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~BSTRACT

This study examine s stude nts ' perc eptions of the qual i t y

of t he i r school l ive s a nd addresses f ou r broad quest i on s.

First, a re there d i fferences be tw ee n schools 1n te.l :ms o f

a gg r ega t e atucte nt; rat i ng of t he Qua li t y o f Sc hoo l Life (QSL)?

s e c ond l y, how resp cns I ve is the s t ue e ne s ' per ceptions o f the

Qualit y o f Sc hoo l Li fe to t he ba c kg round var iables Locat i on ,

Sex , Age a nd level of Parents ' Edu ca t i on? Thi r d ly, how

r-eap ons f ve is high school ach ieve me nt i n math e mut i c s a nd

r e ad in g to stud e nts ' pe r c ept i ons of QSL? Fi nally , how

r e s pon sive studen ts ex pres sed satisfa ct io n a nd

The pare nts also comp leted il

d iss atisfacti on with school to thei r p erceptions o f QSL?

All data fer th i s s tudy was obta i ne d from I.lliL~

Sc hool Life Project . only i nf o r m.Jt i on pe r tain ing t o th e g r ad e

- c.n s t.u den ts was u s ed . Th i s data h ad been collected f rom

e i ght s ch ool s l oc ated in urba n an d r ur al a r ea s o f the

p rov i nc e . Stude nts an s wer ed a qu es t i.cnn a Lr e c o ntaining a

rev i sed Wi lliams a nd Batten ( 1 9 8 1 ) i ns trume n t , an d co mpl eted

a standardi ze d achievemen t t est i n math e mat i cs a nd read ing .

The i nstrument was design ed to measure f ive doma in s o f the

qua lity of schoo l life and student we ll -b e ing (satis fa c tion

and di s satisfacti on ).

que stionna ire.

Princ i pal c ompon e nt an a l y s i s was con ducted t o de s c r i be

t he psyc homet r i c propert i e s o f t he inst rument . The a Lphn

i i



reliabilities , const r uc t and concurrent va lidities o f the

mea s ures were witnin acceptable range s ,

On t he ba s is of the results , i t ...'a s concluded that high

scho ol s uude nt;s ' perc e ption s of the quali ty of s chool life ca n

be acc urately measured even though the measurem ent of QSL and

its d oma i n s will und oubtedly be imp ro v ed a s an outcome o f

f urther research .

: t wa s found that not one of the f our backgroun d

var i ab les , Loc at i on, Sex , Age o r Parents ' Education

contribute d significant l y t o QSL. a cv cv er , "»he n controll ing

f or tihe se v a riable s, t he QSL e f fects on math ematics a nd

reading performa nc es were s ta tistical ly s ignifica nt. The

doma ins of QSL with the gr e ate s t e f fect were s t atus an d

oppor tunity.

The QSL va riable also ac cou nted f or more t han 40 percen t

of t he var i ance i n uc hco l i nq set.Le r ecc Ion or s tudent well

bei ng . The do mains o f QST, wi th the greate s t effec t vere t he

Adventur e a nd Te ache r d omains respectively .

It was f ound t hat f ema les r e po r t ed more s atisfaction wi t h

s c hoo l t han d i d ea i e s . Whe n co nt rol l ing fo r QSL, large

di f fe r e nc e s in mathemat i c s an d read ing were fo und betwee n t h e

urba n a nd ru r al s tude nts , with the c l ear ad v antages s hovr, to

be i n f av our of the urb an s tude nt s . The re l a t ions h ip be tween

aCJe a nd a c h ieve ment was ne gative , i nd icat i ng t hat older

stude nts were lower ach i e vers . Achievement va s positive l y

r e lated t o the leve l o f Pa r e nts' Edu ca t ion.
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CKAP7'ER 1

THE PROBLEM

Intro~uction

Educators ge ne rally agree that it is desirable for

s tudents to have a happy and satisfying school ex perience.

Al though I students are frequently asked whe t her or not they

like school, schools do not us u a lly focus much attention on

the satisfaction or well -being of students or the quality of

schoo l life . Fur t h e r mor e, until recently, t he r e has been

little r esearch i n th is area. The present study will f ocu s

on t he quality o f school lite as perceived by students, its

c ompone nt s and i t s consequences.

Background t o the Problem

I n this province during the past decade, a number of

reports have b een comp leted focussing on the probl ems withi n

the educat ional system, as a first r t e p toward improving the

quality of education . Some of these reports are discussed

below .

The Report of the Task Force on Education

In their report Imp roving the Quality of Educat i on '

Challenge and oppor t uni t y , Crocker and Riggs (1979, p . 121 )



c o ncluded that it is " . . . a mark of fai l ure o f th e schools as

it i s fa ilur e of pupils , when h a lf or more o f all t hose WI. ,)

begi n t h e i r s chool i ng do n ot r e a ch t he end o f t he seco nd ar y

s c hool p r ogram" . This s t udy did not focus on t he quality of

school l i f e as perceived by students. It co n c l ude d , howeve r,

that the problems related t o student retention woul d be

r e duce d by improving t he quality of education. It r e comme nded

that t he educationa l system develop a strong a ca de mi c progra m

wi th a broad curriculum core t o improve the q ua li t y of

education [p o 122].

I mprov i ng School Retentio n Report

One year l at e r , i n another report, Crocker and Riggs

( 1980 , p , 54) recommended t ha t .. . . . s c hool leaving age be

increased by one year. " Si nce stude n ts presently s t a y i n

school one y ear beyond the school leavin g age, f i f t een ,

i ncrea s ing the age by one year wou ld no t i nc r e ase the average

age of t he student p opul a t i on. They argued t hat this would

s end a s igna l t hat a greater level of e ducat i onal a ttainment

is exp e ct ed . The new mi nimum school leav i ng age would be

c l oser t o tha t required for completion of the program. Thi n

i n itse lf may convince mo r e students remain in school.



