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ABSTRACT

This study examines students' perceptions of the quality
of their school lives and addresses four broad questions.
First, are there differences between schools in teims of
aggregate student rating of the Quality of School Life (QSL)?
Secondly, how responsjve is the students' perceptions of the
Quality of School Life to the background variables Location,
Sex, Age and level of Parents' Education? Thirdly, how
responsive is high school achievement in mathematics and
reading to students' perceptions of QSL? Finally, how
responsive are students expressed satisfaction and
dissatisfaction with school to their perceptions of QSL?

All data fer this study was obtained from The Quality of
School Life Project. Only information pertaining to the grade
m.n students was used. This data had been collected from
eight schools located in urban and rural areas of the
province. Students answered a questionnaire containing a
revised Williams and Batten (1981) instrument, and completed
a standardized achievement test in mathematics and reading.
The instrument was designed to measure five domains of the
quality of school life and student well-being (satisfaction
and dissatisfaction). The parents also completed a
questionnaire.

Principal component analysis was conducted to describe

the psychometric properties of the instrument. The alpha
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reliabilities, construct and concurrent validities of the
measures were witnin acceptable ranges.

on the basis of the results, it was concluded that high
school students' perceptions of the quality of school life can
be accurately measured even though the measurement of QSL and
its domains will undoubtedly be improved as an outcome of
further research.

it was found that not one of the four background
variables, Location, Sex, Age or Parents' Education
contributed significantly to QSL. Howaver, when controlling
for these variables, the QSL effects on mathematics and
reading performances were statistically significant. The
domains of QSL with the greatest effect were status and
opportunity.

The QSL variable also accounted for more than 40 percent
of the variance in schooling satisfaction or student well
being. The domains of QSI with the greatest effect were the
Adventure and Teacher domains respectively.

It was found that females reported more satisfaction with
school than did males. When controlling for QSL, large
differences in mathematics and reading were found between the
urban and rural students, with the clear advantages shown to
be in favour of the urban students. The relationship between
age and achievement was negative, indicating that older
students were lower achievers. Achievement was positively

related to the level of Parents' Education.
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CHAPTER 1

THE PROBLEM

Introduction

Educators generally agree that it is desirable for
students to have a happy and satisfying school experience.
Although, students are frequently asked whether or not they
like school, schools do not usually focus much attention on
the satisfaction or well-being of students or the quality of
school 1life. Furthermore, until recently, there has been
little research in this area. The present study will focus
on the guality of school life as perceived by students, its

and its o

Background to the Problem

In this province during the past decade, a nhumber of
reports have been completed focussing on the problems within
the educational system, as a first rtep toward improving the
quality of education. Some of these reports are discussed

below.

The Report of the Task Force on Education

In their report Improving the Quality of Education:
Challenge and Opportunity, Crocker and Riggs (1979, p. 121)
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concluded that it is " a mark of failure of the schools as

it is failure of pupils, when half or more of all those wn>
begin their schooling do not reach the end of the secondary
school program". This study did not focus on the quality of
school life as perceived by students. It concluded, however,
that the problems related to student retention would be
reduced by improving the quality of education. It recommended
that the educational system develop a strong academic program
with a broad curriculum core to improve the quality of

education [p. 122].

Improving School Retention Report

One year later, in another report, Crocker and Riggs
(1980, p. 54) recommended that "...school leaving age be
increased by one year." Since students presently stay in
school one year beyond the school leaving age, fifteen,
increasing the age by one year would not increase the average
age of the student population. They argued that this would
send a signal that a greater level of educational attainment
is expected. The new minimum school leaving age would be
closer to that required for completion of the program. This

in itself may convince more students remain in school.



Public Attitudes toward Education

Warren (1983) surveyed taxpayers' general impressions of
education and their satisfaction with the educational program.
"There is a universal agreement that education is extremely
important to one's future success" and a mujority (57%)
beiieved that the quality of education had improved over the
past five years [p. 77].

When asked the best features of schools, the taxpayers
identified good teachers (56%), good curriculum (21%), good
facilities (14%) and good extra-curricular activities (5%)
(p. 17]. The respondents wanted some curriculum changes,
including high school programs dealing with sex education and

drugs and alcohol education, special programs for the

handicapped and the di , and i is on

preparing high school students for work [p. 78-80].

