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Abstract

This study considers how the illustrator’s use of the artistic elements of design in
picture book illustrations helps adolescents to portray a character’s thoughts, emotions,
and attitudes in dramatic role-play. The picture book, with its new diversity of subjects
and genres, has now widened its audience to include adolescents. The study of the
illustrator’s use of the artistic elements of design in embellishing the narrative of the story
allows students to gain a greater understanding of the aesthetic value of picture books.
This understanding and interpretation of the illustrator’s choices of artistic elements of
design may help students to increase their visual literacy. The researcher chose a
qualitative research design for descriptive evidence of whether artistic elements of design
could help in portrayal of character. From a high school population of 75 ranging in age

from 15 1018 years, the participants were 18 students, 10 females and 8 males. Data were

collected on students” parti in group di: i 1l dramatic role-
plays, and reflective journal writing. The researcher concludes that participants used the
illustrator’s artistic elements of design to portray a character in dramatic role-play. The
researcher recommends the use of the historical picture book in the secondary classroom

in the present and further research in the future.
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Chapter 1: Introduction

1.1 Background to the Study

During the last decade the picture book has become more popular with teachers as
an education resource for teaching adolescents. When used as a resource, the picture
book’s purpose may be considered two-fold: to convey a story through its text and to
convey a story through its illustrations. According to Stewig (1995), “The two elements
together form an artistic unit that is stronger than either of them would be alone™ (p. 9).
Educators can build on this dual strength, utilizing a resource that is both entertaining and
educational. And while teachers have long known the value of a good story, illustrations
can be a whole new tool in and of themselves. Schwarcz (1982) points out, “Evolving
styles in art, changing concepts in education, new artists’ materials, and diversified and
improved printing techniques on an unprecedented scale, other fields of mixed visual
media all have had a share in this development” (p. 1). As a result of this change, the
focus of the researcher in this field has shifted above and beyond the text to the art of
illustration and its contribution to a student’s literacy development.

Within an increasingly visual world, teachers have often found themselves

to find new and i ive ways to teach their curriculum. Consadine (1987)

says, “[Adolescents] live in a highly complex visual world and are bombarded with visual
stimuli more intensely than most preceding generations” (p. 635). Picture books can be
used in this visual world to the teacher’s advantage. In particular, using illustrations

allows students to gain a deeper understanding into the thoughts, emotions, and attitudes



of the characters, a deeper understanding than might be gained from just the text. These
illustrations “rely on various artistic elements of design to communicate with their
audience ... when antwork is done well, the reader can enjoy the aesthetics of the
illustrations and appreciate the emotions conveyed throughout the manipulation of artistic
elements” (Temple, Martinez, Yokota, & Naylor, 1998, p. 182).

The picture book, which combines text and illustration, presents an opportunity
far students to become more visually aware of the world in which they live. Students
have a unique opportunity to develop visual literacy because they are able to revisit visual
images in books in order to explore, reflect, and critique these images (Anderson,
Kaufmann, & Short, 1998). The illustrations in picture books allow students a greater
understanding of characters’ emotions and motivations through the actions and
expressions illustrated (Winters & Schmidt, 2001). The unique and subtle details in

in the isti historical picture books published today,

allow students to become more aware of a character’s choices and actions in the story. In
addition, the illustrations may allow the students to better appreciate the historical time
period of the character’s life through the illustrator’s presentation of the setting (Bat-Ami,
1993). Teachers often seek new and innovative teaching methodologies so that students

may experience the curriculum in a new, creative way. The use of educational drama as a

teaching enables students to explore the artwork in i ions through
role-play activities. Students also deepen their understanding of a character by writing
monologues in role as the character. (Barton & Booth, 1990; Bolton, 1986; Booth, 1998;

Wagner, 1998).



In addition, the P of character in i ion as well as the student’s

response to an illustration may be enhanced through the use of a role-play activity
(Manson, 1989). When using this technique, students have the opportunity to explore
human problems and past events as ways to develop voices for these characters. Wagner
(1998) supports role-play as a successful teaching technique of educational drama that
can help a student acquire a better understanding of the character in role-play through

the character’s

Picture book illustrations not only foster visual literacy but also promote the
development of students’ oral and written expressions. Booth (1998) states, “While
drama is an active ‘medium’ reflecting on what happened presents a powerful way for
[adolescents] to make meaning by examining and understanding their thoughts and
perceptions” (p. 73). The illustrations in picture books offer a platform for this cognitive
development to take place. Wagner (1998) maintains that, using educational drama,
students develop their oral language skills through techniques such as role-play: “Drama

allows students to balance the i i ive and i ional modes of

language™ (p. 35). Through the study of the historical picture book illustration and the
further development of the character by the students’ imagination, creativity, and
monologues, students are able to feel empathy for a particular character. This empathy
allows them to create an authentic character voice in the monologue, hence liberating the
character created.

The newly developed foundation which created the Atlantic Canada Arts

Education Curriculum states, “Learning in the arts contributes to an empathetic world



view and an iation and ing of the i ip among peoples and their

environments™ (Atlantic Provinces Education Foundation, 2000, p. 1). Itis the goal of the
framework of this curriculum that teachers attempt to connect the dramatic arts
curriculum with other subject areas.

