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ABSTRACT

The purpose of thi s study was to describe and evaluate

the effectiveness of an interactive read ing program on

children's reading ach ievement . This program involved parents

of grade two children . Its i nt ent was to train parents how to

help more effectively the i r children with reading. The

program was based on the f indings of past research on parenta l

involvement in l iteracy development of children, i nc l ud i ng

revealed parent-child interactions and techniques of parental

involvement . Its effectiveness was determined by comparing

gains made in reading comprehension, receptive vccabu Lar y and

sight vocabulary by an exper imental and a control group .

A pretest-midtest-posttest-follow-up test contro l group

design with matching was us ed for this research. From d

population of 80 grade two students, seven pairs were mat ched

on the be e Lc of reading ability , socia-economic status, gender

and age . One member of each pair was then randomly assigned

to the experimental group; the other was placed in the control

group. A series of one way ANOVAS conducted on group scores

and each of the three dependent var iables at pretest time

confirmed the s oundne s s of this design.

Bot h groups o f students continued to receive r e gu l a r

classroom instruct ion . Only children in the experimental

group we re exposed to the assistance program, or treatment.
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By midt e s t t i me, the i mpa c t o f the program on read i ng

comprehens ion , receptive vocabulary and sight vocabulary was

!ound to be i n the hypot ht'.s ized direction; by posttest t ime i t

was stat istica lly signific~~t at t~he 0 . 1 level. Thr e e months

after the pro qram t e r mi n at ed , the f o llow- up tes t results

i nd i c a t e d t ha t.. its i mpa c t was s t i ll siqnificant a t t he 0.1

l ev e l on s ight vocabu l ary; howeve r, its i mpact on r e ad i ng

comprehens i o n and receptive vocabulary had become s i gnif i c an t

a t the 0.0 1 l ev el.

Pr ov i s ions were also made t.c discover effects t he program

had on children 's atd t ude t owards r e ading , and t o de t ermine

pa re.res ' r e a c t i o ns t o t he pr ogram. It was found t ha t the

p ..og ram appa r e nt l y was s i gni f i c a nt in increasing c hildre n ' s

desLre to read . Parents a l s o repor ted a ver-y positive

reep-mse to it ,

The program , i n summar y , proved to be suc ces s f ul i n

he l~ing pa r en t s d ev e l op the " know how" to e nh an ce the r e ad i ng

l e ve ls o f t hei r children an d t o deve l o p in them an i ncrea s i ng

de sire to rea d . As a result , the findings o f t he study sh o ul d

have impo r t a nt imp licat ions f o r edu cators a nd parents W',10 a re

c oncerned about c hi ldr en ' s reading achieveme nt and solvi ng ou r

serious illiteracy p roblem.
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CHAP TER I

BACKGROUND TO THE: STUDY

I nt r od uc t i on

Bec ause r eading pe rmeate s t he <inti r e school curriculum ,

t he abi lity t o read i s basic to academic s uccess in school.

As a result, " learni ng to read i s considered by parents ,

teachers and the genera l publ ic to be the most important

e ducationa l ob j ec t i ve f or ch ildren " (S i lvern , 198 3 , p .4 4).

nec e us e t he obvious and general ly accepted role of the primary

school i s to promote and de velop the foundation for l at e r

l e a r n i ng , the r ole of primar y school teachers in developing

able readers ca nnot be ov e r -emphasi z e d.

Despite the h i ghl y accepted significan ce of li teracy and

the c ons iderable emphasis given t o reading instruction by

primary teachers, howeve r, i lliterac y r emains one o f t he

greatest prob lems in our society (Sut he r l a nd , 1993) . A s u r vey

pub l ished by Statistics canada ( 1991) cevea t e d a gloomy

picture with r espe c t to literacy sk.i lls of c an ad i a ns,

especially Newf ound l anders . It est i mated that 16\ of

canadians and 24\ of Newfoun dlanders i n the 16 t o 69 a ge r ang e

are func t ioning at ene lowes t l eve l of r e a ding proficiency,

ha ving r e ad ing skills too limi ted to de a I with e veryd ay

reading de mands ; l!2 \ of Can adian s an d 36\ of Newfound l an ders

hav e a bilities enabling them to deal only with s i mpl e texts;

62\ of Canadi an s and only 39% of Newfound landers ha ve r eading

ski lls suf f icient to meet most e veryday reading r e qu i reme nt s .



This surve y concluded that li t e r ac y skills va ry by province

and are wea ker i n ru ral areas ; howe ve r, Newfoun dland r eg i s ters

t he lowest skill levels for Ca nadians.

In ou r kncwj.edqe -cbaae d society , literacy i s bas i c t o bo th

individual and socia l progress . It is now as impo r tant to ou r

economy as roads , ports and airports were in the f ifties and

sixties (Sutherland , 1993 ). Because i t forms t he basis f o r

t he well - educat ed an d well - tra ined workforce so necessary in

our high l y t ec hnol ogi c a l world , li terac y developmen t i s

becoming central to our survival as a na tion (Dur kin, 1994 ) .

Referring to these qloomy statistics on literacy in our nat i on

and pro v ince and its c r ucia l i mport anc e to our e conomy,

Sutherland stated, "These are the ha rd fac ts an d they r e ve a k

a horrific problem. Illiteracy and l ow levels of literacy a re

the main barriers to stab le economic gr owth , pr oduct ivity , a nd

fu ll employment in t hi s pr ov i nce , a nd elsewhere" (p . 24 ) .

