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With iDaeasiog soc:ieul empbasis OIl. global awamas. new prognms. in the fonn of

global education. ~ beiDa: dcsigDcd aDd implememed in the auricuJum of IZWl)'

pubijc sdJools. The "* of die leaCber in this process is pivotal. This res.eard1.

utili:tiDg a case stUdies approach. was desig:Ded 10 illwniaale the implemematioo by

two teaeben of a &lobal education curriculum..

The stUdy posed three questions as the basis for the research: 1) What are the

teachers' definitions of global education? 2) How did the teachers reach these

personalized defmiUons? and 3) How do perceptions of global education affect their

curricular and insauctioaal cboices aDd subseqlIent.Iy tbeir classroom actioas?

Methodology for tbe study was gWdcd by a symbolic: id:erxtionaI pcnpcctive; DOt

only was tbe goal 10 observe leaCbcrs' actioos in specific cases. it was aLso 10

UDdcrstmd how tbese actioas evolval in relation to the specific conren. Data was

colJeded from two high school tcaebm; of pobaI~y tbrnu&h iD-depdl

interViews. classroom. observatioas. aDd amlysis of relalcd docurDedls.

Analysis of die daIa indicaIcd that tbese two ICllCbm were iDflueftced by a munber of

factors wbeD impkmeDtiDa me curriculum for me counc:. Their pete:eptioDs of global

education along with Ofber coocum:m factOrs implIcu:d 00 tbeir CWTicuJar aDd

instructional choices. 1beIc ocbcr ioflum::es iDtJudect availability of I'CSOUrces.



teachers' professioaal career saps, studem cbaracteristics. personal. goals for lbe

course, IDd personal attilUdes IDd beliefs. Although both tea<:bcn were prcsemed with

lbe same curriculum aDd both shand some common cbaracteristics (such as career

stage and school CODle,") lbese factors W1um:::ed cacb acber in different ways. In

lbe CDll. me i:J:D:pIemeftla of me curricuhan for this global education course differed

IfUody between tbese two teaeben reinforciDg the D'tioD tbal~ are curriculum

ageplS, in&ctpretioa aDd rt:COD:5UUCtitt that curric:uJum based on datif persooal and

classroomconlCXl.
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CHAPTER 1

INTRODUCl1ON

IlacqnIaDd For Study

IU we Dear tbe ead of the twtrbedl oeDlUlY. we ba\'e come to the raJiulioIl that ow­

world is in a swe of crisis with "debumaDiziD& poverty. collapsing ecotoa:icaI

systemS, and. deeply stressed social sauctwes" (Konen, 1990, p.l). These are DOl

problems to be fOUDd amy in 'otber' COUDfries; they exist on our very doorstep. Nor

are these problems isolated pbeDomeDa; their causes &Dd comcqucuc:es are

intertwiDcd. Konen (1990) SUgcslS that tbcse crises -pose a threat lO human

civilization that is more real and more importml in its implications than the threat of

nuclear war~ (p.l) and that we as global cirizeos are to blame. He states lbal: me

tbreat is a result of the colk:aive~ of the individual aaioos of every

cwo of our planet. The respome of some North American scbool systems to these

realities bas been the development aDd implementation of cutric:ula for global

educaooo.

To accept a I"ltioaak for &l*! c:ducadm. ODe UIIlSt KCCpt me COIIl;:Cp( of

iDIerdepetJ:Icn. 1DrcrdcpcDdeoce can be ddiDcd as "the mUlUl.1 reiWx:e of

individuals aDd IfOUPS upoD oat IIXldIcr for twmonious. c:o-operative existeoeeR

(Weaver, 1988, p.l08). Gilliom (1981) wrore dIa1.iacetdepeacIeDc is DOl: a seasooa.I



or cyclical pbeoomeDoa. bur: a pervasive realir:y that is iDcreasiua;ly becoming a cem-aI

fact of DatioDaJ. exislmce and dearly die shape of die foraeeable fwure. II is both

unrelellling and irTrienible... - (p.I69).

The evidm:.e surrounds us. Our ecooom.y is a world martel • many of OUT consumer

goods are made by people aDd machiDes on me other side of me world. We depend

on this nwtet for teebDology. capital. aDd raw DWtriaJs (Anderson. 1990). Pressing

enviroDmental issues know 00 boundaries; acid rain, soil erosion. oil spills. ozone

layer depletion are atrcctina: aU of us both directly aDd iDdirectly. Our advanced

communicatiocs provide us daily widl exposure 10 man-made and nanua.I disasters.

pc!.itical aod social umest, buman traaedY and biumph aU over me plaDet. There is

oowbae 10 hide.

If we wish for [be survival of this world. we must develop -an UDderswJding of basic

bumm Deeds, a.lltural divenity, political pluralism. global ecooomy. i.nlegmed global

chaDaes, aDd [be DaDft of co-opemive iDCematioaaIlcadenhip- (Colman. 1989,

p.2IO). Much of die literarute arpes that our D'IdXioua.I approacbes 10 teaehiDg in

general. aDd 10 die ICIChiD& of social SCUCiies in particuJar, are simply DO( Idcquatt in

preparing our students 10 become active !lulnaDe citizens for a DCW world order••

global soctecy. !bus it is imperative lbat global education become an integral pan. of

our auril:ulum. "If our schools are co mpood co 1be c.balIenges 10 world survival and

weareCObelpour~lrUly~lbcirownrootSasnatiooalcitiz.ensina



global society, we must teach DeW curricula rooced in and reflecting today'5 a1oba!

realities.. (Kniep, 1989, p.12).

The existing I.iJeraa.&re offen a variety of definitiodS ud. explanations for the term

'global education'. There does DOl appear to exist a 'gIobaJ.Iy' aa::epted

coocepmaliz:alion of tbe tenl:I. TenDS such as &wt:.1 perspective, iIwanatiooaI

education. world<e:DtrCd education. multicu1tunI edlJcation. etc. are used

imerc:baDgeably by some authors. Other authors argue lbat each of these terms has a

distiu:t mcaniD& ud. cannoc be inlercbaDpd wilh otben.

Willard Kniep (198S) in reviewina tbe bistory of global education points out that in

much of the litenlUf'e. glob&! educ:atioo is defiDcd in ODe of two ways:

1) a descriptioo of c:oucems ud. issues to be covered in a particular prognm (i.e.,

contenl); or 2) a description of the expected ouccomcs (i.e., results).

For example, Roben Lcetsma (1978) offers five elemezxs essential 10 global

education: 1) Unify aDi1 diversity of maPtiDd; 2) ioIematiODaI human rigbu;

31_ """'-""; 4)__; and S)_-
lbrihim AUadin (1989), on tbe otber band, defines llobal education • as those

educational efforts DCCdcd to ceacb iDdividuals a JiobIl perspective lhat is 10 devekJp

in them the knowJcdae. skills, ud. aaiIUdes DCCdcd. 10 WldersQnd our JIobaI wOOd. It



recognizes that in spite of our aahw'aI diversities. we are all of tile same species·

(p.6).

Kniep UJUeS that both approacbes are problematic in tlIat they "do oot describe what

the objects of inquiry wouJd be of a student woo is involved in a alobal educ;ation

prog:rattl~ (p.16). He is coocc:mtltl &loba1 educators bave been so focused on

dcvclopiD& a ratioDaIc (or g.Ioba1 educatioo. tbat dIcy bave neglected to Cta1t a

definiDg fi"<ubcwort for tile field.

As with tile pt'Cll:llOten of aIobal education. tbeTe seems to be 00 Wlivcrsally acc:epled

dcfmitioo among teaeber$. Tc.cbm quite often equate alobal education with

multicultural education (Starr &: Nelson. 1993; Wright and Van Decar. 1990). Othen

consider it co be peace education or development educatioo. wbile still others see it as

environmental. education.

