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Pm...

The primary role aCthe school counsellor is to help students. It is no lon~adcqualeto

offer direct counselling to students or to act as consultants to their teachers. COUJ1Sellors have

come to realize thai many problems children face are family related. CowtSCllol'$ need to reach

out to parents in order to help students. One of the many ways they are uying to accomplish this

goal is through parent skills training.

These papers address the nature of parenting and offer a perspective on parenting skills

training, panicularly as il is offered to parents from lale prcSI;:l1oolto high school by school

counsellors. They will provide school counsellors with background knowledge on parenting

skills training and a foundation on which to critique parent tnlining programs. These papers will

allow counsellors 10 more effectively choose a program that will meet the needs aCme parents

taking pan. Finally they will give some insight to school counsellors on the concerns ohhc

mitial setup. delivery, and tennination of parent training programs. which may help avoid

difficulties.

Below is a briefovemewofeach aCthe three papen.

Paper NOne:

The Conleu ..d [,,01.1_ or P.roli. Skins .... P.~DITrailiiD. Procra.s: TIte Deed
for Crileri. 10 A.ueu Parol Traiaill. Proera.s

This paper will address how parenting has been practiced o"er the last century and the

social changes that have contributed to this evolution. It will examine the current trends in

parenting styles and what some parents are doing to change their old modes of parenting to kt:q)



up 'o1.ith the present rimes. It appears that these cbanges have conuibuted to the increase in the

number of parent training programs cunently being developed and offered. !be nwnbcr of

choices may be causing some counsellOfS to question which program they should be offering. In

this paper, the author offers criteria that will enable school counsellors '0 critique parent training

programs and. thus. choose the program which "'ill best meet their needs and those ortheir

parentS.

An lIIusl,..'ive Esampk of Criteria Baed Assess_eat of Two Pa~nli.&Programs: laJ:m.II
~ ud Syslfllatic; Trtj'jll for Effce:tiys; 'aRplilg

There are a variety of parent training programs on the market. School counsellors may

find it difficult to decide which program will be most beneficial to their group. Research has

shO\\T1 thaI in order for parent training programs to be effei:tive. they must meet a wide range of

criteria. Paper One discusses the wide amay of criteria school counselloTS can use to critique

parent training programs. This paper demonstrates to school counsellors how to evaluate or

assess parent training programs based on the crileria proposed. The author assesses two parent

training programs; Parents on Board. a relatively new program on the market(Popkin. Youngs. &:.

Healy. 1995) and Sysemaric !ninjns for Effective Parentjng. a widely used program

(Dinkmeyer &. McKay. 1976). Based on these: evaluations. the author will identify the program

she feels is the superiOf".



iii

A School Cnudlor's Reflectiou, AdYke, ueI Meant_s for Settiac Up ..d Ddiveriq
PUCP" 0Il Ioard

The school counsellor may find that the delivery of a parenting program may not go as

smoothly as one ....,ould like. The manuals accompanying parent training programs do offer

usdul insight, tips, and suggestions which may help ensure a smooth delivery. Because program

developers may not be able to foresee all the difficulties that panicular counsellors may

encounter during the set up, delivery, and termination of a program, there inevitably ";11 be

problems.

The author had the oppornmity to co-lead the parent training program. Pamus on Board

(Popkin. Youngs, & Healy, 1995). This program which is fairly new to the madeL, was

designed for parents of children ages four to founeen yean of age. It focuses on the positive

pannership between the home and the school in the overall development of children. It

emphasizes child rearing strategies and skills for parents to work on at home that may help

children in lhe school setting. During the experience. the co-leaders encountered a number of

difficulties and complications.

The author offers tips. insights and suggestions deemed useful to counsellors selecting

and offering a parenting program. These suggestions are enforced by program leader's guides

and by the author's and another school counsellor's experiences as co-leaders. Insights gained

by the author engaging in a process ofjournal writing and related reflection are also shared. The

hope is that such information may help future leaders have suc:cessful and smooth set up.

delivery, and termination of their programs.
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(atrodudio.

The primary goal ofthc: school counsellor is to help students. To anain this. many school

counsellors have come to realize that direct counselling with students and consultation 1A-ith their

reachers alone is no longer adequate. Many problems children face ate rooted in their homes

and more specific:ally in aspects ofJl8ll=nting experienc:es these children receive. Because

paremaJ influence bas a greaw impact on students than any other (Hewlett, 1991). it is

becoming apparent lhat COW\Sellors should begin to direct some of their efforts toWard students·

parenls and <:are givers. To accomplish the goal of helping parents and care givers with

intervention strategies to help raise their children. many sc:hool counsellors are providing

outreach programs in the area of parenting skills training. Helping parents meet the

developmental needs of students and helping parents pKYent early school problems from

interfering with their children's development is one ofttle: intentions of these programs (Conroy

& Meyer. 1994).

The popularity of parent training has grown over the last thiny years (Fine. 1980). The

changes in society. family dynamics. the women's movement :!nd the impact oftcchnology have

helped alter the nature of parenting. Some individuals have found it diffio.:l.llt to make the

adjustments needed to their parenting styles to help them meet these social changes. Parent

training programs <itt one: way that some parents have been able to obtain assistance (Bijou.

1984).

These changes have led to an increase in the nwnber ofpuent training programs being

developed and offered by school counsellors. The increase in the need and. the availability of

parent training programs has left some school counsellors baffled as to whether they should



develop their own programs or whether they should choose: one that is already ~Ioptd. If

they decide to adopt an existing program. the question becomes, which one?

This paper will discuss changes in society over the last centwy which have made school

counsellors feel it is necessary to offer parenting programs. It ","ill also provide school

counsellors with an overview of currently available parrnting programs and the assumptions and

the foundations upon which they are based. This paper will also provide a set of criteria that

will enable counsellors to evaluate parent training programs being considered for adoption.