Leaving Early Report

In 1982, the Department of Education, the Federation of
School noards, the Denominational Education Councils, the
Newfoundland Teachers' Association, and Memorial University

formed a joint committee to conduct a study called Leaving

Ei - A St udent Retentiol ewfoundland and
Labrador. Their findings concerning the variables underlying
leaving early, and the reasons given by early leavers are of

interest.



elat to leav earl:

The committee studied the effects of age, sex, community
size, and grade level at the time of leaving. It found that
a higher percentage of males (57%) than females (43%) left
school early, (p. 17] a finding consistent with studies
carried out elsewhere, (Cepywnyk, Pawlovich and Randbawa,
1983, Nova Scotia Department of Education, 1981, Watson, 1975,
Anderson, 1982) and attributed to males' not having as
positive a view of school as females' [p. 18].

The committee found that the size of a community is
related to leaving early. "The highest percentage of early
leavers is found in predominantly rural districts" (p. 7].
The committee also found that the majority of early leavers
are more than one year older than the legal minimum school

leaving age [p. 18].

Reasons for leaving early

The reasons given for leaving early were independent of
the community size. From the study "the single most
predominant reason why students leave school prematurely can
be found within the school environment" [p. 113]. School
related reaséns for leaving were identified as "acadenmic
failure", "didn't like teachers", "didn't like subjects", and
"hated school".

"Academic failure" was given as a reason for leaving

school almost twice as much as any other reason. This seens
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to confirm the popular beliefs that "success breeds success"
and "nothing fails like failure" [p. 39].

»pidn't like the acher" was given as a reason for

leaving more frequently in rural communities, in the lower
grades, at younger age and by males. The teacher is an
essential part of the education process and a good rapport
betwnen teacher and student is very important. Yet, research
shows that problems with teachers and principals is often the
most frequently cited reason for leaving school early.
According to the report (p. 113):

There may never be any way found to accurately

measure the degree to which the success or failure

of a student is related to the guality of teaching,

and the inter-personal relationships developed

between students and teachers. But there is a

wealth of evidence for the conclusion that one of

the most important elements in the student's school

life is the teacher-.

Didn't like the subject"™ as a reason for leaving was
dependent on grade and age rather than on community size or
sex. According to this report, "a number of studies have
argued that school subjects must be perceived by young people
to have some practical value if they are to ‘'like these
subjects'" [p. 46].

""Hated school" was given more in smaller communities, in

the junior high school grades and in the 15-17 year old age

group [p. 46].



The Royal Commission on Employment and Unemployment

The Royal Commission on Employment and Unemployment in
its background paper Education for Self Reliance (1986, p.
113) stated that "the first priority of the new strategy in
education must be to meet head-on the problems of illiteracy,
poor school retention and poor basic quality of education.™
One of the recommendations was:

To encourage students to stay in school, the overall
quality of the total curriculum must be improved;
a much greater emphasis must be placed on developing
in young people strong fundamental academic
abilities; and course content must be nore
challenging and relevant to the society, life-style,
and communities in which young people live. [p. 114]

One of the outcomes of this report was to recognize that
the educational needs of rural and urban students arc
different. It concluded that discrepancy between urban and
rural literacy rates must be reduced.

For children from middle-class St. John's families,
and from the niddle-class families of industrial
towns such as Grand Falls and Labrador City, the
present school curriculum "makes sense". It accords
with the kinds of 1ives their parents lead and, even
when they feel disenchanted or bored, such children
can be helped by their parents to get through
difficult patches at school.

For poorer fanmilies, however, and particular for
those 1living in small rural communities, there is
little connection between what geces on in the
classroom and what goes on at home or in the
community. A few brighter children do well despite
this and, rewarded by their teachers for their
performances, finish high school.... For too many
rural chilucen, however, school is an alienating
experience with little meaning in their lives. [pp.
115-116]



Not only did the Commission recognize the difference
between urban and rural life styles, it recommended that the
educational system prepare students to be productive, selt-
reliant and fully contributing nembers of their hone
communities. To help accomplish this, it was recommended (p.
117) that the curriculum be broadened as follows:

The Department of Education, in consultation with

the Newfoundland Teachers' Association, sl ould

redesign the primary, elementary, and secondary

school programs so that they provide instruction

in, and give credit for, skills that contribute to

greater self-reliance and successful adaptation to

life in rural Newfoundland.