H the Kadcmics are baYing diffic:ulty rexbiIlg a com:msus in defining Iloba1

education. it is DOt surprisina 1bat acbc:ni. too. have quite differtrlf. coacepbons of

the rerm.. Poptcwicz (1980) biJhliIbts this coafusioo by writina;:

What is multicultural or a1oba1 education? AD iJlitiaI a1aDce at tile literature
maka me SUP at the word CODfigumions...So ben: I am....stuck. I think I
value llobal educalion. but I am. mired in its liDIuistic confusion (p.203).



Modem c:ducatioD bas as its goal -ro tQ;h knowledge: about the earth. 10 use that

knowledge for pmona.I enligbtemDeDt aDd. development, and to apply it in maJting

important personal decisions aDd in partic:ipatiog imelligeDtl.y in societal decision

makiDg that affects our lives- (Natoli. 1988. p.l). Geognpbic education, a

compoDeDI of social studies education. coottibutes to this goa! by attempting 10 enswe

SIUdems have "a common kDowledae of their immediate and world environment...This

equips us with a global perspective for analyzing wodd problems- (p.9). In fact.

Robinson (1986) fOUDd that "teachiD& about 'development' in the developing world

bas become an important put of gcograplrical education in school- (p.409).

In 1986, the provincial Oepanment of Education in die Canadian Province in wb.icb

Ibis study was cODducIed, called on die Social Studies Teachers' Association 10 teVteW

and recommeDd possible changes in die provincial high scbool social studies program.

One of the rec:ommeodatioD COIIling from Ibis review was die need for a more global

dimensoo, thus tbe creatioo of courses in Global Geography and Global History.

UDder tbe wspic:cs of Global S1Uclics the province subscqucDdy piloted a Global

Geography course with the goal of informing and thus cnablinB -studenu to propose

rasanabic answers to the specific question upon which die proviDce's global studies

courses are built -How did the wotkI arrive at its current state at the close of me



__"__Sern=. 1993. 0.89).

Global gcognpby. a trade twelve coune. is ODe of the cou:rxs swdents may take [()

D¥C1. their global sr:udie:s~ for gnduuion.. There~ ei&bt compu1soIy units

within the course, au of wbX:b are consilSt:ml oece:ssary for tile UDderswJdi:Dg of [be

plmer:'s curmJt cooditioD:

1. Our Frqile PlaDet • A GcograplricaJ. Petspet;tive
2. PeriJousProc:esses-OUtPlanetatRisk
3. The Peopied PIaDet - StaDdiDa Room Only
4. FeediDa the PIaDet - Food for TbouJbt
S. Global Rc:sources - The Good Eutb
6. Global Factory - For Whose 8eDefit'?
7. UrbaniDtion - A Mixed 8JessiD&
8. The FlllIoR P!aDtt - UDder New MaDapmmr.___.1993.0.

3
)

This stUdy will DOt be d.irealy concerned with die geographical elemeDt5 of lhis

course but rather with two teachers as tbey attempt to deal with its Ilobal education

orienwion wlricb is oud.iDed in its ratioaaIe:

Growth in kPowkdte aDd UDderswJdi:Dg bas led us to ackDOwlcdae tbIl oun is
an iDIa'depaJdeal world wbc:rein me forces of aarwe aDd humanity are
i.Dextricably linked. The u:air: themes of this cou.rse have been cbosen because
lbeif" Sbldy will allow studcUs to examiDe liI*qes wbi:h f'CDdcr our wodd
iDIa'depaJdeal. By carryi:aa out Ibis eum:iDMioD Crcm a aeognpb.il:
pmpeaive. OW' smdcDIs sbouId ad1ieve a DeW SeDIC of llobal respoosibiliry,
boIb. to their fellow humans, wbcrever they may be. aDd 10 Eanh's
environmems. IarJe aDd small, local and distant.

<&a:lish Program Services. 1993, p.S)



_oltlleStady

Teachers arc dle primuy forces iDftuc:DciDg me typeS m:l quality of kamiDg tIW

bappen in me classroom. They are professioaals wt.J make judgemeors aDd carry ow

decisKKis on. daily basis (Smidt. 1988). TraditiooaUy. tbcy as a group. have bad

little 10 do with the develc:lpmr# of curriculum. Typically. wben IeaCbers rcc:t:ive

CUIricuJum guidelines. goals and objectives. or materials, they must interpret lbem

based on their own experiences, kDowled~, attitudes and beliefs, and in light of

available resources. This persooal inIcrpretation leads 10 curricul&r and iDsuuctionaJ

choices unique to each leat;bcr. As weU, tbese dIoughts, judgements and decisions

will. in fact, guide behaviours (Smith, 1988).

Steven Tbonuon (1989) views teaebers as ·iDsauctioDal plekcepers" aDd argues tIw:

"the aiteria the teaebtt empk>ys 10 derermiDe imerpmatioas aDd uses of a curriculum

are a product of his or her frame of reference" (p.2). Adler (1984) acknowb:lges this

argumtDl but poiDIs out tIw: -we bow littJe about tJ:)w praaitioDm. mber man

scbolars, give meaniDI: aDd purpose to social swdies ami bow tbese meaniDgs, ruber

than scboluty deflllition, live d.ircctioo 10 classroom practice. We know liaJe about

the inlentions and beliefs which UDderIie pactice" (p.13). This is particularly true in

the area of Ilobal educltioo.

This RUdy. then, poses tbree questions in aD effort 10 undmWld two teICbcts'



I. Wbu~ the rc:acben' defiDitioas ofBJoba1educar:ioa?
2. Row did dIcse It:IdJen racb dIese penooalized dt:fmitions?
3. How do dIcse iDdividualized pen:eptioQs of global education affea their [the

teal;bcn'J curricuJar and insIructionaI choices and subsequently. tbeir
classroom actions?

The: objective. tben. is lO UlllIcrstand tbe beliefs and intentions of leaCbcrs that

underlie their practice in the gIobaJ. education classroom and more specifically in

a10bal geography. The imporwx:c: of this stUdy is two-fold. Many DCW movements

make up die educatiooaJ bistory of Canada - new math. whole IaDguage. career

education, co-apemivc educatioD, busiDess eduation. and so on. All lbese

educar:iooal S)'StaD. aDdIor within our society. For each tOOvemCDI. lben:: Vofte a few.

or perhaps many. willi.Da to jump on the bm:I'wagOD. Altbou&h every movemem

fuDdameIally bas die inteuion of improviDg me qI.&llity of cducatioD for our youtb.

many have hiJcd to bave aD)' kq:-term. impact on die reality of ICbootiD& in Canada.

Global cducuioD is lite III)' adler IDOVaIII:IIt widl respect lO its iDceptioo aDd

devclopmetlt, however, Willard Kniep (1985) fowll1 tbat JIobaI education's uniqueoc:ss

lies in rbe fact "dw: global education unlike most modem edlacatioDa.l movements. bas

begun to be successfu.I OJ CIplUriDg the aueDtion of those who make policy decisions

and set educatioDaJ priorities ... • (p.6). He also points out that its success lies with



tbose involved in lbe IOOVmICDt UIl1 dJe1r ability to provide effective tools for those

implemeating aIobal educatioo..

For lbe successful implemeDlation of global education programs. Kniep (1985) argues

that u:acben and adminismtorJ will require the following:

I) clear swemeua of wba1 J10bIl educatioo is aDd why it is Qnponaur..
2) frameworts tbat: Idc:qualdy describe die fidd and all iu incelkca./.al bases.
3) tools dW will. beJp tbaD. to thmt: CODCCptUally aDd to orpnize curricula ID1

instNctioo UOUDd CODCCptS.4>_......-of__....__1IW
are coosisleu willi coocepct&l1 approIclIc:s.

5) help in thinkiDg tbtouJb tile implicatioDs of global education for school
structures and die effect of the bidden CUIriatlum tbal is embedded in those
structures. (p.7).

