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',"" L. . e of views between parents""a‘nd their children. Experimental investigation
et ’ O needs to be carried out into determining extetnally perceptable variables

. : . .
that are linked to an enhancement of academic and general self-convept.

2 . Conclusion 4 ' ‘ ' ' .

oL e

-, 0 " --.'ﬁ' AIn splte of the fact thart the regults of t:he experiment indicated
e ' ,) oo that both the experimental and the control group exhlbiced “improvement
e - T . -~ .
; a . .,' ’1’h reading achlevement and\total teadmg tests and ‘that the control group
‘ - . showed an. improvement en'self~concept of ability, four analyses of -

. e . H - N

e e q! covariance failed to provide~ statistical evidence to’ SUg§est that as a

- Co ~'\‘ . resylt of the experimental treatment the fmprévement in the experimental A
_— BN e, ~ - .

oo . ‘ . k oup was greater tﬁ'an the lmprovement in the control group.
v . : - Lo

: . N o Imgl-lcation. Failure of the analysis of .3ovariance4 to déﬁ_lon‘strate

- ) . o . :
N . study Stat13t1caI slgnlficance in Hypntheses I1I and VI of this study

. . ‘ " »
. ©- and tfe promj?sing results of ‘other re,lated studies , suggest very strongly w’
- _;’"' ! . . that; the preseut dire.ct}on of efforts and expending of energies will

R '4’* K ” -

. . . 'lead not only to exper:.mental signiflcance, but also to measurably

Ca— A _ ,signif:.cén_t, benefit to pat_ents, teachers, students ‘and' as-wéll the

;7' : - T ','/'e.d'u‘cat_io'nal system. x T P : S e
¥ ‘ . - i S v .. ’ ' - "
St } ' -k ;' Specific improvements in, the form of the scheduling and format

‘. \ e .of 'p'arent—teacher'cbnferences, such as- methods of notifica't'ion of general

-
t .

o S meetings, invitlng guest speakers acquamted with the parents, using two

& RN .

- grouys of stmdents in‘the same school and \extend:mg the length of the study

; . /
oy L S to anhentire academic’ year, would have¥a cumulative effect of. obtalning a

. - . )
- i . N CN ’ - ,
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_ Conclusion 5 ~
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significant improvement over the efforts of the group la.cki'ng the

enhancement program.
\ A

@

Of the parents of .the thirty students in the experimental group
83% or twenty-five parents attended the final individual conferences with

the researcher, Questionéd as to whether they would again~bartic_:ipate

in a study of this nature, éll'vtwentyf-fli"vg or 100% of those who a'tt‘ended,

‘began.

) . 9 . . Lo 9
said “definitely- yes. . ' : . - :
\ . . T~ .

Imgli.cat:ion. One of the measures of the success of this program

was to examine the ‘attitude of participants in the program after its

»

terﬁination. The reslult was encouraging. The parents overwhelmingly
supported” the pro,grlqm. By fa\u: the majority of pargntS"were wi;ling l‘to
par‘ti'civpate in the study because it provided an organized method by -

which parents could help their children with their school work. This
was the key. “Man'y pafents were reluctant to join the p'rogr;m ll;ec_ause
they thought' they could notl help their childrgn 'or did not know of a-

correct means. Even though,_th'e program needed revisions it provided a

structui‘éd means by which parents could help. !
Conclusion 6

h Pearson product-moment correlation coefficients indicate- that

there existed,'at the end of the experiment, a strong relationship
(p < .03) between the parents' perception -of how the teacher would rate |,

the child's ability and the ‘teacher's perception of how the parent would

rate the 'c’hild'_s ;bility. -This was xi'ot the ‘case before the experiment

£
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Implication.. Roe,l in a study completed in 1971,.spoke of the

0 o

importance of communication between the home and the school and of its

necessity if there was to be any improvement in the child‘s‘school,gork:
Similarly, Dave2 in 1963 addressed.the'importanee of'coqgruence of Qressures
on thé child by the home and thé school. ﬁoth of ‘these sburces.ppintjto.
the importance of parents and teachers being mére aware df eaeh'etﬁérﬂs

. .perception of the child s abilit .

present ability 1eve1 of the chil then both -groups can work Eogether to,

try to improve the situation,but if‘ﬂifferences ex1st in the perception
. of the ehild s ability, this situation of cross—pressures could create a”
rprdblem for the child who woul perceive it as a double set of‘standarde

or expectations. At the end o’ the treatment beriod' the parent arid the
teaeher were appreciative.oi each other's beliefs end this is a sound

S

basis on which to build a program of improvement.

Y ’ B . ) L]

Conclusion 7

At the conclusion of the experiment thete ex?&%ﬁdﬂﬁ*ffénificant

relat1onsh1p between self-concept of ability and.each of reading achleve-'

KW
menty(p < .005) and total reading scares (p < .007).' There did not

exist a signif%cant relationship between these variables before the
. " L4

commencement of the experiment.

ileication In 1975 Lawrence3 reported that’ self—concept was,,

‘\ an important link between school “and the family in its effect .upon’ student

. Q9

. lRoe, "Socio-Economic ....," 1971.
2Dave, "The Identification ....," 1963.

3Lawtence, “Self-Concept ..:.," 1975.

If both afe‘in'egreeﬁent as to‘the *,""

o .
8




' effort to determine the precise means by which self concept and academic ,:

o achieVemenc‘sre:influenced. =

L Y

“Conclusion 8

_case before the experiment. oL : - x

child by changing her-own perception of the child s ability This-sugéests ‘. :"-alu

101

)
achievement. The results of this study support this conclusion.

The implication is that if parents apd teachers want to improve the

scholastic performance of a child the'nost profitable and direct means’
of achieving this is to direct their efforts toward the enhancement of
the child's self—concept of ability. The reéhlts polint to=a'need ta ’

examine fnrther the exact nature of home and school pressures ingfn

A

. Extended enalysis of the data indicates that posttest performance

by thé student on reading tests was significantly related to both

¢’

teacher s perceptlon of the child's ability (p < .002) and the teacher 's

perception -of the child's reading‘abiiity (p < .001). This was not the ‘ '

Imgllcation. Rosenthal, and Jacobson1 reported a study in which

a teacher was. able to significantly modify the academic ability ‘of a

that if a teacher wasaof the belief that stude?ts possess. fixed abilities

4

oty IS
. and would ‘only perform at a level eommeneprate with their~preyipus'yeafs,' i !

- . v o 7 ' PR
teachers would be prone to encourage and reinfcrce the behavior they o P
expected-initially. = The situation would be'différent 'hdneVer, if teachets ’ hf".

] S .
believed that students abilities are modifiable directly as a result of I

] -

selﬁ—concept of ability enhancement. For such a belief to.- exist a teacher , f'fl-lf
. ‘ ) . " L . B . {

B L - K -

‘lRosenthal‘and Jacobson, Ifygmalion .. .," 1968,
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actual reading ability but that after a three month treatment period a

s o
) oo -102

must truly believe herself that the child is’cagfble of doing better

work before she can convince the child of this and enhance the child' s

self-concept. The important .link is, however,”that the teachers them~
‘s - . . "

selves must believe that children'e self—c0ncepts are changeable This

change is not always easy ‘to effect The results of the experiment were

enc0uraging in that previously no relationship existed between the

- . .
1

teacher ) perception of. the child 8 reading ability and the child s

“, 7

. ol y
relationship dld exist This suggests, erh ps, that an increase 1n the

VtEacher ) perception of the child's reading at/}ity would effect an

increase in the chiid s reading ability.' This seems clear, if one accepts
the reasoning of - Rosenthal and Jacobson. ‘Further work heeds tn be carried

out on the exact means by which: teachers can improve the communication

.