Although a revision and broadening of the curriculum was
recommended, the Commission recognized that this may not be
the panacea. It stated that there were other factors in

schools which may have to be corrected before the retention

rate is decreased.

Purpose of the study

This study focussed on the quality of school life (QSL)
as perceived by students. The primary purpose was to describe
the responsiveness of student achievement and well-—being to
student perception of the quality of school life. First, the
dimensions of the quality of school life were measured; then
their impact on achievement and well-being evaluated.

The purposes of this study were to provide answers to

the following questions:
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1. Are educational outcomes (Mathematics Achievement,
Reading Comprehension, student Satisfaction and student
Dissatisfaction) related to QSL?
2. Is QSL related to student Sex, Age, Socioeconomic
status and Location?
3. Are educational outcomes related to QSL when the
effects of Sex, Age, Socioeconomic status, and Location are

removed?

Definition of Terms

Several of the variables used in this research have
meanings particular to quality of school life research. They
are defined below. The first five are the domains of the
Quality of Life, the next three deal with Well-being and its
two dimensions (satisfaction and dissatisfaction), and the

remaining two with the background variables.

Status

Status refers to an individual's perception of the
relative degree of prestige accorded to him/her by others
particularly by two groups of significant others — teacher:
and peers. A seven-item questionnaire was used tc measurc
Status. This questionnaire was then subjected to principal
component analysis, retaining as appropriate measures of this

latent construct only those items with appropriate content and
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factor loadings of greater than .50. The alpha reliability
was calculated. The Status score, or level of Status, for

each student was computed using the formula:

Status = FSx(St,-M,)/SD, ...+ FS,x(S5t7-M,)/SD,
where FS = factor score coefficient for the item
St = item score
M = mean for each item
SD = Standard Deviation for each item
This means that the total Status score of each respondent
is the total of his/her standard sco: 2s on the seven items of

the guestionnaire.

Identity

Identity is the individual's feelings of self-awareness,
that is, the individual's response to the question "Who am
I?" in relation to the school society. Identity was measured
using an eleven-item questionnaire, which was subjected to a
principal component analysis and computed in the same way as

the status construct.

Adventure

Adventure refers to the interest and self-motivation to
learn. Where high levels of Adventure during learning is
obtained, learning becomes an end in itself and is

intrinsically rewarding. Adventure was measured using a ten-
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item questionnaire which was factor analyzed and computed in

the same way as the status construct.

Opportunity

Opportunity refers to the relevance of schooling to a
student's future. It is the belief that what is learned will
be useful in the future (for employment or more intrinmsic
rewards) . Opportunity was measured using a nine-item
questionnaire which was factor analyzed and computed in the

same way as the status construct.

Teacher

Within the closed structure of the school society the
teacher is a dominant force influencing most of the other
factors in the quality of school life. The Teacher factor
was measured using an eight-item questionnaire which was
factor analyzed and computed in the same way as the status

construct.

SES

Socioeconomic status is an exogenous variable which was
constructed ‘from father's employment status, mother's
employment status, father's education, mother's education,
and total number of children in the family. This latent
construct was factor analyzed and the level of SES computed

in the same way as the status construct.
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Well-being
A person's sense of well-being consists of two

dimensions, Satisfaction and Dissatisfaction.

Satisfaction

For the purpose of this study, Satisfaction refers to
how much a student likes school. Satisfaction was measured
using a seven-item questionnaire. The questionnaire was
factor analyzed and the level of satisfaction computed using

the same methiod described for measuring status.

Dissatisfaction refers to how much a student dislikes
schooling. Dissatisfaction was measured using a nine-—item
questionnaire, which was factor analyzed and computed in the

same way as the status construct.