What is Punti..1

What makes an individual a parent? While the word -,.eenting- comes from the Latin

rool meaning "to g;ve birth.., the word, as it is currently used, means much more (fagot. 19951,

It now includes providing for children's physical well being. discipline, and stimulation.

Parenting styles may differ depending on the culture. socioeconomic situation. and family

dynamics. Child rearing goes beyond the influence of the immediate family to include many of

the political. educational and social institutions (Ford &. Lerner. 19911.

Parenting Durinlt~eLast Cfttllry

Parenting and the family institutions are pres.ently receiving considerable anention.

Individuals only have to look at the hundreds of publicatiOM. television programs. and

workshops being offered on this topic to come to that conclusion. Howevet". a historical kxJk ..

the imponance placed on the parenting role shows that parenting was given very linle aneotian

prior to tbel960's (French.. 199.5). Historians appeared 10 place more importance on the male



dominated topics of world politics, ......,.. economics and diplomacy.

In genersl. up until. century ago parents~ their children as men; ~ions

(Campion, 199~). Dwingtbe industrialization and urbanization of the 1810's some parents

neglected to provide the basic necessities for their children; abandoning them (Swift., 199~),

selling them offin times ofeconomic depression, or sending them out to work in order to help

support the family (Karpowitz, 1910). These facts indicate that parents in genen.I had a great

deal of control over their children and the state did not intervene to protect the young. Campion

(1995) noted that a society to prevenc the cruelty to animals was established before one 10

protea the rights ofchildren..

Over the last century there has been gradual change to the rights of childTen and the role

of parents. As early as 1891, concerns about neglected children culminated in protective

legislation in Ontario with the first Child Welfare Agcn<:y (Swift. 1995). There has also been a

continual push to ensure the rights of children. Evidence of this is apparent in the development

of the Child Protection Act (Berstein, Paulseth. RateciitTe. & Scarcella, 1972).

The brief history of parenting over the last centwy indicates a move away from the

autocratic mode of raising children (Oinlcmeyer &:. McKay, 1976) that saw rewards and

punishment as the principle form of ctiscipline to a more democratic approach of respect and

equality. It appears that Proverbs 13:24 (Common Bjble 1973. p.S68). "He who spares the rod

hates his son. but he who loves him is diligent 10 discipline bim~, may be taking on a whole new

interpretation. Many have interpreted this verse to mean that sometimes discipline must come

from physical punishment. However, Carey (1994) suggests thaI the rod is no longer a symbol

ofa punishment, but. process of guiding children, as a shepherd would usc his staff to guide his



sheep.

The changes in OW'" society and in puenting over the IasI century have left some parmts

wondtting how to go about raising their children. "They may no longer have the extended family

10 go to for assistance. However. if those family members are present. both their parenting

knowledge and skills may be outdated and, hence. less an aid to present~y parents. These

changes have left some individuals looking for lWis1anCe and some school counsellors providing

it Ihrough outreach programs such as puent skills uaining.

There are many parent training prognms on the market Some of the most popular

include the SYngnatjc Training for EtImiyc PmnlS (Dinkmeycr k McKay. 1976). fmm

Effectiveness rAining (Gordon., 1980). and Pamm on Baud (Popkin.. Youngs. 4:. Healy. 1995).

Because parent slOlls uainingis a new service in some school settings, counsellors may Icnow

very linle about this specific area. "They may not be familiar with the philosophies and goals of

published parent training programs. their content. their instructional format or the necessary

skills needed 10 deliver them. Some counsellors may also lack an awareness of criteria by which

to assess published programs. This could hinder them in choosing the program most beneficial

10 participating parents. A list of criteria may be helpful to school counsellon 10 enable them 10

assess parent training programs. The following section will discuss criteria that were generaled

from the literature and from parent mining programs. which may enable school counsellors 50

assess parenting programs.



Crilerill (orSe~.hrnl Traiai.. r ...~

When assessing a JMfe'lt training program. then: are a nwnber of factors lhat should be

taken inlo account. These factors include: (I) the degree to which the program is founded on a

sound theoretical approach or conceptual foundation. (2) the range of content and the specific

topics addressed in the program, and (3), the structure, organization and flexibility ofthe

delivery fonnat (Mclnnis-Diuric:h, 1996; Bomstein, 1995; Campion. 1995; Spotit &. Bedman.

1995; Dangel &. Polster, 1984; Fine, 19&0). Each of these areas is discussed below.

Major Approubes to rami TraiaiD.

Most parenting programs have an approach or conccplual foundation upon which they

base their explanations and activities. CLlI'ttfttly there are foW" major theoretic;al orientations that

ean be readily identified, namely the Adlerian, behaviourist, humanist and developmental

approaches (Robens, 1994). Each of these approaches is discussed below. Anention is paid to

the degree to which each meetS the needs ofa "sound approach- with their specific strengths and

weaknesses. A newly evolvins systemic approach to parent training, growing out of the

traditional approaches, is also discussed below.

Adk";'. Approedl

Adlerian puent tRining programs are based primarily on the assumplions of Alfred

Adler (Burnen, 1988). Adler- states that both the ACCepUlble behaviour and misbehliviour of

children serve a purpose. Parents must be able to understand the purpose of both types in order

to help their children. Such understanding helps eliminale both J*eI1Is' and children's faulty



beliefs and helps correct their misguided thoughts and behaviours. To accomplish these goals.

parents are gi~ information on the usc of a nonthreatening approa.ch 10 child rearing and how

to use both logical and rwunJ consequences and encoura.sement in their responses to their

children (McWhirter. 1980). Adlerian programs typic.ally emphasize teamwork.. The goal of the

program is 10 help parents foster in their clUldren healthy personalities through encouraging self­

directed achievement. Meeting this goa!. according to program proponentS. erwbles the children

10 act responsibility within a social group(Robens. 1994). A parent training program based on

Adlerian principles can stand alone or be used in conjunction with other appro8Ches (Gladding.,

1995). including behavioural. humanistic. and developmental.