The Atlantic Provinces Education Foundation promotes the picture book as a
resource in teaching historical events and suggests that using dramatic role-play is one
teaching method that addresses the cross-curricular approach to teaching. In addition, the
use of educational drama as an approach to teaching history enables students to explore a
picture book character’s historical life and actions during the particular period under
study. This gives the student the opportunity to understand the historical time period in

which the character lived and the choices and challenges that the character faced.

1.2 Purpose of the Swdy

The purpose of this study was to use the historical picture book as a resource to
help adolescents gain a better perspective on the historical characters depicted in the
illustrations through the illustrator’s use of the artistic elements of design. The research
question for this qualitative study asked how the illustrations in historical picture books
helped secondary students portray the character’s thoughts, emotions, and attitudes in

dramatic role-play.



1.3 Significance of Study

Previous research in the use of the picture book establishes the importance of
picture books in the educational lives of students. Huck, Hepler, Hickman, and Kiefer
(2001) point out in particular that historical picture books can

‘give a sense of participation in the past and iation for their

historical heritage. It should enable [adolescents] to see today's way of life is a

result of what people did in the past and the present will influence the way people

will live in the future” (p. 469).
Other research on the picture book is in the form of artist or illustrator studies. Such
researchers as Cianciolo (1997), Kiefer (1995), Lacy (1986), and Stewig (1995) discuss
the importance of the type of media and artistic techniques used by the illustrators. The
study of the illustrator’s artistic elements of design encourages adolescents to gain a
deeper understanding of why illustrators may use the elements of line, color, shape, and
texture in a certain way 10 help extend the narrative of the text in the illustrated picture
book. (Winters & Schmidt, 2001). Further study in a classroom gives the students the
opportunity to address the character’s thoughts, emotions, and attitudes in the illustration
under study, whether through a writing activity or a role-play activity in a dramatic arts
classroom. In addition, as teachers find more innovative methods of delivering
curriculum through the use of illustration, students’ visual literacy may be increased.
Studies by Anderson, Kaufmann, and Short (1998), Evans (1998), Kiefer, (1995),
illustrate the importance that the picture book plays in increasing an adolescent’s visual

literacy.



According to Bolton (1984), Heathcote (1978), McCaslin (2000), and Wagner
(1998), the use of educational drama in the curriculum allows students to gain greater
awareness of the world in which they live. In particular, the use of role-play allows
students to live vicariously through a character’s experience during the drama (Courtney,
1995; Fines, 1984). The use of historical picture book illustration as a resource in
teaching historical time periods gives a student this opportunity. Using the role-play to
explore the art and design of illustrations in historical picture books creates a visual
context in which students can connect with events and emotions well beyond their own

experience.

1.4 Definitions of Key Terms

‘This section contains a brief description of specific terms used in the context of
this study:

Picture Book: a book that has both illustrations and text that allow a story to be
related to the reader through both forms of expression (Huck et al., 2001).

Historical Picture Book: a book that has both illustrations and text that relate a
historical event to the reader using both forms of expression (Huck et al., 2001).

Artistic Elements of Design: the elements of design such as line, color, texture,
and shape; the way the illustrator uses the elements to present the narrative of the text in
an illustration (Temple et al., 1998).

Line: a mark which continues from one place to another; it is used to define

shapes or create textures (Stewig, 1995, p. 36).



Color: pigments that are dry materials often extended in a wet base used by
artists; these pigments absorb, transmit, or reflect light in different ways so that a person
can see differently (Stewig, 1995, p. 41).

Shape: the space created by a combination of lines (Temple et al., 1998, p. 183).

Texture: the illusion of a tactile surface created in an illustration (Temple et al.,
1998, p. 184).

Narrative: the story the text relates through the author’s interpretation of the
events of the story and the illustrator’s interpretation of the text (Winters & Schmidt,
2001).

Educational Drama: drama where the aim is to create an experience so that
students can benefit in acquiring new knowledge or in building on previous knowledge
through a number of drama forms (Wagner, 1998).

Docudrama: a dramatic play that is based on a real historical event. The
presentation of events may be enhanced witha student’s imagination and creativity

(Booth, 1988).

A ion of a short ften written to relate a story, to show
the inner feelings of a character, or to describe a dramatic situation (Booth, 1988).

Dramatic role-play: the assuming of a role other than oneself in drama; may be in
the form of a monologue or improvisation where there is neither script, nor practised
action (Wagner, 1998).

Tableau: a picture or scene composed of silent frozen actors depicting a scene

from a historical picture book (Booth, 1988).



Visual literacy: the ability to read a picture as a narrative text, creating meaning
based on the artist’s portrayal of characters and setting (Anderson et al, 1998).

1.5 Limitations

This study was ic in nature and inthe o8

classroom. One of its limitations was the inability to generalize from the findings and
conclusions, as every dramatic arts classroom is unique. As a result, this uniqueness may
limit the scope to which this study may be applied.

Another limitation was the on the ’s

However, the researcher was cognizant of the fact that the observations may have shaped
the data. This may have influenced the findings because the researcher was the
participants’ Theatre Arts teacher in the school where the study took place. In addition, as
the principal researcher, it was difficult to record everything that happened in the
classroom. To reduce this limitation, three focus groups were observed for a total of six
weeks, and data were collected through a variety of methods which included checklists,

’s field notes, and iptions of audi of group di

researcher’s field notes of students’ monologues and role-play activities; and responses
given in students’ reflective writing journals.