Rural stude;

For this study a rural student is a student attending a
school in which the majority of students are from a small town
(under 2,500) or the majority of students are bussed in from
small towns. Rural students in this study attended school in
Flowers Cove, Fogo, Plum Point, Point Leamington, and St.

Alban's.
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Urban students
Urb-..1 students are defined for this study as students
attending a school in which the majority of students in
attendance come from an urban centre (towns with a population
exceeding 2,500). Urban students in this study attended

school in Corner Brook and Gander.

Respondents

For the purpose of this study respondents are defined as
students from participating schools who returned a signed
consent form from their parents and were retained in the

study.

Assumptions

The main assumptions of this investigation were the
following:

1. Educators should be concerned with and seek ways to
measure student Well-being.

2. The student's perception of the quality of school
life is an acceptable measure.

3. The domains of the Quality of School Life interact
with each other but are not hierarchically related.

4. The path analysis models are recursive.



Delimitations

The main delimitations of this study were as follows:

1. All students were from within the province of
Newfoundland and Labrador.

2: Information on mathematic skills and reading
comprehension were obtained from one standardized test, the
Canadian Test of Basic Skills.

3. The study deals only with grade ten students.

4. The sample was selected with approximately equal
numbers of "rural" students and "urban" students.

5. Information on the students' perceptions of the
quality of 1life in schools was obtained from a modified

version of T. Williams' Quality of School Life Scale.

Limitations

The following 1limitations are recognized as being
inherent within the present study.

1. This study is limited in that the participants may
have difficulty in responding to some of the personal
questions. The possibility of selecting neutral answers
rather than selecting radical answers is recognized.

2. Two of the schools originally selected for the study
declined and were replaced by alternate schools from the same

category.
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3. This study is limited to the students from the
participating schools who returned the parental consent forms
and completed the questioninaires (62.9% of the grade ten

students in those schools).

Bignificance of the study

Recent literature indicates that educators and the public
in general are increasingly concerned with students' rights
and the school environment. Because students spend a large
portion their lives, 13 years, in school, society should
insure that schools provide a positie and maturing experience
for the students. It seems appropriate then, to survey
students to obtzin a clear picture of their perceptions of
schools.

This study could have significance in the following
respects:

1. It may contribute to administrators' knowledge of how
students perceive schools and suggest ways to improve the
quality of school life.

2. It may contribute to research by showing that quality
of school life may be used as another social indicator for

measuring the "effectiveness of schools".
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organization of the Thesis

This introductory chapter has provided the background to
the study. It summarized thé purpose, stated some research
questions, defined pertinent terms, and acknowledged the
limits of the study.

Chapter II reviews the literatur2 and presents the
conceptual framework for the study. It reviews the research
related to quality of life, to student satisfaction with
schouls, to Quality of School Life and its domains. The
conceptual model indicates the variables expected to
contribute to the Quality of School Life, as well as the
expected effects of the Quality of School Life and its domains
on student Achievement and Well-being. The chapter concludes
by listing the hypotheses to be tested.

Chapter III presents the methodology used in the conduct
of the research. It describes the sample, the instruments and
the analyses to be used.

Chapter IV describes the measurement models used in the
study. It reports the reliability and validity of the
instruments.

Chapter V presents the findings relative to the questions
posed in the study. It presents descriptive statistics for
the variables used in the QSL model as well as the multiple

regression and the results of the path analyses.
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The final chapter of this thesis, Chapter VI, summarizes
the findings of the study, draws conclusions and implications

and offers some recommendations for further research.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

Introduction

At graduation ceremonies, educators frequently tell
students that the staff have attempted to motivate, challenge
and equip them for the outside world in addition to imparting
knowledge and skills. Schools are prepared to measure their
success in imparting knowledge; however, the broader goals of
motivating and challenging are seldom defined and probably
never measured. Recently educators have been increasingly
challenged by society to evaluate the schools in social-
psychological terms. Those in leadership positions today are
talking more about quality of education and not simply about
bigger schools. The implication is that educators must change
their emphasis from goals which are basically economic in
nature to goals which are essentially psychological; from a

concentration on what we have to a concern with well-being.

