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lacond&ry education. , St dents and their parentn were

] . . ' . AQSTR‘AF‘T 7.' P ‘.: . e

Thxa study examned attltudxnal factota telﬂted to- Ehe

decisien ‘of academically, Capable students not to pursue post-

intervjewed. It was found that the decision of the .indilvidl.jﬁl

student was a result of the Lnteracciqn of many beliefs and’

their corresponding attitudes, Thé a:n:udmn world of the’
student predisposed the young-person to interpret infermation, -
form beliefs and noaify #titudes in'a particulak way.' The
attitudinal effect was' & mediational ohe, which contributed to
‘thé selection of an option. K i

’rhe study 1denr.1ﬂed a sub-group of atndants with certain
x:huaccerucfcs, both familial and attitudinal that led to
s rejectxcn of the post-secondary option. Parents were found
to share, common attitudes with their children and with other
parents in the study. THe information obtained ean be used to

i:danl:ify capahle, students who will most likely forego the

post-secohdary option. The findings have implications, for:
career guidance ‘programs as it was found that for many students,
‘their affective and value.systems relating to career choices

are not being explored and dealt with in effective ways.
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CHAPTER' I

INTRODUCTION TO THE STUDY K

b '
; VPurpose

_The purpose of this study was to' exanine attitudinal , -
factors. related to the decision of acadenically capable
students in Newfoundland schools who aré-eligible, but choose
not to pursue post-secondary education and training following '
‘graduutiun.: . [ 2 :

|

| s
Significance and Rationale N

. The career decisions make have
s b S~

for

. . the rest of their lives. Hovever, Breton (1972) has suggested
that a person making a career decision: ° ¢ &
P B .© ... is probably unaware of all the factors that
impinge on his evaluations and probably even . .
less conscious of the relative weight each
\ experience bears to his.current assessments 4
(p. 8). ; .
Powell and Bloom (1966) concluded that an awareness of
the motivations underlying students' choices was important if
. they were to be assisted with their occupational choices.

Kennedy et al. (I1981).suggested that students were in.an -

1 o




exploration stage and should have.opportunities to "broaden
their views and gain information, experiences, and insights
vhh:h will ‘open-up new career possibilities for the future®, E

{p. 1.

g
The studies mentioned above, and. ﬁany ot_hezs, point to .

) the importance of students making career choices based upon *

self-knowledge, efperience and accurate information.. It'is

generally agreed among that self-knowled

the most_important goals of career guidance programs.. A

“significant aspect of -exf-knmi}edqe is bhe understandi.nq
an individual has Of, his/her attitudes towards'a career. The .
knowledge of how other people and experiences éffect these ' w
attitudes is - important as well: The attitudes a person holds
___—will affect the aspirations formed. Deosaran (1976) defines %
aspiration as "what a student would like.to do, or the goal ,
‘which he would like! to attain® (p. 9) . Aspiration is important
in the career decision-making process because aspiration forms
the basis for developing career options, Career options may -~
be thought of as those alternatives related to caréer which'
the individual sees as relevant and possible for him/herself.
The student would view options. as ‘realistic' direttions in
which he/she can move. ’ )
Each individual has a 'pool' of aspirations or chinqs
he/she would like to do. A evaluation of this pool leads to
the formation of career 6y£xons. The.perceived options léad-
to career choice. If aspirations are linited there.is a

V

!

> ‘3— et




rastricted basis upon which to develop options, and hence, :

restricted career choices result. leseman (1982) found that

occupational information see'king follows thé formation of thee

aspiratio‘n. Therefore, the attitudes an individual has which

influence aspirations will be a determinant in the search’ for .
vocational ipformation and the subsequent breadth of the

individual's occupational knowledge.