Still another limitation was the presence of the researcher as a participant
observer. In some cases, the observer effect may have influenced the response of some

students. This influence of the teacher as observer had a two-edged effect. On one hand,



there was undoubtedly some observer effect; on the other hand, the principal researcher

was more keenly aware of the behavior expected from the students.

1.6 Summary

The use of the historical picture book as a learning resource in a drama classroom
allows students to gain a deeper understanding into the plight of the historical character in
the illustrations under study (Farris & Fuhler, 1994). Through a close analysis of the
artistic elements of design used by an illustrator to further extend the narmative of a
picture book illustration, students can draw upon an illustrator’s interpretations, using
these artistic elements to portray a character in a dramatic role-play. This in turn may
help students to empathize with the historical character’s plight.

This study’s research question was to explore how the use of historical picture
book illustrations assists secondary students to portray characters’ thoughts, emotions,
and attitudes through dramatic role-play. Three focus groups were observed for six

weeks, and data were collected through a number of methods. These methods included

’s field notes and iptions of audi of group di:

researcher’s field notes of students’ monologues and role-play activities; and responses
given in students’ reflective writing journals.

The recently formed Atlantic Provinces Education Foundation (2000) stresses the

of teachers in ing the teaching of curri in a more cross-
curricular fashion. Essentially, for this study, curriculum was combined from the History

1201 course and the Theatre Arts 2200 course. Using curriculum delivered from an arts



approach, students may gain confidence as they develop their awareness of the world
around them

This chapter gives an introduction to this qualitative study. It includes the
background of the study, purpose of the study, significance of the study, definition of
key terms, and limitations of the study. The second chapter will review the related
literature, which focuses on picture books particularly historical picture books, the role of
illustration, artistic elements of design, media and style of picture books, visual literacy,
educational drama and role-play, the historical picture book and the use of role-play.
Chapter 3 will outline the methodology applied in this qualitative study. Chapter 4 will
analyze the data on how the illustrations in historical picture books helped students to
portray a character’s thoughts, emotions and attitudes in dramatic role-play with the
characters from the historical time period under study. Chapter 5 will provide summary,

findings and conclusions, recommendations.



Chapter 2: Review of Selected Literature

For most of the 20th century, picture books were created to entertain or educate
young children. However, during the last decade of the century, picture books have

emerged which are iate for older audi i Many of

these picture books deal with historical content in a complex and emotional format.
Through the study of these historical picture books, students develop a richer
appreciation for the choices that individuals had to make in the past, when these figures
were faced with hardships and difficult decisions. According to Huck, Hepler, Hickman,
and Kiefer (2001), “Such books help [adolescents] to understand both the public events
that we usually label ‘history’ and the private struggles that have characterized the human
condition across the centuries™ (p. 462).

The use of illustrations in historical picture books as a teaching resource in the

offers learning ities in the drama curri in particular
they allow students to explore and interpret historical characters’ thoughts, emotions and
attitudes using the strong visual cues offered from the visual contents of the picture book.
Such analysis can influence how a student views the narration of the picture book.

The use of dramatic role-play as a method for exploration and interpretation may
help students to empathize more with the characters being studied in the picture book.
The use of relevant illustrations, containing evocative pictures of the characters, can
allow them to reach a better understanding of the historical time period under study.

(Booth, 1998; Wagner, 1998; Hume & Wells, 1998)
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This chapter reviews the literature related to the use of picture books as a resource
in the drama classroom and examines the picture book’s traditional audience which has
expanded and become more appealing to adolescents. The chapter also includes the
characteristics of historical picture books, explains the importance of the illustrator's
choice of the artistic elements of design in creating the narrative in illustrations of picture
books, the artist’s choice of media and style, visual literacy, educational drama and

dramatic role-play, and the use of dramatic role-play with the historical picture book.

2.1 Piciure Books

Originally, picture books were thought to be for younger children, but the
sophistication of today’s picture books challenges this notion. As picture books have
moved beyond fictional subjects to include the genres of historical fiction and
biographies, they have widened in their potential uses by teachers. According to (Huck et
al., 2001), “Picture books are for all ages and they can be about all subjects. They can
enlarge [adolescents’] lives, stretch their imaginations, increase their sensitivity and
enhance their living” (p. 219). As teachers find themselves competing with the increased

presence of in the form of television, and video games—it is

becoming more challenging to find ways of piquing students’ interest in literature and
historical events. The picture book fills this void with a dynamic and highly visual form.
Through the study of the illustrator’s use of the artistic elements of design in illustration,
students can learn even more about a historical character under study. This cognitive

development depends on the illustrator’s ability to communicate the messages in the



illustration accompanying the author’s message in the text. The reader has the

to absorb more i jon from the il i using the more subtle

aesthetic qualities through which these pictures are composed. According to Goforth
(1998), “Effective visual communication depends on the artist’s ability to combine
compatible artistic elements, media, style, and composition in a particular visual image™
(p. 258). Research by Kiefer (1995) indicates that an artist’s illustrations can expand a
student’s visual literacy. Students can be taught to read an illustration by searching for
the narrative that can exist in a picture through the illustrator’s presentation of character,
mood, and setting. This learned ability helps students to increase their visual literacy

through the analysis of the details the artist invokes in the illustration.

