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ABSTRACT

This report describes an internship completed at St. John Bosco School and

The Shea Heights Community Health Centre, St. John's, Newfoundland. during

the period April 12, 1992 to July 17, 1992. This report also details an evaluative

study which the intern conducted during the internship period.

Chapter 1 outlines the internship proposal, which includes the rationale for the

internship, a description of the setting, as well as internship goals and objectives.

Chapter II provides a description of activities engaged in as part of the internship

experience. Chapter III gives a comprehensive report of the evaluative study

entitled The Evaluation Qf a Peer CQUDselljoe program This study demonstrated

that the peer counselling program used by the intern was successful in positively

affecting the self-esteem of participants aged 16-17, who took part in the study, as

measured by the Coopersmith Self-Esteem Inventory. Chapter IV concludes the

report with general observations and recommendations.

Key words; peer counselling, self-esteem, counselling internship.
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CHAPTER I

INTERNSfHP PROPOSAL

Rationale

Candidates for the Masters of Education degree in Educational Psychology

offered by the Faculty of Education, Memorial University of Newfoundland, have

the option of completing either a thesis or an internship. The internship is a

thirteen week continuous placement in an actual work environment chosen to

promote the professional developme'nt of the graduate student intern, in a

particular area of his/her interest. In addition to the wide range of professional

activities in which graduale student interns are typically expected to engage, they

are also required to conduct, during the internship period, a research study

deemed appropriate to such a field placement. This study must be integrated into

the internship experience and provide the graduate student intern with an added

opportunity for growth. It is important to nole that this internship option can only

be exercised following successful completion of all course requirements including

180 hours of supervised praclicum.

The basic rationale underlying the internship provision is that academic

training is best enhanced if it can be applied to practical situations under

supervised conditions. It is the view of this graduate student intern that in a

counsellor training program, the prospective counsellor should have the

opportunity to evaluate and apply concepts as well as gain understanding and skills



in circumstances comparable to those in which he/she will work as a counsellor.

As the graduate studellt intern learns, through practice, the real meaning of

guidance and counselling begins to unfold.

This int~mship was chosen for the following reasons:

I. The internship allowed for the opportunity and the time to develop a

more comprehensive view of guidance and counselling in a setting which

offers a variety of counselling experiences.

2. The internship provided opportunities to receive direct professional

supervision in both individual and group counselling and in many other

professional activities, such as working with other institutions, developing

consultation skills, and carrying out psychological assessments; all of

which are associated with an active school counselling role as well as the

role of a counsellor in a community centre. Thus, the graduate student

intern had an added opportunity to assess and improve counselling skills.

3. The internship provided an opportunity to observe other professionals in

circumstances comparable to those in which the graduate student intern is

likely to work in the future. Thus, the intern had an opportunity to

discuss, as well as evaluate, the most appropriate way of approaching

many different circumstances.



4. Muei of the graduate student intern's practical experience has been as a

teacher. This internship allowed for an exposure to a much broader

perspective of working with young adults.

5. The internship provided an opportunity to learn about community

resources and to gather practical, first-hand knowledge, of the support

systems available in the community.

6. The internship provided an opportunity to undertake an applied research

project. This project allowed the graduate student intern with ext''a insight

inlo an area of definite interest.

The Seiling

The Shea Heights Community Health Centre
and

St. John Bosco School

Shea Heights is a unique community nestled in the Southside Hills overlooking

the city of SI. John's, Newfoundland. The community came under the jurisdiction

of the city of SI. John's in 1986. While being part of the larger urban area of St.

John's, the community of Shea Heights, has basically maintained its own separate

identity both geographically as well as socially. It can probably be said that Shea

Heights has many of the social activities, and community attributes as any outport

community in Newfoundland.



From Shea Height's earliest history, it has been associated with the stigmatism

that it was less than a desirable place to live. The early inhabitants wcre people

who chose to live on "The Hill" becatlse of very limited economic resources

which forced them to settle outside of SI. John's. This altitude, unfortunately,

still haunts the community to this day.

The nucleus of the community has evolved around St. John Bosco Parish and

School. A modern school facility has been built in Shea Heights which bo.tsts a

student population of 540 and a teaching staff of 40 tcachers (both full and part­

time). This school is operated by the Roman Catholic School Board for SI.

John's, Newfoundland. This facility encompasses grades from kindergarten to

grade 12. This means that the young people of the Shea Heights area are very

much prone to be segregated from other young people in the SI. John's area.

They often grow up, are educated, and become soc:alized all within their own

community. This has become a benefit, as well as an obstacle to their future

development. It is when the young people of Shea Heights have 10 lcave their

familiar environment and venture into other areas for training and education that

they seem 10 be faced with a great dilemma.

A~ previously noted, the stigmatism associated with living in Shea Heights

still exists today. The Shea Heights Community Hcallh Centre Board has been

working within the community to dispel this stigmatism. The Board has targeted

the young peopie as the avenue in whieh to address this problem. By keeping the



yoong people in school and buikling their self-esceem, so they will not be at a

social and educational disadvantage, they hope they can rise above the image that

has overshadowed them for so many years.