To realize their goals. Adlerian programs rypicaJly involve group discussions. lext

reading, homework, use of specified exercise, role-playing. and log maintenance. It is noted that

embedded in the program is a strong emphasis on the developmental stages and typical age

characteristics of children.

As nOled, Adlerians state thaI parents and children should work logether 10 help solve

problems and overcome difficulties. In spile ofthis. children are not typically included directly

in the delivery ofany aspect of the program. It is the author's view that such programs might be

stronger if the teamwork process fostered an environment in which children are given an

opportunity to learn and participate. Unfortunately, that does not happen. Other criticisms or

this parenting approach $We that followers view all problems as socially based and do not take

into consideration other factors that may be playing a role in the difficulties such as medical

conditions or clUldren's own innate personality (Gladding, 1995). Research regarding the

effectiveness or Alderian based parenting programs does indicate that there is some chanlC in



parental attitudes. however, the methodologies used to prove the effectiveness of programs are

weak and limiting (Levant, 1986).

ann_raJ ApproHtl

BehavioUBI research is the second basis upon which may parent training programs have

been developed. This approacb and the resultant programs proposes that children's behaviour is

a result of social learning and socialization rather than their innate personality or a disorder

(Rudestam. 1982). Proponents of these programs stale that all behaviour is learned through

social inter.lCtions w;th significant others such as siblings« peetS. with the main agent of

socialization being parents (Roberts. 1994). Behaviour may be increased through reinforcement

or eliminaled througb a lack of reinforcement from these significant~. Parent education

based on such research attempts to teach parents specific skills in reinforcement, consistency

and setting clear expectations. Closely linked 10 the behaviour model are notions of the

importance of parents as role models and ofme importance of children learning through

imitation (Smith k Cow;e. 1991). The behavioural approach can be used alone Of" in

conjlUlCtion w;th other approaches including the humanistic or the Adlerian (Gladding, 199:5).

Such programs encourage p&rents to acquire a new way of associating with their children which

is focused., short tenTl. and can be applied to a variety of situations. Although human behaviour

is caused by both observable and unobseTvable factors., behaviourists are conccmed primarily

with the overt behavioors (Simpson, 1980). It is noted that absent from this approach is a strong

emphasis on the developmental stages and typical age characteristics of children (Rudestam.

1982). To realize their goals. programs based on the behavioural principles typically involve



lecnaes, demonstraOoos and nMe-playing.

There is impressive~h to support the effectiveness of parent training programs

using this approach as their foundation. Critics of the programs feel1hat they concentrate on

here and now behaviours, without lookinS at the broader life issues. These programs place linle.

if any, cmphasis on the past. the unconscious. on feelings or on the stage de'-'clopmcnt of

children (Gladding. 1995).

O....iHic: Approedi

The ·hwnanist' theory was devcloped based on thc wort ofearl Rogers (Gladding,

1995). This approach cmphasizes the importance of understanding children's feelings. "In

programs based on this approach., parents are taught to rnpond to their children's feelings rather

than using rewards. rrinforc:emcnt or consequences of behaviour'" (Roberts. 1994, p.75). This

approach does not believe in punitive measures. It emphasizes communication in order to

enhance mutual satisfaction for the child and the parent. To realize their goals. programs

typically involvc wrincn exercises. rolc playing. and demonstrations and modeling by lhe

instructor.

While Humanists emphasize stageS through which individuals move. these stages are not

heavily based on descriptions ofchildml's age related behaviours or their cognitive

development (Gordon, 1980). Unfommatcly, research in this approach is limited and weak with

the majority coming from unpublished cfjssenalions and pre and posl·tcst studies. LinJc clara bas

been gathered from longitudinal studies (Roberts. 1994).

Relaled to the theoretical foundations of1hcse approaches is an underslaDding oflhe
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stages ofchildren's development. Critics feellhat such as undemanding should be a k~·

component in parent training programs (Wagonsellcr & McDowell. 1919). Many of the skills

parents acquire during the traininS process and subsequently implement in their day 10 day child

rearing activities are specific to the: development stages oftheir chiJdrm. For a parenting

program to be successful. it must offer to parents a knowledge of children's "stage specific'

behaviours and demands. These demands have significant impiications for p&rl:nting practices.

Dftaop.ftlbli App,.,clt

Developmental approaches are based on the: observations of highly similar and ~idely

shared panerns of child behaviour. T1Iere is considerable literature dc:5cribing and discussing the

various stages through which children progress. Developmentalists assume that behaviour

originates from both within children and from the interaction oflheir innate tendencies and

competencies with the experiences and opportunities offered children in their environment.

Professionals in the: field of child development have varied explanations for the specific reasons

for these stages and varying views as 10 the ages at whlch children go ttunugh them. They also

differ as to the degree to which these stages can be modified or redirected as a result ofoffered

experiences. While stage theories can trace their roots back to Shakespeare and more recently 10

the tum of the cenlury works offrcud. most CUJTent thinkine on children's developmental stages

is heavily inflQCnced by the woRs of Montcssori. Gesell and morc: recently Piaget.

Gesell (1880-1961) (DB k Ames. 19S5) stated that the behavioural changes 1hal1He

place in children arc dclennined within and arc Plltterned in largely prcdiclablc stages. FOf"

example, avenge two-ycar-olds will all generally exhibil the same behaviotaS when ealing, and



"
will eventually or drastically change as they reach the age of tJwe. Although parents cannot

control or influence childn:n within a suge. thc:ycan have some im~ on children's behavioW"

by the environments they both create and meit children interact ....ith. Gesell feels that parents

need an understanding ofthcse various stages to be able to help them recognize them when they

occur and thus reduce their-shock and surprise at theirchildrcn'sactions. Knowing what to

expect at cenain stages in the lives ofchildren will help puents remain calm and help them

avoid impatience and discouragement. Such knowledge: will allow them to address undesirable

behaviours more efficiently.

