidly changing environment presents a unique
challenge'to the modern adolescent.’ This problem of adjustment is T /
addressed by Calhoun and Acocella (1978).  Although these authors' i

text, Psychology of Adjustment ‘and Human Relationships, is directed to . i I

£irst and second year college ‘scudents, 1ts purpose, as ‘stated below; 1
1s much the.same as high school plynhology. . E : A S Y

To teach atuden:s 1), what psychologists have learned about -
‘human behavior, and 2) how to use this knowledge to evalu- ‘ P
. ate 'and-(if they so' chose) to change their own attitudes -
© . and behavior. e 0.

* Calhoun and Acocella define adjustment’ as: i .

The individual's interaction with self, others and the world.
@) That is what we mean by "adjustment” - the individuals way




of ‘influencing, and being influenced by these factors.:(p. vi).
These.authors deal with the first factor) the Self, in'terms
OF (2) ‘the self-what it 1s and fow to ssalyak ALy (5).the peldchnessty
and () seifecontrol. It is these three constructs which form the sastse
for the second comyonent of this thesis--the experimental study with

Newfoundland: students. : b o -

The prelininary inyestigation in the United States was motivated
by a réluctance to rely exclusively on the literature as a source of
information on high Schosl psyoology. - & prime concérn vas to, leatn how’

" American adolescents and teachers felt about psychology as an e
Sibthce, pidtstuadhls apply -the Knowledge gained to their own lives;
£ob lexmplel : ]
The experimental Study, on the other hand, had its,origin fron
| the déseriptive data of the.prelininaty investigatiqn: American"séuden‘zs
indicated that self-knowledge was an 1mportant Sutcoie of Hiigh school
psyehology, confirming Seai! 5. (1977) study shich showed that high® school

g

teachers self-ind as the primary objec-

tive of their com:;ef The fouawmg coments are indicsr.ive of students’
vieupumts.
\ 1If you come’to think about it psychol}}\ts one of the most
Important subjects that 'a high school atilent, conld engage

. . . What's more important than teachin Students about

m_emselves'.l In my opinion, othing.

(Tom, Grade X1T) | , -

In' the United Sta:es,_psycholeY is and has been
contributof to ‘the educational and emotional awareness
school students. . Introductory psychology, as. taught in the. U,
at the high schodl level, gives the student'an opportunity to
learn the basis of human nature and ‘human drives, and enables
the: student’ to apply

In these liber:
adolescents need a
responses. provid
1.nd1vidualicy and guidelines £oxmoral ag: ethical standards.

1ph

7
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. 7 X .
The' phenomenon of self-knowledge (or self-cognition) appears to

“be at the very core of ‘the.humah. personality. This is the position taken

by Karol Wojtyla, one of the leading philosophérs and theologians of ‘our

In an analysis of Wojtyla's thought; Andtew Woznicki of the Uni-
1

time.
versity of San Fré;xcisca, states:
fete- cbgmitiom® hensas thewvery domesof mapy asia Vpeiaanss
aci . consists essentially in reflection. . . !
(Woznicki, 1980, p. 14)

The purpose ‘of the high school psychology course, which is the
independent vatisble in the present éxperimental study, was tohavh .
adaleacents’ refiect on their own beiaviour. Theoretically his would
tesult fn enhanced. self—cngnitim or self-knovledge.

In assessing the results of the course, it was hypa:hesized chat
self-knowledge would manifest ifself i two areas of the adolescent pir-
‘sonality--self-control and self-concept.

This hypothesis is supported by the data from the preltatrary *

investigation. ' The following American student's comments indicates '

that 'self-knowledgé can lead to self?mL
. ... I have found some interestifig ‘things about myself; why - -
I act the way I do for example. And in a few instances when
that behaviour was detrimental I was able to recognize and
correct or modify my behavior,

(Ly’nn,"crgde XI)

The hypothesis that high school psychology can affect the
adolescent's self-c.;ncepc is also supported by data from. the pre-
“The folluwingé:\o)l_milen: impli(;s a change in :self-

e . TR

llminaryainvestigation.

concep:

One Teains (from high schoal psychology) many new things that
can help them in their day-to-day life. ' One can feel more at ease
with society knowing that they ate not abnormal and understanding’
those who, are. They feel more confident with themselves and wigh

others, thus meking their life a litcle easier and becter.
§ (Belinda, Grade XII)




' 3~

~ . . ; y 10
It is plausible to suggest that an_increase in self-knowledge
could affect the self-concept. ‘A negative self-coricépt is generally
a of the ad stage of e , 19%6),
alsonew n about to Calhbun -and Acocella