Public At t i t ud es t owa r d Ed u c at i o n

varz-en ( 19 8 3 ) su rve yed taxpayers· general impress i ons o f

ed u c a tion and t h e i r sa tisfaction with the educational progr a m.

·T h e r e is a un i ve r sal agreement t h at ed u c atio n is extre mel y

i1np o r t ant t o on e ' s f uture su cce asv a nd a ". -...\or i t y ( 57 \ )

beli eve d that the qua l i ty of educat i on had i mproved o ver the

pa!'it fi ve years [p o 7 7 ].

When a sked the best features of s c h ools , the t a xpay e r s

ide n t ifie d good teachers (56%), good cu r r i CUl u m (2 1% ), good

facilitie s (14\) and good e x tra-curricular a c tivi ties (5 \ )

[ po 17 ) . The r ee pcn e e nes wanted s ome curriculum changes,

i nc l udi ng high school programs deal ing with s e x education and

dr u g s and c j c o n cj educat ion , s p eci al programs for the

handicapp ed and the d isadva n t aged, a nd i n c r eased err.ph as i s

prep aring h igh school s t ude n t s for work (p. 78 -S0 ) .

Leay ing Earl~t.

In 1 9 8 2 , the Depa r t.ent of Ed uca t i o n, the Federati on o f

Sc h o o l ho a r ds , the Deno mina t iona l Educat i on c ounc i l s , the

tlewfoundl and Teachers ' Association , and Memor i a l Un i vers ity

for me d a joint commit tee to conduct a s t udy called~

Enr] y - A Study of S tude nt Ret en t i on i n Newfoundl a nd and

I..i'lbr i\dor. Their f indings co ncern ing th e variab les urrd e r-Ly Lnq

l ca v i ng early , and the reasons q i v e n by ear ly l e avers ar e o f

i nt e r es t .



Va. f abl e s re l atfM t o l eav i ng e a r l y

The commi t t ee studi ed the effects of age, sex, commu nity

size, and grade le ve l a t the time of leaving . It f ound that

a h igher per centage of ma les (57\) than fe males (4 3\ ) l eft

school e arly , [p o 17 ] a f i nding co nsisten t wi t h studies

carried o ut elsewhe re, (c e pyvny x , Paw l ovi c h and Randb a va ,

198 3 , Nova Scotia Depar tmen t of Ed ucat ion , 198 1, Wa tson, 19 75,

Anderson , 198 2) and at.t.r-Lbut ed t o ma l es' not h avi ng

positive a view of schoo l a s females' [? 18].

The committee found t hat t he size of " communit y is

related t o leaving early. liThe highe s t percentage of early

Le avers is f ound in predo minant ly ru ral districts " (p . 7] .

Th e commi t tee a lso found that t h e majority o f ea rly le a vers

are more t han one year older t h an the lega l minimum school

l e a ving a ge (p . 1S] .

Reasons f or l eaving early

The r eas ons gi ven fo r l eav i n g ea r ly were independen t of

t he community s ize . Fr om t h e stUdy "the si ngle most

predominant reason why s t udents l eave school prema t urel y can

be fo und wi th i n the schoo l environme n t " [p , 113 ]. School

r e lated r e ason s fo r leavi ng we re identified as "acad e mic

failur e" , "di dn 't l i ke teachers". "di d n I t like sUbj e ctsv , and

"h a t ed school " .

"Acadelllic fa ilure" was given ", 5 a reason fo r leaving

school a l most twi ce as much as any other reason. Th i s seems



to co nfirm the po p ul ar b e l ief s t hat " succ e s s breeds s uccess "

and " nothi ng fail s like f a i l ur e " [ p , 39] .

"Didn't li ke the 't e ache:r " wa s given as a r eas on for

Leav Lrrq more frequently in ru r a l c ommunit ies, i n th e lowe r

g rades, at younger age and b y mal es. Th e teacher is a n

essential part of the e d ucat i o n process a n d a good rapport

betv -ien teacher and student is very i mportant. Ye t , r e s ear c h

shows that problems with teachers and principals i s of ten the

most frequently cited reason for leaving s c hoo l early .

According to tho report (p , 1 1 3 ) :

There may ne v er be any way found to acc u rately
measure t he degree t o which the success or f a ilu r e
o f a student is rela ted to the quality of t e a chin g .
and the i n t e r - pe r s onal re lationships developed
between stude nts ancl teachers . But there i s a
wealth of ev idence f or t he conclusion that one of
t he most i rr~ortant elements in the student 's schoo l
life is the tieecne.r •

IIDid n l t like the SJubj "ct" as a reason for leav i ng was

dependent o n grade and a g e rather t han on co mmunity s i ze o r

According t o th is report, "a numbe r of studies neve

a rgued that school SUbjects must be perceived by y oung people

to have s ome pract ica l va lue if t hey are to ' like t hes e

sUbjects'" (p. 46] .

"Ha t ed sc hool " was given more in smalle r co mmunities , in

the junio r high school g r ades and i n the 1 5- 17 y ear o ld age

g r oup ( p. 46 ).



The Roya l Commissio n on Empl oyme nt a nd Unemp lo ymen t

The Roya l Co mmiss i o n on Empl oyment a n d Une mpl oyme nt in

its background paper Education for Self Reliance (19 86, p ,

11 3) stat ed that "the firs t priority of the new strate gy i n

e duca t ion must be t o meet head - on t h e probl ems o f i lli t e r acy .

poor school retent i on and poor bas ic quality o f educ a tion . "

One of t he recommendations wa s :

To enc ou ra ge students to s t ay i n sc hoo l , t he overa l l
qu ality of the t otal cu r ricul u m must be i mprove d ;
a much greate r emph as is must be p l ace d on deve l opi n g
in young p e opl e stro ng fundame nta l a c ademic
abilities ; a nd c ou rs e con t ent must be mo re
challenqi ng and re l evant t o the socie t y, life -sty l e ,
and communities i n wh ich young p e ople live . [ p o 11 4)

One of t he ou tcomes of t h is re port was t o recogniz e th a t

the educa t i ona l n eeds of r u ra l a nd u rban students a r-c

d ifferent. It concluded th a t di sc repanc y between urban a nd

r ural litera cy r a t es mus t be reduced .