Montessori (1870-1952) also Pfesented the idea that clUldren go through developmental

stages. She Slated that individuals are educated according to the laws of natural development

(Prakasam, 1966). To understand these laws, it is necessary to study the clwacteristics or each

period of development. She described the development of children in three stages. The first

stage occurs between binh and six years, the second stage between six and twelve years, and the

final stage twelve and eighteen years. While development does not end at eighteen. this age

marks the boW'ldary of childhood. All stages are flexible and describe averages of what children

go through. Montessori was very interested in the needs and requirements ofchildren as lhqo

pass through the various periods of physical and mental changes. Her ideas provided parents

with guidelines on how to commutUwe, play. lo~e. discipline. and stimulate their children as

they passed through the various stages.

A major and widely quoted author who has had a ~ery significant effect on the approach

foundations of many ~rentingprograms is Jean Piaget (1896-1980) (Chanin-McNichols. 1992)

Piaget describes four major stages which he labels: sensori-motor, pre-operalional. concrete
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operational and the fonnal operational (Smith. 1991). The sensori"·mOlor stage occurs during the

first N.'O yean of life. Childrerlleam through the use of sensing and moving during this stage.

The pre-open.tional stage occurs between two and seven years. Children stan making intuitive

judgments about relationships. They learn language and symbols and their thinking is

dominated by perception, based on thei, experiences with concrete objects. At this stage. they

are still largely anributing one function to an object. The third stage is the concrete operational

Children go through this stagc between the ages of seven and eleven. At this point in time ~.

realize that there are consequences to their actions, their previous experiences are prerequisites

to new ideas and they are better able to manipulate information and organize their thoughts. The

final stage. the Connal operational period, commences around eleven years. At this point

children acquire the ability to work abstractly and see logical relationships between both

concrete and abstract concepts. They an: able 10 engage in problem solving. Piaget stated tt\at

all children go through these stages in the same sequence but the ages at which the stages are

achieved vary from one child to another.

The understandlng associated with these stage theories has had a significant impact on

many parenting programs offered by school counsellors because an understanding of how

children think can influence the way parents communicate, discipline and stimulate lhcir

children. A parenc training program based on developmental stages provides parents with

insights on how they should intcrace with their children depending on their age. 1ksc programs

seek to help parents undersland their children's developmental stages through lectures and

demonstrations.

Most authors claim that their puenting programs have • clear and identifiable approKb
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that sets the plan of action from which their progmns~ created. They are c1aimin@ to pro\.i!k

a struetw"e from wtUeh 10 judge the imr-ct of the program and the progress participants rn.a.ke

toward targeted outcomes (Hansen, SteVie &: Warner, 1972). 1be four approaches which

provide bases for most parenting programs.. have each been validated by some research findings.

In spite of the widespread acceptance oftbese approaches. there is, however, little evidence to

suggest that there is dear support for the superiority ofanyone over the other (Dembo. Sweitzer

&. Lauritzen. 1985). As previously mentioned. most of the studies have limitations and come

from unpublished dissertations. Many have naws existing in their methodologies and most rely

on pre and posHest studies. These programs typically involve only one parent. exclude

participation ofchiJdrm and fail to directly suppon or involve other agencies like the school.

Criticism by some professionals ofcurrent pueoting programs indicates that a new paradigm for

parenting is needed (Robens. 1994). The ·systems approach' offcf5 an alternative model which

seeks to address these weaknesses.

SystdlS Approadl

Systems approaches typically see the family as pan of a larger social system and propose

that to change or improve the: funl;tioning ofa family, it is nec:essatY to involve the individual

members of both the immediale and extended family and OIher agencies with which the family

interaclS. Taking a syseealK: approach means broadening the: scope of~t uainins programs

so that they at least include both pamtlS and children. This approach to helping families is not

new to counselling, Satir in 1975 demonstrated how she worked with the whole family to

overcome difficulties. Followers ofSatir's work feel that the family is an intepted whole. and



what affects one member can influence them all. There ha"e been some suggestions that the

same approach is necessaty in order 10 make pamu training prognuns more effecti"e and to

realistically help the funily unit.

It is the view of the author, however, that while there are differing approaches to the

offering of parenting programs. progmns themselves have tended to reflect traditions in child

care perhaps dating back 10 Mon1cssori and othtt earlier preschool cducaton. Current progwns

also have been heavily informed by both the needs of cllildren and the changing situations and

needs deemed to exist for their parents. It should also be nmed thai programs within a gi"en

approach tend to "ary in the depth and the breadth of1hcir program content. In spite of1hese

differences, most parenting programs dcli"er information on discipline skills, communication

skills. and facts pcnaining to normal cllild development. As discussed below. there is much

sharing ofthc aetuaI-content" offered across parenting programs.

Elemeau of Qtlality Pareet Traia" Proara-s

Parent training programs, while having different approaches. tend to typically address

many-shared foci. Below is a listing and brief discussion of factors to consider when reviewing

and selecting a parenting program. Consideration of these factors by persons de\'eloping

individualized programs or customizing existing commercially available pKuges is also

deemed useful. These fllClOn have been identified through rev1ewi:ng bolh specific parent

training programs and the IitcraI\ft addressing this uea.
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Dilcipl"e

Most parent training programs offer instruction in discipline. This component of the

parenting progBm is essential because J*ents sometimes confuse di5Cipline and punishment

and view it as one and the same. Punishment is linked to an authoritarian approach to child

rearing (Bawnrind, 1996). 11 COfICft1tmes on !he neptive ac:tions ofdtildren and does DOl

reinforce: the positive. ParentS following this appn»ch tend to use demands and controlling

techniques to obtain desiI1lblc behaviours. They exert their power over c:hildKn with little or no

regard for mediation or compromise.