(1978); can change a negative self-concept..
The broad research. question addressed in this study is:  Can
self-knowledge betaught to adolescents through the medium of a high

- school psychology course? The ‘apparent:paradox in this research’ ques—

tion--that is, the idea 3f "teaching" self-knowledge--unravels if the
word "teach" is-understood in its demotive (dictionary) sense.
The dictionary definition of "teach" is "to make £o know hoi;

£o show how; hence to tratn oF acciston to. séme, action.” It fs in this

sense that self-knwledge may be taught, .
. »
¥ Students may ''be made to know how" to acquire self-knuuledge‘ ’

3 how people think; how people value;

They may be "shown how" :people Tiste
how penple s emotions’ motxvate‘ etc. (see course centent Appendix A)
By applying this knowledgé to her own individual experidhce the student
may learn: how she Listens; how she thinks; how she vilues; r_muﬁ
emotfons motivate her, etc., which is what self-knowledge is. It fol-
lowp” Erom:whiat has beder haid Ehat fo seash Blgh schsol eycheloay: s not
e, € ‘a1 kusttis SUBTO E EL eurELE - T subject is already
in the classroom, that is, the. student studies himself. Lo
) As"educa:oré become aware of students' need -for knowledge in
the affective as uell as.the cognitive dongin, more programs which
. attend 'to this. aspect: of human develnpmm\c are being introduced.

But a paucity of \re exists in this con ively.new area
¢

of education, as pofnted out by Nedvey and Smith (1978) in a reviey of

extsting stulfes. ‘These authors, in referring to ‘studies of the Humat <"




i

®eveloprent Progran (Besgpll & Palomares, 1970), state that the only

conclusion to be drawn is that long use ‘of

materials can improve stullents’ self-concepts and .:gmms towards

school. However, in gene;

, the experimental studies reviewed showed
+ mixed and inconclusive fesults.

Another approach to affective educition has been termed "Values
Education" (Raths, Harmin & Sinon, 1966). . Students are given life

problems 'to solve, which require reflection on their values as a basis

for decision making. However, here, as in all'areas of the affective

donain,. assesshent of résults presents.a thorny problem. Handy (1970)
“'The, present -study, dealing as it'doés with the effects of a .
“high school psychology course, covers mot only-thé:affective aspect o
:he adolescent's pmomucy but also the cognitive. In this respect
"1t is similar to PConfluent Education” as developed by Brows. (1971):

Both and

elements in the learning process. However, Brown makes no referemce to
empirical studies in support of his sppmaLh‘

Whether or not the effe: of

Teceives by the ‘ “method, it seems

Here to stay.  According to Ivey (1977)," the tiovement ‘towards "psycho-

education” 4s too’ puwarful and effective to igtore. - Counsellors are
moving into the. clnnroom and teaching atudinte to Yo compe:en: in their
zehtianships wi:h themselvqs and ‘others. . I’nis means taking a more.
‘active sr..mr:e, with r.he nbject of prevenr.ing problems before they occur:.

“Since the purpose “of the pmae_n; study is to determime if self—

* reports’that little progress had been ‘made in the measurement of values.

knowledgh can he taught to adol@scents through the medium of high school




. . 12
it. raises the Why teach self-

knowledge’ - "
An-answer 15 given in the following quotation taken from the

r.aacher s.manual of & high school psychology text book:

Fron the earliest times'human beings have attgmpted to fathon
the mystery of thelr own being. -Philosophers and poets have
agreed that self-understanding is essential if individials

ever hope to achifeve control over ‘their own destinies.
(Engle & Snelgrove, 1979, 2 1

5 The same aduonition, ‘expressed more succinctly, 15 inacribed
i btis Sahob1 wpe aE. che entrance to Ronéalil High School in ?

fvondals, Nefoundland. “mhe inscription reads: "Nuscixe te Tpsum, "

"Know Thyself i
There 'is nothing new in ‘thiis,bf cuurse,»Souar,es said it over

s 2,000 years agos

1
i
{




CEAPTER 2

" Revim DFRELATED 'LITERATURE + =~ ' ° e e
R Sl : il |

This re'vieu is sub -divided into two areas. It deals first with

the Iiterature on high school psyclioldgy in ‘the Unitéd $tates; where.

‘psychology has mushroomed as a’ curriculun subject, es’peciauy sirice ‘the.

1960s. * This is folloved by a Feview.5f additional frograms ‘i psych -
16g1cal aducation appéaring inder various. names, taggther with Felated,

research Studies.”

Dr. T,L. Engle, Professor Emeritus uf Psycholngy at ' Indiana

U?,lverslty at_Fort Vayne, is fonsidered the desiy of high school

psychnlogy 111 the United |States; he has been promting the teaching of.