‘of the idea, to children, -that. they caﬁvinprdve their odh ability. -

III. RECOMMENDATIONS FUR FURTHER RESEARCH - -
Several suggestions can be made concerning further research with .
regard to self-concept of ability and achievementz,'~

1l.. Studies employing the use of éuest speakers in general

. neetings should ensure that these individuals work with “15
parents and teachers from the outset of the study. lhie‘ A
would remove the alien aspect and heighten credibility. - _
2, . The questionnaire‘ueedvin the presentrstudy to détermine' i
. parent and' teacher attitudee-waa.too ambigious in its :,_f‘ .

.interpretation and in its scoring. Research aimed at - X

[y

prpducing'a more, categorical and.unEquivccal qdeetion—




. academic work

nalre would be most beneficial."

There is a need to ;e§e fch the preliminari responses -

of the.child to -self-

pt of abiliby'enhanceﬁént.A

-

thtle is known of the child's responses between the‘

'i L

qpset of enhancement and measurable indicators such as

R . " 0 .

4

Yo

|

<fpresent study should attempt o’ involve parents,u

»

‘.'An experimental design of a nature similar to the ,.tfjfs,“gltfﬁf

‘ .

’teachers, and students for the duration of at least

one academic year tO'allow,suffic;eEt-time for the

Iy
A ?

:stuqugp develop.

A -thorough Eoiléwéup study. should

/s

- of the present study to determine

. LT
on the achievements mdde.

Experimental research needs ‘to be

various other grades to determine

thgée students would benefit from

concept enhandement. - . w

. The exﬁérimental design should be

K

ts

» .
N - : “

be ‘made of the find1ngs

the effect’ of time

carried out on
the degree to'which- AR

aiﬁrégraﬁ_of self- -

modified. to include’

groups of students from the same school to ensure -

-~

' that the results pf.thg experinental and control groups :‘ "7

dre able. to be tompared with confidence.

;o

L
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March 2, 1977

" Dear Parents:

1 am a graduate student at Memorial University completing a
Master's degree in Education, and am very interested in trying to
make our educational system the best available for our young people.
T6 do this we need ‘to constantly try out new ideas and new things in
our schools.. I believe that education not only takes place in the .
school but ‘also in the home. Therefore parents can be considered as
teachers as well. The school néeds the help of the parents to make-
a good job of ‘educating our young people. One of the best ways to
do this is to get teachers and parents working together so that it
becomes a united effort. .With the’ consent of the paremnts, we would

- 11ke to select a group of grade three students from St. Kevin's

School and, for a .short while, have the parents and teachers of
these children work together to give the children the best chance at
getting a good education.

I am not alone in how I feel about parents and teachers
working together. Dr. Hubert Kitchen and Dy. Phillip Warren, pro-
fegsors at Memorlal, support me in all my efforts. Mrs. Geraldine
Roe, Assistant-Superintendent with the Board is right behind me and
has agreed to lend a hand wherever possible. Sr. Colette Nagle,
the Principal of St. Kevin's, and Mrs, Crane and Mrs. Hearn, the
grade three teachers, all believe that my- efforts are indeed worth—
while -and have agreed to 1et me work at St. Kevia's.

I am hoping that you will help me as well. The principal
and the teachers have both assured me that parents would be willing
to cooperate because they are very interested in the quality of
education that their children receive. ,

To explain exactly what we shall be doing I would like to
meet with you at a general meeting to be held at school Tuesday,
March 8, at 8:30 p.m. at which time I will try to explain what it is
exactly we shall be doing. Your cooperatiéh in making this project
a suceess is very important. I hope you will .attend.

If you Lave a problem with transpbrtation a bué has been
arranged to pick you up, bring you. to the meeting and return you
after. Thank you.

.

N Yours truly,

Hubert G. Smith
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P
Hetre are a set of statements. Some of them are true of you and so you ,
CZ:( will circle the yes. Some are not true of you and so you will circle
- the no. Answer every question even if some are hard to decide, but do
not circle both yes and no. Remember, circle the yes 1f.the statement
‘is generally like you, or circle the fno if the statement is generally -
not like you. There are no right' or wrong answers. Only you can tell '
us how you feel about yourself, so we hope you will mark the way you - .
really feel inside ' . v "
1. My classmates make fun of me. ........ ;.t..... ..... ....h.f,. yes no
2. 1 am a happy PerSON +.eeeeeeeeMiereiearonnsnrerennas .;..;1yes- no - .
. .0 . . ' ) : . . o ' ‘ . . e ' .
3. »1t is hard for me to make friends .........c.cccveivieeiiss yES NO "‘r~\\ ’
4. 1 am often §ad "vesiececnrinniiooraonsaaens Cheeens eeeesee. yES MO
*5. 1 am smart ...... teeeencreaeasan ereeesanranns eeaen ceeeeas yES nO
6. I am shy ..... R R R TR Ceraneiaes yes mno '
*7. 1 ge; nervous when the teacher calls on me'L......r...:,.. yes no ’ )
8. My looks bother me ........... teeleeleretenncaeniinatarens'yES DO

*9, When I grow up, 1 will be an impg;%ant PETSON cevvnccascss yes no
10. 1 get worried when we have tests in school cieieqeracees.. YES TO

*11. I am UNPOPULAT «etueereerinearennerasgeansnsasassatasseses YOS - 0Q '

*12. "I am well behaved in schéok .. i...iceevecronnnann. cetees.. yES MO ' SR
13. It is hsually my fault when something'ga%s wrong .....zr.."yes no :
14. I cause trouble to my FAMILY vieweeeoccanransenns. veehre.. YesS- MO '

ST I RS R .

150 1 'yes no_

S T 1 yes 1o . T

17, ;I yes " no “
8.” 1 yes no
19. I yes mno"

' ‘20’,, By yes o

*] tems designated by an asterick specifically contribute to .the Academic -
Self-Concept ©f Ability variable. For further information see pages .
eight and fifty-five. . co




%27~ "I am an important ‘member of. my elass cooeinritesiieieas .es yes. M0

28, "1 ai nervous -« v.....,

116

i . ’ e
*21. I am good in mg' school work yes no
22. T do many bad thinés Ceas e naye e e et e e aaate et b yes.no
23. I can draw well .............................. yes no-

24, I am good.-in'music; e et aaaeas

25. I behave badfy at home ,‘.yes no ..

%26." I'am slow in finishing my school work ..e.vsiieeeniieean, i _yes, no

‘t

T T N - I 2

P

T 29, T have, PrettY eYEE « sueiien e e iiieaniiieraeterastriiecnias. YOS 00 -
. ' R N . . . “ . .

’. *30. T can give a good report in front of the class ........ yés no

31. .Inschool I ama dreamer cce,sieiencncesn e teis et careea e yes nd

32. I pick on my brother(s) and sister(s) ....... tresriresseans. YES 1D

*33. .My friends like my ideas R tetteeirisresess . YES 1O

®

34. 1 often -get into troubl~e ..... vere et Cheaaes ‘yes 1o’ :

35. I am obedight at home ........0 i tiiiueiiierrocsnsseasss YOS 1O

36. I'am]:u;ckjv.'....._.........",......,..v ...... biisesaciinsene s, YES N0

. ‘¢ - 'l‘ B .‘
37. T worry alot ovvvveiedvnann. et e e iecsisisenssensnnesss YES - DO -

'38. My parents expect too much of ME s cvvreradiviisncseinnnsss. YOS pb., o

39. -1 like being the way.:I am e e tareae e tiinneanaearnaaan ves no .