Fo r ch i ldre n f rom middl e-class St. J o h n's families ,
and from the midd~e-cl a ss fanilies of i nd us t ri a l
to....ns such a s Gr a nd Fa~ls and Labr a dor City , the
present school cur r i culum "make s sense " . It a cco rds
wi t h the ki nd s of l ives t h e i r parents l ead and , ev en
when t h ey fee l di s e nch an t ed or b ored , s uch ch ildren
can be helped by t heir parents t o get t hrou g h
d ifficult patc hes at sc hool.

For p o ore r f a mil ies , ho weve r , and p.a r-tLc u Lar fo r
those l i ving i n sma ll ru r al communitie s, t.nere is
l ittl e con nect ion betwee n wha t gees on in t he
classroom a nd what goes on at home or i n the
c ommun ity . A fe .... brighter chi ldren d o ....e ll d espite
th i s a nd , r ewa rded by thei r t eache r s fo r thei r
p e rformance s , f i ni s h high school . . . . For t o o rna ny
rural ch ilc..,:en , however , sc ho ol is an al ienat ing
experie nce with li t tle mean ing in thei r lives . [p p.
1 15-116 ]



Not onl y d i d the Commis s ion r ecognize the d i ffe r e nce

between urban and rura l l i f e styl~~, it recommended that t he

ed ucat ional system prepare stude n ts to be productive, se r r -

re t ia nt an d fully contribut ing members of their home

co mmuniti e s . To help acc ompl i sh this , it was recommended (p.

11 7) t hat the curriculum. be broadened as fo l lows:

The Department of Educat ion , i n consultation with
t he Newfoundla nd Tea c hers ' As s o c i at i o n , ,.> a ul d
redes i gn t he primary , elementary, and se condary
schoo l pro gra ms s o t h a t they provide ins truct i on
i n, a nd g i ve c r e dit for , skills that contribute t o
gr eater s elf - r el iance a nd s u ccess f u l adaptat ion t o
life in r u ra l xewr cund j and .

Al t hou gh a revision a nd broadening o f the c urr i c ul um

recommended , the Commission re cogni zed t h(lt thi s may not be

the pa nacea . t t s t a t ed tha t there we re other f a c t ors i n

s c h o ols whi ch may have to be co rrec te d bef ore th e ret ent i on

r a t e i s d ec re ased.

Purpose of the study

This s t ud y foc ussed on th e quality of school l ife (Q SL)

as p erce ived by atuds mt.s , The primary purpose was t o desc r i be

the responsive n ess o f s tu d e n t achievement and wel l-being to

s t u den t pe rcept i on of t he quali ty o f s c h oo l l i f e . First , t he

di me nsi o ns of t he quality of schoo l life ....e re meaau r-ed r the n

the i r i mp a ct on achi e v ement and we Ll eb'e Lnq e valuated .

The purpos e s o f th i s study we re to pr o v id e answers to

the following q uestions :



1. Are e d uca t i ona l o u tcomes (" a t hella.t i cs Ac hie ve men t ,

Re a t:ling Comprehension , s tudent Sat i s fa c tio n and s t ud e nt

Dissatisfaction) related to QSL?

2. Is QSL r elated t o student Sex, Age , Socioecono mi c

s t a t us and Location ?

J. Are e ducational o utcome s r elated t o QSL whe n t he

ef fects o f Se x , Age , Soc i o e cono mi c s t a t us , and Loca t io n

re moved?

Defini t ion of Terms

Several of t h e va r i a bl es used i n thi s research n a ve

me a n i ng s particul ar to qua lity of schoo l life r esea rch . The y

a re de f i ned be l ow. The fi rst five a re t h e doma.i ns o f the

Qu a lit y of Li f e, the next t h r ee dea l wi t h Well - be i ng and H e.

t wo di me nsion s (sa tJ.s fac t i on a nd dissa tis faction) . an d t he

r em a in i n g t wo with t he background va r i a bles .

Status refers t o an i nd ividua l 's perce ption of t he

re l ative degree of pr es t i g e ac c ord ed t o h im/her h i othc r ~

pa r ti cu l a r l y by two gr oups of sic.:nif ica nt others - teachort:

a nd pee r s . A seve n - Ieee quest i o nna ire was used t o ae a nurc

Status . Thi s ques t i onna i r e wa s th en subjected to principa l

compon e n t analys is, r e t a i n ing as appropriate measu r es of ttd ::

l ate nt constr uct only t hose items with appropriate content and



facto r l oadings o f greater t h a n .50 . The al p ha reliabi li ty

was ca lculated . The Status scars, or l ev el of status, f or

each s tuden t was compu t ed us ing t he f ormula :

Sta tus = FS,x(s t, - H,)/SD, . •• + FS,x(st7 -M,)/SD,

whe r e FS '" f ac t or s core c oe f f i c ient for the item

St to i tem cco r e

M'" mean f o r each item

so '" Standard Deviation for e a ch item

This means t hat t he t ot al S t atus score ot each r es p o ndent

is the total o f h is/her standard seer es on the seven i tem" of

t he ques tionnaire .

Identi ty i s t he i nd i vi dua l ' s teelin; .. of self-awa reness,

tha t is, t h e individua l's response to the ques tion " Who am

I? " i n re lation t o t he school s ociety . Id entity was measured

us i ng an el even-i t em quest ionna ire, Which ....as eubj ecced to a

principal compo nent a nalysis and co mput ed i n t he same way as

the s tatus construct .