_psychology in fiigh schools for many years (Engle & Smelgrove; 1979).

In outlining its early history, Bigle points out fhat it was 'nét"

e late' 13005 (hat psychology became a scien:iﬂe disctpline in -

and high schocls in'the United States. L Syt P oy "

In 1539, two textbcoks for seznndary schuuls ‘were' published.

One had the title Elemem:sg Pszchologx or the First Princigles of

Mental and Moral .Science for High Numnl zmrl Other Secandux échunls W 4

and for Private Reading) by Daniel Putnam (Engle, 1967b). ‘At the AW

* of the century, psychology was offered in lowa as. a: "professional” >

course for students who intended to teach e1‘em‘en:a:y grades, after o "L 1L E

"pleting hi.g‘h school, ‘and ip 1910 it was included in the! curx‘icul\n!\ crf

Kansas City schools. - A U.S. Office of Education S\I'rvey in;1933- 34 &

indicated p‘sy:hu.lngy'was being offered in some schools - in Pt least 15




"‘; ; o states. :Iu-lsas," the Ameiican Psycl‘iulagic‘al Association in Washington,” PR
e becama interested in the grcmch of high. snhobl _psychdlogy ai " ' %
g A forned a special comnittee’ to munitar 1¢s, progress (kasschay ' i
: Wertheiner, 1974). ; g P N

y |
: Enrollpgnt in the'1940s gathered monentum. Figures published

- . in the 1948-49 Blennial Survey of Educstion showed that 50,000 students
g B 5

o were, i, €aking high school psychology; this compares with 12,0000t the

: bsginning Of the century, vhen peychology. wag: desighated as r sépatate

l:purse (Stahl & Casteel 1n H. Fisher, ed., 1974)

But 1t was not nnl:il +the 1950s that' em‘nllment accelerated

A B 'rapiéuy. Whereas 'in 1950 psychology was offered i1, 082 high schoals,

+a decade later 2, 362 s:hools were offering the course, and the number

‘ o ‘studentg had risen £xom 50, ooo in 1945-49 to, nedrly 150,000; an
1 e i
tneredse of ‘app ZDO‘per cent (Johnson, updated ).

ThE 19603 showed a fuzther dcceleration of ‘the growth pattern,

R . . vhich chafactérized ‘the 19505 . The American.Psychological Association.
f S Ny vl had a1 cumpx_1e§ of 1,700:knoyn. teachers of high school psychology
(U30)" under the auspices of its Division II; set up to deal exclusively _ 7
. with the teaching of paychology. " Lists of Filas and a'récomnénded list

W .- of readings for high schéol students were prepared, together with a

.'cq_tslngus’ of selling 1 is,. and a partly
amotatéd bibLicktaphy for teachers and students.  These materials
vere nade avallibie, fise of chirge, to any. high school teacher: of
paychology (Kasschau & Wertheiner, 1974).

In iqm, a0’ entire issue of Journal of Seliool Psychology vas
densted to précollege psychiology. - An article by Noland (1967) sun-

narized thé results of a survey of schopl paychologists ‘and counselors.

This article reported that (a) over 90 per’ cent of the respondents




favoured tuchln' psychology at the Mgh school level; (b) I:he great
il mejority 8"

" personal cau.u: or a’com-
‘_ \ bination of scientific and practical conmtent, but 95 per cent rejected
'\ Qan “scientifi & of ; and [(c) ‘almost
\ ,‘ flvoured state cer ion of high school
\‘ * psychology l:eachen (Rasschau & Werthéfmer, 1974). .|

" As high lcl\nol psychology was "growing up," psychology itself
2 . ] >
|

vas spreading out to a much vider reading audlence. evidended
by the popular appeal of such Vest | seuen as 1'm OK “\Yol're 0K (Harris, . ¢

A 1969), and Love ard W11} by the existen:inl psycholngl

Rotio May
(1974). In 1967, the magazine Psychology me appeared;. articles ‘fron
this magazine are used by many teachers in their classes as supplementary

B J material. . Thla mglzine continues to £10u:isl| to the present date.

A5 the teaching of psychology in high schools burgeoned, more

| funds were forthcoming for various projects. 'The' American Psychological

 Association (APA) partictpated e Xn)terdh.b!vv[lmry behavioral S
science conference in 1967, in Williamsburg, Virginta,- funded by ‘the
National Science Foundation. One of the Fecomendations From s’

| conference was that courses in behavioral, science pe developed for che

| . upper middle school.and/or lower high scligol grades. If December,

‘ 1969, with funds from.the U.S. Office o Education, the APA s’

| * 5 tngetiler a group of its ex-Presidents, who ‘prepared a s[‘at:mf.nt un

' “Psychology- in the xducm,nnal Venture" (Kasschau & Wertheimer, 197#)’
~ : . In 1969 also, Geo:ge Hiller, then President of the American ,

| Psyctiological Anacl.n:ion, nade.‘sn_unysual ‘sidress G that hody. .
Fiatad ot déaling with zh;axy. as ‘was’the culr.nm, Miller took as his

l:hm "Bsychology as a Means of Promoting auun uufne."