40, T feel left Out 0f things veeursvevnurisonerrsseesiiossnsss YOS no’

41, T . have-mice BAIT tuevorvinenrtionene eriuenorarans

%42, T often volunteer in SChOOL ...iiee s eidseeseereneansrennns . yes mo.w . v

43. I'-‘ﬁish T yere different ..‘..yes mo

4. 1 sleep well at night .............. ‘. ..... eeevieeaas yes . no .

e

*Iteéms designated by an asterick specifically contributé to the Academic’
Self-Concept of Ability variable. For further information see pages
eight and fifty-five. 'g - T

N [ Y ) ey e . Lo .
R TII bl  Ss a T An NG
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45, T hate SChoOL iivse sviiroon srnsrreasersooassiessnsesescaass YES 1O
. ’ RN
46. I am among the last to be chosen for games .........0 ....... yes, no

47. T am 836k @ 1OL it i e iiiiianeneinincecniisssatitinacisaras s YOS DO

48. I am often mean to e'ther. people .....,“'_-‘......‘...‘....LZ... yes no. é

CR49. My cla‘éémates"in school thin._k I have good ideas ............ yes no
+50. I 4m un'happy' cerien s B R S .‘."..4'.,,“.; . .. .o yes mo - .

510 1 have many friends . > cep's ceivens ,.';.,;'. AT RN N y,es_.'i no

e L : e e . AT Lo . Lo
: .52, 01 am cheerful -..;.'.~. T R PR T PR FTRT RN -X- 3 .
; . ;‘53_. I am dumb abouc most things e Seeeene SO cevens yes: mo*
= S o e e - ) . AR ;

a

”

. %66,

54, « I am good looking ......‘ yes no .

55. I have lots of pep «.-...i...

5. 1 get intoa lot of fights ..
%57, 1 am popular with boys .

58 _P‘eople pick q_n- me'.

59, I.M‘y'family is disa

sss s v e

s note 2 &
.t

inted in me Th.. .’

'_60. I have a p eaéan 'féce ....'...'...‘....

4 . Y

40¢0 06 8 esses e et s s
" r

s e® e ® TP PIY D BT AEAEN N W o

SO SRR 11-¥-3

1006 8 ester a8 adsaer @ atan

-

6. Vhen I try to. muke something, evefything seems to 8o wrong..

-

62, T am picked on -at home ...............'.....-..............'...

63, I am a ]#ader in.games and sports .-........‘.'._. P Ty T

65, In games and sports,

k

I forget vhat I learn.

“67: T am easy to get along With .........

.68. . I logse my tember'eésily Crireeeriarae

.o

“.6h. . I am climsy .. ...‘ ... .

T watch instead of PlAY seeeveerieresss

.

‘8344 v @GP B W capsr e v s a

e scsem e osdarem o ms b s oa'n

J R I
MR Y
e

yes

yes

yes

yes

yes
yes.
yes.
. yeS“

yeé :

yes

yes
yes:
jes -

. 69. I an p,ppulap W.:I.th girls Veroa .....'.,._'.'..-.._‘..”-.\... ','4":"""'“3"“;:5‘

no,
no
no
fno‘ )
no -
o
“no
10
no-
no
A
" 'no
no
no..:
n'g

- 1o

’

' ..
*Items designated By an asterick specifically contribute to the Academic:

$elf—Concept. of Ability variable.

eight and ﬁ.’f ty—five. '

For - further infornation see pages g
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. #70. I am @ g00d TRAdeT .uivireecrireiacerranectricansssarsonses YES NO

1. I would rather work alome than with a BEOUD «vvnevneensnreis yes .no

i e
- 72. 1 like ’mi brother (Sistér) Cisrieseaieiteeiiiiessisiissees e TXES MO
’ 73. 1 have a good figure T S URIITIE 7T SV
i , . . . . : .. Coe . T _,..‘ ‘.,. '> BN e .'_.‘I ' .

~ o

74,0 T am -o‘ften-afréid s.,. D S U ye}s‘,hp.

CE I | T I am always dropping or’ breaking thlngs '\ TR TR ,y:és . no B
2764 1 can be trusted ............i.....,........................ yes. ‘no

L7170 I am different from other people .....,..............,...'..".... .}'és ne '
1Y . o L _‘-;‘ , - T -

T 78, ‘1 thinkbad‘thoughts T PR DRSS S

-
- ] "

. 79. .';cry‘easily,‘;.....,.‘..ﬁ..».._;.........,..-............-........yes.;h‘no"v
T .. 80y cLam'a good PeTSON .. iiiieseesiireneiiiieeniiiieniiiiien.as. YES “no -
< , . ' ' o
o ‘ .+ . . -scorer ‘ IR
‘ ‘ LT
i { . " ’ ¢ B
v ; ! -
‘..r « ~ . ! ) L '
i - . [N
6 ~ q * - s b i -
\ . . . . ".'“
) — *Items designated by au asterick specifically contribute to the Academic
AR Self<Concept of Ability. variable. . For : further “nformation see page§
eight and. fifty—five. Nooeae Rl T N
& ‘~~ ’ ";.; K- }‘;.',.' . : '



& @ ik
p L] LIEY
.
N
]
.
S
|
BN .
H -
{. .
,
|3 VO
.
fLePd® =g

v ooy B
JEE e s
g

. A rd

P e y B ™N S W S g PEetEpae b G e '
0 3 ° --
. Lo a o i 5 [] . : - : . '
- .v » !
- @ T .
R ‘ . ) g
_ . . = ]
. :
3 p . g < g E
-. & . I" ﬁ‘
s L =
) < (A . : ;
g i 3 ~
* ! ~ - - '- l v ! .
: S
) [0 X o . d - . . R oo
. ." - 9 - ’ . . . . 3 ": i :
s : . g
¥ . P - . f . . J , - P b
N o . :‘ .. H i . . . f 9 o
. b Y. - o » . * T Wi
oon . =3 . _— - o Ry N 3 CHE - .
: .-. b -'. k 2 Vet ' EEp W t p e w’ .. ] .'
l. ’ S o :‘. =3 N . I 4 T o ol 3
I o By o ; g e D ‘-"“‘,‘ J B | .1', gy = B E
> b oWRT e iy B i oA o- a
d S T « A . L PR . ' -
B - < e N . O %
) 2 K Vim, B wEw e B ¢ C ¢ ' » .
p . B - ~~ - o i =
. P . .. . .. ' Y
g e . - : . o . % q B ¥ ¢ .
. om - . , B " X I
) o .' '. " ¢ .
B - . o 3 . °
. g N C N . . Y] o .
35 . L = . * - - 2 N
s o AY . APPENDIX € . 3 . - ’ =
e @ te o - . . 0 _— \ )
b . N - Yo s - . it E . 0 P .
T . . MICHIGAN STATE PARENT QUESTTONNAIRE * - Y .y ' 4 .
. ;% : : - . -



-

LR T A e

———

PARENT QUESTIONNAIRE

BUREAU OF EDUCATIONAL RESEARCH, MICHIGAN STATE.UNIVERSITY

o . |
TNTRODUCTION: , . : .
We have developed eeveral questions to’ determine some of the
attitudes of parents towards school work.. The i.nformation you provide
will be wvery helpful to this study: The angwers you give wifl not be
shown to teachers or anyone else except the researcher conducting the

.study, Pleasé: answer all questions. If‘both parents are .answeting the.
questionnaire, please angver without' the help of the oth’ex‘. Yéur help 1n‘ C
Athia st:udy is greatly apprec:tate@. ", : .

o

”PL‘EASE FILL IN THE FOLLOWING INFORMATION

¢
't

——

-ﬁMr. . t . - ) _-‘. e . . T
Name: Mrs., . . .
(Last mame) i - (First name) b
Address: Y, B i’ﬁéne:
Name of wour Ghild: : ’ o
: : (First name) (Middle name)
Sex.of your Child: M , F

S
v
F

Circle the letter in front of the@ement which best answers _each

statement. Do . . ) . ¢

1. How do yau rate your child in school abi lity compared with his/her
close friends? -
a. the best .
b. above average S ’ . . y
c. -average ”
d. bélow average
, e. the poorest
2, How do you rate your child in school ability compared with those; i
his/her class 3t schoql? . /

a. among t:he. best . -

b. above average .- : ,
c. average . A o -
d. below average - ) S . .o
e. among the - poorest N .