Adve n ture

Adventu re refer s to the i n t er e st and se l f - motiva tion to

l ear n . Where high levels o f Adventure during learning is

obt a i n ed , l e arn ing b ecomes a n end in i tself and is

i nt ri n sica l ly re wa r di ng . Adventure was me asured using a ten-
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i t em questionnaire whi ch was factor analyzed and c omputed in

the same way a s the s t atus construct .

o ppor t u n i t y

opportunit y refers t o the relevance o f sc hooling to a

s tude n t's f u t ure. It is the belief that wha t is learned will

be useful i n the future ( fo r e mployment or more i nt rins ic

r ewa rds) . oppor t uni ty was measure d using a nl ne-item

questionna i re whi ch was f actor analyzed and computed i n the

same way as the s t a tus co ns t r u c t .

~

With i n t he c losed s t r uc t u r e o f t he school soc i e t y the

t e acher is a do mi nant force influenc ing mo s t of t he other

factors in t he qua l i ty o f school l i fe. Th e 'reecne r facto r

was mea sured us i ng an eight - i tem qu es tionna ire which was

f a c t or analyzed and comp u t ed in t he same way as th e s t atus

c ons t r uc t .

socioe c onomic s tatus is an ex og e nous va r i abl e ....h ich was

co ns t ruc ted from father's e mpl oymen t s t a t us , mo ther 's

e mployment s t a t us , f ather 's e ducation, lI'lothe r' s education,

an d tota l nu mber o f ch i l d r en in the family . This l a tent

const r uct was factor anal y zed a nd the l e ve l of S ES co mputed

in t he same way a s t he s t a t us cons truct .
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of well-being cons i s t s of t wo

d i mens ions , satis fact io n a nd Dissat i sfaction .

S a tis f a c tio n

Fo r the purpo se o f this stud y, Satis faction r e fers to

h o w much a s t uden t li ke s schoo l . Satisfact ion wa s measured

using a s ev en-it e m ques tionna i re. The que st ionna ire was

facto r a nal yzed an d the l e v el of sa t isfaction co mputed u s in g

t he same me thod de scribed f or me a suring sta tus .

Di s sa t h ; f act i o n

Dissatisfaction re f e r s to h ow much a s t.ude n t d is l i ke s

schooli ng . Di ssatisfact i on was measu red u s i ng a ni ne -item

q uest ionnai r e , whic h was f actor an al y ze d a nd compu ted in th e

same way as t he s t atus construct .

Ru ral s tIJdents

Fo r th i s aeud y a r ur a l s t u d e nt is a st"Jdent attending a

school i n wh ich t he major i ty of s tuden ts are from a s mall t own

(under 2,500 ) or the majo rity o f s t ud e nts are bussed in from

s ma ll t owns . Rur a l studen t s in t h i s s t udy attended school in

Flovers Cove , Fogo , Plu m Poi nt, Point Leami ngt on, and St .

A.l ban's.
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Ur b a n studtots

Ur bT,_1 s t u dents are defined for th i s study as s tu de nts

a t tending a schoo l in which t he majority o f studenbl in

a t tendance come from an urban cen t re ( towns with a populat ion

exceedin g 2,500) . Urban s tuden ts i n thls study attended

school i n Cor ne r Brook and Gander .

Respondents

For t h e purpose of this s tudy respondents a re defined as

students f r om participating schools who returned a signed

consent form from their pa rents and were r et a i n e d i n t he

study.

AssUllIptions

The main assumptions of t h i s inves t igat ion were t he

fo l lowi ng:

1. Educa to rs should be concerned with and seek ways t o

measure s tude n t well-be i ng .

2 . The s tudent 's pe rception of t he quality of school

life is an acceptable meas u re .

3. The d omains of t he Qualit.y of School Life interact

with ea c h ot her but are no t h ier a rchically related.

4 . The pa t h an alysis models are recursive .



Delimitatio ns

The ma in d elimitations of thi s study were as follows:

1. All s tud en ts ve re from vithi n the prov i nce of

Newfo undl a nd a nd Lab r ador.

2 . Infornati on on mathem atic s k il ls and read i ng

compr ehe ns ion were obt ained from one standardi ze d test, the

Can ad ian Test of Basic Ski l l s.

J . The study deal s only ....ith g r ade ten students .

4 . The sample was selected .... ith approximately equa l

numbers o f " r ur a l" students and "u r ban " students.

5 . In f o r mlltion on the stud ents' perceptions of the

quali t y of life i n schoo l s was obta i ned from a modif ied

version o f T. Wl.ll ia:ns' Qua li t y o f Sch ool Life Sca l e .

Li.itations

The f ollowin g lilllitat i ens are recog nized as be i ng

inheren t withi n the present study .

1. Th is s t udy i s limi t ed in tha t the participant s ma y

ha ve difficulty in r esp ond ing t o s ome of the pers on a l

quest i ons. The pos s i bil ity of selec ting neutral an s wer s

rather than selecting radica l answers i s recognized .

2 . Two of the school s originally s e lected fo r t he study

de clined an d we r e r epl a ced by a l t e r na t e s c ho ols from the s a me

category.
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3 . This study i s limited to t h e students from the

pa rticipating schools who returned the p a r e n t a l c ons e n t f orms

and completed the queat Lcnne Lres (62 . 9 % of t he grade t e n

students i n those schools) .

significanc e of the Study

Recent l iterature i ndicates that educator s a nd t h e pub lic

i n ge neral are increasing l y c onc erned with student s ' right s

and t he s c hoo l environment . Becau se students s pend a l a r g e

po rt ion their l i v e s , 13 years, i n schoo l, socie t y s hou ld

ins ure that schools prov ide a pos Lt L'-e and ma t ur ing expe r ienc e

for the students. It s e ems appropriate then, t o s ur v e y

s t ud en t s t o cot. a in a clear pict ure of the i r pe rcep t i ons or

SChool s .