The fact that the community of Shea Heights has a high incidence of school

dropouts also coincides with the fact that they have a high unemployment rate as

well as other significant disadvantages (see Table I). The figures astricked seem

to be quite alarming to the intern. The community seems to be caught in a

vicious circle of low education whicl, exhibits itself as high unemployment due to

lack of employable skills. This is compounded by the fact that the general

economy of Newfoundland I as a whole, is somewhat dismal, even at the best of

times. In order to address this problem, the Shea Heights Community Health

centre Board has established a Youth Association. "The overriding mandate of the

Youth Association, which is still in its infancy stage, is to work closely with the

community of Shea Heights and its young people to motivate them to stay in

sdKlol.



Table 1

Statistics Comparing St.John's Bnd Shea Heights

Shea Heights St.John's

Population
Average Household Size
Average Number of Children Per Household

"'Percent of People with Less than grade 9
Percent of People without Secondary Cert.
% Attended University and Received Degree
% Attended University Without Degree

"'Unemployment Rate Among Males
"'Unemployment Rate Among Females
"'Unemployment Rate-Both Sexes Aged 15-24
"'Unemployment Rate-Both Sexes Aged 25+
"'Average Income of Males
"'Average Income of Females
Median Income of Males
Median Income of Females

"'Average Family Income
"'Median Family Income
"'Percentage of Low Income Families
% of Low Income Unattached Individuals
Percentage of Single Parent Families

Source: Statistics Canada Report, 1986)

2301
3.9
1.9
34.6%
37.5%
2%
4.3%
24.8%
34.2%
42.6%
22.2%
$13453
$9695
$12402
$7m
$22944
$.9949
44.6%
41.0%
17.8%

161901
3.3
1.6
15%
28.5%
10.4%
13.6%
15.0%
15.7%
24.9%
12.2%
$21612
$12325
$17875
$9553
$36849
$32917
16.7%
43.4%
13.5%

It has become apparent that the critical period of time for many young people

of school leaving age is over the summer holiday period when the School is closed

and many of the resources they have come 10 depend upon are not available to

them. Peer pressure can very easily come into play over this time. As well, the



lure of finding a job and having extra spending money, many limes lure young

people away from the community in the hopes of finding a solution to their

problems. But with the low education levels of those who leave, their problems

can become compounded.

Suitability of Internship Placement

I believe that Shea Heights was the ideal setting for this graduate student to

complete the requirements for a Masters Degree in Educational Psychology. The

setting provided the intern with an excellent supervised opportunity 10 enhance his

counselling skills. II also allowed the intern to delve into ("ther an-.as of interest as

well as those in which Ihe intern had limited prior knowledge. This included

working with adult populations in a community centre setting. The internship

allowed an excellent opportunity to develop skills in that area.

The time working in Shea Heights exposed the intern to a broader multi­

disciplinary approach than he would likely have seen in a school setting alone, or

in other communities. The Shea Heights Community Health Centre and SUohn

Bosco School have a very close and unique arrangement. They work together

whenever possible and combine efforts to reach as many individuals in the Shea

Heights area as they can. This intern believes that he has gained knowledge and

skills which can be readily transferred to the role of school counsellor in a

community with similar economil:, social, and educational challenges. Finally,
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this intern has gained valuable aposure 10 a variety of agencies thai provides

services to adolescents and adults alike. This is of tremendous benefit for future

work as a school counsellor.

Although this internship was designed to primarily enhance the professional

competency nf the intern. the intern also believes thaI he had something 10 orrer

the setling as well. The intern delivered services to a group of c1ienls and

hopefully, because of his prior training, had something of value to contribute 10

the selling during the intemship there.

Duration of Internship

The internship commenced on April 20, 1992 and continued (or thirteen

weeks. ending on July 17. 1992. The Shea Heights Community Health Centre is

opened from 9:00 am 10 5:00 pm, and the School from 9:00 am to 3:30 pm, (rom

Monday to Friday. The intern coul~ '>e found al the Centre or School during

these times with the exception of time taken to pursue such approved internship

activities as visiting other agencies, doing research. or attending workshops Of

inservice.

Supervision

Since the internship was completed bolh at St.John Bosco School as well as at

the Community Health Centre, the intern had more then one supef\lisor. At the



School, the on·site supervision was conducted by Mr. Peter Andrews M.Ed. and

Ms. Glenda Riteff M.Ed .. Mr. Andrews is the school's Guidance Counsellor and

Ms. Riteff is the school's Educational Therapist. After consulting with the

Newfoundland and Labrador Departmant of Education GuidJines for the

Development and Delivery of Guidance Services (1988), it can be noticed that .he

main difference between Mr. Andrews' and Ms. Ritefrs job descriptions lie in the

number of students they are resonsible for and the length of time treatment of

these students usually lake. Mr. Andrews is responsible for the guidance services

for the entire student body, whereas Ms. Riteff is responsible for a smaller

number of severly disfunctional students (18 at present) all of whom demand a

large portion of her time. On-site supervision at the Health Centre was conducted

by Ms. Elaine Stanley B.S.W.. Ms. Stanley is the Centre's social worker. The

university supervisor was Dr. Glenn Sheppard B(Ed); M(Ed); C.A.G,S.; Ed.D..