2.2 Historical Picture Books

Many new picture books which deal with historical events have emerged in the
past decade. According to Huck et al. (2001), “Picture books help [adolescents] to
experience the past—to enter into the conflicts, suffering, and joys and the despairing of
those who lived before us™ (p. 463). These books offer adolescents a unique journey as
they live vicariously through the lives of those who lived in the past.

As picture books have a tendency to look at specific events in detail, teachers
searching for less traditional ways to teach historical events have made the use of these
books more popular. Temple, Martinez, Yokota, and Naylor (1998) believe that “Helping
readers develop historical empathy is what the historical [picture book] does best by

emphasizing human motives and ordinary people™ (p. 310). Picture books such as Rose
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Blanche (Innocenti, 1985) and One More Border (Kaplan, 1996) allow the reader to gain
insight into the events of World War IL

Through the use of historical picture books, the teacher can generate class
discussions on a number of social issues. Strehle (1999) argues that picture books can
assist teachers in presenting differing perspectives 1o students: “In offering literature
embedded with social issues to students during thematic studies teachers can offer

opportunities for students to begin 1o see themselves as [adolescents] among the world's

" (p. 214). A are given the ity to see alternate points of

view of other cultures and past times. For this reason, the picture book is a great

for ping curri dealing with conflict issues.

There are many picture books to choose from in today’s selection of adolescent
literature. However, there are a number of important aspects the books must contain if
they are to be used as a part of any teaching curriculum. Huck et al (2001) outline
characteristics and questions that the teacher must apply to the books to see whether the
given book would be acceptable in the curriculum. The following are criteria which they
suggest teachers use when choosing a picture book for their curriculum:

* How appropriate is the content of the book for its intended age level?
o When and where does it take place? How has the artist portrayed this?

* Arethe well and ?

®  What is the quality of the language of the text?
® In what ways do the illustrations help create the meaning of the text?

e How are the pictures made an integral part of the text?
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® Do the illustrations extend the text in any way? Do they provide any clues to the
action of the story?

e Where the setting calls for it, are the illustrations authentic in detail?

©  What medium has the illustrator chosen to use? Is it appropriate for the mood of
the story?

e How has the illustrator used line, shape, and color 1o extend the meaning of the
story?

e How would you describe the styie of the illustrations? Is the style appropriate for

the story? (p. 193).

2.3 Role of lustration
The illustrator of picture books plays an important role in enlightening and
expanding upon the text the author has provided for a picture book. Cianciolo (1997)
discusses other important roles the illustrator plays besides just illuminating what is in the
text: ~The illustrations convey other meanings and impressions that the reader would not
have envisioned from the verbal information alone” (p. 3). The use of a number of art and
design elements allows students 1o capture subtle messages or other intended meanings
the illustrator and the author have discussed. Lukens (1999) agrees with this statement
and heightens the illustrator’s importance and role in the text of the picture book when
she writes, “The illustrator clarifies and amplifies text, extending it beyond the words or

reader’s imagination. ... Even in books for older children, where illustrations are not as
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frequent as in picture books, the visual images enhance the text” (p. 46). More important,
the use of these visual images in the text can give the reader more information.

‘The illustrator’s ability to extend the text depends on suitable use of the elements
of design, which provide the emotional sub-text to the books illustrations, thereby
complimenting and enhancing the messages delivered in the text.

The illustrator’s craft of extending the narrative of a picture book relies greatly on
the choice of media and elements an illustrator uses (Carlisle, 1992). As teachers, it is
important to determine whether the illustrator’s use of art design elements is effective.
Bishop and Hickman (1992) argue that when considering whether the pictures are

aesthetically pleasing or satisfying, it is advisable to consider how well the artist

has used the elements of his /her craft to produce the desired effect. Bright or dark
colors, heavy or light lines, round or angular shapes, opaque or transparent
media—all of these and more contribute to the mood, the tone, the overall

effectiveness of the visual art (p. 8).

The illustrations of a picture book help extend the narrative of a story. According to
Winters and Schmidt (2001), “The illustrations of a picture book extend the textual
narrative and carry much of the narrative meaning itself” (p. 22).

Because of the narrative nature of the illustrations, the artistic elements of design
act as a form of communication. In the case of the picture book, many of the illustrations
are action oriented. “The action may be frenetic or quiet, but still it is the action that the

reader can interpret—intriguing detail, elements that suggest interior thought and

, and details ing character ionships and plot d " (Winters &



Schmidt, 2001, p. 26). For example, the actions of a character in an illustration can
convey a number of meanings and messages, each enhancing the narrative of the picture
book. Judith Graham (1990) maintains that giving a full description of a character and
motive in the text would delay the action of the story. She claims, “Adding detail ..
through the illustration is a way to round these; difficult and extremely convincing
portraits can be given by talented artists, for example, how a character is feeling ata
particular moment in time” (p. 27).

[lustrators make use of the artistic design elements such as line, color, shape, and

texture to convey the narrative of the story.

2.3.1 Anistic elements of design. The elements of design an artist uses in
presenting the text of a picture book are line, color, shape, and texture. All of these
elements, used in an endless variety of combinations, help create the visual narrative of a
picture book.