The career aspirations a person holds are educational or

occupational goals a person would like to attain. The career

aspirations a person holds are the result of attitudes and

experiences associated with the world of work, the family,

education, significant others, economic circumstances, as well

as- attitudes toward self. The i;n:exaction of these attitudinal

components leads to the formation of aspiration, and since

aspiration leads to the development of options, attitudes also™

form the basis Of perceived options. If attitudes linit
aspnanon, then attitudes may limit the perception of options
operi to the student. @ , ” -

In addition to beim; the basis of aspi‘!at;en and options,
attitudes can t'unc‘tionv as medﬁtors between aspiration and
bption. When the individual evaluates ‘aspirations and options,
the attitudes held will contribute to thi§ evaluation and thus'
have an impact upon what is finally decided. )

Figure 1 outlines a hodel of the effect of attitude on
aspiration, option and choicer This model demonstrates “that

attitudes are formed as a result ‘of experience, observation,
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\feedback and information. ‘These attitudes make ‘up an attitu-

#nal world which relates to career decision making. The

#¥titudinal world is divided into subsets which interact to
_-fhfluence the development of career aspirations. It is from

- thege, spirations that career ‘options develop. chevex‘,

pétceived optidns are different from aspirations because

attxtudes mgdiate the ,Lnter{actxon between aspiration and

* “option. For éxamplé, although a student might like to achieve

" certain goals:, attitudinal Yactors may lead him/her to rule out
. certain aspiratigns. -The options related to this rejected

- dtpizatioq are also elininated. The acceptable options are

perceived as be“ilg more in line with the attitudes _held. This

ngediauoyai effect may be infl‘uencet.i' by new experiences,

Jinfdrmation, observatior and feedbatk because these effect

*" attitude. THe. evaluation of options leads to career choice,

©+° ' .\ The model presented may be vieweéd ad a career educational

. 7. nodel. It suggbsts an approach which ‘focuses upon the effect

of attitude on career decision making. “An important aspect of

this model is the difference between aspiration and perceived

option., Students then do not foilow through with their
N
*  sspirations because attitudinal factors may _restrict which

, options are perceived as viable. Thxs study was an attempt
» 2

\ J to examme ‘this restrictive inﬂuence of attitude on the T

fomation “of, aspulation and the jperception of options.

+ Knowledge of which a:htudlnal factbis are most,

'i.nfluem;xa_l .An hmxt;nq ca:eer_aspuamons and options wouQ\
y




be of great value to educators. This information would identify
those attitudes that have to be dealt with if the individual is

to be assisted in maximizing his/her abilities and opportunities
to the best advantage. Of key importance to this study are those

students who appear .to qualify for higher educational oppor-

‘ tunity, but who do not follow through with this option.

Kncwledqe of the attitudinal world of tHese students and ¢
how attitude has influenced th&dr .aspirations, oPtions and L
care;r_'cholce would have implications for career education’ % °
proérams’; This information “would provide msighc into the
strategies which could be utilized to help students realize

their potential for further study.

Educators, and society in general, place a great emphasis

on the development of youth. '"Educating its youth is probably

"society's second most fundamental task -'second only to the

problem of organizing itself to carry out ‘actions as a society"
(Coleman, igsa, p. 1). Conditions in society have changed
dramaticrly in recent years. The most significant changes
have come about because of evem:s and circumstances related to
ecpnomics and employment. These changes have had an effect on
the attitudes of high school stydents and thus have effected
the aspirations and plans of these young pecple. |

A comparison of student aspiratipns over the past[ decade

ale- that ial shifts have in the aspirations

Of Newfoundland high school students (Best et[al., 1976; Crocker,

» ’
1983; Parsons, 1974; Task Force on Education, 1980). A much




larger proportion of students in recent years have planned to
conginue on to post-secondary education. Despite higher

: aspiration rates in recent years, the actual participation

rates -are still very low. For example, in 1980 ‘and 1983, T
approxim;ztely 34% of graduating high school students aspired
to attend Memorial University of Newfoundland. Yep, when actual -
participation rates are investigated, only 12.5% of these
o . Newfoundland students enroll in university (Crocker, 1983; Task
Force on Edwcation, 1980). This compares to an average parti-,
cipation rate of 17.5% for Canada in general. Similar trends
exist for other post-secondary institutions in the' Province.
vaiousl;. there are factors influencing students in such a way
. that decreases the likelihood that'they will attend fugther
education. Co i .

" The changing ‘conditions of society have not only effected
youth, but the’ important people around the young persom .
especially the family, have been affected as well. The attitudes
of youth are believed to be affected i:y.the. family (Breton, 1972; ~
Porter, 1961; Williams, 1972). Knowledge of the effect of
family attitudes is important to the-educator if the: most

. important career intervention strategies are to be utilized to
the benefit l?f the student.
The attitudes which relatd to the family as.well as economic
and employment changes in soliety form two subsets of the atti-
tudinal world of the student (see Figure 1). These subsets of

attitudes 'will interact with the other ‘subsets to affect o=

: 3




aspiration and option. The additional attitudinal subsets
considered in this study were actitpdes tow.lrds self,
attitudes towards post-secondary education, and attitudes
towsids and of sigilfidant othess.