This SOJdy will hopefully take those: involved, ill the cdtIcational system ODe step closer

to defrning and understanding the implicuions of Iiobal education by offering a

description of what aetual.Iy bappened ill two iIobaI education classrooms and bow

No early as tbt sevemics. Lortie (l97S) was complaiDinl that:

Scboolina is kq; on pracripOon. sbort on dcscriptioo. That ts DOwhete IDOfe

evidenr: than ill !he case of cbe two million persoos wbo teach in public
scboolJ. It is widely c.onccded tIW die core trmsKtions of formal education
tate pIKe where cacbm Uld SOIdcIlts meet...But altbougb books and articles
iDsaucting teaehcn on bow they sbould behave are ill legion. empirical stUdies
of tclCbing werle - and !be outIooIc of those wbo staff scbools • remain rue
(p.vii).

This study is designed to coatribute to the expandiDa corpus of wott on tueber



IC­

thinking which bas developed siDce Lortie made his insightfu.l comment aDd to focus

tbar: effon 00. an emerJiDI auricWum fidd. px.t edlx:ation.
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CBAPl'ER2

REVIEW OF RELATED LITERATURE

Traditionally, leaCbers have been viewed as "passive receivers or innovaiion R
; current

underswJd this imponaoce. QlICItt I"tSCU'Ch is beiDa focused on IlIIlIemmling teaebers

and their thiDIcing. In this view. teaching is ~ ...reaarded IS actioos performed by

'~flective practitioners' and DOl as mere behaviour evinced by substitutional

togv.'beds in the educationa.IlDICbiDeIy- (Cartpm aDd Liudblld. 1991. p.m.

GoodsoD (1992) pam out that:

Rescard1ing teaebcrs' lives is an emctprise fraught with danger but the
alternative is. J think more dan&erous: to continue in substantial ignorance of
those peop~ wbo. in spite of tbe many historical shifts and cycles, remain
cemm to achievemeDt in the cducationII endeavour (p.16).

Doy'e's (tiled ill SmiIh, 1988) earlier writiDgs support this swemttIt by IIOtiD& that

there is growing agreemeu that:

...teaehiDg is DOl merely lCIC1ulica.l and NJe..cl.riven. aDd.~ '" DOl simply
passive rtlCipieau woo carty reswdI-bued practice to the classrooms. Rather.
professiooal cacbtn are reflective. tIW is, tbcy connect knowledge to
sibWions throutb the processes of observation. 1lIIlIemmling, aaa!ysis.
_ ..... dc<isioo-makU>o(p.2).

Similuty. SCeUl uxl Wq (c:ilal in Fritz, et al. 1m) complain that • teaeben are
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key cbaD&c agetQ in die cl&ssroom. yu m.kqu&ce aneuboO bas been pajd to traits

that optimize teaebers' successes in implemeDling iDDovations- (p.200).

The SUCCCS5 or DOn-success of iDDOvaUom in curriculum can lie in the fact thai

'curriculum is actually a series of poteDtiaIs" open to many possible interpretations

and uses (Ben-Pemz cited in Thorman. 1991. p.241). l'bcse inlerpreutions of

turricuIwD are iDevitably die domain of classroom lCadIers. For example, ein the

majority of ck:meDwy schools, it is die rea:bers who cboost the comem which serves

as the basis of their instNctioP'" (Scbmidt, et ai, 1987. p.439).

Van den Akkcr and Ku.ipc:r (1993) describe a study in which the implememation of

curriculum materials for secooduy social SlUdies was cvaIualed. The evaluation which

focused on lbe actUal use of the: malerials by individual teachers in their classrooms

coocluded. lbat a "large discrepaDcy emerged belwctn the: original motions of the

auril:ulum developers and the observed iD:stNaioD:a1 proces.s- (p.293). They 10 00 to

cite GoodJad. l.Oein and Tye (m van den Atter aDd Kuiper, 1993) who make a

die ideal curriaWm (die oriIiDal ideas aad iDIeDIioDs of the developers); tbe
formal curricutum (Ibt wriaeD CUl'ric:ulum COIISistioa of doc::umeDls aDd
materials); die perceived aarricuIum (the iDlcrpreIation of by the users.
especially ceacbers, of the curricuJum); tbc opermonal curriculum. (the aetuaI
instructicmal process in the c1amoom; aDd. the experiential curricu.lum. (the
reactiom: and oweomes of tbc studcDu) (p.29S·296).

Van den Akker and Kuiper's (1993) fJDdiD&s confirmed die imqe of social srudies
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teaCbers as -curricu1ar pie-keepers" (p.299). 1bonxon (1991) deftDC:S 'gatekeeping'

the criteria they use co make tbose decisions" (p.237). Teacbers as curricuhun •

instruaiouaI ptek.cepm • mate the day-to-day dccisioas conccruiD& bolb the subject

matter and the expericDccs to which SlUdems have IiCCCSS aDd the nanue of that

subject matter and. tbose experiences" (l'bormon, 1991. p.237).

So the UDdemanding of ceacben becomes of primary importance if one is to

u.nderstaDd what is happening in classrooms. why it is bappeniq lDd 10 what effect.

Thornton and Wegner (1989) point out:

It becomes iDcreasiD&Jy clear bowever dw: the criteria 1CICben use to make
c:urricuJar-imtruaioDal dccisiom an: ecoJoP:;a] in charaac:r. In ocber words,
the crileria IR c:omposcd of an iIltcractive sySIaD of beliefs aDd COIIleXlUaI.
influeD:es tbat Deed to be UDdersIood bolistially (p.$).

Evans (1990) lKlCCS that aeoenDY, rcsean:h in me area of acbtt ChiDkiDg and I£aCber

perspectives and their resuJtiDg effec:lS OIl curric:Wa is an emettin& field. of srudy. This

type of rcsearcb rec,rires tbat the I"C:SCII't.bcr SbCSS tbe imponaace: of Iiscening to tbe

tcaeber and. of speati.og wirh tile teaeher (Goodson. 1992). Goodson believes that:

From their (me teaebers') point of view it woukI seem that professional
practices are embedded in wider life conccms. We aced to listen closely to
their views OD tbe relatioasbip between 'scbooIlifc' aDd 'wbo1e life' for in
that diaJec:tic, crucial tales about careen aDd commitmenl will be told (p.l6).
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The imporuDce of llDdenu.z:ld.iD die 1eICbc:r in die realm. of the classroom is

Wlderl.iDcd by Posanan aDd Weinpnu:r (1971) wbo DOte tba1:

There can be DO sipificaDr: imIovarioD in cducatioIl. tba1 does DOt: have at its
c:emre die aailudes of ICICbcr aDd. it is aD illusion co think: ocbcrwise. The
beliefs, feelin&s. aDd assumpcioas of teaeben lie the air of a learning
environmcDt; they determiDe the quality of the life within it (p.77).

An early study by William Lowe (1983) aaempced to describe lhe 'teacher' of social

studies in public secoodary school as bclsbe ·is'. He wanted to answer two very

broad questions:

1) What are penoaaI attributes of secondary 5Cbool social SDJllies teachers?
2) Wlw. are tbe professional incerms, beliefs, and bebaviours of secondary

school social SOJdies eacben?