4

»

™
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9. Vhich é'tatementi b'est -dgscr’ibes your child?"

121

- A \‘
3. ,[Forget for a moment how others grade your child's work. In your pwn

“opinion how good- do think his/her work is? -

a. work 15 excellent

b. work is good

¢, work 18 average

d. work is below average

xh e. work 13 much below average
4.0 a;t:.kind of grades do.y,cu think j_rbu.‘i' child is cdpable of getting?
L . ﬁostly'A"s e T -
- by mostly‘B [ . .
. B, .mostly C's o S
d. '.mostly D's’ : SRR
e. mostlyE's

5. How important to you are the grades your child gets in; schaol?
a. very dimportant '. ) ) ' - 7
b. . impartant
c. not particularly importan
d. doesn't matter to me at a}l ®

6. How i-mportant is £t to you for you child to be high in his/her class

in grades?

s . Co.
a. very important

b. important

c. not particularly important

d. doesn. t matter to me at all
o -

7. How do you feel if yout child doesn t, do -as well in school as you’

. know he/she’ can!? 4 o ) ,

a. Eeel very badly , : o

b. feel badly . Ll L .

c. don"t feel, particularly badly .
doesn t Upther me at all : e
8. How impoztam: is.it to you to have your child do better than others
- in school? N A v
’ . \

a. very important .

b. . important- ' : . .

‘e ,not particularly important; o el

d.. doesn® t. matter to-me at all

a. 1likes to get better grades than everyone else”

) .‘B. likes to get ‘better grades - .than almost everyone- glsge

Y - c. 1likes to get about the same grades as everyone élse
‘ " d. ‘doesn’ t care about any particular grades .

)
N

.
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10, In school work does your child try to do better than others?
a. all the time
b. most of the time
c. occasionally '
d. never oo . ) :

e

11, How iniportant are~g od grades @ompared ‘with other. aspects of school"

a; good grades are the most important thing in school

b. .good grades ade among the important things in school

‘c. 'some other: ‘things in school ‘are more. important T

d. good grades don t matter to me  at ‘all - S
Now_you will be asked to answer again some’ of the questions, but this
tiime aht the. subject of Reading which your child‘ is' now taking in'
schoo_l - .

‘u “

'd

FAS

Put an "X" in the box under the’ heading which best answers the quésticn

1. How do you rate your child's ability in Reading compared with his/her

close friends? A P

& below above the
. poorest average ~ average average  best -
1] - ) . ‘

'READING

2. How do you rate_ your child s ability in Reading compared with’ those
in his/her class at school"

o

‘among the . below - ?\ above °  among the .
( _ poorest average  -average average best = -
READING - N 3 .

e

C 3. 'Forgetyfor a moment how others grade your child's work\} In- your own
2

- qpinion how good do z think his/her work is in Reéadii

much below : below . Ce s T
average - average; average  good , éxcellent
READING , ‘_ » RS B T » ' ~\
4. Vhat kind_of grades do you think your child ig capable of getting in;'
reading? - - L. -
mostly . .mostily,' © mostly - mostly mostly o
. E'S . - D.S . . qus_- ) B' “ . A! . P

~REAlDING f— | . o T - [~

P
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ot b, ~yes, . 'probably e e

Please answer the following questions as you think your CHIBD would

< b, expects to go to high- sphool for ‘awhile -
‘ - ¢, expécts to’ graduate from high school

d. | .expects ‘to go to trade school U . P St

e ”,expect:s to:'go to college . for awhile - . oo- - . o o

. £,  exXpects to graduate from. col!‘egé ,' L W
g ;expects to do- graduate work eyond college L e

‘,_ . Soos .z »1“-"/

S. 'In general, 'would your CH»-ILD say he/she’ is doingﬁe’zs well ir; school

‘as, he/she is capable of -doin doing? > - SO
- rY ,fyes, ’definitely ’; I ‘ﬂ - ) . I

' * c.. not sure either way A ‘ T h ":' ’ e oL
~tdi probably mot . = . . ot e T
e. - definitely mot Lh e T e

f/ - ’ . ” 2 .
v N . ‘
- . . L . 1, *a -
. : . . s o
. IR : i . ..
e “ .
, ' R . S *
. - ..
Ll N e .
. B - . .-
- v e T
- v - N B
R~ . . 7 . i ’ - '
i s - o ¢ PR v s
. . . - .
4 a3 .
- . « N -

- ansver them. Lo {7“' .
- : : - . §
. Circle the lette’ in' front of the statement that best answers each :
guestion. IR PR : « :
1‘. How cio you think your CHILD. would rate his/her school ability compared
with other, studen’ts his/her age.? e o iy . ]
B among the’ best U S
bl “abdVe average' oo L NPT TE e T EE e e
. L \C"Iave age ) _.’_‘: ).‘,, ] !‘- ' . el e : -.’ . VN ".- i. .\
e - ‘”,.,:d'.'-:'.\'below avefage : - W
) .- e, - amo 18 - the poorest '.-l S IR, 3 ey . e e
2. Where do you!think your CHILD wou’ld say he/she would rank in his/her
class in. school? L e D e _ e ' '
'a;.,' among the best . .
‘ b. above average ' T .
S & aVerage o ' . o 3 AR o
"d. < belaw average L o R . ' :
e.; among the poorest " ,: o L
3. . What kind of grades db, you think' your CHILD would say he/§he is .
capable of getting i4 general" NI i s o i _ B
o - . . - : S R I .
- mostly' Als s . - o .
b. mostly B's' ;
. . c. ‘mostly C's’ . . E SR .
Cody .mostly D's L. ' . s B .
e‘: ~- ',g.‘? .most:lyE s e i ,- . o D R : L
“4. How far do- you th:tnk your CHILD expects to go. 1n school? e D ) e
“a., expects to quit as-soon” as possible R o ’ ST § _




. \ %% S - , . .
| e <
. - " 6 What grade do you think your: CHILD would say he/she is capable of
G- getting in Readlng? . .
i . N o o
- . . b.- 'B'B PR e . s . . - ,ﬁ\‘a | . ) R e
c. C's E B R o
.1. ’ . ‘.' l-.\,- . : ' T ) N : o . - ' ' . ...‘. ,‘:‘f

\ L Most chi].dren have one teacher whom they call their "favorite" teachera. '