Supervision was an ongoing process. The intern met with all three on-site

supervisors every Wednesday from 9:00-11:00 am. At this time the intern's work

was discussed and suggestions made to assist growth and development. Regular

meetings were also held with the university supervisor to discuss the intern's

progress in the setting, to critique counselling performance, and to discuss any

concerns that the intern may have been ex~riencing. At approximately midpoint

through the internship, all supervisors met with the inlern to assess the inlern's

progress to dale. The inlern would like 10 slale Ihal he believes that the high
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quality of supervision recei~od during the internship will add 10 his

professionalism as a counsellor in lhe future.

Internship Coals and Objectives

The main goal for the internship was to gain additional practical experience

which would funher enhance the professional growth and development of the

intern. The following are a list of specific objectives that were identified to meet

this goa!.

1. to continue to develop and improve individual counselling skills and

to further develop knowledge of counselling lheories and techlliques as

pre,iously beiun In suth courses as CO"DSfl!jng PswbolOfY- Thl'Ory

~ (G615O) .nd Pradjcum In Cuida"" (G63OO).

This was accomplished through (a) active participation in individual

counselling sessions with a large number of clients; (b) critically reviewing and

analyzing each counselling session, both individually as well as with on-site

supervisors; (c) observing my on-site supervisor! engaged in individual

counselling sessions; (d) weekly supervision meetings with universily supervisor to

process intern's conctms stemming from individual counselling sessions; and (e)
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extensive reading in the area of individual counselling theorie5 and techniques (see

Appendix A).

1. to continue to develop and Improve group counselling skills and

processes as previously begun In the course Processes and Procedures

In Group CounseJ!jog (G6200).

This was achieved through (a) developing, implementing, and evaluating a

Social Skills Training Group which was offered {or children in grades 4 - 6 who

needed assistance in the acquisition of social .::!-Jas;

(b) organizing and implementing a Peer Counsellor Training Group which

consisted of individuals from the school community and the community at large;

(e) Observing other professionals in my setting engaging in the group counselling

process; (d) reading in the area of group counselling (see Appendix A);

(e) discussing current readings and practice with my supervisors; and (f)

participating in a Sexuality Workshop held at St. John Bosco School, May 20-21

for grades 9 and II.



'2
3. to gain knowledge com:emlng the functioning of olhe.. city agencies

which offer senkes to youth and adults.

This was accomplished through (a) visiting ten agencies in the St. John's area

and meeting contact people at each site; (b) compiling a file on each agency which

will be used by the intern for fulure reference; (e) discussing wilh supervisors the

knowledge gained from the visitations.

4. to f1ll1her develop consullntion skills.

This was accomplished through (3) private meetings wilh parents in which

their child(ren)'s academic and social development was discussed; (b) mcctings

with teachers, both individually and in small groups, to discuss the siudents in

their classes; (e) panicipating in the case conferences with the doctors at the Shea

Heights Community Health Centre every Thursday from 12:00· 1:00 pm.; (d)

meetings with officials from the Roman Catholic School Board Office 10 discuss

the psychological assessments of two clients; (e) discussions with school

administrators in which recommendations for students were made; (f) active

participation in Program Planning Team meetings which involved teachers,

administrators, parents, doctors, and clients alike; and (g) constant networking

with other colleagues and consultation with supervisors to discuss experiences.
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5. to continue to deYelop an undemanding and philosophy of the

therapeutic use of Petr Counselling.

This was accomplished through (a) organizing, implementing, and evaluating a

community based peer counsellor training program; (b) analyzing my experiences

associated with leading the peer counsellor tmining program; (c) analyzing data

collected from the participants of the peer counsellor training program; and (d)

discussions with supervisors and colleagues as to the processes and outcomes of

such a community based peer counsellor training program.

6. to gain competence in carrying oul a compreht:nsive psychological

assessment ",hkh indudes (al collection of all relevant inronnalion

from mult~,le:;ources, (b) selecllon of assessment instruments,

(c) comprehensive testing, (d) analysis of data, and (e) translation of

findings into suggestions for remediations.

This was accomplished through (a) carrying out full psychological assessments

on 6 youths; (b) discussing each case with on-site supervisors preceding, during,

and following each messment; (e) presenting each of these cases to the

appropriate authorities; and (d) reading in the area of psychological assessment

(see Appendix A).
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7. in general, 10 gain a higher level or professional competence and

development.