Lowe describes secoadaly school social studies tae:bets as primarily male. in their

1ale 30's, weD educa&ed. religious. aDd most litdy c.asian. The 1CaCbcts' beliefs

are somewtw. paradoxicaL For ewnpk. OIl the ODe baod. they reject forced bussing

to reduce racial isol..atioa in scbools bu1 OIl the ocber baDd, !bey support the 'rigbls of

gays' iDc.IudiDB tbcir riaJalO CCICh (Lowe, p.l3). Overall. they seem 10 be fairly

Lowe (1983) also DOlCS tbaI:

He [die 11CICbcr) relies heavily CD • rextbook aDd doesn't kDow much or care
about oatiooal cutricuJum projects or rcsearcb fmdinas. He speDds a lor: of
time in class uIdn& qucstioas aad n:ceivm, answen in aD cffon lO teach tile
'buics' of bisroty. He believes in rbe i:mportaocc of communication skills. but
doesn't spend much time tryina to teach tbem. In sbon. on many aspects of his
professioDal life. be is very similar lO the social stUdies teaebers who were his
iDsuuctors wben be was in hi&h scbool (p.32).
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Other studies approacbtd the SCUdy of the teaebcT in the classroom and the sub~[ of

teaeber beliefs from other angles. AJ io:1icaccd earlier, Steven Thormon (1989) argued

that teaebr:a sboWd be acknowledpd and WJdcnlood as auricular and insttuctiooal

IIIeUe:pers ill the social SOIltics. This process of makiDg decisions about COIlleDt.

sequeoces. UId insu'uctioo is • product of tile teacber's frame of refen:nce. This

pcekcqliDg is DOl always. resWt of CODSCKJus dccisioo-makilJ&. Sbaver. et aI. (cited

in 'Ibom1on. 1989) points out dw::

The teaebm' beliefs about sc:booliDg, his or her knowledge of the subject area
and avai1ab~ mareria1s aDd leCbniques, bow be or she decides ID put these
toFtbtt for the classroom - out of tJw: process comes die day to day
clas5room expericDces of die studeDcs (p.S).

If we are to WIderswxI wba1 is acD.&lUy bappeniDg in Cbe social studies classroom, we

teachers' beliefs and attitudes or rathtr. wbaI: constitutes a teatber's frame of

reference'?

Sarah. a Canadian b.iah scbool EDalisb teKber. was the subject of a case study by

Frecma FJbaz (1983). fJbaz COIRDds dw: teaebcrs baw: ao experies:riaI. knoWledge as

wcU as t!Jtomical icDOw~ which i:llrepaIe with tbt lCaCber's pcnoaal values,

beliefs. and pl1lCtica1 siawioo. to become bisIbet pntticaI mowledJC. Sbc felt that ber

study would eaablc teaebcn to~ aware of and articuJate their own practicaJ

---
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Jean ClaDdinin (1985) WO, describes teachers as baviDg a p:rsooaI practical

know~. This view does DOt describe tmwicdF IS suialy COIKDl or 5CJ'UCWle bur

ramer. -.mowkdgr: is imbued with alllhe experieDces that mate up a penoo's being.

Its meaniDe is derived from, aDd WldersIood in 1elDIS of a penon's experiential

history, both professioBll aDd personal" (p.362).

Other litctatI.ue CODfcOds tbaI: to:lwicdF based OIl COIIIall aJoDe, can influence

cwriculu choices. WiDdlw'g IIIll Wllson (199l) fOllQl1 tIw subject mailer ~lcdge

in U.S. History did, in fact. infJuea::e lCICben in "DOl ooIy what tbey choose 10 IeaCb

bul also bow tbey cboose to IeaCb if' (p.31O).

Reseatcben m. the field of social SlUd.ics are DOW cooside:rioa: leacber perspectives as a

way of UDder'swI:IiDg bow teaebm approach !be discipl.iDe. "A penpective rden 10

me persoaal attitudes, values. beliefs, principles. aDd ideals that be1p a IeaCber justify

or unify classroom decisKms aDd ICOOns" (Benncu. &; Spalding, 1992, p.264). 1.D a

case study, Cornea. (1990) fOUDd dlat a grade twelve social SNdies teacher's personal

tbeorics rdJecud her pnctice aod in nun bid an effect OD her IS a curricuJar

dt:YCloper. Similarty, Evus (cilcd iD 8aaIcu a: SpUdiaa, 1992) in SlUdyiDc three

high scbool American History teaebr:r irUms. fOUDd tIW: tbey bad very puticular

conceptioos of bistory, and tbcir CUJTicuIar cbotces weIe signiflClDtly affected by their

inIerpraIbons of dJ:ir Albject ara.
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In a similar vein, Marilyn Jotmston (1990) coDducted researcb with ltaCber

certifICation saadems in an cffon co discover bow they • CODSlIUCted meaning and

purpose rc1ab::d 10 tbe social swdie:s- (p. 208). She found tbat meir educational

proaram bMl an inftueDce on die SlUdeDD but OIl1y putialIy so. "Thr: irdIueDce of tile

program was putiaI aad differeaIiaI because die DeW ideas were inleractive with

mxSenIs'~. belicfs. aD1 personaIibes- (1ofmscon. 1990. p.229). Additional

cooclusioos too, showed lhat studems' actioDs in the field (tbc school) resulted from a

combination of penooal beliefs aJJl1 the iDfIuence of their field and studenl: teaeb.i.n&

aperieD<e.

Rovepo (l993) supports tbese fiDl1iDIs in bel' paper reportiDg die raullS of twelve

case SOJlties. "Thr: eXICOl to wtUc:h prac:rvicc acbers lIIIdersIaDd aDd use DeW

curricular approacbts appears to be in1lueDCCd by tbe &mOUDl of congruence between

the approach and teaebcn' initial beliefs about teaebing, 1camiDi. and coment; the

depth of~ acquirc:d duriDe university coursework.; and me CODStr2ials of

field settiDp~ (p.61S). Pnlwu (1992) lives additioDaI support to Rovepo's tiDdiDgs

5tatiD& dIaI:: "TCIl:bm' views of tadl.i:De aod IeamiDI iDftue:Dce tbeir classroom

pnaice" (p.356).

Teachers' vaNes also play a ro~ in CUI'Tiallar choices. GudmundsdoUir (1990) in her

rcseuch 011 die role of values as n:1aIcd to me dcvelopmeDl: of pedaJOlical CODCeDI:

Icnow!edF fOUDd dJIl:



...teadw:ts' vallie orieaIacioas to tbcir subject maner intlueDa:d tbcir cboice of
COIIIeU. tbeir use of tbc taJbook. pcd.qogicaJ. saacqies. aDd their prn::cptions
ot studeDts' iDsauctioDaI. accds (p.44).

In ber study of four expert high school teacben, GudDwod.sdottir argues that values

are embedded in tbe act of 1QCI:a.~ teadtiJlg involves evaluation. judgement,

CI.IboDe (1987) COIICUlS. arguiDa tbat teaebm -caDDOI avoid imparting values in one

way or anotber in me IIOrmal course of their activities q&Ul1£aCber•.•What we consider

'good', 'right', or 'imporwII.' CODSlaDl1y pides our pnctice, wbedIet CODSCiously or

DOl" (p.l0).

Gudmu.Ddsdonir (1990) also points out that development of pedagogil:al comem

kDowh:dge aDd text iDIe:rptttatioo are shaped by values. '"The value-laden impres.sions

become tbcir [teaeben] persooal curricuJum, the most hidden aDd ieasl SD.ktied of all

scbool auricuJa, yet it is the stice of secoocIary education tbat is most likely to remain

wilh the student- (p.41). She questions Shulman's separation of two categories central

GudmuDdsdottir (1990) feels tbIt die two are in fact, closely relaled.

Janesick. (1979) ill a case study of. sixth-grade teaeber discovered that in this

particular cue, die KtUIl penpeaive of the teal:ber IOWUds tbe classroom became

the currit:u.tum of dw classroom (p.29). The u:acber's penpeaive JWded Cbc
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decisions aDd classroom activities with little or 110 outSide influence.

Qualitative research and oalWalistic observation were llSCd in a study by Hyland

(1985) of teaebers and. me relatiODSbip between their subject maner knowledge,

pedagogical beliefs, instructional decision-making and CODlem. material, and activity

selection. He fou.od tIw die -teaebcts' expmsed beliefs were unfailingly consiswu

with their observed behaviour in the area of classroom comrol and order but were

incomistcIX. in the areas of subject matter knowledge and democratic ideals" (p.1).