The feelings and attitudes a_young person has towards -

him/herself are a result of i ion ‘and ided

Y
by experience over time. The individual sees him/herself in :
# certain light. Attitudes about self ;nny affect ‘career '
aspiration and the evaluation of options. The student who
is eugib}.e for p’outﬂecondaxy education but ‘chooses not to .
pursue this alternative may possess attitudes about self
which tend to decrease the possibility of continuing with
education. Knowledge|of the effect of attitude toward self
on career choice would assist schopl personnel i helping
the smdent overcome the lunxtxng effects af such attitudes.

Whether- a person chooses to attend a post-secondary
€ducational institution will be partly dependent upon the
perceived worth of further education. Attitudes towards
post-secondary education may be influenced by the risk the

/student attaches to pursuing this aspiration. :Therefore;
the subset of attitudes related to the worth of post-secondary

education was considered an important area of investigation

for this study. B v

The subset of attitudes towards significant others relates
to the influence of school and peers on aspiration, option and
choice. S§tudies indicate that the ‘school attended and the

teacher maJ afféct career decisions (Cherry, 1974 Knill, 196.'5




»9.

% 5 ’ Peach, 1970)) Peer influence is also thought to be important

(Pavalko and Bishop, 1966). Knowledge of the nature of the

-not exist as sqparate entities, but interact to form an

attitudinal nef ork which impacts upon the career decision-
“ © ‘making process/ Attitudes are not seen as ﬁxe:i, but are
modified as a [result of new experiences and infaemation:
' The attitides held by an individual are unique in the sense.
that each of us|has had different expenences, is exposed to

different information, tecexves dxfferent feedback, and exxsts

have made a sinilar decision not to pursue post-secondary
cducation; have-similar attifudes which have led to this choice:
Also, have these students shared similar experiences which may
have led to.the formation of similar attitudes? If this is the
case, that sinjlar decisions are, based upon similar.at:titl.:des
and Beckazownde, “the sducator is 'provided with an attitudinal
and background profile of ‘those capable students who are most
N ikely to postpone or te?ect altogether the entry into post-

secondary education. This,information will have implications’
: 7
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for the career guidance program as.it relates to these parti-

cular students. L= . R
To answer the questlonu referred to above requires ‘an
‘exanination of groups from different geographical, social and
.| -economic areas. Selecting academically capable studema/ 3
| ’have decided not to pursue post-secondary education, from two
differem® areas, will enable the researcher to analyze the
effect of attitudinal factors on career choice. "Background
factors related to family and community can be examined at the
' same time. The:efoze,‘a';ccmpazxson of a group of students from

a developed, economically’stablé, modern community with a group

"from a rural, economically deprived community may provide

answers to questions of attitudinal influence. Hence, the

importance of the two qro‘ups in this stndy. Conceivably the

unique milxeu of each of these grcups may have had effects’'on

the attitudes of students and cchers around them. Interviews

with these people could provide a picture of how their attitudess °
* havé been sha{;;a by the social and:economic environment.

Of -the two ‘questions.referred to above, the léffect of

similar background characteristics and how these correlate with
"l career éhqme has been explored to a certain extent mnue‘r,
" 1973; Clark et al., 1969; Porter et al., 1973; Sewsll and|Shah,
"1967). However, this question has not been é'eal_c with tof

any degree of clarification for this particular group of .

in the indland setting. As attitude is rebarded
as a result of situation in some respects, this question needs

to be answered on a local basis.




‘The second question of the actual atucuu\j,s held b§ thn;
group of students and the effect of these attitudes on post-
secondary choice has mot been examined previously in the '
Newﬂoupdland setting. Studies have xndxcated that attitude is
important (Deosaran, 1976; Wisema;’l, 1982). However, what these
attitudinal factor§ are and their effects on asphration and
perceived option hay not.been determined for these students.