This was accomplished through (a) meeting on a regular basis with on-site

supervisors, university supervisor, and co-workers to discuss my caseload;

(b) reading as widely as possible in the area of guidance and counselling (see

Appendix A); (c) attending workshops that are of interest and imponance to

guidance and counselling; (d) visiting len agencies that offer services to adults

and/or youth, in the city of St. lohn's and compose a file for each; (e) gathering

resources that will benefit my profe~ional competency (or the upcoming year (sec

Appendix B).

Summary

In Chater 1 a sound rationale for participating in an internship has been

presented. The intern outlines his specific reasons (Of choosing an intemship and

presents them in point fonn. The setting of the internship, the Shea Heights

Community Health Centre and 51. John Bosco School, were described in narrative

form and the community of Shea Heights was compared to its larger neighbour,

St, John's, in Table I. The suitability of this specific internship placement was

then addressed with the intem presenting arguement that the Shea Heights

internship was indeed a suitable placement. The duration of the internship and the



supervision received while participating in the intemship were discussed. The

intern had three on·site supervisors and one university supervisor, all of which

supplied excellent supervision and feerlback to the intern. The last section of

Chapler I described the goals and objectives that the intern had developed for

himself and his arguement as 10 how these goals and objectives were achieved.

IS
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CHAPTER II

DFSCRIPTION OF ACTIVITIFS

This section of the Report describes the activities in which the intern engaged

during the internship experience. A <lelailed account of all major professional

activities engaged in during the intemship is given in Table 2.

Table 2

Hours Allocated to Internship Activities

Components Number of Hours

Individual Counselling 65
Group Counselling 40
Peer Counselling 18
Career Counselling and Career Development 29
Visiting City Agencies 25
Testing 30
Individual Program Planning Team Meetings 15
Sexuality Workshop 16
Alcohol Drug Dependency Commission Workshop 8
Youth Outreach Mobile Unit 8
Supervision 39
R~h m

Total hours allocated to these activities 363

Areas or Concentralion

During the internship at the Shea Heights Community Health Centre and

St.John Bosco School, the intern concentrated efforts upon areas of endeavour
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which he believed would enhance his counselling skills. Each of these areas

provided the intern with experience and exposure that facilitated his future growth

as a guidance counsellor. They provided him with a greater awareness of the

delivery of counselling services in a school, as well as a non*school, setting.

Ir.dividual Counselling

It is this inlel.l's belief til?! experience and ability in lhe area of individual

counselling is of vital importance to the adequate functioning as a counsellor.

C~ilainl}', this is on: area in which a lot of time as a counsellor will be spent.

Therefore, participating in supervised, as well as unsupervised, individual

counselling, served to improve lhe intern's skills and subsequently made him a

beller counsellor. This intern contends that the setting which he chose for an

internship afforded him the chance to interact with many individuals, both students

and non-students, witll various presenting problems. This, he believes, has

widened his experiences and honed his counsclling skills.

During the first dght weeks of the internship, a large amount of time was

spent at St.John Bosco School. Here, the intem spent a great deal of time

involved in individual counselling. For this cight week period, the intern worked

with eight full-time student clients and two full-time adult clients. During the last

five weeks of the internship, with the time being spent at the Community Centre,

the intern worked with three full-time adult clients.
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The intern made individual counselling available 10 the student body at St.John

Bosco as well as the general population in the Shea Heights area. For each client,

an intake assessment form was completed and records of each session were kepI.

The various supervisors had opportunity to observe counselling sessions at random

intervals and to be available for consultation after each.

It was the intern's plan that students identified as "at risk" in SUohn Bosco

School would continue to avail of the counselling services over the summer

months, when usually they would have very limited support. Some student clients

did indeed continue to avail of counselling services at the Shea Heights

Community Health Centre, even after the school year had officially ended. This

was an extremely important point for the intern, since he saw this experience as

having a very positive impact on his clients.

Group Counselling

There were a number of groups that would have been possible for the intern

to organize and lead while at the internship sile. One that this intern believed

would be an excellent group for this setting is a Social Skills Training Group.

This group experience was offered to students in grades 4 - 6 who had

experienced difficulty relating to others in their age range, as well as to the adults

in their lives. It is believed offering participation in a group is an excellent way

of reaching as many people in the target population as possible. It is a very
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efficient way of offering counselling services both to school aged as well as to

adult clients.

The intern also offered a Peer Counsellor Training Group for individuals

within the Shea Heights community. This is outlined below.

Other activities in which the intern participated of a group nature were career

guidance activities. These included such activities as organizing a CHOICES

group and working with students in the Career Centre. CHOICES, a

Computerized Heuristic Occupational Information Career Exploration System. is

in use in virtually all Newfoundland high schools, and is designed 10 assist

students in their selection of possible career options for the future. Individuals

can use the CHOICES computer on their own or in a group setting, bUI after they

complete their program they usually find that consultation with a counsellor proves

helpful.