In addition to internal. personal factors, exrernaI influences act on teaebcr decision

making. Scbmidt, et aI. (1987) were intereslcd in fmding out why some teachers

chose differem instnIctionaI COQIeIlt wbile others chose to follow the specifICations set

out by the d.isaict guide li.nes (p.439). The writers suggested that "content decisions

were DOt made without influeuce. Teacbcts do oot operate in vacuums, insulated from

district policies or from the effects of textbooks, standardized testS, parents, other

teachers, students, eee. (p.44). Their stUdy of eighteen matbematics teachers from a

suburban school district. aimed to discover bow these extemaJ. factors ·combined to

influence these teachers' concem dec:isioftS on what topics will be taught. for how

long, to whom. aod to wbat standard of performance. as well as bow much time will

be devOlCd to tbe subject as a wbok (p.44I). Their findings were significanJ: in that

DOt all teaebm responded in tbc same ways. Other significam. findjngs included:
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1) textbooks bad a ooticeable impact on most of the teachers' content
decisions;

2) teaebcrs' cooccptions and smdcnls bid a strong influeDCe; and
3) factors such as district objectives, currir;ujum. other teachers. leSlS md

palCDtS bad little overall impaa (p.4S4).

In van den AIcker and kuiper's (1993) study of the implementation of social studies

cuniculum, it was found that ~teaebers bad strongly adapted or totally ignored me

suggestions for more innovative and demaDdiDg insttuctioDal activities" (p.299). They

also found tbar: "cbanges in activities bad been made so that they would comply man:

closely with tcaebcrs' judgementS of wbat is feasible for lbcmseJves and their

srudents" (p.299).

Taken wgctbcr. this set of SDJdies suggestS tbat curriculum implementation at tbe

classroom level may be affected by a IRIIDber of factors including those rooted in

personal perspectives and values of the lelCbers. These in tum. are contex!Wlized by

the teacbers' prior cJq)erieoces both persooaI and professional. And those perspectives

and values in turn. influence the ways iDdivKlua.l teaebcrs rapond to ClUCmaJ factors

such as school district policies and cwricu.lum documems.

An extensive literature search in the area of global education suga:ests that research on

the teaebin& of global education is sparse. In particular. research tying teaCher

lhinking to global education is woefuJ.Iy inadequate. In fact. research investigating any
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aspect of Ik)bIl educarion is liDUlCd. Primarily. die bulk of me liter.ltlft in this f.eld

coo:enuares on supportina: the aeed for &lobaJ education in classrooms and on

stUdems' IlobIll-m.iDdcdncss. In this liabt. one inr.cDt of this study is to add 10 the

scaDI body of kDowledge with respect to teaebcrs' pmpcctives aDd global education.

_kl(l992>_,

... Lee ADdersoD (1979). Tam Becka' (19'79), and Raben Hanvey (1976)
provided ntioDaIes &lid a>ocrpllJ,Jizatims of pobaI pcnpectives in education
dw COIXiDIc co be me (:(ft, "lIlIlsHeId- litl::rIl:uIc in the field. ...However
few scbolan or pnctitiooen have wriaaI. about JIobal educaion witb.in me
realities ofpeoplcs' lives -1aUI1 SbIdcu., 1IeIl:beB. adminisaalors, or scbools
involved in implcmcDling global pmpcaives in education (p.3SI).

In reviewing Kermctb. Tye's Glm! f4ygtjOQ From Thoughl m Action, Mmyfield

(1992), was positive about the effon within the booIc to "cxamiDc gJobaI education in

the broader CODIeXts of school chaD&t and American sociopolitical values" (p.357).

However. sbc was disappoinfcd widl this relatively cunenl wort in that:

The authors dictn't 10 far eoougb in lWD& us [tbe radcr) imo classrooms.
pIaDl:liDa: scssioos. laID mcebDp, m:l 0Cbcr demoastntioDs of JJoba1 education
in proc:ess. Tbe focus is OIl die 'experts' (aDd tlae ue apms) iDstead of K­
12 edutaEon aDd die -=tioD takiD& place in cJassrooms.. _Whallbe litcnnue in
_ ......... bIdIy DOCds u _ (p.3S8).

In an aaempllO examine wtw bappcm in 'real classrooms' regarding Jlobal

education. Brown azxl Kysilb (1994) administered I self-assessment questionnaire

about multicultural aDd aloba1 competeDCC to thiny·four senior elementary stUdeD1

teaebers. The lCaChtn raICd tbemselves as applyiDa mulricuJ.tunl or global education

a.u;qxs 'atmosa always' or 'frequemly' in 23 out of.30 situations cavered. In
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COntrul. bowe\'tt. the autbon fOUDl1 tbat. in obsel'YiDg six of tbese teaebers in the

concepts as freque:DtJ.yas tbey tbcJu&bI: tbey did" (p.313--314). In tbeir coa:lusioDs.

Brown aDd Kysilb (1994) rUed questions of bow teaebers miabt becmIe more

sensitive 10 multicultural differences and global issues. As well. they raised concerns

about bow lCICben 'k:am' to apply multiculmnJ. and &JobaI tDow'edge in their

classrooms (p.316).

One answer may be tbroUJb. educatioo. In a study considering the effects of

instruction on teaebers' g!obal·mindedDess and patriotism. researcbers found that

graduaIe educaDoIl SIUde«s tattaa: a course about JkJba1 education aDd to a suitable

c:omrol poup. SDIdeIlls who coot die course beame man: fa.vourab~ to global·

m.indcdness and world order (Baroe$ and CurJeue, 1985, p.43). The implication of

this study, of course, is that inservice teachers woo are exposed to and trained in the

rteld of Iloba1 educarloo may become more gkJt:.I'"IIli:Dlied as well.

HomsIein (1990) speaa1IIcs tbaI: may DOt be respomibIe for a failure to bri:D& &loba1

education 10 tbc cJassrooms:

.. , the dccb are slaCked aaaittst tile success of atobal education. From this
pmpective. dJe DIIUft:, CODduct., aDd purpose of schools Itt anlitbctical [0 the
aoals to wbicb Jklbal cducItioa aspires... die problem is Cbat out scbools are
DOt set up to do lbese dliDp... tbe profession of IeaChiDa bas been~ by
tbc bu1Jdou:r of professioal1 .muoisttative order. The wodd is I'OWId but
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scbool is flat (p.17).

Hornstein thus lays !:be potCulia1 failure of the implemeDWion alobal education

squarely on the sbouJders of the scbool SUUCtlUe and DOl with teaChers whose bands

In an etron to UDderstand bow acbers aaually made decisions as they taupe about

the wodd. Meny6eId (1993) oooducted an cxteDSivc case SIUdy in which ~Ive

social studies ac:hen examiaed bow the QulfWar affeacd tbeir iDsauctional

decisioas. The major' carqories of items (dIU atreacd instructioDal choices) dial

emerged from the scudy iDl:luded contextual factors. kDowiedge. Wlls. attiNdes and

values, instNctiona.I resowces. IDl1 classroom. maoaaemem. (p.34).

In considering anotber factor that mi&bt affect teICbers' decision--making with respect

to global educatioo. Menyfiekl (1994) posed tbc e,.aestion:

What if ecb:atioDal pnctic:e in mu1bcuI.wn.I. and .lobal educalion is a two-way
street. with studems playUw a sigDificad. me in sbapiDg their teachers'
iDstNc:t:ioaal dccisioD makil:l& aDd in iaflueaciDc wtI:at is acnWly tIU&bt and
Ieamcd (p.233)?

In tbU rapect, Merryfield fOUDd dill -reprdIess of pade ieYel. or scbool district, all

cbarlccerislics of their srudcnts. 1bat is. SIUdenU' race. ethnicit)', ICligioD. class.

taught aad~ about divene people (p.234).
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The dcanb of tireraIwe in the IICl of global education does leave uuauswered

questioDs as to what factors may affect ccacbm when they implement alobll

education iD their classrooms. Do teaebers actually conttol the implementation process

in global education? IT so, what does that mean in realitY; if not. why not? Is being

globalm.inded an issue (or teacbm? If so. lIe their curricular decisioos affecred by

this; if DOl. wbaJ: is relevent for lbeir dccision-matma?
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ClW'TER3

METHODOLOGY

The focus of tbis srudy d on disc:ow:ry; auemptiDg for aD in-depth UDdemanding of a

witbio that situation. Given this aenmJ focus. lbe qualitative and imerprelive oablre

of me research~ is based on tile tradition of symbolic iDctractionism..