The di semp owerme nt that permeates the lives o f t ho s e who

are illiterate is usually de v a s t a t i ng to them and very co s t l y

t o society . Many join t he ranks of t he unemp Loyed and be c ome

welfare r ecipi e nt s . Wit h their se lf-esteem bruised a nd

ba ttered, many become engaged in acts of crime . Sixty percent

of prisoners in Canada and t he United States, f or example,

ha v e bee n found t o be fu nc tiona lly illi t e r at e ( Doa ke , 1987) .

As society be come s more knowledge ba sed, suc h prob lems

compound .



Sutherland said that solving our ser ious il:'iteracy

problem will require wisdom . Thi s researcher maintains that

t he solut i on lies more wi th common sense . I t s i mp l y means

pu tting i nto practice what research ha s been telling us for

decades and t hat i s for schools to seek greater partnerships

with parents i n li teracy development . As Ras inski (1 99 4 )

c la imed , ~ Ge tt ing parents involved i n their children's

literacy de ve lopment . , . holds the greatest potential fo r

positively af f e cting c hildr en ' s reading" (p .3 l) . This, he

said , is more i mpo r t a nt than a dopting new approaches to

r e ad i ng wi thin schools, such as "who l e l angu age" . It is

e nc ouraging to see that many schools throughout this country

a re be ginning to adopt this research-based prac tice .

Expecting the primary school to develop basic literacy

s kills in all its pupils i n a relatively short time frame may

be unreasonable . This i s especially t rue today when t h e

primary school curriculum is rapidly be comi ng ove rcrowded as

each d iscipline requires more of this "prime t i me" for

l earning and as schools are rapidly becoming over-burdened

wi th their i nc r eas i ng l y dif ficult task of tryinq to meet the

demands of an exceedingly diverse and highly technologica l

society . Most primary c hildren are exposed to formal

school ing on l y three t o five hou r s pe r day f or only 187 days

per year. They are us ually with their p arents fo r muc h of t he

remaining t ime . Hurd ( 1994 ) claimed , " Fr om b i r t h to age 1 8 ,



children spend l ess t ha n 10\ of their time in school - IP -.12 ) .

Tapping pa renta l time and ene rgy t o a s s is t teac hers in the

promo tion a nd de velopment o f literacy makes practical s en s e .

I t al so makes l ogic a l s ense .

Paren ts are the fi r st and most important teachers of

thei r c hild ren (Bech er, 1882; Lars e n, 198 21 . In t er ms o f

time , they a re t he teac hers chi ld ren usually ha ve t he lo ngest.

Researc h has s hown con c l usive l y that pa r ental in f luence ove r

their c hi l d ren is greater than that e xe r t ed by teache r s (Tea l ,

1978; Topp i ng, 1984 ; Silve r n , 19 851 . More s pec if ica lly , the

c ru cia l role pa r ents play i n the deve l opmen t of their

children 's i ntelligen ce , compe t en ce and ove r all ac hievement i s

well establis hed b y rece a rcb (Becher , 1986) .

Re searc h also co nfirms that one of the most impo rtant

i nfl ue nc e s pa rents hav e on t he general educability of the i r

c hild ren i s in the area of literacy de velopment (Williams ,

19 82) . It has shown that ea r ly reade rs come f r om homes whe r e

child r en were read to , reading was valued an d modelled an d

plent y of r e ading mate rial s were available (DUrki n , 1966 ;

Cl ar k , 1979; Tizard et al ., 1982; Ooake , 19 87). Studies hav e

also fo und that pa re nts ' listening t o c hildren re ad has

power ful effects o n ea r l y r ead i ng a c h i e veme nt (Hansen , 1979 ;

Teale , 19 78 ; Wells , 1978; Hewison , Th Ud , 1980 ) .

Being the mos t · s i gnif i c a nt others · in t he lives of t he ir

yo ung crildr en , us u a lly places pa r en t s in a more advant ag eo us



position as teachers of t he ir ch ildren than regular school

teachers , especially when consideration i s given to the fact

t ha t love a nd understanding are ba s i c to effective teaching of

young c h i l d r en (BUchanan, 1986) . Be a Lde a , the close a nd

pr olonged association and the s t r o n g sense of identif ication

re sulting from fami ly ties are usually mutual. It enables

parents to facilitate more effec tively the ch ild ' s linki ng t he

unknown wi th the known , a proce ss ess ent ial for learning , a nd

literacy a nd c o gni t i ve de velopment (Neuman and Gallagher ,

1994) . BeIng able t o work o ne-to-one i n such familiar, warm,

intimate and natural s et t i ng s should give parents qui te an

edge over r egu l ar teachers , who usually have to work with

twenty or more children (Laney and Nattlv, 1992 ) .

Research also shows a high correlation between low socio­

e conomic background and failure in reading and education in

general (Bruinsma, 1978 ; Wells, 1986). Language in s uch an

environment is us ually "restricted" and not con duc i v,e to

faeili tating read ing readiness (Bruinsma, 1978). Suitable

models to entice children to like reading are restricted

(Ooake , 19B7) . With limited needs f o r literacy in their

everyday lives, parents from s uch environments may not

i nt e r ac t with their children in ways t hat nurture early

literacy. Such environments are also usually deprived of

children 'S literature. The result is the establishment of an



apparent serious in t e rg ene r a tiona l illite ra cy cycle (Neuman

and Gallagher, 19 941 .

Newto undland has th e hiqhest unemp loyre n t and pove r ty

rates i n Can ada; c ons equently, Newf o und l a n der s ge ner al ly hav e

a r e latively low ece ac -eeonce tc status ( Sut h e r l and , 199]) .