Peer Counselling

This is an area that is of particular interest for the intern. The intern sees

peer counselling as a very useful intervention or service that can be of tremendous

value in a community, as well as in a school setting. Neither the School nor the

Centre have any type of formal peer support team in place at present. Thus, the

intern planned to promote, after formal training in the area of peer helping, some
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of the participants might actually become involved in some type of formal peer

support.

The intern certainly had as a goal, 10 train a group of individuals from the

Shea Heights community in the skills necessary to become active peer counsellors.

The intern also planned on utilizing the work put into the peer counselling

program as part of the Research Component of the internship. The intern's plan

was to measure the participants' self-esteem before they engage in the peer

counselling program as well as at the end of the training period. The peer

counsellor training group met for training in three hour blocks, once a week. for a

period of six weeks. A comprehensive description will follow in Chapter III and

Appendix E.

Career Counselling and Career Development

As part of the internship at the School and the Centre, the intern became

involved in career guidance with individuals who sought out advice in that area, as

well as offering that advice in areas where he thought it was needed. As

mentioned in the introduction to this Report, Shea Heights is certainly a unique

town with many problems in the area of employment and other career functions.

As part of the intern's work in SI. John Bosco School and the Shca Heights

Community Health Centre, he became involved in career guidance with an

emphasis being placed on helping individuals discover within themselves the
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strengths and the marketable skills they possess.

At times this was accomplished through working with just one client at a time.

At other times, it was accomplished through a concentrated effort aimed at a small

group, usually a classroom of students in the school.

The individual clients were at times self referred and would ask for assistance

to determine some of their career options. Other times they were clients thai still

had a significant number of questions left unanswered after a group discussion.

At these times, when questions were pertaining only to that individual asking the

question, it was feltlhat an individual session would be more appropriate. During

these individual sessions information was given concerning post-secondary

programs and schools, as well as specific information regarding how to go about

pursueing a cenain career option.

During the internship an opportunity to work with the grade eleven and twelve

students llsing the CHOICES program proved very benefitial in that it provided

the intern with many opportunities to interact with and discuss the career plans of

these individuals. It was found that a Cognitive aproach worked very well with

these clients. They had strengths and talents within themselves that they did not

readily recognize. Assisting these clients in recognizing and utilizing their own

abilities was the cornerstone to success in the career counselling and development

section of the intemship.

I
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City Agencies

The intern believes that in order to be an effective helper he must be aware of

the various agencies which offer community based resources to both clients and

counsellors. This may be very important for a school counsellor, who has 10 refer

students at times for help that they cannol receive at the school level. It could

also serve as a source of continuing education for the counsellor. By utilizing a

network of contacts, the counsellor may be able to keep abreast of new

developments in the field of guidance.

The strategy used was to sel aside an afternoon each week when the intern

would be able to visit the various agencies in and around St. John's and observe

how they operate. Clients were not seen at any of these agencies. In fact, the

meetings were used strictly to gain an exposure to the services provided at each of

the organizations. The agencies which the intern visited were:

Dr. Charles A. Janeway Child Health Centre, Adolescent Health Counselling

Service, Dr. Thomas Anderson Centre, Memorial University of Newfoundland

Counselling Centre, Waterford Hospital, Family Life Bureau, Elizabelh House,

Child Protestion Services Unit, and the Canadian Mental Health Association. For

an indepth description of all agencies visited during the internship experience refer

to Appendbt C.

The time spent at these agencies afforded the intern with valuable insight inlo

the other services available to clients. It also allowed for improved knowledge of
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the referral process ill place at each institution. By having some prior knowledge

of the institution, it will be undoubte.ily easier to initiate contact with the

institution at a later date, when intervention on a client's behalf may be necessary.

Testing

The intern spent a concentrated period of time enhancing his competency in

the administration, scoring, and interpretation of psychological and educational

tests, During the internship. he completed full psychological and educational

write-ups on six clients. The recommendation for each of these cases were

presented to the appropriate authorities within the educational system.

Present at the various meetings were Mr. Brian Shortall, Superintendent of

Education, Roman Catholic School Board, St. John's; Ms. Anna Kelly, Special

Services Coordinator, Roman Catholic School Board, St. John's; Mr. Len White,

Principal, 51, John Bosco School, Roman Catholic School Board, St. John's; Mr.

Gerry Hall, Vice Principal, St. John Bosco School, Roman Catholic School

Board, St. John's; Ms. Elaine Stanley, Social Worker, Shea Heights Health

Centre; Ms. Glenda Ritcff, Educational Therapist, St. John Bosco; Mr. Peter

Andrews, Guidance Counsellor, St. John Bosco; and the various teachers and

parent~' appropriate for the client in question.
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Sexuality Workshop

On May 2()..21 the intern assisted in the organization and implementation of a

two day sexuality workshop at 51. John Bosco School. Presenters al the workshop

included social workers, a public health nurse, a doctor, and a counsellor from

Planned Parenthood. The workshop was directed at grades 9 and 11 students and

dealt with topics such as, decision making, physiology, sexually transmitted

diseases, contraception, and date rape.

