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-'Min d

This study consickrshow theillustrator's usc ofme anistic elements of design in

picture book illustrationshelps adolescents to portnaya character's thoughts. emonces.

and attitudes in dramatic role-play. The picture bock, ""ith its new diversity of subjects

and genres. hasnowwidened its audience to include adolescents. Thestudy of the

illustrator' s use of theanistic elements of design in embellishing the narrative of thestory

allows students to gain a greater understanding of the aestheticvalue of picture books.

This understanding and interpretation of'the illustrator's choices of artistic elements of

design may help students to increase their v-isual literacy. The researcher chose a

qualitative research design for descriptiveevidence of whetherartistic elements of design

could help in portrayal of character. Frcn- a high school population of75 ranging in age

from IS tolS years, thepaniClpants were 18 studenlS, 10females and 8 males. Data were

collected on students" participation in group discussions. monologues, dramatic role­

plays. and reflective journal ....Titing. The researcher concludesthat participants used the

illustrarors ani stic etememsof design to portray a character in dramatic role-play. The

researcher recommends theuse of the historical picture bookin thesecondary classroom

in the present and further research in the future .
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Chapter 1: IntroduC'tioD.

1.1 &dg'tHlnd 10lite Snuly

During the last decade thepicture book has becomemore popular with teachers as

an education resource for teaching adolescents. When usedasa resource, the picture

book's purpose may be considered two-fold: to conveya story through its text and to

conveya story through its illustrations. According to Stewig( 1995), "The two elements

together fonn an artistic unit that is stronger than eitherof them wouldbealone" (p. 9)

Educators can buildon this dual strength. utilizing a resourcethat is both entertaining and

educational. And while teachers have long knownthe value of a good story, illustrations

can bea whole newtool in and of themselves. Schwarcz( 1982) pointsout, "Evolving

styles in art, changing concepts in education. new artists ' materials, anddiversified and

improved printing techniques on an unprecedented scale, other fieldsof mixed visual

media all have hada share in this development" (p. I). As a result of this change, the

focusof the researcher in this field has shifted above and beyond the text to the an of

illustration and its contribution to a student's literacy development.

Withinan increasingly visual world, teachers have often foundthemselves

challengedto find new and innovative ways to teach theircurriculum. Consadine ( 1981)

says, "[Adolescents] live in a highly complex visual worldandare bombardedwith visual

stimuli more intensely than most preceding generations" (p. 635). Picture bookscan be

used in this visual world to the teacher's advantage. In particular, usingillustrations

allows students to gain a deeper understanding into thethoughts, emotions, and attitudes



of the characters . a deeper understanding than might begained from just thetext. These

illustrations "rely on various artistic elements ofdesign to communicaJe with their

audience .. . when artwork is done well, the reader can enjoythe aestheticsof the

illustrations and appreciate theemotions conveyed thro ughout the manipulation of artistic

elements" (Temple . Martinez. Yokota. & Naylor, 1998. p. 182).

The picture book, wtrich combines text and iJIustmion. presentsan opportun ity

fer students to become more visually awareof the world in which theylive. Students

have a unique opportunity to develop visual literacy becausethey are able to revisit visual

images in booksin order to explore. reflect, and critique these images (Anderson.

Kaufmann,&. Short, 1998). The illustrations in picturebooksallow students a greater

understanding of characters ' emotions and motivations through the actions and

expressions illustrated(Winters & Schmidt, 2001). The uniquc andsubtle details in

illustrations. particularly in the sophisticated historical picture books published today.

allow students to become more aware ora character' s choices and actions in the story. In

addition. the illustrations may allow the studentsto better appreciate the historical time

periodofthe character 's life through the illustrator 's prcscntationofthe setting (Bat-Ami.

1993). Teachersoften seek new and innovative teachin g methodologies so that students

may experience tte ccmculcm in a new.creative way. Theuse of educational dramaas a

teaching methodology enables students to explore the artwork in illustrations through

role-play activities . Students also deepentheir understanding of a character by writing

monologues in role as thecharacter . (Barton &. Booth, 1990; Bolton, 1986; Booth . 1998;

Wagner. 1998).



In addition. the development of character in illustration as well as the studem's

response to an illustrationmay beenhanced through the use of a role-playactivity

(Manson. 1989).When using this technique, students have the opportunityto explore

human problems and past events as ways to develop voices for these characters. Wagner

( 199 8) supports role-play as a successful teaching technique ofeducationaJ drama that

canhelp a student acquirea better understanding of thecharacter in role-playthrough

developing the character's personality.