Newfoundland ana\Lab:adox is a provinece not nch in a

‘variety,of manufacturing, service or technical' industries. The

goal of career education must be to enable youth to take adgantage
of whatever opportunity is available. If students possess . . -
attitudes which limit the perception of aspiration, option and

hence opportunity, they may not b@ prepared‘to exploit develop-

: ments that do oqm!r Significant numbers of Newfoundland youth

may e ready anly to take advantage, over the short-temm, of
semi-skilled and unskilled jobs that disappear very quickly. * .°
In addition, they will have to compete for these|few jobs with

many other people. What they have décided originally may have

negative repercussions for ‘the rest of their lives|. This is
especially important for the group of students under investi-
gation in this»scudy, because they uppear to have the, academic

ability to proceed with post-secopdary education which would’

x ons are to be . fri
i

organized tp confront the llmitxng effects of atcitude, knowledge |

. ..
enhance their oppor ties. If

of these attitudes must first'be obtained. The purpose of ‘this

-study was to provide this information.




The exploratory nature of this research will result in an

identif}.cat_inn of further research areas. This will lead to a

greater understanding of youth and the factors and attitudes

they hold and how these effect career decisions.

-'The ‘following research questions were derived from a review

" Research Questions

of Literature related to attitude and career choice. The  *

questiona are atated in broad terms because this study is

exploratory in nature and intends to' identify areas which need

to be Examined&n greater. dbtall in future research. Thé @
i

questions tep:esent an examination of the" atutudinal world ef 2

‘young people and how the attitudinal factors within this WoETE!

effect the post high schobl aspirations and plans of the

students in the study.

1. pre there common, shared attitudes among academically *
, capable young people with respect to the decision not
T to pursue post-secondary education following graduation

from high school?

' (a)

(b)

(c)

Do these students share common attitudes which .« -
reflect the influence of fanuly on choice? N
Do these students share common attitudes which

reflect the influence of significant others on

the choice of what route to follow afiter high

school?

Do the students in the study have common -attitudes
towards post-secondary education?

Do these students have similar attitudes toward i
self which may have influenced the career decision? |




(b) Within each group studied, are there differences

(e) Do these students have similar attitudes towards
economic and employment circumstances that may .
have had an effect on the career decision-making ’
process? .

.What- parental attitudes toward post-secondary plans
are reported by qualified students who plan no
post-secondary education? ey . 4
(a) Are parental attitudes towards the post high school
decision consistent with the attitudes of their
children? 5

(b) Db the parents of the under i igation

possess. similar attitudes with respect to the post
high tschool plans of their children?

Do “the students under study have bacqucund features
that might impact on attitude and hence, on aspiration
and career plans? !

(a) Are the families 1n similn financial 'and -employment ¥
circumstancés? .

(b) Do the families share similar educational back-

grounds?

(c) What is the influence of role modél on the attxtude
towards career direction and choice? :

‘ (d) Has work experience on the part of students had an

effect on their attitudes towards post high school
plans? =

(e) Does the sex of the student bear any xelatxonshxp
to the outcome of the post high school decision,
within the groups of students studied?

Are there other differences aboue attltudes between the .
groups of students, from different parts of .

— - two.
Newfoundland? T

{a) Are ‘there differences in the proportion of ‘students
who have elected not to pursue post-secondary
education, in each setting?

in terms of whether post-secondary education is
still seen as a possibility, if not .immediately,
L] then for some time in the future?

What attitudinal factors are :&ci!led by the students
as being most influential and important, in their

decision of not to pursue.post-secondary education?




- / Definition of Terms . 4"

’

% . \
b ’.Career Aspiration: A particular educational or occu-

pational ‘goal a person desires to attain.

b - career oE‘tim{s. Educational and occupational alternatives

which a person sees as rele{nt and possible for him/herself.
Attituder ‘A learned, qbne:al predisposition to respond in

' a consistently favourable or unfavourable manner with respect to

a given object or event. Attitude is viewed as affective and

evaluative in nature. .
Belief: A person's infom;tion about an object or evén:. - |

g A belief links ah object to some attribute.

[ Academically Capable: Those students whose high school—

academic performance is such that they meet or e°xceed the .

4 _* entrance requirements of Memorial University of Newfoundland.