The need to develop pa r ent ass istant programs t o empha s i 2e the

nurturing of literacy developrr.en t i n cu ltu rally d epr i ve d

envi ronments and break t he cy c le of i nt e r gene r ationa l

ill i teracy is great in t hi s coun t ry . I t wou ld s eem to be

gr e a ter i n this province tha n an y other in Canada .

Some teachers, howeve r, are re luctant to invol ve parents

i n teachinq t he i r childr en t o read . They f eel t ha t mos t

pa r e nt s, e specially t hose of low socia-economic status, wil l

not pa r ticipate because they place litt le value on education .

Contrary to such traditional vie ws , ho weve r , studies ha v e

shown that pa r e nt s of low socia -eco nomic s tat u s sus t a i n a hiq h

level of i nvolvement i n s c hoo l - i n i t ia t ed act i vit i e s and are

pLeased t o c ooperate i n helping the i r c hildren l ear n t o read

IBeve r i dqe ' Jerrams , 1981 ; Teale, 1984 ; We i n be r ge r , e t a l .

1986; Neuman an d Gallagher, 1994) . The same researc h fo un d

t ha t su ch parents l a CK t he '"kno w how" o f help i ng t he ir

children with read ing. What su c h paren t s need , t he r e f ore , is

education .

Thi s s e ems to be a ve r y serious p r oblem not on ly with

pa r en ts o f l ow socia- economic b a c kqr o u nds but ""i t h most



parents . Ma ny want to help but r epo,ct uncerta inty rf:!gardi ng

t he amoun t of t i me and the types of practices r e qui r ed t o

op t.I rruae the benefits of I't!llding to their c hild r e n . ( Silver n ,

1985 ). Many are unaware o f t he i mporta n t r ole they can and do

play (Larsen, 1982 ) . aececse they do not know how to help,

some r e s or t to us i ng programs advertised in t he media which

are of a dubi ous va l ue (Rilsinski , 1994). I n their eagerness

to he lp their c hildren read , many parents r esort to using

trad i t iona l s cho o l mat er i als, such as workbooks, flashcards

and d i t t o sheets to promote a "s kil l s - dr i l l appz-cach" to

li terac y . Suc h a n approac h con flicts with t he currene

li terature a nd research findings on learning how to read a nd

can l ead to ne qative atti t:'Jdes t owards read ing ( SChwart2,

1991) . Rather t han use pr e Lue for ef:orts made and feed their

children's mi nds , some parents push t he m beyond the ir

capabilities . This l ead s to d ismal failure (Toppin g, 1986) •

Schools add fu r t her to parentlll co nfusion by c ha nging re'.lding

pr og r ams ev ery two or eneee years jB:i.alostok, 1992) .

I t i s t he r e f o r e not :; ur p.r:ising t hat whe n parents become

i nvo lved i n home -schoo l as efsce ece programs designed t o i nform

and ins t r uc t them a bout t he teachi ng o f reading , t h.e results

have been significant Inc reesee in the r eading attitudes a nd

achievement of t he ir children (Silvern , 1985) . Such programs

have been f o u nd to be especial ly effective with low income

parents (Becher, 1982 ) . aeeee.ccn han also shown t ha t they



have r e sulted i n improved pare nt a l a tt itudes towa r ds school

and better t e a ch e r perfor mance (Rasinski a nd Frede r i cks,

1989) , The e nd product of such pa r ental i nvo lve me nt ,

therefore, is more effec t i ve schoo l s with s t ude nt s , pa r en ts ,

and society i n general be ne fi t i ng (Durkin , 199 4) .

In an i nc r e a s i ng l y knowl e d ge - ba s e d and t ec hnologic a l

wo r l d community, ou r country's economy and i ndeed whole soc i a l

f a br i c is being threatened by a n enduri ng i l l i t erac y pr ob l em.

Thi s problem is most ac u t e i n t his province . The most ob vious

and log i c al solution lies i n training pa ren ca t o be come more

effectively i nv olved i n the i r children' s li teracy development .

T he home and school are i ntegral parts o f the same learning

e nvi ro nme nt an d learning to read i s simply an o ut c ome o f the

child 's na tura l experience wi t h writte n l a ngua ge i n t h e home

which the school ex tends (Doake, 1986) . Besides, pa rents

have the right, t he responsibi lity and are genera lly more

strategically positioned t ha n are r e gu l a r s c hoo l teachers t o

i nf luence t he ir children's education . Some ha ve the expe rt ise

a nd are quite effective ; however, most want to get involved

but do not know how. Res ea rch sh ows t hat regu lar schoo l

teache rs can effectively s how them how . Because t he early

ye ars of a child's li fe is t he pri me t ime for l earn i ng,

especially literacy l e a r ni ng , t he ne ed for primary teachers to

do t his is crucial .



This r eseercner con tends tha t considerab le mo ney, t ime

and energy have been ex pended on special ed ucat i ona l services

and r emed ia l and individua lized p ':ograms in a ttempts to cure

illiterac y in sc hoo l s a nd result i ng f a ilur e and dr op -out

problems . Thi s r esear ch er also maint a i ns t hat instead of

getting at the r oo t of the pr oblem; however . sllch mea s u r e s

have been mo s tly supe r ficia l , pat ch wor k attempts at

resol ution. I t is time emphasis was p laced on prevention o f

thes e problems . In th is respect , the i nd ividual and socia l

dividends t hat could result f rom developing well planned

pa r en t -te ac he r programmes t o promote l iteracy development

du ring ch ildren' s prime time f or l earning coul d indeed be

great .