: P ... Does your child have one teacher whom he/she eeems to like best? DRSS “
S '.,.,f,::Ye’si: v N_b" S Don e know &ff."'? S el
. :‘.-‘"If So, what' is this teacher s name? L '5- L R / : [.. :
N Now an5wer the following questions ag” you think t:his ‘TEACHER would answer
; .them If your child dogs: not- ‘have.a favarite teachers, or if you don't :" oo
' ’ T know who ‘it isy simply’ answer the quest:lons in- terms of your - reaction to L
any teacher he might Lke: ' R , . e
_‘L" . Circle the letter in front: of t:he statement which best answers each L
' guestion. . - ‘ o R NREE e e
- L, How do you think | this TEACHER. would rate your child 8 échool ability
- compared with other students of ‘the same age?
) a. among the best o '
P o b, above avetage : ST s
Jo- 07 €. avefage .t T L )
' - 'd. below average - e T e .
T e among the poorest e .'. . o o ', oLt e
2 What k:md of grades do you “thik. this TFACHER would say your child is T
‘ "-".]capable of gett:lmg in: general? e T R Ty L SO
'.\' : ‘  a. mostlyAs". A o » ‘
" b. - mostly B's .. . . s s L
o - e mestly-Clast ot T e T e PO
oo Tede mestly DYs tT. R T b 0 T T
. . P 'e.gmc}st}y E's .7 - U '
o O3 How far do you think this TEACHER expects your child to. go in school’ et

. _' : . a. she:’expect:s my Chlld to quit ‘as. soon ‘as pcvssible Bl R
I .b. . she expects my. child 'to go .to high’ school .for.awhile = .1 - o
R o7 el yshe expectsamy child to graduate from: high. school:’ T e e
g - —— “-..d. .she ‘expect:s my. child' to go to'tra#de school’ R R A ST
o . e: ' she expects my .child to.go to college’ for awhile - ‘ ' DU

S L e ehe expecfs my child “to.graduate from coltege ' e
s ., ¢ 'g. :.~ghe expects ny child to do graduate work beyond college L e

R ' t
. "
. - . -
pe . . - . . :
. RN . .
A - . -
5 - ! . o S
% N e ,
. y
O . " . v . = LY -
Y N R o - . s
- - . 5 lls
e - - v
1 ‘. .
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LR P 4. In general do
PR . , Ywell as he/she 1s capable of doing"

v ',' . . N . ‘v ' ‘; ~ -

: . T o a.
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yes, definitely S
yes, probahly ,
not sure either way.

probably not . .. oL,
definitely not HRNN

¥ T \ .-
. IR -
- , R A B .
. * ’.
i s - :
2, ot PR -0
- : - N .
) LI v . K “

125

vou th:f.nk the TEA.CHER would- say your Chlld is doing as

sl
T
o

o 23

ki 12 T

;,

otk




S :
. . . . "‘ .l ¢
. a7 ' ' )
. “
- ) e ‘ . ’ .
X @ - L ’ " .
' . ’ . w . ) .‘ ~ '
. . . . B ‘u -— g ’ g -
. » ’ oo S ! . ‘.
' . ) .- N APHPENDIX ¥ .
. 5 ' * b ,
. . Gt v e
.~ 't ' . MICHIGAN STATE"TEACHER QUESTIONNAIRE

»,




o ‘ 127
TEACHER QUESTIONNAIRE .

BUREAU OF EDYCATIONAL RESEARCH. MICHIGAN STATE UN"IVERSITY

{NTRODUCTION: . S ‘. L -

We have developed several questions to detérmine some of the
attitudes of teachers toward their students. ' The information you provide
on each student will be’ ver9 helpful to this study.. The .answers you give
will not be s'hown to the principal or any other.person except the )
researcher conduc”ting the study. Please answer all queétions and without
reference to any documents or composite files. Your help in this study 0

* t

is greatly appmciated. o : T S s ’
. >‘( ' » e r ' | [ “ . ' > |
. PLEASE FILL IN THE FOLLOWING INFORMATION ~ . v . ‘ .
Name: Mrs. _ ' ' ) ) ) - G L L
B s (Last name) (First name) = ,
 Nathe of the Student: : N o
N H ' (Last name) + (First name) ’
i < . . .ot ;
Sex of the Student: "M ___ F L B : -

—_— ——
'

Circle the letter in front of the statement which best answers. each 0 ¢
statement.

‘ . A .
——————'——-—-— - T . - vy
/ . . . .

1. How do you rate this child in school ability, compared with his/hgr

close friends? . : . . -
a. the best . .
b. .above average “ ' . . . o
_¢. averagé,. Co L ' . ' ) o o
d. - below avefage - T . ' . .
e. the poorest . = o . : oot

RS S

2. wa do you rate this child in school abil;lty compared with t‘.hose in

'his/her class at school’ | N ' ' % L
' . ‘oo o . e ‘ . - i . Py .
a. _among the best.‘ .. ' P

b. ! above average . ' . -,
' g. ! average: -V’ M . ) o
. d. below average T ~ L
. e. * apong. the poorest - —_— ) S S

3. Fo}:get for a moment haw others grade ‘this child'g work. In your owm )
- npinicn how good .do you think his/her work " is? : : :

’ .t
0 : i
1

A.. ’ work is exCellent [ . e .
: BE. ., work is good Y . .
., - “ ' . : - N R
.. L oo X . .
1;:1 it )
4 . . ' ':
H e . , i é‘
' Yo ' . ' . )
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¢. work is average
d. work is below average
e. work is much below average

What kind of grades do you think this child is capable of getting?

a. mostly A's ‘ g
*b.. mostly B's A, .. ' , .
c. mostly C's . , : !
+ d.' mostly D's ' ;
e. mostly E's

How important is it to you that this child be hi}zh in his/her clasfé'
in grades? )

a. very important

b. 1mportant L
c. not particularly important ' g ' /
d. doesn't matter to me at all ' o '

How do you:.feel if this child doesn't do as well in school as %
know he/she can?

a. feel very badly

b. feel badly ) e
c. don't feel particularly badly

d. doesn't matter to me at all

How important is it to you to have this child do better than others
in school? ©
. very important ] !
important
not particularly important
. doesn.'t matter to me at all ' . -

Which statement best describes tl}is child?

AN T m

a. 'likes to get better grades than everyone else
b. 1ikes to get better grades than almost everycne else
" e.” likes to get about the same grades as everyone else . .
'd. doesn't care about any particular grades ) . L

. . { PYRREN .
In school work does this child try té do better than others?

a. all the time

b. most of the time . ' ]
c. occasionally . ‘ o . °
d. - nev'er - e

A

How important to you are good grades compated with other aspg,cts of
school?

a.  good grades ére‘the most imi)ortaht‘ thing in dchool

‘
i \
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b. good grades are among the important things in school
c. gome other things in school are mote important
d. good grades don't matter to me at all

Now ‘you will be asked to answer again some of the questions, but this
time about the gubject of Reading. <

Put_an "X" in the box under the headin& which best answerg the questlon.

B
‘ .

2,

-3,
> b

. READING ..

o much below below l *

READING

_How do you rate this child's ability in.Reading compared with his/her

close friends? /

the ' _below =~ . above .the

poorest average average " average - best . .

How ‘do you'rat:e this child's ability fn Reading c‘ompared'with those
in hig/her class at school? . ' '

among the . helow . Lo - above among the
poorest average ayerage _average best

wone [ 1 [ 1 [ [+ [T

Forget for a moment how others® grade this child's work. Ih your own

opinion how good do you think his/her work is in Reading?

average average average good - excellent

i

rasome | I e O e A |

What kind of grades do you think this child is capable of getting in
Reading?
mostly mostly ‘mos tly ., mostly mos t Ly
E's . D's “C's B's A's

Please answer the following questions ‘aé you think the CHILD would answer

them.