Thi s study co uld ha ve s i gni fica n c e in the follow ing

res pec ts :

1. I t may contribute to admini stra tors ' kn owle dge of ho·....

students perceive schoo ls an d s uggest ways to i mprov e t ho

quality of s chool li fe .

2. It may c ontribute t o r esearch by s ho wi ng that qual i t y

o f school li f e may be used as a no the r soc i a l i ndicator for

measuri ng the "effe c t i veness of s ch ools" .
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organi z ation o f the Thesis

Th is introd u ctory chapter ha s prov ided t h e backgrou nd to

the s t udy. It s umma r i zed t he purpose , s tated some res e ar c h

questions, de fi n ed pe r t i ne nt terms , and acknowl edged t he

limits of the s t udy .

Chap t e r II r eviews the lite r a tUl . a and presents t he

co nc eptua l f r amework f or the s t udy . I t reviews the res ea r c h

re l ated to quali t y of life , t o snudent; satis fact ion with

s c houls, to Quality of Sc ho o l Li f e a nd i t s dom ai n s . The

conceptual mode l i nd ica tes the var iables expect ed t o

contr ibute t o the Qual ity of Sc ho o l Li fe , as well a s the

e xpected e ffects o f the Quality of Sc hool Life a nd i ts do mains

o n student Achiovement a nd We l l-be ing. Th e ch a p te r c on c ludes

by list i ng the h yp o t he ses to be tes ted .

Chapte r II I presents t he method ology used in the conduct

o f the re s e arch . I t descr i be s t he s a mple , the instruments a nd

the an a l yses t o b e u s e d .

Chapter I V d escribes t h e measu remen t mod els u s e d i n t he

etudy . It repo r ts the r e liabil i ty and va lid i ty of t he

instrument. b .

Cha pt e r V presents t he fi ndings r elative t o the qu est ions

pos e d i n the a t u dy , It presents d escrip t ive s tatistics to r

the v ariabl e s u s e d i n the QSL model as well as the mult i p l e

r'eqre c e Lon an d the r e s ults of t he pa th ana lys e s .
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The t i na l chapter of this the a ! :; , Chapter VI , s UlIlllla r i ze s

the findings of the s tudy. dr aws concl usions and i1lIplications

an d offe r s some recommendations fo r f u r ther r e s e arch .
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CHAPTER 2

REVIEW OF RELATED LITERATURE

Introduction

At graduation ce remo n ies. ed ucators f requent l y tell

s t ude nt s that t he sta ff have a t tempted t o motivate, ch allenge

an d equ ip them for t he outside world in ad d i tion to imp a r ting

knowledge a nd s ki ll s . Sc hools a re pre p a red t o meas ure thei r

s uc cess in imparti:)g knowledg e; h owe v e r , t h e b roader goals of

mot i va t i ng a nd c ha l l e ng i ng are seldom defined an d probably

neve r measu red. Recent ly ed ucators neve been i ncreas ingly

challenged by so ciety t o eva r unt;e t he schools in social ­

psychologica l t erms . Thos e in lead ers hi p positions today are

ta l k ing more about quali ty of edu cation and not s imply abo ut

bigger s chools . The i mplication i s t ha t educators must change

their emph a s i s from go als which are basically ec onomi c i n

nature to goals which a re essentially psychological; from a

co ncentration on what we have to a concern with v e Lj e b e i.nq ,

Quality of Life Literatur e

Quality o f school l i f e research evolved f r om t he quality

of life (QSL) r esearch begun almost 30 years ago . The focus

of this research is no t on the technological , phys i c a l , and

economic aspects of living, but on psychologica l and socia l
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.. . the notion of qu ality of life . .. is s o a av ne t;
different from the one used by the news media and
by most pub Lac officia ls . The more usual meaning
is related to the environment and to ex ternal
circums t a nc e s of the i ndividual's life -pollution,
quality of housing , ae sthetic s ur r oundings , traffic
congestion , incidence of c r i me, and the like . .• And
[these ] have the additional feature that they appear
t o be mor e manageable by municipal, state, and
national programs than attitude and feel i ng s . But
they f orm only a l imited aspect of the sum of
satisfact i on that make life worthwhile . An
important q uest i on for policy is wh e t he r they
constitute a ma jor shar e o f a n i ndivid ual 's well­
being or whether they are dominated by fac t ors such
as s e ns e of ec n t eveeenc , love an d affection ,
perc e i ved f r e e do m and s o on . To a ns we r thi s
que stion , a so mewha t deeper- l ook has to be t aken a t
quality of life as the i nd i vidual e xpe rie nc es i t.
(Oa lke y, 1972, p. 9 ]

Sheld on and Lan d ( 1972) sta ted t hat th~ measur eme nts o f t he

s oc i a l l i fe of members of soc i et y, "tend to be derived f rom

one of the measurement doma i ns in the l i fe s pa n of an

indi vidua l : obj ect ive co nd itions, SUb jective va l ue -context,

a nd s ubj ective well -be i ng " [p o 1 39] . Qua l ity o f I H e and

wel l - be i ng are s ome times us e d interchan gea b l y. well- be ing i s

aubject.Lve a nd c oncerned with the i ndivid ua l 's fe e l l ngs,

s atisfactions, a nd frustrations ra t he r t ha n with objective

external condit ions . According to Scheussle r a nd Fi she r

(1985 , p. 1.11) t he fo ll owi ng psychologic a l f acto rs have been

s~:udied i n Quality of Life r es e arch:

a pers on' s s e nse of well -being, his or he r
satisfaction or d i ssatisfaction with life , or
happiness or u nha pp iness . (Dal k.ey & Rouk e,
197 3)

f eeling s of l ove an d s e lf- r e a liza t ion a r ising
from interpers onal re lationship . (Alla r dt ,
197 6 )
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perception of the worth or val ue o f life.
(Mi chalos, 1980)

a dynam i c b lend o f satis f ac t ion elicited by
freedom f ro m hunge r and poverty . oppor t unit y
for pe rsona l growth, self-fulfillment and self
e steem . (Re por t of the Pr e s ident' s c ommi s s ion
for a Nat ional Age nda f or the Eightie s, 1980)

The c oncept of well-being is i mpor tant in t he socia l

sciences bec ause c ner s f eel ing of wel l - being s hapes

pe rcept ions , affec ts j udgme nt s, in fl uen ces behav i ou r and he l ps

govern various soc ial ac tions .