The Problem

Illiteracy is a n extremely s e rio us problem in t his

province . primary teachers do not have s 'Jf f i cien t time to

develop adequately t he bas i c s ki ll o f reading i n a ll t heir

students. Be ing t he fi r s t and most influential t e ac he r s of

the i r ch i l d r e n , parents are i n the pos ition to pr ovide

v a luab l e assistance to primar y teachers i n de veloping able

r e ade r s . Besides , b o th home and schoo l are integral parts of

the s ame learning e nv ironment . Many pare nts are asked to

provide as sistance ; most want to he lp and many try t o he lp .

The problem is mos t either do not know how to help or are
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uns u r e if they are helping o r hindering thei r children with

the reading proce ss . This study will at tempt to des ign a

reading program to assis t parents i n de velopi ng an d

i mplement ing the expertise, procedures and act iv i t ies to help

thei r ch i ldr en become b e t t e r readers .

Rat i o nale fo r the Studl

Research shows that the two most ef fective pr a c t i c e s

pa r ents c an eng ag e in t o pro mote l i t e r acy de velopment in t heir

ch i ldr en a re readi ng to them and lis t e ning to them re ad

(Silve rn , 1985 ). Studies have a lso de mo nstrated t ha t the

effectivenes s o f e ac h o f t hese pr ac tices depen ds significantly

on the quality of t he p a r e nt-ch ild inter a ction s ( Fl ood , 1977;

Tea le , 19 78) . Th i s study intends to f o c us on hi gh quality

in teractive practices parents ca n engage in while helping

childr en with reading . Hope f ully , t he find ings of pa s t

re search i n t hi s a rea will be r e i n f or c ed or ex t e nded .

Research ha s refuted t he t r adi t i ona l view most paren t s

hav e abou t reading to child r en . Tha t i s , ch i l d ren should be

qu i e t and lis ten to the story as i t i s being read . To the

co n t r ary , studie s have fou nd tha t the ch ild ren who t a lke d

about t he books a nd the s tories t hey hea r d r e ad a nd as ked

que s tions be f ore , d u r ing and a f ter the r e ading p rocess

perfor med significantly high er on r eadi ng tasks and acqu i red

mor e highly dev eloped an d exp a nd ed conce pts tha n t hos e
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children who did not (Flood, 1977; Smith , 1971; Snow, 1983 ;

Teale, 1978) .

Educators also main tain that extende d pa r ent-child

interactions involving quest ioning, responding , discuss ing and

exchanging ideas a re just as im por t a nt i n listening to

children read (Picker ing, 1 977; At he y , 19 83 ; Rasins k i, 1991) .

Such high quality interactions, they su g gest , aid d evelopment

in skills of c rit ica l t hi nki ng, comprehens ion a n d inferenc i nq.

Research also indica tes that parents of child ren who ach ieve

well in reading ve ry ac tively gu ide the deve lopment of t his

p roces s and e ng age in s uc h high quality inter a c tions (Hanse n ,

1969 ; Teale, 19 78 ; We lls, 1978 ).

Reading special i s t s also maintain t hat getti ng c hildren

to sample, predict, c on f irm and self-correct wher e n ec eas ar y ,

f acilitates children 's a t tempts at reading , inc l udi ng the

development of independent re aders ( Smi t h, 1982 ; Goodman ,

1986 ) . us ing praise and encouragem en t in the process ~ives

f u r t he r suppor t (Si lvern, 1985; Top ping, 1978) .

Such ext e nd ed i nteractions p r ovide scaf f olding to help

children r e s po nd successfully to what they are t ry i n g to d o in

the reading process and t h a t is to extract me an i ng f rom the

t e x t (F lood , 1977 ) . Respond ing to t he c hild' s needs

c o nt i nge ntly by a ns wering the child's question s woul d seem to

be t he mos t e ffective t ype of parent- child int eraction. I t is

i nd ividua lizing i ns t r uc t i o n i n reading in i ts trues t f or m
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(r ea i,e , 197 8 ) . Studies of ea rly readers (Du rk in. 1966 ; Cla rk .

1976 ) sh owed th at o ne of t he most i mpor t a n t thi ng s parents did

f or them was answe r t he i r que s tions abou t r eading _

This s t udy h a s two mai n pur poses . The first is t o

deve lop and i mp l e ment a program o f e x t en ded i nt e ract ive

pr actices which a r e research based that wou ld show parents ho w

t o e ffective ly part i cipate in parent.child boo k readi n gs and

sup port their a ttempts t o do this . I n add ition t o "Ld e t enl n.q

activ ities" , t hi s pr ogram wi ll i ncl u de a series of "cog nit ive

a ct ivi t i e s" . Besides b eing actively i nvolve d i n reading

thems elves and being read to by p arent s , stud ents will be

encou raged to discuss a n d as k questions a n d make pre dic tions ,

con firmations an d self-corrections about their favourite book s

and a lso answe r a var i e t y of que s tions as ked by parents .

Praise will be give n throughout for ~ttorts mad e .