Circle the letter in front of thg statement chat best answers each
guestion. . .

_lv~

How do you think this CHILD would rate his/her school ability compared
with other students his/her age? : . -

.
.

‘o e o : : v o




a.
b'

among the best
above average
average

below average
among the poorest

- -
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" 2. Whete do you think, this CHILD would say he/she would rank in his/her
class in -school?

a.
b
CI

o - d.

e,

3. What kind qf grades do you think this CHILD would say’ he/she

-

', among the best

above average

‘average- . ,
below average ‘ ' Cen
_among the poorest

capable of getting. ih--general?

" . ' b...'

c.
d.
e.

4, Howzfar

a.
b.
c.

d.

4

g.

mostly'Aﬂs .

mostly B's s
mostly C's.

mostly D's

mostly E's -

>

do you think this CHILD expects to go in Bchool?

expects £ qui-t ag soon as possible
expects to go to high school for awhile
expects to graduate f;om,high school
expects to go(to‘trgde school -

expects to go-ko coglege for awhile
expects. to graduate’ from colléege
expects:to do graduate work beyond college

.

5. In general, would this CHILD say he/she is doing as well in school.as
he/sh¢ is capable of doing7

a.
b.
. Ca
d.
e.

6. What grade do you think the CHILD would say he/she is capable of

'definitely not

yes, definitely

yes, probably .
not sure either way ‘
probably not

getting in Reading’ . .
a. A's v’
b. " B's
c. C's
d. D's R ) : ‘
e. E's ' . o .
A S

PRy usowar=ay =
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Now answer the following questions as you think this child's parents
would answer them. e

Circle the letter in front of the statement which best smswers each
guestion.

1. How do you . think the PARENTS would rate the child's school ability
compared with other students of the same age?

-

RN - among the best -
b. above average
L e, average o
. oo . d.. below average
| o ﬂ e,‘.among the: poorest

‘ 2.- What kind of grades do, you think the PARENTS would say the child is
. .. capable of getting in general? . .
P L . ) . . °
: a. mostly A's '
b, mostly B'g

"c. mostly C'sl; , } n o=
d: mostly D's . _ ' '
e. mostly E's ~

3. How far do you think the PARENTS expect the child to 'go in school?

‘a.. they expect the child tb quit as soon as possible

b. they expect the child to go to high school for awhile

c. . they expect the child to.graduate from high school

d. they expect the child. to go to trade school '

e. they expect the child to go to collegée for .awhile

f._ ‘they expect the child to graduate from ¢ollege

g. they expect.the-child-to do graduate work beyond college

4, In general do you think the PARENTS would say the child is doing as
well as he/she is capable of doing’

L3
.

a. yes, definitely ' f
b. yes, probably
c. not sure either way

- d. 'probably not . .
e. definitely mot | . - ’ -
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TALK DELIVERED TO PARENTS AT ST. KEVEN'S SCHOOL, GOULDS

March 8, 1977
e 47 ' . . 1 am pleased to lend my support to this effort om the part of
Sister Colette and her snaff and Mr Smith to underscore the ‘important
. fole that parents have iz\the school successg of their children .

. In spite of all the etforts expended. by the school board -and the -
school on behalf of your child, we are under no illusion as ‘to the actual
,3r influence that we have on your child as compared with that of the'’ parents . ‘éo s

- .and the home. Ve “come .to that conclusion quite naturdlly but it is inter-. N
':;esting ta- note ‘that in all the educational research ithat has been done
throughout the world, the conclusions have been the same. - James Coleman o
. o <who is one of the most ‘respec ted educational researchers in the U.S. '
.completed a very intensive study some years ago and was able to conclude
that the school's potential in influencing the chlld is minimal when Ci
compared‘to the influence of the home. It-is true that his study was
done 4n the public schools of the U.S5. and we would like to think that
in our system here in Newfoundland we havé a closer rapport with the home
and also a deeper personal concern for each individual student, made.' g . .\'
possibfe both by - the relatlvely small enrolments and also by the church-
.affiliation of our achools. - Hénce, we would '1ike .to think thaf the. '
school's influenCe As- more than minimal even though it i3 far [from playing
a major role._, o P T o .
‘ Be' that as it may, we' do feel convinced that our work can be more
effective If there is a genuine. awarenese on’ the part of both EGEE?LQT' 0
x'school in their complementary roles in all. areds of school life even in
‘the academic areas which you, ‘as parents, may be inclined to feel “B _; e
" “being outside your competence , ) ) '
L;, . o o This :kind of cooperation has increased in importance in recent
o years. I recall ny own school experience which 1 suspect may be somewhat
. akin to youra.
‘1. Brought to school by my sister. )
"2. “Parents.never. visited the school or talked to the teacher.

3. Never questioned-the decisions or action of the teacher.

i
- - . ' . .. o 2 o .
* . . . . L] 4
- . . N . . . . . .o
. . . - - R -
.
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But we uere living in a different atmosphete where the four“great
sources of influénce worked together--home, school, church and community
Such is not the case today Explain. : " >

The most powerful factor in your child's progress is not native

intellectual ability but motivation. The: vast najorlty of our students

‘have the ability to succeed in school if they havé the proper motivation.

: First of al% ‘a parent must accept and love thé child for what .

he is-—not for what they would like him to be. Too often parents direct

their love and congerr to the child as they want him to. be-*not to the
child as he is. You might never say this .to your child-—you.may never
even admit it to yourself But ‘the child can- sense your disappointment
eVen if it is not expressed Even‘the smallest child can sense this tone
of approval or disaopointment. ' ' S
(Particularly 1udicrous in dealing with young people )
A child needs a periodic pat on the back--just as we all do.

% . .
Every report card should .contain something that can justify a word.of
« - r N

encouragement. )
1’ m not suggesting that you should ignore ‘the failure ‘of .your

child but failure is rarely turned into success by overt disapproval,- It

'is more likely to result from en%furagement but encouragement works only

if the child realizes that his or hér relationship with the parent does

not depend on his schobl success, . - ’ . ¥

[

A child should never be put. under undue pressute to improve. 1f

" he is failing, undue pressure is not going to make him pass; if he is

merely passing, undue pressure is not going to make him bécome an honour

.student' if he is. an honour studé&%, undue pressure is not going to make

.him come first.

‘And remember, also, that we put unreasonable pressure_on a child
sometimes by overesphasizing the fact that he should be doing his best.h
I've often made the statement which has sometimes shocked my audience
that a child has a perfect right not to do his best.. We don't expect
that of ourselves. We don't always do our bect. There are occasions
when conditions. demand of ,US our ultimate effort but on most qgcasions we
settle for somewhat less. (Use my own efforts on this paper, e. g ).

lNever compare any child with§somebody else in the family. Each -~

4
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one is an individual and must be treated alike. Because one of your
older children achieved great success in school is no reason why other
members ofdthe famil& have to measure up to that performance. Each child
competes agalnst his own potential and not that of somebody else. If he
fails, it is not because he is not as successful as someone else but
because he didn't measure up to his own potential .

) The subjeéct that ia now a matter of congcern to you and the

‘teachers in. this ptesent project 1is, without a doubt, the most important

‘ subject academically in the eurrieulum. If he leaves school with' an
interest in reading, he's educated. However, I think that in' the teaching
of readlng, all of us ‘and T include the teachers, place too much emphasis
on teaching a child how to read and too’ little emphasis on motivating the
child to read. 1If a person doesn't read at all, ‘then it.serves little
purpose if he knows how to read. - .