‘The thrust




= 16

his remarks (whicheqre certainly applicable to high school psychology)

I
B

apparen: from the following quatatinn

1

g7 must be practiced by logists. . . T
Our:'ze onsibili:y is less .to assume the role of experts a.nd . ’
try to/apply psychology ourselves, than to give it away to the E
peoplé who/really.need it--and that includes everyone. The G

practice gf valid paychology by nonpsychologists will

. 1nev1tah/l/y change people's conception of.themselves and what
they 7x lo. (Annual Editions Readings in Psychology " '72-'73
y PR-.3,/4) % .

S
y 1972, the number of high &chools.in the United stites 1n

" which sychclogy was. taughft had risen to 6,870.. This cb mpares. ‘with

12,382 snhools in ;1960

survey condunted in Florida secondary ‘schools’
: by scahl and Casteal (1 73) stated’ that psycholngy continues to be one

f the Fastenr ‘wedeitg chao.l offerings_in the history of Florida educa-.

/975l the numbér of high sqhmﬂ ‘psychology teachers

stood at 11,46

vs. 7,400 in 1969. Nineteen hundred and seventy~-four

sav the beginﬁng ofa five-yeat Human Behavior Gurriculum Project “for

g sShoale sponidorad by the Aiettean Peyeholofiosl Hssoctation and

funded at fhat time by Ehe National §cience Foundation.' Tem curticulum

% 13, * ‘modules (:wu» to’ thfee-week 1earn1ng tinits) were developed by curriculum

plannets for high schahL students. ‘Stahl and Casteel (1973) made a
sumary of several surveys covering différent aspects of precollege

“psychology in the'United States. The most important facts and

characteristics on-which they found fairly common agreement were:
e

1

. . Student enrcllment and npmbers of schools offeling the
. courses are rapidly increasing: .
; 2. Studénts andteachers see the course.as being. valuable.
. 3. There fs a (perceived) need for psyctiology courses in the
currdculun, .
I

Courses are very popular among. students: . o
5., Courses are offered in all fifty. states., A




¥ » o
: \ i g .
6. Courses ara\mnat oftén one semester in length. N
7. Courses are offered as an eleagive more often than as a
A required sibject, ’
8.. " Courses’are.more likely to be offered in'schools with over
300 students.
9.. Courses are most frequently opered to_ Grades 11 and 12.
10. Girls ate more likely to take the course than boys.
“11. . Whites are more: likely to enroll in the course ‘than blacks.
12, The course is offered most often in’urban school. settings. ’,
13. Personal adjustment and mental hygiene are the two most
often gtated objectives of the course.
14. Courses are usually assigned social studies credit.
.15, Teachers are predominantly certified in social studies. .
16. Teachérs develop and use a great deal of matérials such
as ‘popular ‘magazines to supplement their courses.
17. . The T. Engle and Louis Snelgrove textbook, Psychology:

Its Principles and Applications, is' the most popular text,
18. Psyc!wlagy 18 ot required -1 state. for- graduation ]

19. “More schools would offer Eia bhuoa ¢ properly. trained, -
" teachiers vere available. - (pp. 27-28) .

"' The latest enrollment,figures to be found in the 11terstkia

, ave. given by Engle and Snelgrove.(1979). .They estinaté between half

a-million and three-quarters of a million students were earolled in
precollege péychology-courses. in the United States in 1979, This is
in contrast to only about 150,000 such students in the -early 1960s.

In the course of this histariq,sl review teference bas béen”
nade to various. surveys of high school pgychology. Perhapg a good way
of indicating recent trends would be to take a look at ong such survey

‘tn‘detail—The Status of Pre—Cauege Psychology in Mise: and

Florida: A Compatative Report (1977)%:.This repoxt, by Robert Stahl

of the Institute for Development of Human Resources, Univérsity of

Florida, gives Tesults of a ‘survey of secondary school éeschers and
“students 1n the Stete of Hississippt. ‘He compared, ‘this da:a vitha
simtlar Teport compiled carlier,on the State of Florida. The followiig
covers. :he Mississippi. study, with Internitent veferencs fo. the

. ‘Florida data.

Lo
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