Quality of Life Literature

Quality of school life research evolved from the quality
of life (QSL) research begun almost 30 years ago. The focus
of this research is not on the technological, physical, and
economic aspects of living, but on psychological and social

concerns.
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...the notion of quality of life...is somewhat
different from the one used by the news media and
by most public officials. The more usual meaning
is related to the environment and to external
circumstances of the individual's life -pollution,
quality of housing, aesthetic surroundings, traffic
congestion, incidence of crime, and the like...And
[these] have the additional feature that they appear
to be more manageable by municipal, state, and
national programs than attitude and feelings. But
they form only a limited aspect of the sum of
satisfaction that make 1life worthwhile. An
important question for policy is whether they
constitute a major share of an individual's well-
being or whether they are dominated by factors such
as sense of achievement, love and affection,
perceived freedom and so on. To answer this
question, a somewhat deeper look has to be taken at
quality of life as the individual experiences it.
[Dalkey, 1972, p.9]

Sheldon and Land (1972) stated that the measurements of the
social life of members of society, "tend to be derived from
one of the measurement domains in the life span of an
individual; objective conditions, subjective value-context,
and subjective well-being" [p. 139]. Quality of life and
well-being are sometimes used interchangeably. Well-being is
subjective and concerned with the individual's feelings,
satisfactions, and frustrations rather than with objective
external conditions. According to Scheussler and Fisher
(1985, p. 131) the following psychological factors have been
s:udied in Quality of Life research:
= a person's sense of well-being, his or her
satisfaction or dissatisfaction with life, or
happiness or unhappiness. (Dalkey & Rouke,
1973)
- feelings of love and self-realization arising

from interpersonal relationship. (Allardt,
1976)
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- perception of the worth or value of life.
(Michalos, 1980)

- a dynamic blend of satisfaction elicited by
freedom from hunger and poverty, opportunity
for personal growth, self-fulfillment and self
esteem. (Report of the President's Commission
for a National Agenda for the Eighties, 1980)

The concept of well-being is important in the social
sciences because one's feeling of well-being shapes
perceptions, affects judgments, influences behaviour and helps
govern various social actions.

We suggest that a fully developed set of social
indicators might consist of two parallel series:

one indicating how people themselves evaluate

various aspects of their lives; and the other

indicating the external or environmental conditions
relevant to each of those aspects. (Andrews &

Crondall, 1976, p. 4)

The perceptual indicators compliment the externally based ones
because they provide different but no less important

information about individual well-being.

Global satisfaction

Clobal satisfaction refers to the general satisfaction
or happiness which a person feels. In their early research
on developing measures for the mental health of individuals,
Bradburn and Caplovitz (1969, p. 12) found that the Positive
Affect Scale (satisfaction) yielded no information as to his
or her score on the Negative Affect Scale (dissatisfaction)
although both scales correlated strongly with overall

happiness. One conclusion which may be made from this study
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is that the absence of dissatisfaction does not necessarily
mean the presence of satisfaction.

Later other major studies (Campbell, Converse & Rogers,
1976; Andrews & Withey, 1976; and Burt, Wiley, Minor & Murray,
1978) included measures for general satisfaction, positive
affect and negative affect as well as measures of satisfaction
with specific domains. To distinguish between general
satisfaction or happiness, and satisfaction about something
in particular, it is now customary to speak of global

satisfaction and domain - specific satisfaction.

= ecific Sa

Research (Andrews & Withey, 1976, Williams & Batten,
1981, Bulcock & Beebe, 1988) confirms the idea that "people
could and did divide their lives up into domains that,
although not isolated, were separate enough to be identified
and evaluated as distinguishable parts of life" (Andrews and
Crondall, 1976, p. 11). Domain-specific satisfaction, then
refers to satisfaction about something in particular.

Although researchers (Campbell, Converse & Rogers, 1972;
Burt, Wiley, Minor & Murray, 1978) define the quality of life
as a general sense of well-being, they "prefer to study
domain-specific satisfaction because of a greater relevahce
for public policy" (Schussler & Fisher, 1985, p. 131).

According to Campbell, Converse and Rogers (1976) measures of
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specific domains provide information which makes it possible
to "examine the patterns of relationships between the specific
measures of satisfaction and the contribution of each specific
measures to an overall measure of life satisfaction" [p. 12].
The trend has been to focus research on a particular life
domain, such as education, because the conclusions and
recommendations drawn can be specific and relevant to that

domain.