By meeting these 'standards, students are also eligible to apply
\ :
for other forms of post-secondary education such as trades and

* technical schools. i . . 2

i X Post-Secondary Plans: Post-secondary plans refer to the . o

‘ choices available to a student on completion of the grade-
twelve high school program. : -
¢ E Attitudinal World: That collection of attitudes that may

have an influence on-the career direction of a person. These

attitudes|are seen as interacting with other attitudes to

determine, outcome.




Limitations of the Study

This study holds relevance for the Newfoundland region and,
in partfcular, the two settings studied.. Any generalizations
to dther regions should be made in light of the fact that the |

areas studiﬁd are uhique.




CHAPTER II | ‘

REVIEW OF RELATED LITERATURE

Introduction ~
The review of the lltetatute is organized around three

401‘ sections.» It was felt that matexlal .presented in these’
&8l sections is essential to the undexstandlnq of the' mnuence
) of attitude on the pcst-seccndax:y Aderaisi. Sesiion GRe AEATE
- with theories of attitudé: Many theories have been derived to
o ‘explain the.impact of attitude on behaviour.' The theory found
) to, be most applicable to thibatulvivas that prosdien by

Fishbein and Ajzen (1975) .. Other attxtude theorles are i

described as these shed llght -on alternatxve Explanatlons of

 attitudinai influence. These theories also suggest inter-

ventions which might be implemented to effect attitude change.
. .The second section deals with attitude chanqe. This is a;
e H
more practical applxcanon as it 1nd1cates ways co go about
" affecting the attitudes of young people by effective means..
The tiu;d section sheds light o factors that have been
found to be related to aspiration, the perception of options
and career choice. Within the framework of this study, attitudes
are thought 'to be- the basis of aspirations and options and so

" have an effect on career choice. Thepefore, if these factors *

N L




_ socioeconomic status, educational level-of parents, parental

o * - - .
-are-associated with aspiration, option and choice they may be i

associated with attitude. Relevant, findings which pertain to

income, place of residence, self-evaluation, peer group '
influence, school influence and 'sex are presented. ~ - \\)

Throughout this review attempts were made to apply the

. literature to the present study. S Lo 4

1963; Greenwald et al.; 1968). Two of the most“commonly cited

L * abtitude Theory . Tal L
- . 8
* Few investigators agree on an explicit definition of

attitude. The range of proposed definitions u!M

_been made explicit in Teviews of the attitude concept (Campbell,

B )
definitions of attitude include those proposed, by Kerlinger, and

~Rokeach. Kerlinger -(1967) defines an attitude as: C/,J

An enduring structure of degcriptive and e

evaluative beliefs that predispose the individual

to behave selectively toward the referent of the .
© attitude (p. 110). et -

Rokeaeh/\'r/SB) proposed the following definition of

_
attitude:

An attitude is a relatively enduring organization
of interrelated beliefs that describe, evaluate, -
and advocate action with respect to an object or
situation, with each belief having cognitive,
. affective and behavioural components (. 132).
Fishbein and Ajzen (1975) suggest that most investigators '
uld agree that attitude, can be described as: .




¥t

A learnda predisposition to respond' ih a .

consistently fayourable or unfavourable mamner .’ - 1
~*with respect to'a given objéct (p. ).

These defmxtxons appea: to share comlnon features
including that attitudes are léarned heifefs that they pré-
dispose action, and that suh, actions are cnnsxstently favour-
able or unfavourable towazd ‘the object offthe attitude. That
attltudes\a:e learned reflects the xmporcance of past
experience which 1nf1uences the behaviour of ‘the J.ndlv:.dual.’
Attitudes are ger‘x‘arauy assumed to consutute “the person's
zepxesentancn of past experience. (campbeu, 1953). Predis- 5

positions to respond in consistently favou;able or unfavnurable

ways are assumed to be’ che product of experienc
o ’ oy e 5
. a person holds towards post-secondgry education’are a‘result _

of experiences related to the faiily, school, peers, community

and so on. These attitudes predispose: the studént to respc’md

The attitudes

favcurably or ungavourably towards facti S assoclated w},th post-.