The artistic elements used “can be compared to the vocabulary of verbal
narratives” (Goforth, 1998, p. 259). One element is the use of line: “A mark which
continues from one place to another; it is used to define shapes or to create textures™
(Stewig, 1995. p. 36). Lines may be thin, bold, straight, or angular; and the use of line by
the artist helps convey the mood and emotions that may be associated with the illustration
(Schwarcz, 1982). For example, a horizontal line usually suggests peace, serenity, and
stability; vertical lines imply aspirations and ideals; whereas, a diagonal line symbolizes

confusion and the motion of activity. The form of a line can be seen as
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showing emotions (Fong, 1996). Another example may be seen in the use of soft blurred
lines of chalk, which may express indecision or relaxation, whereas the use of precise
firm lines may suggest certainty or tensions in the emotions of the character. Thus the use
of line in an illustration can denote a number of meanings to the reader. According to
Winter and Schmidt (2001), “Harsh diagonals may suggest a kind of frenzy, where soft
blurred lines might suggest an easy, pacific state of mind” (p. 33).

The artistic element of color is described as “pigments that are dry materials often
extended in a wet base used by artists that absorb, transmit, or reflect light in different
ways so we can see differently” (Stewig, 1995, p. 41). Colors may be considered cold,
such as blue, green, and violet. These are colors often linked with the sea. Colors can also
be warm, such as red, orange, and yellow. These are colors of fire, and passion. Color is
associated with symbolism much of which may also be attributed to an individual s
cultural and religious background. Often the reader may use this symbolism as a source
of information in the illustrations. The illustrator’s choices influence the overall narrative
of the book (Agosto, 1999). In many cases the mood of the book may be created by the
choices of texture and color. In addition, the illustrator’s choice of media influences this
creation of mood. The interpretation of the mood in the illustration may assist the reader

into gaining a deeper ing of the character’s ional state at the time of

action. Goforth (1998) states, “Visual narratives portray emotions in overt or subtle ways;
for example, the intensity of colors frequently develops the mood™ (p. 269). Value is “a
range of hue from lightest to darkest with gradual transitions in between™ (Lacy, 1986, p.

223). Dark colors usually imply gloom, danger, mystery, threat, or emotional intensity.



19
Lighter values usually mean the opposite, implying light, birth, and tenderness. Often an
artist will use colors in terms of light and darkness to draw the viewer 1o the focal point
of the picture. In addition, the illustrator’s use of value or intensity of the light and
darkness of the utilized colors may aliow the illustrator to help establish the setting for
the reader, and the emotional turmoil that a character may be experiencing (Lukens,
1999).

Another artistic element of design is shape. “Shape is created when spaces are
contained by a combination of lines” (Temple et al., 1998, p.183). It may be established
by an outline of pencil or by color. Shapes symbolize various amounts of weight. The
darker the color, the heavier the reader may perceive the shape. Curved shapes are
associated with nature and freedom. Defined shapes are seen as man-made objects, and
usually appear rigid in form. The illustrator may also convey the narative of the story
through the use of shapes in the illustrations. The choice of objects and their placement in
an illustration can signal to the reader their importance in the narrative. “The illustrator
may play with the size of the objects on 2 page, or allow for some objects to be more
dominating than others, allowing for the reader to attribute varying degrees of importance
1o the objects in the illustration™ (Winters & Schmidt, 2001, p. 30).

Another artistic element an illustrator employs is texture defined as “the illusion
of a tactile surface created in an illustration™ (Temple et al., 1998, p.184). Difficult to
accomplish in an illustration, texture is unique in that it appeals to both the sense of sight
and touch. Students may associate the texture of a character’s dress with the emotions a

character is feeling in the illustration.



There are other influences the illustrator has on the presentation of the picture
book narrative. A character’s demeanor may be influenced by the choices of clothing the
illustrator makes. For example, character’s appearances may give a visual clue to the
historical setting of the picture book (Graham, 1990). In historical picture books. a
character’s style and color of clothing may allow the reader to gain a clearer perspective
on the background or the socio-economic status of the character. “Illustration may also
give more exact information, create mood and atmosphere through the depiction of a
setting, or make us care about a character because the pictured dress and countenance
reveal more of a person than does the text™ (Lukens, 1999, p. 48).

The point of view from which a story is told is important from the author's
perspective but may be shown through the illustrator’s perspective as well. In a picture
book where the narrative is told from the perspective of a child, the illustrator may use
the stance of the character or the character’s facial expressions to help the reader connect
with other intended messages of the author. Winters and Schmidt (2001) state, “In
making choices about point of view, the illustrator is making choices about the set of eves
through which the reader will look™ (p. 31). A character’s facial expressions and gestures
in an illustration may allow the reader to gain a better sense of the emotional state of a
character during that particular time of the narrative. Adolescents find the facial
expressions of an illustrated character to be very intriguing and will often draw
information from the narrative based on these expressions (Nodelman, 1997; Lukens,
1999). Perry Nodelman (1988) discusses how the narrative presented in a picture book

illustration shows how the illustrator has portrayed characters in their environments, and



this portrayal allows for the reader to gain a better understanding: “It is this assumption
that allows us to associate characters with their environments and to read the rooms and

furnishings depicted in picture books for information about their owners’ personalities

(p. 117). It is through this that an may better undt the

situations characters meet in the historical picture book.