·Symbolic lnIetactionism" coined by sociologist Herbert Blumer in 1937. is a

tbeoretical perspective that assumes "human beinp .et toWards things 00 die basis of

the meat&iDCS tbat !be tbiQgs baYe for tbem" (Blumer, 1969, p.2). MeaniDgs are

conferred OIl objccls. people, sinwioDs m:1 evems tbrou&h • process lDdlbcse

iDteIprewioDs are crearaS through social i:olcnaioD.. ·Symbolic iDIeBc:tiooists. tbm

are iDleresIed in UDdemanding bow these iDcerpmabons are developed aDd used in

specifIC sibwioDs of imtraction- (IKOb, 1987, p.l).

Biklen, 1982, p.33). Blumer (1969) comm:Js that:

...the actor selo:ts,~. suspeDds, regroups. aDl1 aansfonns the meanings
in tbe ligIu of the siawion in whX:h be is placed and the direction of this
action. AccordiD&ly. itIctpretation sbould DOl be rqarded as a mere automatic:



appl.ir::lcioll of cmblisbed meaJIiD&:s but as .. formative process in wb:icb
meaDiap are used aDd revised as iDstrummIs for the guidaIlcc and formation
ofactiorl (p.1).

view, they are also iDIcn:s:red in. bow cbese bdII.viours and points of view deveklp

(Jacob. 1987).

The assumptions withiD symbolic iDteractiooism provKle the cooceptual framework for

this study • seetin&: the leaCbers' poiDl of view within a certain situation, and

uoderslaDdin& bow thai: point o( view is devekJped aDd fmaJ.ly, bow these individual

interpretations of the meaniop of &1obaI education in. this case, actually affect

classroom behaviour.

Symbolic imenlctioIIism is u.sdilI in the study of educational issues because it provides

-models (or .swdy of bow iDdividuals iDtapra evears IDd people in their lives aDd for

study of bow this process of idc:rprewioo leads to bebavtour in spcc:ific situationsw

(Jacob. 1987, p.31). 8ecalse symbolic iDreractiooism focuses oa dcsaibiDg process

and undcrsWM1inB behaviour, this penpective favours ooo-experimcnuJ design for

research - i.e., description aDd txplaDatioo are souJbt as opposed to prediction based

on cause aDd ctrcet <Merriam, 1988, p.70). Bogden aDd Taylor (I97S) see the goal of

symbolic interaction as -fortJWJ.y ideDlifyiDg Ibemes to constnJCt hypotheses (ideas) as

they are sugpsted by the dati. and ... to attempt to demoosttate support (or those

"""'" "'" bypodlcses" (p.79-80).
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Widl tlUs approach, the raearcber becomes the primary instrumm: for dar.J. collection

and analysis. Blumer UJUeS tbu tbe most appropriate metbodo&o&Y for investigation

of the social workl would bave to be an edmographic ODe wllicb would allow tbe

rc:seardacrtoobscrve "iDdividuals indleirordiDary. e\'U)'daY. PllUra.I social settiDg

and to recotd their ICCOl.lJXS of what !bey are doing" (Hitebcoc:k de. Hupes. 1989.

p.32). Data is collected primarily tbrougb. me we of aulObiognpby, case studies.

interviews, and participant observation.

The analysis of data is iDductive in 1IIlW'e, in that cooc:cpts. bypotheses. and

generalizations, will emerge from an examination of data. Glaser and Strauss (1967)

developed procedures for geuendne tbcory from dala otberwise known as grounded

~. -Gtocnded dJ::ory involves me researcher 4evelopiDa: tbeomical wegories 10

organize data and men revisiD& the categories to fit PCW dala" (ADdenon &c. Bums,

1989. p.74).

-...
Because of my own ttaiaia& in secoodary edlIc:ation. me scudy was focusal 00 Gk:IbaI

Educatioo. at tbat level. Global GeosraPbY was chosen as the couut for the study:

1) becau.se of its global stUdies CllCloril.atioo in the provincial systmI;

2) because it was tbe ooIy ,lob&! IlUdics coune offerec1 in this panic:uJar school

system duriDa: the span of the SCUdy; and 3) bceausc of penoaal interest in the:



discipline.

The selection of tbc teacher sample for this study was purposive. "Purposive sampling

is based 00 tbc asswnption that one wants to discover, undersWxl, gain insight;

tberefore one Deeds to select: a sample from w!rich one can learn. the most W (Merriam.

1988, p.48). The sample coasisted of two grade 12 classroom teaebers of Global

Geography from two separate schools. Both teal;:bm were teaebing the course for the

tim time. Neither bad been involved in any aspect of liesigning or piloting the

The names of me twO teachers selected to participate. were provided by the

curriculum supervisor at tbc local school board woo gave the researcher a list of

teachers teaching the course during me current school year. Although the course was

offered province-Wide. logistics made it necessary to limit the sample within the same

school district.

The two schools, in which these teaebers worked, caIered to a mix of students from

upper. ntiddJe. aDd lower income urban neigbbourboods. As weil, both schools were

comparable in size widl teSpeCt to swdeDt popu1atjon aDdleaChiD& staff.



The bulk of Ihr: dua for the scud)' was pdJ:rcd usq; iDcerviews and direct

observar.ioD. Prior 10 colkctiDs this daQ.. permission 10 do so was souJbt from and

given by Ihr: .sc:hool board. die principals 0( Ihr: twO scbools. and the teaeber

puticipallls. (See Appezldix A for- WDple c:onsear: forms) It was QOl occessary to gain

the permission of SlUCIesa as their behavioun were ooc bema SNd.ied.

A series of ooe-QO-ODe audiocapc:d imcrviews were conducted with each of the two

teaebcrs during the six wtIek period. lmervicws were scbeduJed in regular time slots

each week for which every effort was made 10 accoounodate the teachers' agendas

and obligadoas. Eac:b iDIaview was slotted. fur ooc class period at a time (sixty-five

mimtes). however some Iasled loaeer. while omers were Q1l. short due 10 unforeseeD

cin:umswlces 00 tbe pan o(the ee.:ber. Wbm this did bappen. both teacbm were

very ICCOIIDDOdatiD& in~ and resu:miog die iDIerview at a Later due.

Teacher A.. Joe. was is:werviewed 6 times. for a total 0( Slit hours; reatber B. Bill.

five times for a toW of S bow's.

A SWldard list of questioDs was used during the UlCetview for both partitipaDls 10

facilitate discussion and me emergeDCe of information (see Appendix B). Although

certain iDformalioD was rcqWrcd from. boIh teachers. it is important ro keep in m.iDd

that these~ served primarily as JUideliDes so dw the open ..nut of the



.iJurview couJd be D:II.iIPiDed 10 allow me. dJe raearcbcr. 10 expIoR emerging

lbc:mes dw:iD& me imaview sessioas. FoUowiDg each idcrview. I reviewed die taped

information notiDg evolviag cocapts aud any otber points of iDIerest or of

clarif"1Cation for the aext meetiD&.

The Iwman ck:mcm is, of course, ceuuaJ. 10 my i.Drerview process, bowcver, in an

effon 10 -minimize JIOSs distortion.. , I made every effon 10 remain IICUUil.I and 000­

judgemental during the sessiollS (Merriam. 1988, p.75).

Within the same six week rime frame, obsetvatioos were: conducted in each leaCher's

global geography classroom. Because I was iDIeresfcd iII bow teaebers' perc:eptioos

actually atreeced theit t1as5room actioDs, observation made it possib'e "to record

behaviour as it is bappeniDg- (Merriam, 1988, p.88). [ observed each ICaCber

llOoiDuusively dne times a week: for ooc IDOIItb (for a total of 12 classes). Bill taugbl:

only one global geograpby class 50~ was DO Deed 10 c:boosc wbic:b cla.ss 10

observe. Joe, bowever, taUght two separate classes DCCCSSiwiDa a se)ection. 1'bii

process was simplif"1ed bec;ause ODe of Joe's classes bad • scbcdWed period in die

same time frame as Bill's. So as to be able to aacad all periods for both classes, I

cbose the group with DO c:onfIic:ts.