‘secondary education such as the, financing of further aducation,

the value of further education ina other fagtors. ¥

,Stebbins (1975) defined predispositions as “products of
% past experience which impinge upon our awareness, equip us-

with specific, usually habitual, views of the world and guide

_behaviour in the inmediate present” (p. 12). In some instances

it may be difficult to detézn\lne which prior experiences are

relevant to the formatiod &f the predisposition, Therefore, the -

H
predispositions of towards p y education

-will be reflected in their choices.
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Fishbeiri Thd Aj28n (1975] .nake aistinctions hetween three

" types ‘of consistency. Stimulus-response condistency may be
t;kegv as reflecting-an attitude' toward the o t. However,’
tth definition does not distinguish attitude from other
. concepts ‘such as'hiabit, trait, drive or: motive. Response—
response cons;stsnéy alsos indicates an attitude toward the
object but involves the degree of consistency, betveen dxfferent

. responses with respect to the same b]ecc. This definition
fails to dlscx‘lmxnate between attitude,. trait, monve and other

’ conc;pts. Evaluatxve consxstency is related to multiple
BabaviGuERY at_ dxfferent posntsiin tlue. .on different occasions

a’person ‘may pexfom dlffer’ent behaviours with réspect to an

ob;ear.. The overall pattern, though, ‘may zemam re.‘l.atxvely ¥

tonstant and so may be defined as conslstent. “Evaluative or
atfective consisténgy is what distinguishes between attitude

.and qther concepts,'.and it is therefore hardly surprising that

the .evaluative dimension has freduently besn regarded as the
h

s‘feature of attxtude" (Fishbein and Ajzen,

most distin
1975). It is this evaluative nature of attitude that is.of

impé:canée to this studyl This ‘reflacts the idea that attitudes

towaxds post- secondaxy education may, result in different
- behavicurs because attitudes towards’ this object are re- Cavafiean;

)

"he’ aiffqre, £ evaluations may be the result. of new 1n£ctmatmn
or because’of| varylng cxrcumstances. ;
|
For the purpose of this sl:udy the concept of attitude will

; be plagea: il the c}asgaficatwn sugqested by Fishbein and Ajzen




(1975) whioh consists of four broad categories: affect

(feelings; evaluations), cognition (opinions, beliefs),

~ conation (behaviouial intentions), and behaviour (observed

overt acts). Attitude pertains to a person's favourable or
“ . yupEavourals Svaluation oe miicbiatt, Bellstevzerensitichie
i . - information a person has:about the object and.comnects an “
objelct €o some attribute. Behavioural intention refers to
a person's intentions to perforn ‘various-behaviours. The
B - stgength of an intention is reflected’in the person's subjective
4 i probability that he/ahe Will perfowm the: mpecified bahavious: .

\ Behaviour refers to the observable acts of the person. A .

i behaviour may be studied-in isolation or may bé used to infer
N beliefs, attitudes or imtentions.. b

- *° " _FishBeih and Ajzen (1335) propose ‘the following conceptual
: L3 e e

model which relates beliefs, attitudes, intentions and pehaviours.
 to a given object (Figure 2)- ) h
b . In this model beliefs are seen as the basic building blocks *
of the conceptual ftamswdr;c. A person lea;ns'a; forms a number

ofbeliefs about .an object based uporn observation or _information

received from outside sources or by various inference processes.

‘Al of a person's beliéfs serve as the informational base &hat.’

‘determines his/her attitudes, intentions and behaviours. \

o A person's attitude toward an object is founded on his/her
salient beliefs about that object, in this case, education.
This involves information'processing. A person's attitude is

detérmined by his/her beliefs that education has certain
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“Tattributes and by [\is/h_er evaluations of these attributes.
‘salient beliefs about education may be derived from information.
about the "risks" of continuing education, financial consider-
ations, family expectations and the view of self with respect
to education. .

In terms of career choice, the beliefs a person has about
post-secondary education will be a function of the information
available to him/her. The most salient beliefs are filtered ’ /1
through the belief structure by a. processing of the vocational,

. | self, family and situational information available. wIn this
processing attributes are attached to the career direction
considered, and an evaluation of these attributes is made.