The second purpose i s t o a t tempt to d etermine the

effectiveness of this intera ctive program r eading

achievez::ent. Towar ds t his e nd, standard ized t e s t s ..,i ll be

given and co mparisons o f resu l ts wi ll b e made to determine

whether childre n of par ent s expo s ed t o t he program ma d e

gre a ter gains in r eadi ng comprehe ns ion , recept ive vo c abula r y

and sight v oca bu l ary t h a n c h i ldren of parent s not expo sed .

se cond ary to the s e aims , thit> stu d y e Le o inte nds to

eae e a e til e e ffec ts of t his interactive p rogram o n clli l dren of

differi ng a bility and gender. Also , attempts wi ll be made t o



1l

ascertai n what effects t h e prog ramhad on cb.ildren · s attitudes

and interes ts towa rds read ing. Finally, pa rents ' perceptions

o f the effec t iveness of the proqram wi ll be analyzed.
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CHAPT ER. I I

REVIEW OF RELA TED L I TERATURE

Par e nt al I nvolve men t in Education

The role o f paren ts i n bo t h th e in formal and forma l

education o f t hei r children has become a n issue of inc reas i nq

con c e r n a nd intense interest to edu cators , researchers ,

politicians and parents . Th ese ~r(lu ps have bee n giving

inc r eased recognition to t he fact th at parents no t o nly hav e

a t reme ndous impac t on t he educat i on of t he i r c hild ren bu t

also the 'right a nd r e s po ns i b i lit y to become i n v olve d. This

ac t i o n has bee n spur r e d on by t he recognit i on that pare nts

pl a y a cruci al r ole " i n establishin g t he educ ab i lity o f their

chi l d r en, fa cil itating their develo pment and ac h i ev ement, and

r eme d yin g educ a tional and develo pmenta l prob l ems (Bec her,

198 6 , p , 85 1.

As creators of t h e home environment parents are usu a lly

th e first and the most impo r t ant teachers o f their c hild ren

(Be c her , 1982, Larse n , 1982) . Th e i r r o l e liS teachers beg ins

when the c hild 1s bo r n . Before t he ch ild comes to sc hoo l ,

i nc i dent a l i n s t ru ctio n ta kes place in suc h pr oc e s ses as

ea t i ng , to ilet-train ing, walk ing , lis t e n i n g , singing,

sp e a ki ng , reading books, modelling, pr oblem solving an d

broad ening ex periences (L a ite, 1990 ) . Such inst ruct ion

i nv o lvin g IllO r e pr o g r e ssiv e ly c omplex pr ocesses usua lly
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continues after the child begins school a nd sometimes beyond

school-leavi og age .

Lars e n ( 1982 ) c lai:r.ed t hat because self-concept emerges

thr oug h i nter ac t i o ns with signi ficant others and t he early

years are c r uc i a l for developing co ncepts about s el f , parent s

hav e a prime responsibility in the deve l opme nt of positive

self-concepts of their children . Jones (1 990 ) emphasized

th at be cau se a posi tive self -concept is a crucia l prerequ i s i t e

fo r succe s s a s a s t ude nt and a human being , an ex t r emely

important r o le pa rent s c an pl ay i n t he e duc at i o n of their

children i s the deve lopm ent of t his fundamen t a l basis .

Af ter reviewing resear c h on parental i nvo lvement in

ed ucation i n gene ra l and r e ading i n pa rticular , Si l vern ( 198 5 1

concluded , -Extens ive evidenc e is available establis h i n g t he

crucial role pa r en t s play in t he gen eral de velopment and

ecucet Lcu o f their children- (p. 491. Jencks (1912 ) found that

family background acco unts for about ha l f o f t he v aria tion in

educa tional atta inment among s c hoo l children (cit ed i n Berger ,

198 7 ) . More s pe c i fic a lly , Becher (19821 c onc luded that the

cruc i a l r o l e parents play in t he development o f thei r

child r e n ' s intellige nce , co mpete nce and ac hiev eme nt i s well

established.

us ing t he r e v iew of research o n pa renta l involvement i n

informa l ed uc at i on i n t he home an d f ormal education i n t he

schoo l co nduc ted by Anne Hende rson ( 198 8 I , Ras insk i a nd
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Fredericks ( 1989) reached t he following three very signif icant

co nclusions :

First , studies have demonst rated tha t providing a
home en vironment that is conducive to learning has
a s t rong effect on student achievement . This
includes pa ren ts having high expectations for their
children and helping to foster positive a tt itudes
toward learning. Second , getting parents i nvo l ved
i n t he educational programs of the school a lso
resulted in positive ou tcomes. Parents developed
be tter att itudes toward their schoo l s, teachers
worked to improve their instruction, an d s tudent
performance in the academic a reas increased . Third ,
schools that maintained high levels of student
achievement had high levels of parental and
communi t y support and involvement . He nc e,
comprehensive parental involvement is seen as
c ritical t o t he academic success of the school as a
whole {po 84} .

The not ion of parents as educators is certainly no t a new

As Keith J . Topping (1986) stated, " t he r e i s a sense in

which parents acting as educators must be a ph enomenon as old

as human culture i t s e lf " . As a result , Topping added , "the

development o f forma l ised e duc a t i on i n schools served lar.ge ly

to rob pa rent s of a funct ion they had c a r r i e d out for

millennia" ( p .l ) .

Reports of parents acting as eeecners of t heir children

go back to seventeenth century Europe; however , documentat ion

of initiatives of parental i nvo l v e me nt in schooling does not

occur until the fi rst decade of the twentieth century i n both

England an d the United St ates ( He r wi g. 1982 ). The first

attempts toward organization of parent s as educators i n the

United St ates occurred in 1897 whe n The Congress o f Parents
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and Teachers fo rmed a PTA (Berger, 19 B3 ). The first attempts

toward organization in Canada apparently too k place in 1927

when na t i ona l organizations to pr omot e pa rental involvement in

education were formed in British columbia , Alberta and Ontario

(Durkin, 1994 ) . One of the e arliest at tem pts of researching

this topic occurred in the United Kingdom in 1947 whe n W. D.

Wall analyzed the views of 262 neaceeecbere on parent-teacher

co -operation (Topping , 1986) .