Parents who usc discipline tend to be IUthoritative. demanding. and highly responsive

(Bawnrind, 1996). They ha\'C high positive behaviouraJ expectations of their children. but allow

them the opportunity to negotiate and question. The use ofdiscipline encoUl2gcs self-control.

emphasizes natural consequences. does not anac:k the personal woMb of children and teaches

them responsibility (Wagonscller k McDowell, 1979).

Authoritative parents usc child management as a prevention tool. ParentS hope that

children \\ill demonstrate self<emtrol and not allow themselves to get out of hand.

Authoritarian parents use punishment as an intervention 1001 to stop the behaviour after it starts.

Wagonsellcr and McDowell (1979) state thai authoritative parents enhance the posilive

developmenl ofchi Idrcn.

As previously stated. embedded in most .,.renring programs is. focus on knowing the

interests. needs and ageJstage charac1eristics ofchildren. This knowledge allows pumts both to

bener meet the needs of their children by pro-active means and thereby 10 avoid problem

siruations requiring them 10 exert some form ofmore punitive discipline. Disciplining as il
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penains to parenting. is bener~ood as consistently. supporting, and encouraging the

positive aspe<:ts of children's behaviour instead ofconcentnting on the negative.

To improve disciplinuy skills. parents must be able to communicate effectively with

their children. A second component of. quality parent training program may include instruction

on effective communication techniques.

c.....ielltioll

Of the many skills involved in parenting, communication is the most imponant. and the

most difficult to learn and usc (Wagonseller &:. McDowell. 1979). "The art ofcommwticating

involves much more than just talking and listening. Patents and children relay infonnation

through the content of vcrbaI. messages and through intonation and through their body language.

As was discussed in the 'Discipline' section. authoritative parents are highly demanding.

but they are also highly responsive, meaning that they communicate effectively with their

children. Parents and children alike are active members oflhe cammunication pt'"oces$. Parents

listen 10 children and children listen to parents. Through discussing. negotiating. and

compromising, they try to come to some accepcable agreement.

Parent education approaches have been shown to affca parent-dtild communicalion

(Bredchoff &: Hey, 1985). Results indicate that the rarentlchild relationship is significantly

improved lhrough more open communication (Roberts. 1994). However. one of the many

requirements when communicating with children is the ability to interact wjth them at their

developmental stage. A parent may ask a child to do an activity, but the child may be unable 10

comprehend or carry out the act due to the overwhelming nwnber of steps they must remembeT
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of their lack of verballmowledge.

Parents' ability to communicate effectively at the developmcntallevel of his or her

children can be an influential factor in the overall growth of those children. Positive interaction

from both penpectives may be related to the ability of puents to stimulate cognitive

development in their children.

Copitlve Sti....tiH

"Cognitive abilities arc cluscers of mental skills that enable individuals to know, to be

aware. to think. to ~n. to criticize, and to be cn::ative. They all lead 10 an lmdemandlng of

how people learn" (Lerner, 1997.p.I99). lnccognitive Klilities of individuals may vary. but

when provided with positive cognitive stimulation, there is an improved chance of recipients

reaching their full potential.

The cognitive growth of individuals is influenced by their interactions with their

environment, beginning at the time ofbinh and continuing on throughout their lives. The early

years in the lives of children are crucial. It is at this time that they develop their language skills.

the foW'Kialion of all learning (Lerner. 1997), their values, and their ability to socialize. Parents

as first teachers, playa significant role in the cognitive development oftheir children and thus

should have knowledge in this area. This understanding w;1! enable them to provide a

stimulating environment that can help their children improve their chances of reaching their full

potential.

Parent training programs offered by school counsellors may help parents reach this goal.

The quantity and quality ofpuent offered cogninvc stimulation are inflw:need by the
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developmental stage/age ofchildren. As previously discussed in this paper. the stagetagc of

children may determine how ~nts will communicate with them and what types of stimulation

will be provided Cognitive stimulation can come in various forms and may include play. music.

toys, story telling. reading, expression of love and respect and encoura.gemcnt.

As children pass throu.gh the various developmental stageS/ages, both the forms of

cognitive stimulation aDd individuals contributing 10 it will alter. Early in the lives ofchildren.

parents along with toyS and play, are the main providers ofcognitive stimulation (Cutrisht

1992). The author feels tJw: it may be easier to provide such stimulation during early yean IS

children are likely to be very enthusiastic aboutleaming. They want to investigate and seek out

new experiences and to build on 10 their knowledge bases. However, as children get older.

parents' success at providinJ cognitive stimulation may diminish. Influences lTom other sources

including the informabOQ learned at school. from their peers and from other aspectS oftJ1eit

environment may have a greater impKl on children.. These settings and the individuals involved

in them may promote cognitive stimulation through interaction and discussions with others in

which they research, question. critique, and analyze.

Parent training programs may help parents provide improved cognitive stimulation

regardless of the age ofthcir children. Providing stimulation to help children reach their full

potential can also help them improve their perceptions ofthemsclvC$.

Aa E...... oa tk "portllHe.f '"Self'"

The "self' is a complex attribute of a person that begins at binh and continues to develop

throughout the life s,*" The 'self" is influenced both by how we view ounelvcs and how
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others perceive us in terms of our appearaoce. pIIysK:al and menca1 capacities. \"ocational

potential. size and strength (Verderber &. Verderber, 1983). One's perceptions oCone's

attributes, whether negative or positive. impect on the development orone's self-concept. self­

esteem. and self-confidence. For example. children who have difficulty reading and who

repeatedly have been loki they will never succeed in this area. may develop a low perception of

themselves.

Pa~nts can play. major role in belping their children avoid such neptivity and in the

development of. positive sense of~scIF. As discussed previously in this papeT. parents usually

play the most significant role in the development oftheir children's sense ofstlC A parent

training program should include the necessary skills to help parents raise children who have a

positive ·'sclf'. To accomplish this goal, it is useful ifpuenu first have a positive image of

themselves as this allows them to be confident role models for their children (Oinbneyer III

McKay, 1916).