Participation in this workshop provided the intern with the added opportunity

to increase his professional contacts, to observe different health professionals at

work, and to experience organizing such an event within the school. This

experience also aided the intern in gathering information on the topic of sexuality,

which will assist him in his future work with youth.

Alcohol Drug Dependency Commission Workshop

Participation in the inservice entitled, youth and Addjctions' A One Day

Consultative Workshop held on May 26, was considered by this intern as an

extremely valuable experience.

The group thai sponsored the event, the Alcohol Drug and Dependency

Commission (ADDC), was established in June, 1982 as an agency of the

Government of Newfoundland and Labrador. The Commission is responsible for

coordinating a variety of programs and services designed to reduce alcohol and
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other drug problems in the province. Through its regional ortices, the ADDC

offers educational and training programs which meet the special needs of various

gT ~ such as teachers, health care and social service professionals, parents, and

community groups.

One such special training group was the one in which this intern had the

privilege of participating. Some of the components of the day's session were

identification of high risk youth, effective methods of intervention with youth.

high risk youth and family, and effective prevention strategies with youth.

The inservice certainly provided the catalyst for this intern to continue to

gather information in Ihis area. No doubt, it is an area that will constitute an

integral part of his future work as a counsellor.

Youth Outreath Mobile Unit

On June 24 this intern enjoyed the opportunity of visiting with the workers on

the Youth Outreach Mobile Unit, and participating in one of their nightly rides

into one of St. John's disadvantaged neighbourhoods.

The Youth Outreach Program is an intervention program dedicated to working

with youth. Thc youth outreach unit is a project of the Brother T.I.Murphy

Learning Resources Centre (SI. John's, Newfoundland) and the

Canada/Newfoundland Youth Strategy. The program provides crisis intervention.

referrals, assistance, support, and peer counselling to help youth interact more
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effectively within their environment. Three field workers offer services 10 hard·

to-reach youth in their own neighbourhoods through street work and a youth

outreach mobile unil.

Through participation in this experience the intern believes thai he has gained

a new appreciation for counsellors working on the streets. Their energy.

motivation, and work ethics certainly left their mark on this intern. The intern

also believes that his professionals skills were enhanced through Ihis experience.

giving him morc skill to use as a professional school counsellor.

Reading

The intern read as widely as possible during the internship experience. This

was an ongoing activity which usually surrounded topics in which the intern

sensed he needed more insight. The intern is aware that through reading and

practice, he will continue to grow as a counsellor. For a complete list of books

and articles read throughout the iniemship, refer to Appendix A.

Conclusion

This Chapter has analyzed the professional activities in which this intern

participated during his internship eltperience. The intern thinks that he has

achieved all objectives set for himself in order to meet the overriding goal of

enhancing his professional growth and development as a counsellor.
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Through his work in this excellent internship seuing, and through the qUality

of supervision he received from Dr. Glenn Sheppard, Mr. Peter Andrews. Ms.

Glenda Riteff, and Ms. Elaine Stanley, the intern believes that he has gained a

broad range of experiences and knowledge. Through this knowledge and

experience. the intern has become more aware of his own counselling skills. He

has become more prepared to take on the challenges associated with embarking on

a career as a professional counsellor. This is just the beginning!



28

CHAPTER III

TIlE EVALUATION OF A

COMMUNITY BASED PEER COUNSELLING PROGRAM

Introduction

The following are a list of activities which this intern has actively sought and

had the opportunity to engage in, before deciding on the specific research

component of his internship:

I. participated in and completed a peer counselling training institute

offered in St.John's in October of 1991 by Len Hynes and Joan

O'Reilly, both of whom are practising school counsellors within the

St.John's Roman Catholic School system, 51. John's,

Newfoundland;

2. completed a pre-practicum and practicum where the intern was

actively engaged in the training of peer counsellors at the high

school level. Total hours of pre·practicum and practicurn work was

approximately 250;

3. completed a pre-practicum and practicum where Ihis intern was

actively engaged in observing as well as supervising young adults

engaged in the practice of peer help-intended services;

4. conducted a review of the literature on peer coun~lIing;
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1989; 1991; Martin, Martin, & Barrell, 1987; Myrick lit Erney, 1978; 1979;

Jorgenson, 1983; Tindall &. Gray, 1985; Varenhorst, 1982: 1983; 1988}. In fact,

Carr (1986) has reported a 1000" increase in the number of peer counselling

programs over the yean 1978 - 1986. These researchers and advocates contend

that the growth of these peer counselling programs is a needed and welcomed

addition to the helping process.

Downe, Altmann, and Nysetvold (1986) contend that peer counselling has

emerged as a strategy that is rapidly gaining popularity and can be helpful for

students in improving their attitudes about school and community. According \0

Tindall and Gray (1985), with an increased positive attitude. it is hoped that

individuals will receive better grades in school and learn more appropriate

communication skills to use in their everyday lives as th::y interact with others.