The home can help in this regard particularly in the pre;school
children. If a child comes to school without any contact with books,
he's not going to be terribly excited when a book is placed in his'hands
for the first time. It means nothing to him as he quickly learns that
there 1s.a frequently unpleasant penalty attached ta reading in school
He has to study phonics which is usually not a particularly exciting
subject. He has to answer questions on what he reads’ every time he '
finishes a lesson. v ‘

One . of the best ways of preparing your child for reading ‘is to

make books a part of his toys as’ soon as he 1s old enough to handle a

book; even if he holds the book upside down. Likewise every effort should

.~be made to read to the child just as soon as he is old enough to keep his
attention, If only for a short time If_\\child learns to listen to
stories, he'1l]l have an unconscious but never the less real motivation tb
read because he realizes that_knowing how to read will unlock all the
wonderful stories that have been read to him. ° v . B

1 realizé that esteblishing such a practice in your- home can
become quite a burdéen to you as it was to my brother'but you.may have
_several helpers in your house. Older brothers and sisters should he
encouraged to read stories to the younger pre—school children.- Such a

practice would be beneficial both to the reader and the young. child - The

i o !

) ) . ‘ ) . .
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e‘ffect of this practice csn have an amazing influence for the pre~school
child and when he does come to school he will be pre-disposed to reading
and this pre—disposition will be asg useful for suyccess i.n reading as his
native ability. ‘ ]

. One final point: Never underestimate your i:hild"s ability.

’ Expsct a IZ ‘of him and he may deliver more than you expect.. The same

thing is tkue of the t_eac_her. If you or the teacher expect little from

‘the chiid; then he'll probably not disappoiut you. Thaf. ] the reason I

don t agree with homogeneous groupings of students in -a grade. T realizsf

that ‘there. are special aituat:t’ons that warrant such a division 'at times

and pgrticularly for short termr assistance butone undesirable reSult of 4 vE

ssgregating children on abi'lity is to give the impression to those in
the lowest stream that aot too much is expected’ of them 1f you don't

expect too -much of them, they definitely won't deliver.
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«Dear Parentd o

‘April 14, 1977

- Co ] N A.\‘.‘\

First, 1et me take this opportunity to- thank all you parents’

- for- consenﬁing to. .take part in° this ‘program - -to helg yout :children
- 'become better students and for giving me the' Opportunity of: working
* with. students, parents, and' teacheks ‘on’ a program that T truly
"ffbelieve,yill be' of benefit not only. to.your children but also to
other: students in ‘the schools throughout the province. T thank you.

for the time and effort you and. the teachers ‘ate devoting to. making

- the program a worthwhile one and .for giving this program every

possibii}ty of succeeding.

.,"

* We have now: successfully completed the first segment of . thisi e

four-month program and are now finalizing planms to begin the second .

segment. On March 8, I asked you to attend -a general meeting of a11'-%

~parents at which time Brother. Brenndn atténded and gave: us a very.

inspiring talk on some of the things. that we as parents ‘can-do. at .
home to help our children. On Wednesday’ evening, April 20 ‘at 7'30

we are planning to hold a second general meeting. At this meeting I

» have asked Dr.” Ethel Janes of Memorial’ University to- come and give a
- ghort talk to.us. After.this I hope to show a short ten’ minute film
“entitled "Reading 18 the: Family." .If you could come to the- same-
" room’ at St..Kevin's on April 20 at; 7:30 for. this short’ half-hour™

meeting I would greatly appréciate it. That 'same week I shall be -

‘ If you have ny problemé with transportation to the meeting

‘perhaps you could. drop a: note to the teacher and I will make
‘arrangements. Hoping ‘to see you at the meeting,

. .
.

’ ":." _ 'Yours- truly,v. L
.. .- - 7 ¢ Hubert G. Smith
- L. . R . '» . -~ L. . ~4.'$'"" .
A P i Ty
N . a . ;‘ T,
\ / U
IR N : SO
) 2 \ - .

’contacting you about individual'meetings with the teacher as well.' .
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» ° : . . '\% ‘ ‘ . May 9, 1977
° ¢
. ‘
‘e : . - < ~
- . Dear Parents: T )
o s ALY
We are now into the final part of a program that we
- ° started back in March. I .think we have made'great. improvements .
S ' o "and T am syre that you notice ‘these changes in your;child, It
Ll . T : could not have been possible but for your cooperation in coming
s = '+, to the geperal meetings and taking part in the individual con-

ferences with the teacher and for this I thank you.

On Monday, May 16.at 7:30 we are going to hold-a final’
general meeting of all parents-in the library at St. Kevim's
T ® SFhool. Since thig" is the last general meeting, it is a very
) - important one and I cannot tell you how important it is forxr'you
' = to come to this short one hour meet,ing.
i
. I have invited Dr. Amarjit Singh .from Memorial University
to come:to this meeting and talk to us about encouraging and
S o . motivating our ‘children. in their school work and indeedwin all.
. e _the things they do. -

1S

If you have any problem getting to and from this very’
. 1mportant neeting perhaps you coyld drop a note to myself or
the teacher with your name and ‘&ne‘ number and I -will see to it

6 - I thgt transportation is arranged.
j ' . -, Hoping that you will take the timé to come out ‘for this
PR s 0 + final and. most importanE general meeting on Monday, May 16 at
. ‘ 7 30 . .
. 5
a ~ Yours truly, .
', g _ - .
°Q - , . . .. . )
© - E . . ) ‘ .
v ' e Hubert G. Smith ' .

t
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1. Reading and self-concept,
2. Children's ability is not fixed but can be improved.
3. Linkage~between reading -and self-concept will ‘be elaborated.
4. Discussion on:
a) intelligence tests

~

b) .aspiration lewvels

'expect:_ai:ions cof significant other people )

Note: Treat read'ing as achievement or success = grade or learning to

dance or sing or becoming a good son or daughter, fathér or mother. '

People do different thiixgs (role) and someone teaches them (other

significant people).

Self “concept:
‘ What a person thinks about'him/her self.

- Am I good in reading? -
- Am I capable of improving my reading?’

~

- Do I want to impreve my reading? -

- Is reading important for me? - .

Do I realize that reading is a basic skill for getting most '
. Jobs in today's soclety? U

‘.

An impbrtant point here is what a person thinks about him/her self
depends upon ‘what others think.abo,ut him/her. This.is why other people,
like yourself i.e., parents and teachers, are important.

If you talk with your children and let them know your feelings
(expectations) for them, i.e., if you let them know you think they can . -,
improve reading, that they are capable of: leaming reading, that reading
is a basic skill that everyone has to ‘learn to operate effectively in
today's world, then this positive thinki g wil,l change your .thildren's -
think:‘.ng and thereby they are more like y to do well in reading. - . :

Here talking with children woulZn .t do-it. The children must .
believe you, trust you, and feel convinced- then they decide to try hard, f' |
to work at reading (internalizatiom). Try again and aga:l.n. If they.
donh't/learn at’ first, try, keep trying, second, third, fourth, or fifth
time. If they really want to ‘and if their parents, teachets and frieads

T

s
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really want them to be good in reading, they will' eventually end 4p a

good reader. 3
There 1s a kdnd of pressure on the children which is not all bad.

This pressure is felt in all other jobs such as catching fish, learning

to t:lfrow a net in the water, learning to fix a boat, etc. qu have to

do it \over and over and believe you can do it,

. There are eome ptoblems here. What happens is that other people,

1.e., parents and teachera, may say, do not push children too hard. They

will learn according to their ability and. intelligence.