Based upon this evaluation a decision is made. ) .
/ — An attitude toward an object is'viewed as related to the
<
individual's intentions to perform a range of behaviours with
< Y %
_ respect to that object. Each’intention is seen as being related
to the corresponding behaviour.
According to Fishbein and Ajzen (1975):
It should be clear that since a person's attitude
is assumed tobe related to the total affect .
associated with his/her beliéfs, intentions and
- behaviours, we define/response consistency in
. tems of overall evaluative consistency. Thus,

attitude is viewed as a general predisposition

that does not predispose the person’to perform

any specific behaviour. Rather it leads to a

- set of intentibns that indica€e a certain amount Vg

. of affect toward the object An question. mch ¢ o

of these intejtions is related to a specif.

behavistr and] thus/,the overall agfect expressed
by the patterp of a person's actions with respect

4 to the object'alSo corresponds to his/her attitude
tovard the object . (py 15). ”
5 i
. # .




23,

In the case of the scudenes under study in this research s o
the attitudes held led to a set of intentions related to not
attending post-secondary education. These intentions reflected
the feeling students must have had towards post-secondary
ecducation — that there were negative consequences of pursuing
further education. Viable options were those not involving
post-secondary eéucar;ion. The findings of this study will lead
to.a greater understanding of the ‘evaluative aspect of attitudes
which influence the career decision-making process. .

. Oniosi SatAbEshea” an gtc‘iﬁ: may have an effect upon the
formation of new beliefs. Perfomance of a specific behaviour

L may lead to new beliefs which muy in turn influence the attitude. .

| . ] For the students in question, it seems that based upon’this

framework, the attitudes fdrmed earlier in life may now

influence their perception lof new- information, the beliefs

held, othex sttitudes, the.intention to carry out a behaviour

2 © and the affect associated with post-secondary education. There—

fore, the early experiences: of the student such as family events
.+ And circumstances may influence later attitudes towards the
object, which in this case is post—sccondary education.
A person's intention o carry out a behaviour is & function
of certain beliefs. His/her attitude toward carrying out a
specific behaviour is related to his/her beliefs that performing
the behaviour will lead to certain consequences and an evaluation .
of those consequences. Therefore, attitude is viewed as one

major determinant of the p?:son's intention to perform the -
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béhaviour in question. The intention to.attend a post-secondary
educational institution is related to and affected by beliefs
and attitudes which influence an evaluation of the consequences
of pursuing education. » .
Other beliefs relevant for a behavioural intention are
beliefs of a normative nature., That is, beliefs that certain
referents think the person should or should not petfom the

‘specxfxed behavlou: According to E‘xshbe:.n and Ajzen (1975) =

The normative ibelie £s and’ motivation to. comply
lead to normative pressures. The totality of
these normatiyé pressures may be termed 'sub-
jective norms.' Like his/her attitude toward
a behaviour, a person's subjective norm is v 8 . .
viewed as a major determinant of his/her :
intention to perform the behaviour (p. 16) -

. An individual's behavioural intention is viewed as a
function of thé two factors Of the attitude toward the behaviour
and the subjective norm. The intention is the: immediate deter-
minant of the corresponding behaviour. -

The factors influencing intentions and behaviour are
diagrammed in Figure 3.

It is probable that the mormative beliefs of the student
are influenced by the beliefs of key pepple around them. Key
geferents may include parents, siblings, friends, teachers ox
other significant persons. 'n-.esfe people have likely communicated,
in some fashion, what they think the student should or should not

3
do. It is possible that thé normative beliefs of others have

dnfluenced students to not pursue post:secondary education, A \ 1
: o : s 3
.
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rationalization ng::_}nﬁf havel occurred-to evaluate
dspirations afd optloms in light of these normattve beliefs.

This rationalization process may be explained by theories whi

follow in the next 'section.” Osgood and Tannenbaum's (1955). \

Congruity Theory and Festinger's (1957) Cognitive Dissonance
Theory may prove to be esphcially relévant 46 this rationalizs
ation process. ‘In any case, the normative beliefs of referents
may place pressure on the student to move in a certain direction.
The totality of these normative pressures, the subjective
norms, will likely influence the intention.of whether to attend
or reject pc_st;seccndary education as a viable option. 7 In
association with learned attitudes, the subjective norm operates

to control behaviour (seeiFigure 3). For these students atti-

tudes and subjective norms, Ain combination, have led to the o

non-attendance option.

\ It is the intention of this study to examine the nature of
the attitudes towards attending post-secondary education and-the
subjective norms of the students and how these ‘have influenced
the intention with respéct to further education. .Subjective
norms may largely be a product of parental beliefs. This study

will not only concern itself with students, but with their

-0

parents as well. L

N
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