My initial imeDtion was 10 obIerve • unil or study common 10 bocb. teaChers however

circumsuDce <timiDa aDd diffcrmc:cs in the 1eacbm' appro.chcs of the course) did
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DOt allow for this. In canying out the observations. I used IS a beginning guide a

checklist preselllCd by SIwaD Merriam in Case Study Research in Education: A

Oualitalive Appmteh. This cbeddist included elements such as the setting, the

participants, activities and imcractions. frequency and duntion, and subtle factors.

Noces were taken for each class observed using as much dctailas possible. Using

hints from Taylor and Bogden (1984) and Merriam. (1988), my field DOleS consisted

of descriptions of the setting, the people m1 activities in the classroom. some direct

quotations or at the very least the substaDcc of wbat was said. FiDally. I made my

own comments as aD observer. Following each observation session I reviewed the

notes, making additional comments, DOting points of~, and clarifying

information for myself. As well, I bighligbtcd areas dlat I wished to explore with me

leacher during subsequelU interviews.

AUbough it has been suggested "that the stability of a social setting is rarely disrupted

by the presence of an observer" (Reinbarz. cited in Merriam, 1988. p.96), I made a

conscious effort 00 remain sensitive to any possible effects tIw: my presence ntighl:

have on me teaebcrs and even tile studeDIs. To this end J attempCCd to be unobtrusive

as possible by CDSUriDg lbat I arrived early 10 class mI was in my stat widl all items

ready to 10 for lakiDg field DOteS wbtn tbe bell rug. As well, I was careful to sit in

die same seat during all classes so mat after tbc first session students and tbc teaebcr

took tittle or DO notice of me. Prior to beiiDDiDa: any observations. both teaebers were
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made aware that my observations were DOl: to be evaluative in any way and mal I was

simply there to observe their presemation of the course; looking at the reality of the

course without makiDg judgemcw about the compecen:y of the teaeber.

My own perspective of the observer is reflected in Guba and UncolQ's (1981)

statemem: "In situations wbere motives, beliefs. and values direct much, if DOt most

of human activity. the most sophisticated iDsuumem.ation we possess is still the

careful observer· the human beiDg who can warcb, see. listen ... question. probe. and

fmauy analyze and organize his direct. expcrieJr.e~ (p.213).

The last aspect of data collection involved the compilation and analysis of the relevant

documeors; curriculum. guide, tbe teXtbooIc. lists of available sources, samp~ of

!eaCbet's' I~n plans, student handouts, student assignmeots and teStS.

One basic assumption in qualitative research is that multiple realities exist in the

world and that tbcse realities are multidimmsioDal and cvcr.-chaDging (Merriam,

1988). The researdIec within a case study is mtested in portraying the reality of an

eVeD[ or silLLltion as it exists for those in it. Merriam sbares Lincoln and Guba's

(1985) view of validity in qualiWive research • -Judging the validity or truth of a

stUdy rests upon the investigator's sbowiDg 'that be or sbe bas represemed those

multipk coDStNCtions adequately. that is. that me recODStNCtions .. that have been
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arrived at via the inquiry are credible to the COnstt\ICtors of the original mUltiple

realities'~ (p. 296).

In an attempt 10 eusure iJuema.I validity, triangulation (coUecting data using more dwt

one method: interviews. observation, aDd re~am dotumeDlation) was used to-_.
~With qu..alit.ative research, investigators are concerned with the accuracy and

comprebensiveocss of their data. They lend to view reliability as a fit between wbal

they record as data and wbat actuaUy occurs in the setting utlder study' (Bogden &

BiIdcn. 1982, p.44). Merriam (1988) argues that the wotd reliability defmed in lhe

ttaditional sense does DOt aceurattly apply to qualitative research. Based on work by

Lincoln aM Guba (198S), she suggestS "that rather than demaDding lhat outsiden gel

the same results, ODe wishes outsiders lO concur that given me data collected, the

results make sense - they are CODSLsre:nt and dependable" (p. 172). Extensive field

ootes were taken aDd iDlerView$ audiotapcd in an effort to ccsun: reliability in this

case study.

_Valldlty

GcocraUzing dJc rtSUlts of a siDalc casc study docs DOl make a great deal of sease if

one views external validity in tbc traditional way. 'There are a number of
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recooceptual.izations offered to replace the traditional ooOons of gmera.lizabiliry that

reflect the wxlt:rlying assumptions of qualitative rescarcb (Merriam. 1988).

This researcber views the external validity as~ or user geoera.liubility. The

degree and exIeD[ to wbich fiDdings in the study apply to other situations is up 10 the

people in tbose other situatioos (WilsoIl, 1979). In order to assist the reader in

generalizing the results of the study. 1 have provided a detailed description of the

study ·so that anyooe else imerestcd in transferability bas a base of information

appropriate to the judgement" (Lincoln &. Guba, 1985. p.124-12S).

My goal for data analysis was one advocau:d by Taylor and Bogden (1984), • to come

up with reasooable cooclusions and generalizations based on a preponderance of the

data" (p.139). Although data analysis is being described separately from data

collection, some analysis was carried out during the coUcction phase of the study.

Analysis at lbat time occurred as I reviewed eacb audiolaped imerview {ollowing a

session in order to establish poinls of imerest aDd furtbcr investigation. This cype of

analysis helped in JiviDa: the study diRctioa IDd altbougb it involved a degree of

spec;Wation.. it did enable IDe to formu1ace wortiDg bypotbeses and 00 direct attention

to panicu.1ar data. This was daDe in an effon 10 refiDe aDd possibly verify spccuJation.

The same analysis was carried out with classroom observatioos.



"
Jacob (1987) describes this early aDalysis .. -in tbl:se early efforts the resean:ber

plays widl tbc daca. relaliDl obscrvatioas 10 ooe aaodIet. developing oew c:ott;qJtS.

and liDIciDg dIese 10 ooes in liIer'anltt- (p.lO). UsiDg a symbolic inrmaaioDism

framewort. Scbaamao &:. Stnuss (cded in Jacob. 1987) suggest that tile DOteS made

in tbcse carty Rages will tbeo. be -untcd aDd txpaDlIcd iDIo loDger analytic memos for

iDcR:asing concepwaJ developmeDt" (p.lO). They say. as well. that tile process will

cooti.aue througbou.t the col1ection of data weD after uOOI it results in some "guiding

metaphor, geocraI. scheme. or overaU paucm for data aaaJysis" (p.30). It is this

process I anempced 10 follow in analyzing data for dIis study.

FollowiDg die coUectioo of all da1a. the tapes of tbe inletvieW$ were traD5Cribed in

full aDd then reviewed by me for acancy of rrama:ipDon. 0Dce all trameriptioas

were compkte, I wed tbesc. aIoo& with field ooces fm:n observations aDd the

documcuatioo coUecu:d. co bqin • more formal aaalysis.

Initially I reviewed the research proposal in rdatioD 10 me data because it was tbose

questions posed ill that proposal that sbIped die oao.ue of the ioqui:ry. Data was then

sorted iDto e:atqories wIUcb were derived from patte:nIS fOUDd. in that elm. Bogden

and BikJco (1982) caU tbese codiaa caqories aDd describe tbem. as a "meaDs of

sorting the dcsaiptive data so that the macerial bcarina on I liven topic can be

ph,"",", __ from -. ...... (p.I56).



,.
In developing categories from me dati, 1 used Guba and Lincoln's (1981) guidelines.

First I considered the fR:quency with which something arose in the data in that it may

indtcate something impon.aJa. SecoDdly, I considered my audicnl::e and bow they

might view somethiDg IS relevaDf:. Third. 1 looked at data lhat seemed to be unique

and needed to be considered funbcr.