Parent training programs can help parents develop a positive "self' and provide them

with stralegies and skills to help their children do lne same. Thtough the encouragement and

positivc intcraction of a group, parents can comc to realize that they are not alone in the

difficulties they arc encountering with their children (Alessi, 1987). 1be group can help bring

out the positive aspectS ofthcir parenting stylc and provide beneficial feedback and suggestions.

Canying out and having success with activities at home and during the sessions can be • boost in

thc positive development ofthc ~self'of~ts.

Parents who h8vc developed positive self concepts. will be more influential as effectivc

role models and thus better able to help their children develop positive self-eoncepts. Some of
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the skills deemed necessary to help children de\-clop a positive ~selr include: effective

communication and discipline skills. 11uough proper communication. i*fenlS <:an praise and

encourage their children. Cutright (1992) states dwt encouragement of any completed activity

by children should not be followed a by "but" as would be seen when a parent said. "1 like the

way you have your pictured coloured, next time stay mthin in the lines," Usually this

disapprov;ng connotation encourages the developmem of. negativeself~ Instead.

effective communication, such as discussing the coloured picture. may allow children to point

out the great things they have done and to seek ways they can improve on their next picture.

Effective discipline may also be a factor in the development of children'$ positive "self",

Parents should discipline their children in a fashion that is 001100 rigid or too laid back. Parents

who are loving, warm. and able to implement finn disciplinary procedures. usually have children

with higher self..estcem (Brody & ShKfer, 1982). Other factors which can help parents increase

their children'$ positive "self' include having them engage in meaningful chores where they are

encouraged and receive praise, as well as allowing children to express their feelings whether

they are fear. love. anger or sadness. "Children with good self-esteem are able to learn as much

as their ability allows, while those with poor self-es1eem usually will not" (Cuaight, 1992, p.81).

Effective communication skills, understanding and using effective discipline techniques.

being Icnowledgeable regarding child development, providing cognitive stimulation. and helping

improve chil~'s positive "selF image are essential ingredients in a puent mining program.

These are the skills that parents should carry over irno their day 10 day child rearing practices.

Unfortunately the significance and the importance of this content can be lost if the J*"ent

training program is ineffectively delivered. The followinj!; section discusses fw1her essential
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criteria useful when assessing~t training programs including:. the insttuetton (annal. the

suppons for parencal indepcDdmt effort. the use of support groups. the ease of training the

facilitator. program adaptability, and the duration.. cost and setting.

I••tnctiotl

Parent training programs vary according to the methods ofinstruet:ion. De1iveIY may be

in the {ann of videocassettes, audio cassenes. soon lectures. role-playing, modeling and small

and large group discussions. While programs formats vary. those that contain a w;dc amy of

presentation forms as well as those that allow pcents to actively participate in the lcaming

process should experience the highest rate of sucx:ess (Wyckoff. 1980).

"The success of parent training programs may depend on !'low well the instrue1ion formats

align themselves with the individual learning styles oflhe participants. ~J...earnjng styles" are

those modalities by which individuals acquire infonnation. Individual learners learn in different

ways. They include visual, auditory. tactile and kinesthetic modalities (Lerner. 1997). While for

most people the visual channel is the dominant mode of learning. adding sound to the image. as

is the case with videocassettes, Of pletw'eS with discussions. enhances the learning process

(Jasper, 1991).

Using a variery of instruetionallools and being aWllfe of the differences in preferred

learning styles will make teaching. learning and interacting more enjoyable for everyone

(Lowenthal, Landerbolm. &. Augustyn, 1994). The use ofindcpendent study can also be:.

contributing factor (0 the ovcrall cffectivcness of a parent uainina program
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~lndependent study" is the label used 10 describe the worlc parents do ouuide the group

sening to learn and practice the: skills presented during the sessions. Its nature and quantity will

vary from program 10 program, «may include wrinm assignments, readings from the parent

handbook. and putting into practice the skills learned from lhe program.

Independent study is an essential comp()Dent of many parent training prosrams (Fine.

1980). Some programs require it. while others will only encourage it. If patents ue left on their

own to decide for themselves about homework. many may not do il. As suggested abcwe.

independent study contributes to the ovaall effectiveness ora program. The author feels that il

should be a requirement,. not an option. Just once or twice a week training sessions may be less

effective than a program which enccxaages indepeooeru study. 1M usc of independent~.

allows participants to receive grealer benefits and encourages practice in the group and at home.

Doing work at home also gives parents the opponunity to carry out activities in real life

situations and when back in class, 10 gain reinforcement and feedback from the group (Gladding,

1995).

Suppol'tG...ps

In the past,~ts could tum to their extended families for assiSWICC in raising children.

The disintegration ofthcextended funily(Katt, 1992) has forced some~toseek support

from groups such as arc a put ofpuenl training programs. Although ~nts attend training

sessions for the primary reason ofJeaming how to offer better ch.ild care, the secondary benefits

can be just as beneficial.



Yalom (1970) has identifted eleven Clnbve (therapeutic) facton; that are found in

successful groups. The author outlines the eleven CUBbW: factors which pertain di~y10

parent training pmgnun.s that are conducted by school counselors. 'These factors include:

Q Instillation ofhope: assuraDCe that tteatment will wad. When setting up a I*C1It training

program, it can be beneficial to haw: a member "'no bas Iaken the program before and has

experienced success with the skills acqWred. Involving such a person will help new

members believe that programs such as theirs can offer them help.

Q Universality: what seems unique is often similar experience of another group member.

Some parents feel that they are alone in the experiences they encounter with the upbringing

of their children. Parent training programs offer a place where parenlS come to realize that

they are not unique, as many parents have gone through similar situations.

D Imparting of information: il\S11UCtion and how to deal with life problems usually through

discussion. Through !heir group discussions, parents can leam from each other and from the

trainer regarding effcctiw: child-rearing strategies. They learn what has and bas not wortced

for others.