Quality of School Life

n 1976, Epstein and McPartland reported on their measure
of quality of school life that was based upon emerging models
in the quality of life research. They reported a measure
which incorporated three scales: a measure of general
satisfaction with school; a measure for commitment to
classwork; and a measure for reaction to teachers. This
appears to be the first effort to generalize from the quality
of life research to the quality of school life.

Williams and Batten (1981) developed scales to measure
the quality of school life borrowing "a basic structure from
social indicator models of quality of life developed over the
past fifteen or so years (for example, Andrews & Withey, 1976;
Campbell, 1981)" [p. 49]. A total of seven scales were used,
three of which measured well-being as summarized by Burt,

Wiley, Minor and Murray (1978), and four scales measured the
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domains of schooling as described in the Spady and Mitchell
(1977) model of schooling. These measures used by Williams
and Batten (1981) are as follows:

a general affect scale which requires a general
evaluation drawing from a full range of experiences
and uses questions such as "school is a place where
I really like to go". [p. 30]

a positive affect scale which is concerned with a
number of specific positive qualities of life such
as pride and excitement and uses questions such as
"school is a place where I feel successful".

[p. 30]

a negative effect scale measures specific negative
qualities of life such as loneliness and depression
and uses questions such as "school is a place where
I feel bored". [p. 30]

an opportunity domain scale measures the relevance
of schooling and uses questions such as "a school
is a place where learning is easy for me". ([p. 31)

an adventure domain scale measures the degree to
which school is intr:nsically rewarding and uses
questions such as "a school is a place where I like
to learn new things". [p. 31]

an identity domain scale measures the development
of self-awareness in relation to the larger society
and uses questions such as "a school is a place
where I learn to get along with other people".
(p. 30]

a status domain scale measures the prestige of the
student [p. 10] and uses questions such as "school
is a place where I feel important". [p. 30]
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Schooling Satisfaction and Dissatisfaction

Research (Bradburn & Caplovitz, 1969; Campbell, Converse
& Rogers, 1976; Andrews and Withey, 1976; and Burt, Wiley,
Minor and Murray, 1978) has shown that well-being is a multi-
dimensional concept. Williams and Batten (1981) using the
model reported by Burt, Wiley, Minor and Murray (1978)
reported a measure using three dimensions of well-being;
general affect, positive affect and negative affect [p. 49].
They did not capture the differences between general affect
and positive affect, most 1likely because "we failed to
distinguish between feelings about life in school overall, and
the feelings arising out of happenings during the past week"
(Williams & Batten, 1981, p. 52).

In this study both the positive affect (satisfaction) and
negative affect (dissatisfaction) will be used as measures of
well-being. It is expected that in schooling these two
dimensions of well-being may co-vary negatively. The
relationship between these two output variables and the
domains in quality of school life (QSL) are depicted in Figure

2.1.



Quality of
School Life ____»| satisfaction

Status

Identity \
Opportunity

[Teacher]

Figure 2.1. Relationships between QSL and the dimensions
of Well-being.

Dom-ins of Quality of School Life

The domains of the quality of school life are derived
largely from Spady and Mitchell's four domains of schooling.
Williams and Batten (1981) reported measures for these same
four domains of schooling: status, identity, adventure and
opportunity. They were surprised when an unpredicted fifth
domain-teacher emerged from the adventure and opportunity
items which dealt with teacher-student interaction (Williams
& Batten, 1981, p. 51). It is expected that in schools the
students perception of these domains contributes to his or her
sense of well-being. Figure 2.1 shows the direction of

causality.
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As shown in Table 2.1 Spady and Mitchell's four domains
correspond to four expectations held by society for the school
and to the corresponding structures set up by the schools to
meet each of these four expectations. The argument will now
be presented in more detail with the teacher domain identified

by Williams and Batten included immediately after.

Table 2.1

The logic of the Domains.