The fmal pbase of dau analysis involved theory development using an inductive

proc:c:ss. Glaser and Strauss (1967) offm:d the framework for developing theory

through tbeir methodology of JIOWIded theory • "the theory is grounded in the data

and emerges from tbc:mw (Merriam., 1988, p.142).

Overall. the research metboclology is desigMd (() UDderstand the two teachers' worlds;

bow their perspective of beliefs and behaviours are modified by their interactions in

the classrooms. Thus, within lhis descriptive study lies me opportUnity to unearth

wbat may exist beyond lbese two 1CaCbers' stalCmCwand actions.
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CIIAPI'EJl •

CASE D£SCIlIPT1ONS

...-
On flnl emcriDa: Joe Cooper's (a pseudonym Idopu:d 10 ensure lOOIlymity) classroom.

ODe gets a SCDSe of history. The room is lined on one ....all with shelves filled with

papers. books, files and boIeS, many that have obviously been tbere for some time.

The otber walls lit filled with poscen (mostly apiDst dnaBs aoo aJcobol). and

yellowed DeWspape:t c:lippinas. In one comer of die room, Dear his de$Ic. is a large

rolodex of maps. Boxes of paper are scauertd uo.md me room.

Joe bas been teaehiD& for 27 years. many of those years in the same school. so it is

nanm.I dw this classroom would bear his persoDll SWIIp. After gnduatiDg in 1967

with a 8adlc1or of Arts (major in history/minor in sociokllY). Joe plumed a career in

teaebin&. Because of. falCbcr sbonage in the provitlce at the time. aD emergeucy

program allowed him to IlICDlI summer school for six weeks tbeD to beJiD acbio&

that Sepccmbcr witb. TC4. Afu:r attending UDivasity patt--time (10-12 summer

sessions) Joe lQCbcd • TC7. me higbest level atlliDlble wilh I B.A. Joe felt dLlt be

wu satisfied with his education aDd did not feel tbe need for additional "initials" after

his DIllIe.



During his career loe bas taU&IU a rmae of c:auncs i.Dl::hIdiDg Jradc 8 JCOInPhy.

Jradc 11 Physical Geopapby ofCaDlda. UIl1 Modem World Problems. Because of

me DUmber of eeognpby eounes be bas been reqWrelllO teaeh over the years. and

his view tJw be did 1lOf. bave enough expcrieDce in the discipline (it was 001 off~

duriDg his university yeus). Joe decided to take additional gcoanPhy courses as pan

of his upgndiDg to a TO.

This particular scbool )'CU. loe was assiJDOd two Global Geography courses. two

Socioiogy eounes. and ODe grade 10 Social 8aIdies. Of the two Global Geography

classes. ODe JlOUP was chosen for observation oyer the other simply 10 accommodare

bodl Joe's and the reseudler's stbeduJes. This POUP CODSisud of 12 snadenU

altboughlS waeregisleftd.

lnrerviews with Joe~ cooducttd in his classroom during times when be was ooc:

scheduled 10 aeach. Much of this time was punctulled with iDtenuptions such as

speaker~, stUdeDU waDtiDllO use me classroom for Iwx:b or for guitar

practice, aDd ocher IeIt::br:rs IootiDI for SOIIIeCbiDI from. Joe's room. All observations

were carried out ill tbe same room duriaa wbicb time be *'Ibt two una,

UrbanizatioD and Global. SoIutioDs.



The first UDit of ob:servaDon was 00 Urbaniz:aDon.. Tbis cbapte:r on UrbanimioD

ueared tbc following copies:

• What is a city?
• The Growdl of Cities
- Urbanization in die Third Wodc1
- LaDd Use in Cities
- Problems and Solutions in Cities
- Social and Ecooomic Comruts in Cities
- Living in Cities

(Dunlop, '987)

Joe indicated tbat be covered the chapcc:r in toW as well as addiog outside 'stuff .such

as exercises on the growth of cities and disc::ussiD& the imporwx:e of industry in city

I>uring my first day of observation Joe returned corteCU:d tests along with copies of

the test questions (See Appeodix C) to his SlUdeDts. In tbc prevjous weeks. be had

covered CrisraUe:t's tbeory aDd bad done exercises widl. tbc SIUdents 00 the imporwJce

of basic aDd DOD-basic iDduJtty. Wbe:n reviewing die test questions, be scokkd die

studems for doiD& 50 poorly on tbc question inYolviD& basic. industry. poimiDg out lbat

be had tokl tbcm in IdYIJICC dial~ • question woWd. be on die test. He sttessed to

involved in this copic. DOC. die math. However. be seemed to belie his statements by

takina; a signiflCaDt ImOUDt of time soina lbrougb. die matbematical cak:ulatioos.



Other areas of CODlCnt iDcluded in this unit were theories of settlement (concentric

zone. sectional. and multiple DUCIei). paaems of cities in the western world (clusters.

sectors, concemric) and paaems of iulusuy.

Urban land use was discussed in some detail iDcluding an exercise ranking the

percemage amounu of land used for various purposes. In tbc exercise Joe asked his

slUdenlS to rank Iaod uses such as tramportation. industry, commerce, institutional,

recrc:atioDal, etc. To do this be had tbc stUdems work in small groups. They seemed

to have difficulty completing the raukings so in tbc end Joe finisbed the exercise

himself on the board. As with mutb. of the unit conrem. Joe used the immediare

environs as rhe example for the urban cane. During the lessons on urban land use.

Joe took one class for l slide prescncation on tram cars. His slides began with a photo

of a paper carrying information on the VE Day Riots when sailors stopped street cars.

He showed l DUmber of slides sbowing street cars in general. Tbc presentation

concluded with sltdcs of a more recent period showing industrial laud use in the

region.

Joe was able to tic aU this in with the currcm topic by foUowiDs the presentation with

a discuuion on bow cban8es in te:ebnology (from tram cars to tires) can iDc:rease city

arowth. Joe freely admits tbat be loves to sbow these slides, in particular the tram

cars. He mcdlioDcd diem at least once to the studems during each of the four classcs

prior to die presenlation. As well. during an inrcrvicw Joe commcllled very excitedly.
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-oil wait till you see my slides." When I asked if be was l'tferring to his slides of dE

auIl cars. be nplicd in the same tolle, -Yeah, my tram ClCS!~ Joe felt justiftcd in

sbowiDg tbcse slides. •...so I c:oWd 10 and imoduce my ttUl1 QIS in die pool of

glob&l geography and odIm would say wbat. ..is that; what's tbat 100lO do with it'!

But to me, it's sbowUla: that, DOl maybe much lite global but urbulzation. the

clwlge. the evolution lAd U'IDSpOnation......

In most of Joe's IeaChin&:s aod discussions on the conceptS of urbanization, such as

urban growth, urban sprawl, and utbI.n rttlCWaI, be used local. examples. His opinion

was that "if we ale laiD&: to talk about urbanization. we may as well talk about

someplace we kDow about." He felt that is wIw die SIUdeu:s WUll: .. thiDk we have

to see what the SIUliern. wba1 tbey WlDL I doG't thiDk evay day, 'just negate me

IocaJ sc:eae. IIIdlocaJ city' ...Tbat. to IOC. wouJd be global, coming back always 10

wbere we ale, 10 wIw: we Icoow......

Later on in the lrRrviews. Joe admiaed dw aldlough be bas a very broad definition

of global ("if it was here (pc:rims 10 g)obe). it's ,1obaI"), be felt tbat be would have

liked to take a more &IobaI view of urblDiDticm.:

...1 Rally feel wbcre I lacked in the urbaDizatioo...global, is ca1kiDg about
otber cities. 1 really felt wbcn 1 was lOiDa on, I would really like to do more
on that; RUdy Paris. Berlin, Syria.

However. be .muaed Ibat be: ccndcd to sQck to local tbiDp because be !mew local

"""""""'_.
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