D Altruism: sharing experiences and thoughts with others and helping by giving of one's self,

wo",ing for the common good. For pltcnts who participate in parenting programs, through

discussions and their thoughts, are working 10 help themselves and to help other puents

within the group.

D Corrective recapitulation ofthc primary family group: reliving early familial conflicts



correctly and resolving them. In a training program, parents are provided with the

opponunity to describe the conflicts they encounter with their children with the hope of

finding possible solutions.

o Development of socializing techniques: learning basic social skills. Parents may learn social

skills that will enable them to improve their interaction with other members of society,

including their children

o Imitative behaviour: modeling positive actions of other group members. Parent may be able

to imitate and acquire positive behaviours from other members of me group.

o Interpersonalleaming: gaining insight and oorrcctively working through past experiences.

This allows parents to gain insight about p8Sl experiences with their children and work

through areas of difficulty.

o Group cohesiveness: therapeutic relationship between group members, group members and

the leader, and the group as a whole. Group interaction offers peer suppan.

o Catharsis: experiencing and expressing feelings. Parents are provided with an opportunity in

a group situation to express their concerns and their feelings without being judged or

ridiculed.

o Existential factors: accepting responsibility for one's life in basic isolation from others,

recognition ofone's own monality, and the capriciousness of existence. Parents may be able

to identify mistakes they have made in their child rearing practices and take responsibility

for them.

These factors iDdieate how a puent training program can go beyond the implicit content

of me program and create a supportive atmosphere for parents. Contacts made in the support
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group may develop into life long friendships Of" offer a pcf50n ",-00 can be contae1ed in limes of

need. The facilitator may also act as a consultant beyond the life of the group in situations when

parentS need additional help or assistanee.

To create a supportive and lcaming atmosphere from the initial setup stages through to

the final sessions may be. challenge for some school counsellors. To ensure thai the delivery of

programs goes as smoothly as possible. it is necessary for facilitators to choose programs that

they feel competent 10 deliver and al the same time will meet the needs of parents.

Tniai8C of Facilitalon

There has been an increase in the number of parent training programs being developed.

However, Iinle resean:b has been done on preparing and evaluating instructors who carry out

these programs. There are currently no national standards (Fine. 1980). Persons leading parent

training groups can rnnge from expert, 10 adequate. to the incompetent.

Dembo et aI. (1985) state that the instructional leader is an imponanl variable in the

parent tnlining program. Individuals offering these programs should have experience and

credentials and parents should be informed ofthese from the $Wl.

Schoo:l counsellors are conducting many of the parent training programs being offered in

the schools. These professionals have taken on the role not necessarily because of their

familiarity with the program being offered, but because they have knowledge orthe social,

emotional, and behavioural milestones or nonnal child development, which are essential 10

understanding patent~hild interactions. They also possess other desirable competenCies which

are linked in their proressional training including empltby and. genuine desire 10 help others
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(Gladding, 1995).

Although offering parent training is becoming an essential pan of the role of the school

counsellor, some do not feel prepared to conduct such a service (Conroy & Mayer, 1994)

Typically there is no pre-SCl'Vice training 10 cany out these programs and counsellors are finding

it necessary to self-educate. Counsellors usually become familiar with programs by reading:

through them. taking workshops offered by individuals who have conducted the progna.m. or by

co-leading a program with someone who has ex.perience in this area.

Often only by becoming self-educated in a parent training program. can counsellors lcam

if that program contains the infonnation and skills they want to foster in their parents.

Familiarity with a program will allow counsellors to detcnnine if it can be adapted or modified

to meet the needs of their parents

progra.. Ad_ptability

There are on the market some ex.cellent parent training programs which school

counsellors can offer. Often, however, a single packaged program may not meet the needs of

targeted parents or may include infonnation that is not relevant to the group. A school

counsellor should be able to make modifications to programs to ensure that parents' expectations

are met. Any chosen program should act as a guide for trainers. The program selected may

provide a format and sequence, which counsellors should be able to augment with alternative

materials when parents express a specific concern not addressed or the counsellor feels that an

issue is not being addressed adequately.

Many facilitators use only the leader's guide and rQd directly from the program's
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manual with linle or no modification. The content is sometimes redwxiant and dry. When

program staff members relate personal experiences regardina ~rinl and when they seek

aetlve discussion of problem areas. the resultant experiences are often favoured in consumer

satisfaction surveys (Wyckoff. 1980).

The content and instructional fomwscfmany programs can be modified ifnecessuy to

keep the interest and meet the needs of parents. Sometimes, program modifications may need 10

be made from the initial set up stages in order to attract parents or throughout the program 10

keepthcirinlcrest.

Duratioa. Cost .ad Setti_C

It is imponant to assess prior to offering a parent mining program the parents who may

,vant 10 take pan in the ttainin& program. This will enable the leader 10 decide which program

10 offer looking at its content. cost and length. -Parents loday have less rime. energy and othel"

available resources for them to ptrent effectively· (Robens. 1994, p74). When counsclkx's

choose a program. they should be cognizant afthe duration (Hopkins. 1984). the: expense and the

~ning. These three: f8CtofS can deter ~ts from attending the program.

A program offered by the school, should be one that is available to all interested parents.

not just those who can span:: the expense or get to the meetings. The author feels thai it is wise

to deliver programs in the least expensive and most time efficient manner without compromising

the effectiveness of the program. School counsellors like many in the education field can be

very resourceful when offering programs and they should be encouraged to make modifications

to reduce these possible deterrents. The intent must be to make the program accessible to.ll
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parents ....ito want to attend.

All thc: aforementioned criteria should be taken ill10 IlCCOUnt when .selling or .selectin@a

parent training program. School counsellors can use these to assess the numerous programs that

are available 10 them. The assessment procedure will allow the counsellor to choose and offer

the program that will best meet the needs of the parents attending the sessions.