We sugges t that a f u lly de ve l oped set of socia l
i ndicators might consist of t wo para l l el s eri es :
on e indicating how pe ople themse l ves ev aluate
va rious aspects o f t h e i r lives ; an d the other
ind i cating t he e xternal o r env ironmenta l co nditions
relevant t o ea ch of those aspects . (And r ews &
Cro nda ll , 1976, p . 4)

rtie pe rcept ua l i nd i c at o r s compliment t he exter na l ly ba s e d ones

because t hey pr ov i d e dif ferent but no l e s s important

information abou t i ndividua l well-be ing .

Globa l Sa t isfac tion

-::loba l satisfaction re f ers t o the gen era l s atisfaction

o r h app ine s s wh i ch a person f ee ls . In t heir ea r ly research

on de ve lop i ng me a s u r e s for the ment a l health o f i ndivi du a ls ,

Bra dburn and Caplovi tz (1969 , p , 12) f ound that the positive

Affect Scale (sa t is fac tion) yie l de d no i n fo rma t i on a s t o hi s

or her s co re on t he Nega t ive Affect Sca l e (d issa tisfaction )

a l t houg h bot h scales co r relat ed s trong ly wi t h ov e ra ll

ha pp i ne s s . One conclusion which may be mad e from t his s tUdy
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is t ha t t he absence of d i s s at i s f act i on doe s not necessarily

mean t he presence of satisfaction .

Later other . a j a r s t ud i es (Ca mpbell. Converse' Rogers,

19 76 ; Andrews' Wit _hey, 19 76; and Burt, Wiley , Hinor , Hurray.

1978) i nc l ude d mea s u r e s for general satisfaction . posit i ve

a f fect and ne g at i ve affect as well as measu res of satisfact ion

with specific doma ins . To d i stingu i s h betwee n ge ne ra l

satis fact ion or ha pp i ne s s , an d satisfact ion about s ome t hi ng

in pa r t icular , it i s no w customary to s pe a k of g l oba l

satis faction and domai n - specific s a tisfact i o n .

Domain - specifi c Sa tis f a ct ion

Resea rch (Andrews' withey , 197 6 , Wil liams ' Batten,

19 8 1 , Bulc ock , Beebe , 1988) con fins t h e i dea t hat "people

co u l d and did divide their lives up i nt o d omains t ha t,

a lthough not isola t e d , wer e separate en ough to be i de nt ified

and evaluated as dis tinguishable parts o f l ife" (Andrews and

Cr onda ll, 197 6 , p , 11) . Domain-specif i c s a tis f a c t ion , then

r efers to sa t isfaction about s ome t hi ng i n pa r ticu l a r .

Although researchers (Camp be ll , Converse & Rogers , 1972 ;

Bur t , Wiley, Minor & Murray, 1978 ) define thE. quali ty o f life

3.S a g e neral sense of we ll-be i ng , t he y "p r efer t o study

domain- s pecific satisfaction be c au s e of a greate r relev a nce

for pub.lI c policy" (Schuss ler & risher , 1985 , p . 131) .

According to Campbell , Converse and Rog ers ,' 19 7 6 ) mea s ur es o f
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specific domains provide i n f or ma t i on which makes it possible

to "examine t he pat te rns of r e l a t ionsh i ps between t he s pe cif i c

measures of satisfaction a nd the co nt r i but ion of each specific

measures t o a n overall measure of life satisfaction" (p. 12 ) .

The t re nd has been t o focus r e s e a r c h on a pa rticu la r l ife

doma in , s u ch a s e du catio n, because the c o n c l u s i o ns and

recommendations d rawn can be s pe c ific and relevant t o that

domain.

Qua lity of School Life

n 19 7 6, Epste in and Mc Par tland r-epcvt.e d on t heir mea su re

of qua Ll t y o f school life that was b ased up on emerging model s

i n the quality o f life re s earc h . They r eported a mea sure

which incorporated thr e e sca l es : a measu r -e o f general

sat is f a ct i o n with s ch ool; a mea s ure f or commi t ment t o

c l a s swork; and a measu r e f or r ea ction to teachers . Thi s

ap pears t o be the f irs t e f f ort to gen erali ze from the quality

of life research t o t he qu a li t y o f s chool li f e .