Picture book illustrationsDOtonly foster visual literacy but also promote the

development of students' oral andwritten expressions. Booth ( 1998) states, MWhile

drama is an active ' medium' reflecting on what happened presentsa powerful way for

[adolescentsJto make meaning by examining and understanding their thoughtsand

perceptions" (p. 73). Theillustrations in picture books offer a pJatform for this cognitive

development to take place. Wagner (1998 ) maintains that,using educational drama,

students develop their oral language skills througb techniquessuch as role-play: " Drama

allows students to balance theinformational, expressiveandimeractionalmodesof

language" (p. 35). Throughthe study of the historical picture book illustrationand the

further developmentof thecharacter by thestudents' imagination.creativity. and

monologues, students are able to feel empathy for a particularcharacter. This empathy

allows them to create an authentic character voice in themonologue, hence liberating the

character created

The newly developed foundation which created the AtlanticCanada Ans

Education Curriculum states, "Learning in the arts contributes to an empathetic world



view and an appreciationand understanding of the relationship among peoples and their

environments" (Atlantic Provinces EducationFoundation.:WOO, p. I). It is the goal of the

framework of this curriculumthat teachers anempt to connect the dramatic arts

curriculum withothersubject areas.

The Atlantic Provinces Education Foundationpromotes the picture book as a

resource in teaclting historical events and suggeststhat using dramatic role-play is one

teaching method thataddresses the cross-curricularapproach to teaching. Inaddition. the

useof educationaldramaas an approach to teaching history enables students to explore a

picture bookcharacter's historical life and actions during the particular period under

study. This gives the studentthe opportunity to understandthe historical lime period in

which the characterlivedandthe choices andchallenges that thecharacter faced

1,2 Purpou oft~StMd}'

Thepurposeof this study was to use the historical picture book as a resource to

help adolescents gain a betterperspectiveon the historicalcharacters depicted in the

illustration.s throughthe illustrator's use of the artistic elements of design. The research

question for this qualitative studyasked how the illustrations in historical picture books

helped secondarystudents portray the character' s thoughts, emotions, andattitudes in

dramatic role-play



I.J !iipiF'"""'ofSbdy

Previousresearch in the use oftbe picture book establishes the importanCeof

picture booksin the educational lives ofstudmts. Huck. Hepler , Hickman, and Kiefer

(2001) point out in parti<;ular that historical picture bookscan

"give [adolescents] a sense of participation in the past and appreciationfor their

historicalheritage. It should enable [adolescents) to see today's way of life is a

result of what people did in the past and the present will influence theway people

will live in the future" ('1'.46 9).

Otherresearch on the picture book is in theform of artist or illustratorstudies. Such

researchersas Cianciolo (1997l. Kiefer (1995), Lacy( 1986), and Stewig (1995) discuss

theimportance aCthe type of media and artistic techniques usedby theillustrato rs. The

studyof the illustrator's artistic elements of design encourages adolescents to gain a

deeper understanding of why illustrators may use the elements arline. color. shape, and

texture in a certain way to help eceed thenarrative oftbe text in the illustra ted picture

book.. (Winters & Schmidt. 2001). FlUtherst udy in a classroom givestbe students the

opportunityto address the character ' s thoughts, emotions. andattitudes in the illustration

under study, whether through a writing activity or a role-play activi ty in a dramaticarts

classroom. In addition, as teachers find more innovative methods of delivering

cWTiculumthrough the use of illustration, students ' visual literacy may beincreased.

Studies by Anderson. Kaufmann. and Soon (1998 ), Evans ( 1998) , Kiefer. (1995).

illustrate theimportance thatthe picture book plays in increasing an adolescent's visual

literacy.



According to Bolton( 1984). Heathcote( 197B), McCaslin (2000), andWagner

(I99B). the use ofcdueational drama in tbecumcul um allows students to gain greater

awarenessof the world in which they live. In particular. the useof role-play allows

students to live vicariously through a character's experienceduring thedrama (Courtney,

1995; Fines, 1984). The use of historical picturebook illustrationas a resource in

teachinghistorical time periodsgives a student thisopponunity . Using the role-play to

explore the art anddesign of illustrations in historical picture books creates a visual

context in which students can connect with events and emotions well beyond their O\Vl1

experience.

1.4 DqUlitioIlS ofKey Temu

This section contains a brief description of specific terms used in the context of

this study:

PiC/ UTe Book:a book that hasbothillustrationsand text that allow a story to be

related to the reader through both fonns of expression (Huck et al.• 200 1).

Hissoncai Picnee Book:a book thathasbothillustrations and text that relate a

historical event to the reader using both forms of expression (Huck et al., 2(0 1)

Artistic Elemeras of Design: the elements of designsuch as line, color, texture,

and shape; the way the illustrator uses theelements 10 present the narrative of the text in

an illustration (Temple et al.• 1998).