Summary

EvidentJy the interest in ~ting training. the levels ofperceived need, and the sheer

number of parent training programs have increased over the last thiny years. This groll.1h has

been influenced by parents needs to modifY their parading skills 10 keep up with the: shifts in

society and more specifically. the nature of the family. in the past. parents used an autocntic

approach to raising their children thai saw rewards and punishment as the principle forms of

discipline. Some parents viewed their children as mere possessions: selling them afffoT money

or putting them to work for financial gains. There has been a gradual change over the lasl

century away from this way of thinking. In genel1l1. parents today use a more democratic

approach of respect and equality in raising their children.

Some parents have found it diffkult to raise their children using the democratic

approach. Many puents are looking for assistance and school counsellors are offering their

services to parents in the fonn of~n& training progn.rns. While there is an abundance of

parent training prognms that are available to school counsellon, it has left some in the field

with significant concerns relating 10 how to go about choosing the most appropriate and

beneficial for their situation. This paper offers a set of criteria by which to assess parent training



programs. Some of these criteria include: (1) the degree to which the program is based on a

sound theoretical awoach or conceptual foundation. (2) the range of content and tne specific

lopics addressed. and (3) the struCture, organization and flexibility of the delivery format. The

criteria are offered in this paper are intended to help answer questions ofsc~ COWl5ellon and

make bc:ner the services they offer.
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IlIotrodaactioa

The num~of commercially developed parent trainine prognms has increased o\'er the

last thirty years (fine, 1980). In general. the content of most programs is broad in nature and can

be used in a variety of settings w;th diverse populations (Bijou, 1984). The author feels thaI

such widespread function of these programs has made it increasingly difficult for school

counsellors to select a pro@faf"lwhichmeelSboththeirneedsandthoseoftheparticipating

par~nlS. Because school counsellors may lack the background needed to make judg~m~ntsas to

which program best filS their needs. it was deemed appropriate to offer some foundation

information on parftlring training and to offer selected criteria that might be used when selecting

a program. In Paper One ohms paper folio, ~ntilled '"'Thc: Contex! and Evolution of Parenting

Skills and Parent Training ProgIvns: The Need for Criteria to Assess Parent Training

Programs". the author provided such background information and a seI of criteria which school

counsellors may use to select the parent training program they would use.

(n this, the second paper in the folio, the author will briefly review five of the more

widely used and better known parenting programs that are cWTCntly available. The author will

then demonstrate how to apply criteria identified in Paper One in a more detailed assessment of

twO of these five programs. The author has decided to offer a detailed review of~

~(fQID(Popkin. Youngs, &. Healy. 1995) and Systematjs Training fM Eff'kCtjys; Ptrcnting

<Sill> (Dinlaneyer &. McKay, 1976) because there are some notable differences between each

program in tenns ohhe depth and breadth of the information PfCSCIIted and some of the skills

taughl. roB. is geared specifically to the school setting, where as sm. is a program that can be

used in a variety of settings including the school system, They also differ in instructional



formats. in the content covered and in the dW1ltion and cost.. Based on the previously offered

criteria. the author will present an opinion as to which program mieht be more beneficial to

school counsellors.

Before assessing any parenting prognu11. school counsellors should be a'o''lU"e ofthc many

choices that are available to them. Described below are five progruns sclected by the author

after an extensive rc:viewofthe: literature. It was noted that these were widely adopIed programs

frequently referred to in the: Iitc:nture. The: author will describe: and briefly critique: these five

programs.

Variety of Parea! Tniai_. Pros"-'
Table 1 summarizes the: basic featureS offive currently available parent training

programs. Each program is described in tenns of its target audience. objectives. duration and

cost and the sening where the: program can be carried out

Nobgdv's Perfect (Ritch. 1988) is bom a physical and a mental health promotion

program for parents ofchildren from binh to age: five. It was designed for parents who are

young. single. low-income:. socially and gc:ogn.phically isolated Of" who have limited education.

Parents are educated regarding their children's health. safety. development and behaviour

through the use ofgroup discussions and one-on-one counselling. The program encourages

panicipants 10 be: confident in their ability to be: good parents. The author ofthis paper fc:c:ls that

this type of program. although geared to a specific population, could be: one of the programs

successfully offered by school counsellors. It could act as a prevention program to help ensure

that incoming children to the: school system arc starting off on the right foot.



The second prognm, $vsmwis rAining for Effective Pvgujng (Dinkmeyer &:. McK2y.

1976) emphasizes a step by step approKh to dealing with the behaviours and misbehaviours of

children. Information pertaining 10 effective communication, discipline. and nonnal child

development is PfCSoCnted using a wide array of instructional formats. including audiotapes.

group discussions, chans, and group leader instruction. The program is intended to help parents

build confidence and eliminate faulty assumptions, and to allow them to identify the assets they

already possess as good parents, The author of this paper feels that this broad program also may

be successfully implemented in the school setting by a counsellor. The components ofthe

program arc designed so that they can help ~nts with their child rearing on a day to day basis.

The third program. The An pf PimJring (Wagonscller. Bumctl., Salzberg. &. Burnen..

19n) ....-as developed on the premise that if parents understand their children's behaviour

panerns, they may be able to devise techniques and methods to handle any problems that arise.

This program is intended to be used with parents preparing for adoption and with foster parents,

It may be restricted in its application in that the number of parents who would fall into this

category is limited,

The fourth program school counsellors may consider is Parent Effec'!ivsnsss T@ining

(Gordon, 1970). Thispr~ proposes to help enhance parent skills by using honesty as the

best policy. building confidence in both communication and confronting skills. encouraging

parental authoriry and influencing children's moral and value development. This program is

broad in natwe and could be implemented by the school counsellor in the school sening.

The final propm to be discussed is Paren!s on Board (Popkin. Youngs, & Healy, 1995).
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