Will iams a nd Batten ( 1 98 1) devel oped sc a les t o me a s ur e

the qual i ty of schoo l life borrowi ng " a basic structure from

socia l i nd i ca t or mode ls o f q ualit y of life de veloped over the

past f ift e e n or so years ( f or examp le , Andr ews & Withey, 1 97 6 ;

Campbell , 198 1 )" [p , 4 9 ]. A t ota l of s even s c a l e s we r e used ,

three o f wh ich measured wpll -be ing as summar i zed by Burt ,

Wiley , Mino r and Murray ( 19l8) , a nd fou r scales measured t he
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domains of schooling as de scribed in the spady and Mitc he ll

( 19 77) model of schooling . The se measures used by Williams

and Batten (1 981 ) are as f ollows: :

a general affect s cale which requires a general
e va luation drawing from a f ull r ,mge of experience s
and us es que s t i ons s uch a s "school i s a place where
I really like to go " . [p o 30 )

a pos i t i ve affect s cale whi ch is c oncerned with a
nu mber of s p eci f ic posit i ve qu a lities of life s uc h
a s pride an d excitement and uses questions such as
"school is a place where I fe el succee s ru jv .
(p . 30 ]

a ne g ative effect s ca l e measu r es; s pecific negative
qualiti e s of life s u c h a s loneline s s and depression
and u s e s qu e st ions s uc h a s " s chool i s a plac e where
I f e e l bored" . [p , 3D]

an opportuni ty doma i n s cale measures the relevance
of SCh ool ing and us e s que st i ons su ch as "a s chool
is a p lace where learn i ng i s ea s y f or me " . [ p o 3 1]

an ad ve nt u re domain sca le mea s ures the de gree to
which s ch oo l is intr i ns.LcaLky r e....arding an d uses
questions such as "a school is a pl ac e Where I like
t o learn new t h ings" . [ p o 3 1]

a n identity domain scale e eescres t he developmen t
of se l f -awarenes s i n r elation t o t he large r societ y
an d uses questions such as "a schoo l i s a place
where I l ea r n to get a l ong with other people" .
[p o 30 )

a s t atus domai n scale mea sures the prest ige o f the
s t ude nt [p , 10 ] an d us es questions s uc h a s " s c hoo l
is a p l a ce where I fee l i mport an t" . l p - 30]
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SChool ing Sa t i s f ac tion and Di s s at i s f a ct ion

Research ( Br a dburn & Ca plovit z , 1969 1 Ci!lmp bel l , Con v e r s e

& Rogers , 19 7 6 ; Andrews a nd Wi they , 1976: and Burt, wi l e y .

Minor an d Mur r a y , 19 78) ha s s hown tha t wel l -be i ng i s a multi ­

d imensional c o nc e p t . Williams and Batten (198 1) us i ng the

mode l r e p orte d by Burt , Wi l ey, Mi no r and Murra y (19 78 )

r ep orted a meas u re using t h r ee dimensions o f wel l - being :

general a f f e ct, positive affect and negative affec t [ p o 49) .

Th e y did not capture t h e differences between genera l af fect

a nd positive affect, most l i ke l y because "we fa iled to

d istinguish be t ...een feel i ngs about 11:e in school overall , and

the feeling s ar is ing o ut of h a pp e r.Ln q s during t h e pas t week"

(Williams &. Batten, 1981 , p , 5 2) .

I n th is s tudy both t he p os i t i ve a f fect (satisfact i on) and

neg a ti ve a f f e c t (dissatisfact ion) will be us ed a !' mea sures o f

we l l - be i ng . It is expec t e d that in s c hooli ng t hese two

dimensions o f well -being may co -vary negat ively . The

r-eLat.Lcneh I p between t hese two output variabl es a nd t he

domains in qua lity of schoo l l ife (QSL) a re depicted i n Fi gu r e

2 .1.



Quality of
Sch oo l Life

Stat us
Ide nti t y
Adven ture
Oppo rtun i ty
{Te a c he r ]

~l Satisfaction

---"""1Di s satis fac t ion

Fiqure 2 .1 . Rel a tionships between QSL and t he d i mens i ons
of Well - being •

.QQI~:dns of Qu alit y of School Life

The do mains of the qua lity of s c hool l ife a re derived

lar ge l y f r om Sp ady a nd Mi t chell ' s t our domai ns of s choo l i ng .

Williams an d Bat t e n ( 19B1) reported meas u res fo r the s e same

f our domains o f schooling : s ta t us , identi ty , ad ve ntu r e an d

opportun i t y. They were surprised wh e n an unpred ict ed f if t h

do ma i n-tea c her emer ge d f r om the ad v e nture a nd op po rtunity

i t ems whi c h d e a lt wi t h t e a cher- s t uden t i nt e r ac t i on ( W illi a ll~

& Batten , 19B1, p , 51) . I t i s e xpec c e d tha t in schools the

s t u dent s perc e pt i on of these domains contribut e s t o h i s o r he r

s e mee of well- being . Fi gu r e 2.1 s h ows t he d i rec t i on of

c a us a l i t y .
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As shown in Table 2 .1 spady and Mi t c hell ' s f our domains

cor r espo nd to f ou r expectations held by society for the s chool

and t o the c orrespond ing structures s e t up by the schoo l s to

meet e a ch o f these four expectations. The argument wi ll no....

be pr-eeen t e e i n more deta il with t he t eacher doma in i dentified

by Wil l i ams a nd Batten included i mme d i a t e l y after .

Table 2 . 1

The l o g ic of t he Domains .

Social
Expe ctations

Technica l Compe tenc y

Pe rso na l nev e rcr-me nt

Soc i a l I n tegration

So cia l Re s p onsibil i t y

[Role Model l

Sc hool
Str uctures

ce rt i! ication

I ns tructi on

Socialization

Supe rvis i on

[Interact i ons ]

St Uden t
Experiences

op portuni ty

Ad v en ture

Identity

Status

[ Te ache r s ]

Soc i a l Expe ctation s o f Sch o o l ing

Sc hoo l i s "a n act i on aye t e m f or i nte rpreting individua l

e xpectations fo r pe eeene i fu lfi llment wi t h s ociet a l

ex pec t a tions for the s chools t o deve lop the structures

ne ce ssa ry t o p r ov ide fo r the nurture o f persona l de velopment,

compe t e ncy, responsibility and integrat i o n among students ."
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(Mi t c h e l l " Spa dy, 19 7 7, p . 4 1 ). From th i s mod el , which

e nv i s i ons s chool s as o rganizat ions t h r ou gh which peopl e arc

11n ;;'",d to a l arger social e nvi ronme nt, four societa l

ex pec t a tions we r e iden ti f ied as being r e spon s ible f or the

creat ion a nd ma i n tenance of schools . Acco r ding to Mitche ll

and s p ady ( 1977 , p , 9) schools a r e e xpected :