Line:a mark which continues from one place to another; it is used to define

shapes or create textures (Stewig, 1995, p. 36).



Color: pigments that are dt'ymaterials often extended in a wet base used by

artists ; these pigments absorb, transmit.or reflect light in different 'Nays so that a person

can see differently (Stewig, 1995, p. 41).

Shape : the space created by a combination ofJines(T emple er al., 1998, p. 183).

Texture: the illusion of a tactile surface created in an illustration (Templeet a1.,

1998, p. 184 ).

Narrauv e: the story thetext relates through the author's interpretation of the

events of the story andtheillustrator 's imerpreta1ionof the text (Winters & Schmidt,

2001) .

Educational Drama:drama where the aim is to create an experience so that

students can benefit in acquiring new knowledge or in buildingon previous knowledge

through a number ofdnuna forms (Wagner, 1998).

Docudrama:a dramatic play that is basedon a real historical event. The

presentation of eventsmay beenhanced with a student's imagination andcreativity

(Booth. 1988).

Monologue:presentationof a shan sceneoften writtento relate a story, to snow

the inner feelings of a cberacrer, or 10 describe a dramatic situation (Booth, 1988)

Dramanc role-play:the assuming of a role other thanoneself in drama ; may be in

the form of a monologueor improvisation where thereis neitherscri pt, nor practised

action (Wagner, 1998).

Tableau:a picture or scene composed of silent frozen actors depicting a scene

from a lUstorica1picture book (Boo th, 1988).



VIS'lIQ/ (lleracy:. the abihty to read a picture as a narrati\o'e text, creatingmeaning

bascd on the artist 's portra yal of charactersand setting (Anderson et al, 19(8).

1.5 I.iIJIiuIiMu

This study was ethnographicin natureand conduct ed in the researcher' s

classroom. One of its limitationswasthe inability to genera.lize from the findingsand

conclusions.as every dramatic ans classroom is unique. As a result, this uniqueness may

limit 1Ie scope to which this studymay beapplied

Another limitation wasthe dependence on the researcher'sobservations

However, the researcher was cognizant of thefact that the observations may have shaped

the data. This may have influenced the findings because the researcher was the

participants' Theatre Arts teacher in the school wherethe study took place. In addition.,as

the principal researcher, it wasdifficultto record everything that happened in the

classroom. To reduce this limitation,three focus groups were observed for a total of six

weeks, anddata "' 'eTC collected througha variety of methods which includedcbeckhse.

researcher' s field noees, and transcriptionsof audlOlapC:S of group discussions;

researcher's field notes of students' monologuesand role-play activities; and responses

given in students' reflective writingjo wnals.

Still anotherlimitation wasthepresenceof the researcher as a participant

observer. ln some cases. the observer effect may have influenced theresponseof some

students. This influence of the teacher as observer had a two-edged effect. Onone hand,



there wasuncloubl:edIy some observer effect; on the other hand. the principal researcher

" 3S morekecnly aware of the beham expectedfromthe students.

1.6~~

Theuseof the historicalpicture book asa k:aming resource in a dramaclassroom

a110"0NS students to gain a deeper undemanding intothe plight oflhe historicalcharacter in

the illustrations under study (Farris&:Fuhler, 1994), Througha close analysis of the

artisticelementsof design used byan illustrator 10 fwther extend the narrativeof a

picture bookillustration. students can draw uponan illustrator' s interpretations, using

these artisticelements to portray a character ina dramatic role-play. This in tum may

help studentslo empathizc with the historical character's plight

This study's research questionwasto Cltplore howthe use of historicalpicture

book illustrationsassists secondary students to portraycharacters' thoughts. emotions.

andattitudesthroughdramatic rolc-pIay. Threefocus groups"'eTCobservedfor six

weeks. and data werecollected througha numberofTTKthods. Thesemethodsincluded

checklists. researcher's fidd notes and transcriptions of audiotapes of groupdiscussions:

researcher's field notes of students' monoJoguesand role-play activities: and responses

given in students' reflective writingjo umals.

The:recently formed Atlantic Provinces EducationFoundation(2000) stresses the

imponance of teaehers in approaching the leaching of curriculum in a more cross­

curricular fashion. Essentially, for this study, curriculum wascombined from the History

1201courseand the Theatre Arts 2200course. Usingcurriculumdeliveredfrom an arts
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approach, students may gain confidenceas they develop their awareness afth e world

around them.