As Byers-Lang (1984) suggests, a peer counselling group can pro"ide a forum for

individuals to interact with others, to compare techniques for managing common

difficulties, and to provide support for personal growth. Byers-Lang slates thai

the relationship developed in peer support, individually as well as groups, parallel

the workings of an extended family. This family feeling, Byers-Lang contends,

should give rise to a better sense of belonging and improved feelings of self·

worth.

As early as 1969, zaccaria put forward a list of eleven specific assumptions

regarding the use of peer counselling. They are as follows;
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5. held discussions with several practising counsellors who have

organized and lead peer counselling training programs;

6. held numerous discussions with university supervisor, Dr. Glenn

Sheppard.

Statement of Purpose

The intern proposed 10 organize, implement, and evaluate a peer counselling

training program in the community of Shea Heights. This training was conducted

over a si:r;: week period and the evaluation was designed to measure the following

research questiol"

wr .' . !.< "1lcipation in a community based peer

'. -'rogram have on the self-esteem of

partidi.>',lts?

2. What are the benefits of participation in a community based peer

counselling training program as reported by the participants?

Rationale

Acoorti{;g to Poisson and Russel (1990), over the past several years, the

l\U~~r of peer counselling programs has been growing explosively. Peer

counsellors have been touching the lives of a wide range of people, from students

in grade schooi. to the elderly populations (Cole, 1985; 1987; de Rosenroll 1988;
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1. Peers model each other's behavior and establish norms and
standards that can have positive effccts among peers.
2, Students can provide more effective models then adults.
3. Peers may have a greater capacity for empathy towards one
another than professionals do.
4. Peers are closer to each other then they are 10 counsellors.
5. Peers can bridge the gap between professionals and students by
minimizing the stigma attached to seeing a professional counsellor.
6. SLudents provide informal counselling to other students, and they
can become more effective through proper training.
7. Peers can be trained to use a number of basic
guidance/counselling skills.
8. There are nol sufficient numbers of trained professionals to deal
with the individual problems of all students.
9. Professionals can expand their counselling influences and
effectiveness by using peers.
10. Some students are interested in their own personal development
and can benefit through training as peer counsellors.
II. Peer counselling can enhance the personal growth of both peer
helpers and peer helpees. (p.213).

It is these last two assumptions which this study will attempt to address.

Roser and Engels (1983) state that one of the advantages of using nonprofessional

peer counsellors to oeliver mental health services, is the benefits received by the

helpers themselves. Gatz, Hileman, and Amoral (1984) also contend that working

as a paraprofessional is said to provide a meaningful experience to the person in

that role. That is, working as a paraprofessional can confer status and satisfaction

and has a beneficial effect on the self-esteem and personal growth of the helper.

Gatz et aI. (1984) further suggest that improving the self-esteem and giving other

psychological benefits to the helper is the single most salient characteristic of

paraprofessiooal programs for older adults. They further state, that ideally, they
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would like to have every elderly person who is able engaged in some form of

helping relationship with another adult. This assumption about the personal

benefits of being a peer helper, is shared by most of the advocates of peer helping

programs (Benard, 1990; Byrd, 1984; Carty, 1988; 1989; Haber, 1982;

Henriksen, 1991; Hoffman, 1990; Kirkpatrick & Patchner, 1987; Petty & Cusack.

1989; Lieberman. 1989). Byers-Lang (1984) also content! that participation in

peer counselling should give rise to a better sense of belonging and improved

feelings of self·worth to those individuals engaged in such a program.

This evaluation of peer coonse11ing was designed primarily to assess the

benefits of peer counsellor training to the individuals participating in a community

based peer counselling training program. As well as being of professional interest

to this intern, who will likely organize and implement peer counsellor training

programs in the future, the findings of this evaluation should also be of value 10

others who work in the area of training peer counsellors to assist with the

development of their programs. The information gained in this study has assisted

the intern in evaluating his beliefs regarding the assumed benefits of peer

counselling.
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Research Questions

What effect does participation in a community based peer

counselling training program have on the self-esteem of

participants?

2. What are the benefits of participation in a community based peer

counselling training program as reported by the participants'!

Review of the Literature

Carr (1983) has defined peer counselling as a system where people who share

similar characteristics, experiences. or concerns help each other. Parr and Jevne

(1989), state that "peer counsellors are recognized as natural helpers and in many

instances are already fulfilling a facilitative role" (pA). Parr and Jevne suggest

that peer counsellors are often the people to whom others tum because they are

naturally empathic, active, nonjudgementallistcners. Carr (1983) further defines

peer cOIInsellors as volunteers from a peer group whose natural skills have been

enhanced through training to provide listening, support, and other forms of

practical assistance to their peers. Carr contends that these peer counsellors can

help their peers make decisions and solve problems effectively as well as acting as

role models to younger peers.
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Peny and Cusack (1989) state that

traditionally, peer counseling programs have developed within the
social context of health care and/or as pilot projects conducted by
educational institutions (PA9).