Modern theories about pa rents as ed uc ators began a r ou nd

the latter pa rt o f the seventeenth and the e arly pa rt o f the

e ighteenth centuries wi th concepts deve lope d by J o hn Locke a nd

Jean J a c que s Rousseau . During the latter part of the

eighteenth century , the i r thought s on the r o le of parents in

e arly chi ld deve lopment were expanded and nurtured by Heinrich

Psstalozzi, the "Father of Pa rent Education" and Friedrich

froebel , the "Father of Ki nderg a r t e n " . By the mid - 1800 'S ,

their ideas were disseminated th roughout the United Sta t e s by

people such as El i za be t h peabody , Horace Mann and Henry

Barnard , the f ather of the ki nder ga rten movement in the United

St ates (Derger, 19B3) .

Modern practices of par e nt a 1 i nvolvement in f ormal

education in the united States were g iven gr e a t imp e tus by the

prosperity of t he 1920' s wi t h pare nt education programs ,

pr e schoo ls a nd nursery sc hools s p r i ngin g up in many pa rts of

the country. The emphasis a t this time was on health
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e duc a tion a nd sugges t ed c hi l d r e aring p r actice s . Des pite the

depre ssion of t he 193 0' s , the war of t he 1940' s and the

afterma t h of t he 1950' s , pa ren tal practice s i n fo r mal

edu cation c ont i nued t o gr ow. The preva i l i ng v iew , howeve r ,

was s till one in which t he teacher was s e e n as t he

pr o f e s s i ona l and the pa rent as a su ppo r t er and f undra iser. By

the 1960's, wi th the advent of Pi aget ' theories of co gni tive

deve l o pme n t . many parents, educators and pol i tic ians be gan t o

press for greater parental in volvement i n education (Berger ,

1983) .

According to the flood of l i terature s i nce t he mid­

19 70 's on t he t op i c of parents as ed uca tors, the i nte ns ity i n

interest and c onc e rn on this topic , es pe cia lly among

e duc a t ors , t oo k a major leap around th i s time (Becher , 198 2;

Topping, 1986). Since then , i nc reased emphasi s has been g iven

to the realizat i on that many parents do not have t he skill s ,

knowledge or confidence t o t e ac h their children as ef fe c t.Lve Ly

a s they should and would l i ke. The fac t that some pa r e nts a r e

unaware that t hey are or s hou l d be teachers of their c hi ldren

has also b e en g i ven mor e concern (Larsen, 1982). Besides,

r esearch began to s how t ha t parent s are general ly eager fo r

t ea che r -in i tiated i nvo l veme nt in educat ion (Epstein , 1986 ;

Ziegler, 198 7). This has resu l ted in increased emphasis on

trai ning parents to become better teachers o f t he i r children .
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Research on su ch t raining programs s howed t hat chi l dren

whose pa rents are t raine d t o work wi th them per f o rmed higher

on int e l lige nc e tests and language performanc e t han did

c hildren whose parents we re not trained . Mor eove r , par ent s

who were t rained s howed s ignificant po s itive ch anges in t he i r

teach ing sty les , int e r ac t i o ns wi th t he ir chil dre n a nd

pr OVidi ng a more stimul ating home l e arning env i ronment

(Becher , 1982) . In con c luding her r evi ew o f research on t hi s

topic , Bec her s tated, "it can be said wi t h confidence t ha t

paren t educa t ion progr ams ar e effective i n t ea c hing parents ,

pa rt i cu larly l ow- i ncome pe renes , how to help t heir c hildre n

avoid o r remedy basic cogn itive and school achievement

def I c de nc I e e " (p . DS 1 ).

Such research finding s s e emed to stimulate mor e act i v i ty

among educators on how to wor k with difficult pa rents , or how

to r e ac h t he - un r e ec neb t e'" . The philosophy e merged that:

Becaus e we care a bout all children a nd want wha t is
best f o r t hem, we must be willing' to g i ve of
c ur s e Ive n a nd make s pe cia l e ffor ts to r e ac h pa r e nts
t hat in t he p as t, we woul d have g i ven up on be cause
t he y were ·unreac ha ble " (Runda l l and Smith , 198 2,
p . 841.

Within t he past t hir d of a c e nwur y , pa rental invo l vement

i n formal educat i on has increasingly been give n state support

i n c ou ntries s uc h as Britain , the United States a nd Canada .

I n Bri tain this move wa s give n grea t i mp e t u s by The Pl owde n

Rep ort o f 1967 , The Bul loc k Report of 1975 an d The War nock
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Report of 1978 (Wolfendale , 1985 ). These reports empha sized

that, " Optimi z a t ion of c hildre n ' s developmenta l a nd l ea rn i ng

potentia l is a realistic goa l only if parents a r e i nvo l ved i n

the formal processes of educat i on an d the delivery of c hild

services "(Wolfendale, 198 3, p . ?) . I n 19 77 t he Tay lor Report.

recommended that half of school gove rning bodies in Bri ta in be

composed of parents (TOpping , 1986).

In the United States, government support for invo lv i ng

parents in s c hoo ling t oo k a major leap in 1965 with t he

o peni ng of t he first Head Start center . This marked t he

beginning o f a federa lly f unded program t hat "mandated

parental involveme nt and thus became the f i r s t large-scale

ef fort to involve parents i n the educat i onal exper iences o f

their c hildr e n " (Herwig, 1962, p . 7) . It focused on the fact

that deprived home environments , i nc l Ud i n g poor parenting,

result i n chi ldren b e comi ng d isadvantaged intellectually and

socially whi c h in turn leads t o underachievement in schooling .