T

>

~ We thdnk’ 1ntelligence ‘and- ability 1§ fixed or limit:ed, and that
some¢ people have it and others don't. This does not seem to be the case,
Given ﬁhe-oppoxtuqity, attention, 'time, love, confidence, faith~—childred’
can become more intelligent.’

Intelligence tests have a lot of loop holes. They are biased

and not dependable., Therefore,. we should not pay too much attention to . - Lo

oF .
the 1Q score. These scores can be increased. The point is that IQ scores
-have very little to do with what a person thinks he/she can do. When a
. ' W -
person thinks that he can dp something, and there are fair opportunities,

a person will get things done. . .

People like parents and teachers can encourage and help children
to think positively. . When children ‘think positively they can improve

‘ their reading skills, which is a basic skill they must learn for their

own good and for the good of society.

»
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TESTING SCHEDULE FOR ADMINISTRATION OF TEST
' .
IN PRETEST AND POSTTEST CONDLTIONS
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TESTING . ‘SCHEDULE- PRETEST CONDITION ’ .

P

<}

AR

ADMINISTRATION

.“

. TIME . ﬁT?ST i o ,TIMEl |
. D . i‘
Morning STANFORD ACHIEVEMENT ) )
9:05 to 10:20 TEST , ’ .
Vocabulary . 20 minutes
Reading Part A 20 minutes
10:40 to 12:00 Reading Part B 25 minutes
: Word Study Skills . 25 minutes
IAftemoon : . g
1:00 to 1:45 Spelling 25 minutes
Morning _ PIERS-HARRIS CHILDREN'S
9:05 to 9:35 SELF-CONCEPT SCALE 20 minutes
, ) h
% _ ! {‘é;




TESTING SCHEDULE POSTTEST CONDITION
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\ °
_ o - ' ' AI')Ij‘IIINIS',I‘.RA‘_TION'.; .
y TIME , ~ TEST I,
. - . ’ "l
Morming . . -,  STANFORD ACHIEVEMENT
9:05 to 10:20 - " TEST i :
. : ' Vocabulary 20 minutes
Reading Part A 20 minutes .
10:40 €3 12:00 ° Reading Part B 25 minutes
Word- Study Skills 25 minutes
s 3 . ”
Afternoon
1:00 to 3:00 - Spelling 25 minutes’
- PIERS-HARRIS CHILDREN'S ‘
. SELF-CONCEPT SCALE B 20 minutes

- DO
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APPENDIX J

: S s
J ORIGINAL DATA FOR ALL STUDENTS: | . O

PRETEST SCORES FOR EXPERIMENTAL GROUP | °
POSTIEST SCORES FOR EXPERIMENTAL GROUP -
_PRETEST SCORES FOR CONTROL GROUP _—
POSITEST SCORES FOR CONTROL GROUP -
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POSTTEST SCOKEY (R EXPERIHLNTAL GROUP !
. ]
' Barent Teacher Tescher
- Parent Parent Perceptlon teacher  Perceprion Perdeption
Perception Pecception £ liow Percept ton  of Huw of How
Plers- Parest . of child’s of WHow Témchets Teacher of Child'a thile Parentn
Reading Word Hargis Academde Perebption  Achleve- Child Kater  Rate . Perception Achfeve- Would Rate  Rate
Word  Comipre~ $tudy Self- /'Selfw  of Child"s “maent In _ His Owm  Child's of Child's weat tn NIy thm  Chlld's

Voeabulary Remdlng hemsfon $kills  SpeliingConcept Concepr  Ablllty Reading AbiLity Ablfity  Abtliey  Kending * Abiitty AbLiity
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PRETEST SCORES IN‘?ONTROL GROUP

Word Reading Word Study - «Piers~Harris Acadenic
Vocabulary Reading Comprehension Skills Spelling . Self-Concept Self-Concept
Pupil (Test 1) (Test 2) (Test 3) (Test 4) (Test 5) -(Test 6) (Test 7)
1 .30 38 - 40 59 30 57 . 13
2 31 39 36 58 i 36 58 15
3 29 : 39 . 37 52 40 ~ 45 | 5
4 27 42 - 36 50 41 30 ¢ 6
5 18 41 35 61 - 40 . - 68 15
6 23 41 33 - 54 41 = , 69 16
7 23 35 36 ) 62 36 63 15
8 20 37 25 . 43 34 62 S
9 26 41 40 51 37 52 13
10 30 43 T 43 : 41 38 T 48 8
11 27 31 40 58 36 - - 73 . 17
12 ’ 23 347 45 51 37 58 12
13 30 38 46 - 45 30 ) 54 . 12
4 © 20 38 27 . $6 38 i Co54 14
15 24 .35 38 _ 42 36 : 52 . 12
16 .26 30- : 36 44 34 © 59 13
17 - 27 29 36 45 : 31 22 . 1
18 S 240 28 . 21 53 33 . 61 13
19 19 . 30 26 48 34 o 51 14
20 21 : 32 : 27 37 ’ 34 B - Y A ’ 15
21 25 - 23 © 29 . 36 - 24 © 65 B 14
22 30 .21 : 12 34 .27 54 9
23 17 28 ., T 17 26 20 L, 41 .10
24 .21 - 33 38 . 40 38 . &5 15

25 27 - % 29 - 29 36 - 29 o 64 - 14
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,‘ e ¢ ¥ POSTTEST SCORES 1IN CONTROL- GROUP
X * . "Word . . Readtng . Word Study Piers—Harris - Academic
S T o Vocabulary Readding _ Comprehension Skills Spelling Self-Concept -Self=Concept *
o0 . Pupil | (Test 1) (Test 2) (Test 3) (Test 4) (Test 5) . (Test. 6). . - -(Test 7)
R 28 42 . .41 T —sg—- 40 61 . 12
e 2 31 - 40 . 41 55 - . 42 ~60. : 14
o3 27 , 42 46- ' 59 41 . 46 . 5
Y A 29 44 45 49 40 : 57 14
3 5 28 43 41 ‘ 61 41 N : 15
S o8 23 - 40 _ 42 - 57 41 ' - 50 .- 8
N | - 25 7 41 : 42, S84 39 . 71 15 -
L. -8 20 27 37 : 37 34 - 65 A 13
: 9 - 25 40 TR T 40 . 38 ' .57 o 13
10 .26 39 4L - 46 . 37 Y 7
‘ -1 $25 - 41 40 50 ‘ 36 - 72 16
R ©- .27 . - 43 - 42 51 8 - 15 & 17
13 32 YY) 47 - 52 38 - 62 13
S ‘14 19 35" 40 - 55 39 - 57 15 -
S - 15 26 42 .38 T 40 40 - 65 A 16
R {1 25 - 40 - e 38 , 49 36 - 55 . 14
R 24 33 ‘ 8 . - .36 40 e, 21 5
Lo b 18 ] 27 . - 25 - 45 36 - 49 - 1
P £ YA T30 . . 34 , 51 36 . 46 . 15
_— 2.... 220 . *ﬁ’ 30 43 37 A 17
P e 2L 22 T 32 . 27 , 34 . ° -33 - S : 17
S22 28 21 oo 8 39 30 . 55 , 7
B - B 720 13 28 25 o+ 567 - 15
Lo 24 220 e 3 .- 35 T . 56 . 38 .- ' 59 16
C ool v2s ) L 300 - 38 . 35 © 40 3 . . . 66 . ‘ 15
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