The instructional purpose of any peer counselling program is to educate

individuals by modelling and teaching them communication and coping skills

(Carr, de Rosenroll, & Saunders, 1990; Carr & Saunders, 1980; Gamer, Martin,

& Martin 1989; Petty & Cusack 1989). These researchers slale that peer

counselling training also provides", setting for individuals to practice the new

skills learned as well as receive direct feedback from olhers, in a non-threatening

climate, Hynes and O'Reilly (1991) and Morey (1989) suggest that the purpose of

peer counselling is to provide groups of individuals with training to develop

communication and interpersonal skills thai would enable them to become peer

helpers and to assist in the delivery of services to other individuals. In essence,

this means individuals helping individuals.

Uses of Peer Counselling

Peer Counselling has been used for a variety of purposes and in many

different settings, such as the following:
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Peer ColloseWng and Suicide

Durkheim (1897) called suicide the ultimate act of defiance. He said it

reflects the hopelessness of trapped and imprisoned souls and is an unwillingness

to continue suffering. Durkheim called it a burlesque of life and the mockery of

death. According 10 Martin, Martin, and Barrett (1987), suicide in high schools is

not uncommon, and in fact, is increasing regularly. Manin, et aI. (1987) cite

Hipple and Cimbolic as stating that suicide is the second most frequent cause of

death in adolescents, second only to accidents which cannot be prevented.

Morrison (1987) contends that school counsellors and mental health centre

staff believe that young people do not tum to adults for help if they are

contemplating suicide, but tum to other young people. Morrison states that it has

been shown that the vasl majority of young people talk about their problems with

friends, not adults, and thus the first signs of suicide would be reported by

adolescents to other adolescents. Wellman and Wellman (l986) also contend this

to be true. They state that -many young people admit their suicidal ideation to

someone before they actually commit suicide. Most often, that someone is a peer.

It seems as if suicidal individuals, by talking with a peer, make a plea for help

before attempting suicide. If an appropriate response is not forthcoming from the

peer, the suicidal person may feel that the peer is indifferent, and then go ahead

with the suicide plan- (p.360). Wellman and Wellman further stale that -it is

essential that peers give ap::c<)priate response to a suicidal individual....Peers must
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know that when a person threatens suicide lhe intent is usually serious, and they

must be willing to offer emotional support and refer the suicidal person to a

competent professional" (p.361). Morrison argues that Ihis finding underscores

the demand to educate young people to refer their friends to an adult for help if

they feel their friends are in danger. Morrison suggests that a peer counselling

program may be a beneficial way of doing this.

Martin et ai, (1987) also state that many suicides can be prevented with

effective intervention. They stale their belief that fellow students can be effective

in both recognizing and helping classmates who are contemplating suicide. They

contend that when choosing peer counsellors for their program, they choose very

serious candidates. Candidates are nominated for the position by either teachers,

past peer counsellors, or the school counsellor. Martin et al. further state that the

focus of their peer counselling program is one of education and prevention. They

contend that because of the almost daily contact wilh students, peer counsellors

are in a unique position to differentiate and diagnose potential suicidal sludents,

Martin et al. insist that the essence of their program is to help students sharpen

their diagnostic skills in order to effectively refer and talk to students.

Martin et al. (1987) clearly state

it is our belief that peer counselors are in a unique position to help
students through the utilization of peer relations. Ethically, it is
important that these helpers recognize their limitations and refer 10
appropriate personnel when appropriate..... however, it is extremely
important 10 recognize that many adolescents are experiencing
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severe difficulties and increasingly view suicide as an acceptable
solution. Typically, these students have avoided counselling
professionals. We hope that peer counselling may be helpful in
facing a most difficult crisis (p.2l?).

Laframboise and Bigfoot (1988) also address the issue of adolescent suicide.

They use a combination of ongoing cognitive restructuring, social skills training,

and peer counselling training activities to build group cohesiveness and assist

adolescents with suicidal idealiations 10 change the way they perceive life.

Lafromboise and Bigfoot also contend that their use of peer counselling is one of

front line intervention as well as a positive means of referral. By using active

peer counsellors in their group meetings with adolescents who have contemplated

suicide, they have reported beir,g able to effect change in the suicidal idealiations

of these individuals.

Peer Collnsel!jng in Schools

Carr (1983) has identified six distinct ways in which students are helping each

other. They are: counsellor aids, tutors, positive peer culture leaderr., clients,

activity helpers, and as peer counsellors. As peer counsellors, Carr contends that

the students require considerable training, with an emphasis placed on extending

counselling assistance to the entire school population. Carr further contends that

there is usually a focus on a variety of problems such as delinquency. drug and

alcohol abuse, teenage pregnancy, and career development.
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