One of its aims was to educate p a r e nt s of l ow income f ami lies

toward better parenting . As a res ul t , parents were encouraged

to ,, _s i t class rooms and observe programs being taught. I t was

based on the philosophy that t he direct involvement of pa r e nt s

i n schooling can foste r their children 's educa tion (Laite ,

1990) .

The s ignificance of parental involvement i n t heir

c hildren's education became i nc r e a s i ng l y i mplicit in
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legislation in the United State s dur ing the 1970'<; . In 19 74 ,

Public Law 93 -380 required that advisory council s c.: 'Jilsisting

o f a ma j or i t y of parents be established fo r s c hoo l d i s t r i c t s .

I n 197 5 , l e g i s l a t i o n was p assed r equiring parenta l involvement

in policy making fo r handicapped children (T op p i ng . 19 86 ) .

Later , the un t ted States Elementary and Secondary Educ ati on

Act included the r e qu i r e me nt that the plann i ng o f federally

funded educat ion pro grams involve parents; otherwise, funding

will not be granted (Lai t e, 1990).

Like many other phenomena , events involving pa rents in

the education o f their c hildren that occu r red s ou t h of the

border quickly di ffu sed i n t o Canada with the e stablishment of

Day Care an d Early Intervention Programs t hroughout t he

country (Sha rp, 1976 ) . These programs have been es t ab lished

on the belief that they provide a continuity of edu cational

s upport f or children since home a nd schoo l are seen a s b eing

integral part s of the same learning environment .

By early 1990's , ho wever , some writers i n the United

St.at.es and Britain began to have serious concerns over the l a g

be t ween theor y and p rac tice in involvi ng p aren t s in their

children 's edu c at ion . Summar i z i ng t h is co nc e rn over the rat e

of ac c e l e r ation of change , Top ping ( 1986 ) wrot e:

Despite t he great u psu rge o f intere s t i n pare nt s
as e duc a tor s . and the development. of many ne w
initiative s o f proven wor th , i t seems t hat t here
a re sti l l many parts of the school s ystem the news
has yet t o r e ach . Even whe re change i n t e achers '
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attitude s is ach i eved , beha v iour c ha nge may be slow
t o f o llow (p . 3) .

He f urther s t ated , "not all l egislation has worked well in

prac tic e , and some of the i nt e nde d e f fects hav e not

mate r i a lised - ( p . 17 ) .

Se ve ral wri ter s have r e s ea r ch ed c ause s f o r this d isparity

be t ween i nt e nt and ac tua l co mmitment . Becher (1986) s t ated

lack of interest o n the part o f both parents a nd teachers and

fea r and un c e r t a i nt y by teachers in parental involvement as

real causes. Topping (19S6) claimed that teachers see parent s

as amateur s in e duc a t ion and resent emet.eu r encroachment o n

t he ir profess i o nal t e r ri t ory . Bec her ( 1986 ) s tated tha t

evidence from l iterature and e xperien c e point s t o t he f ac t

that many pa rents do no t know or a re uncerta i n abo ut t he

positive i nfl u e nc e s the y h av e on t he ir ch i l dre n ' s de velop ment

and ed ucat i on . Ras insk i a nd Frede r icks 119 89 1 e numerated

t hr ee c auses for the problem. First , teac he r s are too bu s y t o

i nitiate pa renta l i nvolvement p rograms . Se con d, a mutual

mistrust ofte n e xists betwe en t e a chers a nd parents and t hi s

acts as a de terrent to e s t ablis hing effective programs . Thi rd,

past failures i n t r yi ng to i nvo l ve parents beget failure s i n

future attempts. Jones (1990) claimed that most parents

perceive their role as teachers t o end o nce their ch ildren

begin school .
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Despite the numerous difficulties in trans fo rming

commitments into practice, however, the accumulat ing research

on the positive impact of parents' involvement in the

education of t he i r c hild r en caused interest and support for

this issue to continue growing (Becher, 1986 ). The expansion

of government support since the late 1980.'5 has been a main

cause for increased parental involvement in r ec e nt year s

(Durkin , 1994 ) .

Recently, the United States gove rnm en t adopted a Lonq­

range plan fo r parental involvement in early i nt e r ve nt i on

educational programs. The Goals 2000: Educate America Act

( 1994 ) aims by the ye a r 2000 t o have all p re- school children

e xpos ed to high qu a li t y a nd developmenta lly a ppr o pri a t e pre ­

school progr ams that help them prepare i ;;r school (Hande l ,

1995 ) . This prompted U.S . Secretary o f Edu ca t i o n, R. W. Riley

to announ ce a majo r initiative to involve p a rents in education

and to proclaim that "Thirty ye ars o f r e searc h tell us that

the starting point o f American education i s pa r e nt

expectations an d pa rental involvement with thei r children 's

education, reg ardless of thei r at.at. ron in life , t he i r i ncome

level or t he ir educational ba ckg round" ( p . 9 ). Par t of thi s

major initiative has be en the creation o f a 21 s t Century Head

Start Program tl".H: "serves more childre n who need i t . an d

serves them be tter" (Rowe , 1994 , p . 4).



Recent educational r e f or ms in Canad a hav e emphasized

giving pa r e nt s greater co ntrol in the actual governance of

s chools. I n 196 9 British Columbia passed legislation

requiring a ll schools in the province to have a par-ent; "s

a dviso ry council. Simila r legislation was also recent ly

passed in Quebec an d Pr i nc e Edward Island (Du r k i n , 1994 ) _

1990, the Yukon pa s sed legislation giving such councils

authority , subject to ministeria l approval, a ve c the

operations of local schools in the selection of t he school

principal , a pproval o f school r u l es, deve lopme nt of local

cu rriculum, and the e va l ua t i o n a nd dismis sal of eee c nere . In

othe r provinces , implementation of school councils with strong

parenta l re presentation is al r eady und erway. Nova Scotia has

provided f or the full t ransfer of current schoo l board powers

to suc h counc i ls, depe nding on approval f rom t he Gove r nor in

Council (NQrki 09 Togethe r For Edl1c at.i.onaLExc_e.llence , 1994 ).