2.3.2 Media and style of picture books. Media refers to the type of material,
(e.g.. oil, acrylic or water-color paints, pencil drawings), which is used to present the art
in a picture book. According to Stewig (1995), ~The choice of materials an artist uses
depends on how the text will be related to the reader” (p. 5).

Painting is used frequently in the illustration of picture books. The most popular is
watercolor, which allows illustrators to convey many emotions with the choice of color.
Watercolor painting is “solidly intense or watery and fluid looking, depending on the
amount of water used” (Temple et al., 1998, p. 184). Other painting media are gouache
and oil. Pencil drawings, charcoals, and pastels may allow for emotions to be conveyed
through the use of lines and shading (Temple et al., 1998). Collage, another art form,
refers to “various types of paper that are cut or torn and pieced together onto a
background to create a picture™ (Temple et al., p. 183). Other graphic techniques used for
the illustration of children’s picture books are woodcuts, modeling clay, and
scratchboard. In keeping with today s technology, many artists are using computer

graphics to embellish the narrative of the picture book.
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Often artists in creating illustrations for picture books will choose one medium
which is associated with them and is known as “the artist’s style or signature™ (Goforth,
1998: Kiefer, 1995). Perry Nodelman (1997) says an artist’s choice of style contributes to
the overall effect of the book:

It [style] is the effect of all of the aspects of a work considered together, the way

in which an illustration or text seems distinct or even unique. An artist’s style

develops from the choices he or she makes such as artist’s elements of design, and

medium. (p. 137)

The author’s choice of media can help create the mood of the illustration. The method the
artist uses in both the application technique and choice of media can influence the mood
of the illustration and may help the reader understand the narrative more clearly (Lukens,

1999; Nodelman, 1997: Kiefer, 1995; Temple etal., 1998).

2.4 Visual Literacy

Presently, the interest in increasing an adolescent’s literacy through the study of
the artistic elements of design used by the artist has become a more popular method of
delivery. The focus of the picture book has changed as it now serves two functions, one
being relating the story through text and the second through the art in the illustrations.
Studies by Giorgis et al., (1999) and Kiefer (1995) have pointed out that the artistic
elements of design used by an illustrator can help students increase their visual literacy.
Kiefer claims that the increase of visual literacy can be attributed to the increase in visual

stimuli that students are exposed to in today’s world. She states, “[a student’s] early



experience with pictures in the meaningful and supportive context of picture book
reading may be necessary to lay the foundation for visual literacy as a literary and
aesthetic understanding” (p. 9). The elements of artistic design an illustrator uses can
either embellish or clarify the storyline (Giorgis et al., 1999). The exploration of picture
books through the artistic elements of design—Iline, color, shape, texture—gives a student
the opportunity to study why these techniques may add to the visual narrative (Giorgis et
al., 1999). Learning to read pictures prepares students for the literacy of the future. Galda
(1993) asserts that, “[llustrations are not an extension of the text that simply reinforce the
meanings of the words, but are necessary for comprehension™ (p. 506).

As adolescents explore picture books, they can develop their visual literacy
because they can re-visit the images. Galda (1993) states, “As [adolescents] explore
illustrations and develop the ability to read images, they will attain deeper meanings from

and awareness of how visual images are used in their own meaning making” (p. 506).

2.5 Educational Drama and Dramatic Role-Play

The use of educational drama in a classroom allows students to explore the
curriculum through a number of ways. Wagner (1998) states that the goal of educational
drama is “to create an experience through which students may come to understand human
interactions, empathize with other people and internalize alternate points of view. It is
particularly effective in making a historical event come alive for students™ (p. 5). One
teaching nwﬂwdology that allows students to live vicariously through the life of another

and experience a historical event is dramatic role-play. In dramaiic role-play, the



character a student assumes may allow that person to experience the feelings and
emotions that the chosen character may be feeling. Wagner (1998) describes the use of
dramatic role-play in educational drama as a teaching methodology that gives students an
opportunity, “to explore the world in which a novel is set, to understand a historical
event, to experience conflicts between cultural groups, to see what other walks of life feel
like™ (p. 5). The use of dramatic role-play as a teaching technique in any classroom can
be quite beneficial for the student. Wagner (1998) suggests a number of ways that
dramatic role-play can have educational benefits:

® sclf-expression, particularly for students who also have trouble showing their

emotions in other situations;

® self-understanding, through talking about feelings of others;

e empathy and understanding of others; and

® behavior and interpersonal relations (p. 137).

Teachers who use this methodology of dramatic role-play can introduce students
to a variety of historical/conflictual issues. Through the exploration of these issues in
dramatic role-play, students may develop a number of cognitive skills. Studies by Bolton
(1979), Booth (1997), Browne (1999), Bruner (1986), Pellegrini and Galda (1993), and
Wagner (1998), have illustrated that a number of students’ oral and written skills develop
through the use of dramatic role-play in the regular classroom. Using historical picture
books as a resource for teaching dramatic role-play may also allow students to increase
their visual literacy as they explore the narrative embellished by the illustrator through a

number of artistic elements of design (Evans, 1998).
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The use of dramatic role-play may be supported by the philosophy of John Dewey
(1929), a strong advocate for the student-centered school that focuses on “learning
through doing ™ In his article “My Pedagogic Creed,” Dewey states, “Much of present
education fails because it neglects this fundamental principle of the school as a form of
community life” (p. 18). In keeping with Deweys views on education, role-play allows
exploration of both the community in which a student lives as well as the imagined
community that the student may visit.