Social School Student
Expectations Structures Experiences
Technical Competency Certification Opportunity
Personal Develoj'ment Instruction Adventure
Social Integration Socialization Identity
Social Responsibility Supervision Status
[Role Model] [Interactions] [Teachers]

Social Expectations of Schooling

School is "an action system for interpreting individual
expectations for personal fulfillment with societal
expectations for the schools to develop the structures
necessary to provide for the nurture of personal development,

competency, responsibility and integration among students."
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(Mitchell & Spady, 1977, p. 41). From this model, which
envisions schools as organizations through which people are
linke@ to a larger social environment, four societal
expectations were identified as being responsible for the
creation and maintenance of schools. According to Mitchell
and Spady (1977, p. 9) schools are expected:
L to certify the level of achievement or competency
of students;
2. to facilitate personal development (physical,
emotional, and intellectual);
s to promote social integrztion and development among
different groups; and
4. to nurture each student's sense of responsibility

for the consequence of his/her own personal action.

Structures for Implementing Social Expectations

To implement each of these four expectations, according
to Williams and Batten (1981, p. 9) schools have developed the
following organizational structures:

: certification structures, which enable students who
have reached agreed standards of competence to
qualify for certificates, awards and promotion;

2. instruction structures, which promote personal

development through learning and experimentation;
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3. socialization str which
to participate in the social system of the school
in order to achieve social integration; and

4. supervision structures which guide the development
of social and personal responsibility through the

learning of prevailing social norms and values.

Student experiences from schooling
Moreover, according to Williams and Batten (1980, p. 10),
the four expectations can be met only if students are

attracted to them and respond to the institutional structures

which embody those ion The r to each
of the institutional structures and societal expectations in
such a way as to provide interrelated experiences. Those
student experiences which correspond to the school structures
can be defined as Opportunity, Adventure, Identity, and

Status.

1. Opportunity is the student's perception of the
certification structure. Schooling is important (or
schooling is relevant) only if it enables the student to
qualify for real and desirable future benefits.

2. Adventure in learning is an experience which makes
learning intrinsicaliy rewarding and leads to self=-
motivation. This experience is universally recognized by
educators for its importance, yet is most elusive in

definition, operation and evaluation.
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3. Identity is the development of self-awareness in relation
to a larger society. In order to maximize social
integration students become aware of their personal

strengths and limitations in relation to society.

4. Status is the acknowl of the pr ives and

prestige of a student made by teachers and fellow

. It is inst: 1 in developing a sense of

social responsibility.

Teacher Factor

However, as indicated in Table 2.1, there is an
additional domain not mentioned by Mitchell and Spady, but
identified by Williams and Batten (1981), namely the Teacher
domain. Because such a large amount of the time in school
involves interaction between teachers and students, the
teacher makes a significant difference to the student's
adaptation to school and their acquiring cognitive skills.
The Leaving Early Report concluded "there is a wealth of
evidence for the conclusion that one of the most important
elements in the students's life is the teacher" (p. 113).
When Williams and Batten analyzed the "four domains" data of
the quality of school life project, a fifth dimension (which
they called teacher factor) emerged. In terms of societal
expectations teachers should be role models. The role model
structures are provided in the schools through formal and

informal teacher-student interactions giving the students
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opportunity to observe, imitate or experience the value system
of adults. This teacher experience contributes to the
students perception of adult values such as fairness, concern
for others, and co-operation.

Student response to these experiences may be influenced
by their own expectations of what they want from school.
Williams and Batten (1981, p. 12) categorized student
expectations as "self-worth, intimacy, adequacy, security.

autonomy, honour, a , and i of

student expectations schools are pressured to act as vehicles
for personal fulfillment. "The individual [student] therefore
initially responds to the school organization on the basis of
its concrete capacity to support or frustrate these personal
fulfillment expectations. Thus, personal expectations further
constrain and shape the school as an organization, pressuring
it to serve as a vehicle for personal fulfillment as well as
for societal expectations" (Mitchell & Spady, 1977, p. 6).
Although the five aspects of student experiences are
distinct constructs, each is routed in a different societal
expectation and a different institutional structure. There
is a lot of overlap between the areas identified. The five
domains are not intended to be exclusive; however, research
(William & Batten, 1981) has shown that each is an indicator

of the quality of school life.
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