The RQyal CQrnmi s s j QO o f Tow.U.r.Y-i~eliy.ety_of

~ ( 199 4) in Newf o und l an d has o utlined wha t it calls "e

new rol e for parents" t hr oug h s c hoo l co uncils. It states

If the s chool system is to reach i t s maxim um
potential wi th the resources available, t he
Commis s ion be l ieves it is essentia l to e stablish
the means for e f f e c t i ve pa renta l invo lveme nt in the
gov e rnance o f the province's s cho o ls. In many
c ases, parents a l r e ad y actively su pport the school ,
t ake on a va riety o f r esponsibilities, communicate
with t e ach e rs an d othe r staff, and take on a
vigorous interes t in the admin i s trat i on and
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performance of the school . With in the model
proposed in t his report the parents would see their
former role expanded . formalized and given a
genuine author i ty within t he structures of school
governmen t (Wil liams , p.231).

Recently. wi th in t he Uni t e d Kingdom, Canada and t he

United States, a be lie f has been gr owi ng among increasing

numbers of parents t hat t hey can do a better job than the

regUlar school system in teaching their c hildren . As a

result , some parents ar e t aki ng their children ou t of the

r equ Lar' school system and t eac hing t hem at home . I n Canada ,

for example, t hese so-called "pa r e nt s turned teachers " ha ve

formed the Canadian Alliance of Home Schoolers and comprise

s ome 3 ,000 part ic ipants across t he country (Bell , 1994) . They

believe the big advantage they have over t he regUlar school

system in teaching t heir children is a greater opportunity to

prcvrce the individualized instruction so necessary for

student success . They also mai ntain t hat the more relaxed

pace of home-based education facilitates close relationships

and flexible, round-the-clock learning reSUlting from a wide

variety of activities (Bell, 1994) .

Kelly Green, who has a background in organizing various

forms of co -operat i ve educat ion, offered an i nt e r e st i ng

compromise between school ing at home and schooling in t he

regular school system . She said, " I n an ideal world I would

prefer to see a collaborative , c o - ope r at ive , effort whereby
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ch ildren a nd families co uld take part i n the pub lic ed ucation

system ins t e ad of be i ng s ubsume d b y it " ( c i ted i n Bel l, 1994 ,

p , 32) . An i ncreasingl y i mpor tant role parent s pe rfo rm in th is

i mp lie d partnership i s t hat of teachers of t he ir own ch ildren.

Durkin ( 1994) c laimed that schools a r e findi ng it

increasingly difficult t o satisfy t he demands made upon t hem

b y an exceedingly d i ver s e a nd high ly technological c ommunit y .

Extensive research , s he added , points to greate r pa re nt a l

participation in education to best meet t h i s challenge .

Studies done by numerous government , education and private

agencies show t hat "when parents become i nv o lve d in the formal

educational process, • . • t he student , family and the co mmu nity

be ne fi t in terms o f long~term achievement , posit i ve attitudes

and behaviour, a nd more effect ive schools " (p . 33 ) .

In sununary , the issue of parental invo lvement in t he

education o f the i r children is far from being new. However ,

despite the fa ct t ha t there i s e xte ns i ve and co nvi nci ng

evidence s upporting t he crucial r o l e pa r e nts play in t he

education of their c hi ldren an d tha t they c an be tra ined to

more effectively perform t his ro le, the practice has not grown

r ap i dl y . Since t he 1970 ' s , l e gis l a t ion has been increas ing l y

suppo rting t his cause.

The 1970 's s aw an increase in parental involvement i n

formal ed ucation throughout Britain , t he United States a nd

Can ada. This consisted largely o f f und-raising , assis ting
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regula r school teachers i n classroom activit ies an d with 10w­

l e ve l menial tasks, such as outings , as well a s participation

in pa re nt - teache r associations. Duri ng the 1980' s , these

functions continued and the conc e pt o f pa rtnership between

home an d school emerged as parents became more involved in

policy decisions ; curriculum planning, implementation a nd

evaluation and training programs to help them become ef fective

t e ac he rs o f their child ren ( He rw i g , 1982 ; Be r ge r, 1 983 ).

As we appro ach the mid-1990's, we see an i ncreased focus

in these past trends , especially a greater empha sis on the

pa rtnership between home and school as a fo rmal educ ational

team in a continu ing l earning eov .trcemerre . Resu l ting f rom th i s

par tnership a re more s tructur ed program s of parent train ing

which are skill-oriented and ho me-based with t h e aim o f

i nc r ea s i n g attainments of children. Wit hin this pa rt ne rship,

a n increasing number of educators are seeing parents as

experts on their own ch ildre n who can prov i de ve ry s ignificant

information for effec tive dec i s i on- ma ki ng on educational

matters concerning these children . They also s ee that

parental skill s can co mplement their own professional skills

(Laite , 199 0) .

To be mos t effective, t e ache r s should take the l eade r s hi p

r o le i n this pa rtnership with parent s an d initiate t he pro ces s

of parental i nvolvemen t . As Pot ter (1 9 89) sa id , "We teache rs

ne ed t o go be yond in vo l vemen t an d give due recognit ion to the
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