Drama is a powerful method of teaching as its basis is “learning by doing.” The
art of drama calls upon the student to act as a participant and an audience member at the
same time (Wagner, 1998). It calls upon a student’s creativity and imagination, as well as

asks them to use their interpersonal and intrapersonal skills. These life-skills are most

crucial for As drama is a learning-pi iented subject, partici| usea
number of communication skills. Wagner (1998) asserts that the use of dramatic role-play

shows that “partici| are testing hy is, inviting and iencing the

art of logical argument. As the of various roles, they
not only see the world from other viewpoints and develop empathy but also enlarge their
understanding” (p. 9).

Through the art of dramatic role-play, adolescents prepare themselves for roles

they will encounter in life. Wilhelm (1998) says, “Dramatic “Play’ is a primary mode of

mind from childhood when we ize our imaginary and i
rehearse’ for future living into adulthood™ (p. 5). The use of dramatic role-play as a

teaching shows that “an involved in symbolic or dramatic play




is actively involved in the process of symbolization, objects may be used to represent
other things and then he/she may transform himself/herself into someone eise™ (Browne,
1999, p.104). In effect, a student may be able to transfer the knowledge of the
symbolization process, whereby imaginary or real objects represent other things in a
dramatic role-play, to the development of the understanding of letters or the meanings of
words (Bruner, 1961). Dramatic role-play may assist with an adolescent’s cognitive
development in the area of language. Studies by Pellegrini and Galda (1993) have
suggested that dramatic role-play can assist a student in the cognitive development of
reading and writing.

The art of dramatic role-play enables adolescents to explore different scenarios of

life through play, scenarios that may be very different from their own experiences. It is an

exploration based on process, whereby reach a deeper ing through
the process of discovery. According to Bruner (1986)
Play for the child, and for adult alike, is a way of using mind, or better vet, an
attitude toward the use of mind. It is a test-frame, a hot house for trying out ways
of combining thought, language and fantasy (p. 83).
In role-play, the art of “play™ allows students to explore other scenarios of life and to
build their self-confidence in confronting issues (Bruner, 1986).
Wagner (1998) says Jerome Bruner saw learning as taking three forms: enactive.
iconic, and symbolic. (Bruner, 1961). “Enactive representation is with the hand, iconic
with the eye, and symbolic with the brain. In enactive knowing we learn by doing, by

experiencing with our body. Iconic knowing is knowing through an image—either in the



mind, in drawing, or in gesture. Symbolic knowledge encompasses translation into
language™ (p. 21). Wagner submits that learning takes place in all three forms when a
person uses the drama method of role-play. Drama involves three kinds of represemation.
“Role players use their bodies, create images in their minds, and use language to
symbolize experience™ (p. 22).

In addition, students use gestures in dramatic role-play to create a character.
Gestures can take many forms and gesturing begins when children are voung. Wagner

states “Both Bruner (1983) and Vygotsky (1978) point to the role of gesture as the

beginning of i and sy izil " (p. 19). When students are
creating a character for a role-play, they will often create a gesture or signature
movement, which they associate with the character, before commencing a dialogue with
another character.

Dialogue is also a major part of role-play. It is a powerful means of instruction in
any classroom. Booth (1998) submits that educators must listen to all “talk™ in their
classrooms, as students are in-role and out-of-role at all times. For students to create a
character in a dramatic role-play, they must take into account all aspects of that
character’s life. This includes a character’s facial expressions, gestures, posture and
stance. All of the body language helps to create the character and to authenticate the
voice the student creates for the character. In dramatic role-play, all students’ actions as
the characters they portray are important. Booth (1988) says that in dramatic role-play,

“drama focuses the participants to consider the context of the statements and provides a

forum that allows i ion ... and ion” (p. 2).



2.6 Dramatic Role Play and the Historical Picture Book

For teachers, a challenge always presents itself in teaching adolescents historical
and social topics. Through dramatic role-play, challenges may be explored without any
real-life consequences for students (Wilhelm, 1998). One area where dramatic role-play
has been successfully used is in the area of history. As history textbooks usually deal only
with facts and figures (Hume & Wells, 1999), the use of dramatic role-play creates
opportunities for students to step into the emotional mindset of historical figures. The
exploration of historical picture books through dramatic role-play allows students to
empathize with the individuals being studied. In a study of the use of history in the drama
classroom, Hume and Wells were able to broaden their students’ perspectives on
historical events using dramatic role-play. As a result, students developed an appreciation
for what people’s lives were like during this time.

Hume and Wells (1999) argue that, in order to deepen understanding of a

historical event, a student must be able to see differing perspectives. They state, 1o grow

in historical i d equally in the of self that is necessary for

still need to that there are multiple

perspectives and these perspectives are affective, as well as intellectual. [Students] need
in other words to develop empathy™ (p. 72).