1. t o ce r t ify t h e l evel of ac hiev eme nt or co mpetency

of s tud en ts ;

2. to facilitate personal development {phye i ca l ,

emotional , a nd int e l l ectual);

3 . t o promot e social Lrrt eqretLcn and deve lopment amon q

d if f e r e n t groups 1 a n d

4 . t o nu rture e a ch student 's sense of responsibility

for the consequence of his/her own personal a c ti Ion ,

Structu r es for I mp l eme nt i ng Social Expectat ions

To i mplement each of these four e xpecta tions, according

t o Williams an d Batten (19Bl, p , 9) schools hav e developed the

f ol lowing o r ganiza t i onal s tructures :

1. certification structures , wh i ch e nable students who

h ave r e ach e d ag reed standards of compe t.enc e t o

qualify for certificates, awards and promot ion;

2 . i nst ruction struc tures, which promote persona 1

d eve l opment t hr ough "earning and experimentation;
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a , sOGhl izl!lt.ioo s truc tures whi c h e ncou rage stud e n t s

t o pa r t icipate in the socia l system o f the school

i n o r-der- to achieve social i ntegra tion ; an d

4. superv i sion structures wb.ich gu i de t he deve lopment

of social and pe rsona l re s ponsibility t hr oug h t he

learning or prevailing social no rms an d va l ues .

student e xperiences f rom schooling

Moreover , a ccording t o Will iams a nd Batten (1980 , p , 10 ) ,

the f ou r ex peeeeercns can be met on l y i f stude nts a re

at tracted t o the m and r espond to t he ins titut i onal structu r es

which emb ody those expectations. The s tudent respo nds t o each

of the institutional s t r uc t u r e s and societa l expectations in

such a way as to prov ide i nt err e l a t e d experiences . Those

s tude nt e xpe r i e nc es which correspond t o t h e schoo l structures

ca n be defined a s Opportunity . Advent ure, Identity . an d

St a tus .

L op po rtunity i s the student ' s perception of t he

certification structure . Schooling is i mportant (or

s chooling i s rel e va nt) only if i t enables the s t ude nt to

qua lify for r e a l and desirable f uture benef i ts .

2 . ~ in learning is a n experience whi ch ma kes

l earn in g Lntr Ln aLc aLf y reward ing a nd leads to self­

mot ivatio n . This experi e nce is un iversally recognized by

e duc ators fo r i ts importance, ye t is most elusive i n

definition , ope r a t i on a nd evaluation .
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J . ~ i s the dev e l opment of s elf-awareness in relat i on

to a l arge r society . In or de r to JIIaxbd ze social

integration s t udents become aware of their pe z-eona I

s t rengths a nd limitation s i n ralation to society.

4. St a tus is the ack nololle dg ement or t h e prerogatives an d

p r est i g e of a stude nt made by t eache rs an d f e l l ow

s tudents. It i s i ns t rume nta l i n de ve loping a sense of

s oc ia l responsibilit y .

Teach e r Facto r

However, as i ndicated in Tab le 2. 1 , there i s an

ddd i t iona l domain not mentioned b y Mitchell and Sp ady , but

identified by Will iams an d Batten (1 98 1 ) . n a mely the Te a ch e r

domain . Beca us e s uch a l arg e amou nt of t he t ime in schoo l

i nvol ve s i nt e r a c tion between teachers an d seueents , t he

teacher makes a s ignj ticant dif t erence t o t he student' s

adaptation t o school and the ir acquir ing cogn i t ive sk ill s .

The Le a v i ng Ea r l y Report co nc l uded " there i s a weal t h of

ev idenc e for t h e conclusion t h a t one o f the mo s t i mporta n t

elements i n the students 's l i f e is t he t e ac he r " (p . 11 3 ) .

Wh'm Williams and Ba t t en analyzed the " f our domains" data o f

the quali t y of school life projec t , a fifth dim en s ion ( Wh i Ch

they c a l l e d teac her fi!!lcto r) e me r g e d . In terms of so c i e t a l

expect a t i ons t e a ch ers s hou ld be role mode l s . The r ol e model

s t ructure s a r e provided in t he schools t hrough fo r mi'll a nd

informa l t e ac h e r - s t udent i nteractions giving the scudentu
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oppo r tunity to observe, imitate or ex pe rience t he va l ue s ys tem

o f adu lts . This teacher experience c o nt ributes t o t he

students perception of adult va lues such as fairness, co ncern

for others, and co-ope ration.

Student response to t he s e experiences may be influenced

by their own expec t ations of wha t t he y want f rom sch oo l.

Wi ll i a ms an d Batten (198 1 , p , 12 ) catego ri ze d student

expecta tions as " s e l f-wo r t h, intimacy, a dequacy , security .

autonomy, honour, acceptance , and potency" . Because of

student expectations schools are p r es s u r ed to ac t a s vehicles

for persona l fulfillment. "The individual [stUdent] therefore

LnI tially responds to t he schoo l organization on the basis of

its co ncrete ca pacity to sup port or f rust rate t he s e pe rsona l

f ulfil lmen t expectations . Thus, personal e xpectations fu rther

constrain and shape t he school as an organization, pr e s s uring

i t t o se rve as a vehicle for pe rsona l fulfillment as wel l as

for societal expectations" (Mi t ch e l l & spady, 197 7 , p , 6) .

Although the five aspects of student experiences a re

distinct construct s , each is r outed i n a differ('nt societal

expectation and a different institutional structure . There

is a lot o f overlap be tween the areas identified . The five

domains are not intended to be exclusive; however, reaenrch

(William & Batte n , 1981) has shown t hat each ' 0:; an indicator

of the quality of school life.
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