In dramatic role-play participants bear responsibility for all of their actions. The
educational drama form of role-play allows students to discover what it is like to live in
another world. The use of the historical picture book provides the visual narrative for this

exploration of dramatic role-play to take place. Hughes (1998) supports the use of picture
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books to teach history and says, “Both narrative and non-narrative picture books can help
bridge the gap between the here and now and the distant past. They can supply a wealth
of visual stimuli to support key concepts about time and place™ (p. 125).

Furthermore, Winston (2000) asserts that the benefit of exploring drama from a
historical perspective with dramatic role-play has the potential for growth in moral
reasoning: “As drama participants struggle to reconcile their own views of the world,
with those characters they are playing [the participants] grow in moral reasoning™
(p. 149). He furthers this line of thinking by stating, “Both empathetic understanding and
moral attitudes are affected positively, because they [students] are able to picture what
they otherwise might never see and find themselves examining their values and behavior™
(p. 149). The use of the picture book gives students a chance to examine these values and

behavior.

2.7 Summary

This chapter examined the related literature of the picture book and educational
drama. As stated, the picture book audience has expanded to include the world of
adolescents. With this expansion, the uses of the picture book have also expanded well
beyond the teaching of reading. The use of the picture book, together with role-play, has
become a valuable resource for the teaching of historical events in a drama classroom.

The artistic elements of design an illustrator uses have proved to be a significant
contributor to the narrative of a historical picture book. Research by Goforth (1998) and

Lukens (1999) indicates this to be the case. Furthermore, through the study of the
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illustrator’s use of artistic elements of design in the narrative, the reader can access more
information beyond that contained in the text, which can be used for character creation in

role-play. The of an aesthetic iation for the art in helps

students to develop their visual literacy (Anderson et al., 1998; Evans, 1998; Hughes

1998). Teaching educational drama and using dramatic role-play allow students the

to explore the historical depicted in a picture book. Through the
development of their visual literacy and through the understanding of the artistic elements
of design used by the illustrator, students come to understand and appreciate the voices of
the characters in the illustration under study. Students may also discover that these
characters’ voices may be more evocative than previously thought in their first
impressions of the illustration. Studies by Booth (1988), Wagner (1998), and Wilhelm
(1998) show the importance of dramatic role-play in deepening students’ empathy for the
characters being explored during the role-play. Through this development of empathy for
others in the historical time periods under study, students learn to reflect and explore the
actions and consequences of a character’s choices made during the dramatic role-play

(Booth, 1998). In addition, Hume and Wells (1999) discuss the extent to which a student

may increase empathy for others by pi If- and perspective on what
others’ lives were like during this historical time period.

The use of the historical picture book as a resource in the high school classroom
encourages students to explore historical events through a different method of delivery

from that which is commonly utilized in the curriculum.



The following chapter provides a detailed account of the research design and
methodology used for this qualitative study.



Chapter 3: Methodology
Since this study dealt with cighteen students’ emotional and physical responses to
picture book illustrations as well as their ability to dramatize events based on these

illustrations, it was necessary 1o use a methodology that offered the widest possible of

research designs. Thus, a qualitative design was i Qualitative research is

idered to be isti ding to Bogdan and Biklen (1998), “Qualitative
research has actual settings as the direct source of data, and the researcher is the key
instrument” (p. 4). This is true of this study as it took place in the researcher’s Theatre
Arts classroom, a natural environment for this study.

Focusing on the educational potential of using picture books in a drama classroom
allowed the researcher to examine how picture books assisted students in their
understanding of and empathy for historical characters. This study explored, through the
use of role-play, the way that historical picture books allow students to portray historical
characters’ thoughts, emotions, and attitudes using the strong visual cues offered from the
visual contents of the chosen picture book.

It was important to conduct the research in as naturalistic an environment as
possible, one that offered the students the best possibility of demonstrating the potential
benefits of using picture book illustrations as a resource in the drama classroom. To serve
this purpose, the researcher chose to conduct a case study. According to Sturman (1994)

Case study is a generic term for the investigation of an individual, a group, or a

While the

used in the i igation may be varied and

may include qualitative and the distinguishing feature of
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case study is the belief that human systems develop a characteristic of wholeness
or integrity and are not simply a loose collection of traits™ (p. 61).
As this research was mainly of a qualitative nature, the richness of the data collected

needed a research design that allowed for this rich description 10 be conveyed.

3.1 Population and Setting

3.1.1 Population. A total of 55 of the 75 high school students from three
sections of Theatre Arts 2200 expressed an interest in becoming a part of the study.
Although all 75 students participated in the docudrama unit used for this study, as the unit
was a part of the regular curriculum, only 18 students were randomly selected from the
55 students who expressed interest in being participants. The 18 high school students, 10
females and 8 males, ranged in age from 14 to 18 years. Their academic schooling ranged
from Grade 10 to Grade 12 (see Table 1). The criterion, which was used for the
participant selection process was that there be an expressed verbal intent to participate
and signed consent forms from both the student’s guardian and the student (see Appendix
A). The three classes were identified by the classroom assigned letter (A, B, C) and by
their student assigned number in each focus group (1-6). For example, S1-A indicated he
or she was the first student from Group A. These measures were taken to protect the
privacy of all students.

The names of students in the three sections of Theatre Arts 2200 were put on
three master lists that contained only the names of the students who had returned the

signed student/parent consent forms allowing participation in the study. A group of six
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