This chapter givesan introduction to this qualitative study. It includes the

background of the study, purpose of the study, significance of the study, definition of

key terms, and limitat ions of the study. The second chapter will reviewthe related

literature. which focuseson picture booksparticularly historical picture books, the role of

illustration. artistic elementsof design. media and styleof picture books, visual literacy.

educational drama and role-play, the historical picture book and the useof role-play

Chapter 3 will outline the methodology applied in this qualitative study.Chapter 4 will

analyze the data on how the illustrations in historical picture books helped students to

portray a character' s thoughts. emotions and attitudes in dramatic tole-play with the

characters from the historicaltime period under study. Chapter 5 will provide summary.

findings and conclusions. recommendations



CU,*r 2: Review ofSdeded lite...tere

For most of the 20th century , picture bookswerecreatedto entertain or educate

young children. However. during the last decade of the century . picture bookshave

emerged which are appropriate for older audiences, specifically adolescents. Many of

thesepicture booksdealwith historicalcontent ina complexand emotional format

Through the study of these historical picture books.students develop a richer

appreciation for the choices that individuals hadto make in the past, when these figures

were faced with hardshipsand difficult decisions. According 10 Huck.,Hepler, Hickman.

and Kiefer (2001). "Such bookshelp [adolescents]to understandboththe public events

that we usually label ' history' and the private strugglesthat havecharacterized the human

condition across the centuries" (p. 462).

Theuseof iUustrations in historical picture books as a reaching resource in the

secondaryclassroomoffers learning opportunities in the dramacurriculum; in particular

they allow stUdentsto explore and interpret historicalcharacters ' thoughts. emotions and

attitudesusingthe strong visualcues offered fromthe visualcontents of the picture book.

Such analysis can influence howa studentviews the narration of the picture book.

Theuseof dramatic role-play as a method forexploration andinterpretation may

help students to empathize more with the charactersbeing studied in the picture boolc.

Theuseofre1evant illustrations. containing evocative pictures of the characters, can

allow them to reach a better understanding of the historicaltime period under study.

(Booth, 1998; Wagner. 1998; Hume & Wells. 19(8)
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This chapter reviews the literaturerelated10the use of picture booksas a resource

in the drama classroomandexamines the picture book' s traditionalaudience whichhac;

expanded andbecome more appealing to adolescents . The chapter also includes the

characteri stics of historicalpicture books. explains the importance of the illustrator ' s

choice ofthe' artistic elemen ts ofdesign in creati ng the narrative in illusuarions ofpieture

books. the artist 's choice of media and style, visualliteracy, educational drama and

dramatic role-play, and the use of dramati c role-play with the historical picture book.

1.1 PiaMn Boob

Origi nally, picture books were thought to be for younger children, but the

sophistication of loday's picture books challenges this notion As pictu re bookshave

moved beyond fictional subjects to include the genres of historical fiction and

biographies. they have widened in their potential usesby teachers. According to (Huck et

al., 2001l, "Picture booksarc for aUages and they can be about all subjects. They can

enlarge [adolescents'] lives, stretch their imaginations, increase their sens itivity and

enhance their living" (1'. 2 19) . As teachers find themselve s competing with the increased

presence of technology-in the form of computers, television. and video games-it is

becoming more challenging to find ways of piquin g students ' interest in literature and

historical events. The picture book fills this void with a dynamic and highly visual form.

Thro ugh the study of the illustrator 's use of theartistic elements of design in illustrat ion,

students can learn even more abo ut a historical character under study. Thi s cognitive

development depends on the illustrat or's ability 10 communicate the messages in the



IJ

illustrationaccompanyingthe author's messagein the text Thereader hasthe

oppommity to absorb more information from the illustrations, using the more subtle

aesthd:ic qualities through which these picnrres are composed According to Goforth

(1998), "Effective visual communication depends on theartist 's ability to combine

compatible artistic clements . media. style, and composition in a particular visual image"

(p. 258). Research by Kiefer(1995) indicates that an artist's illustranons can expand a

student 's visual literacy . Students can betaught to readan illustration by searching for

the narrative that can exist in a piaurethrough the illustrarcr's presentation of character.

mood. and setting. This learned ability helps students to increase their visual literacy

through theanalysis of the details the artist invokes in the illustration.

1.2 HisIorlaJJPiI:.1IueBoob

Many new picture bookswhichdeal with historical events have emerged in the

past decade. According to Huck et aI.(200I), "Picture bookshelp (adolescents) to

experience the past-to enter into the conflicts. suffering. and joys and the despairin g of

thosewho lived before us" (p. 463). Thesebooksoffer adolescents a unique journeyas

they live vicariously through the lives of those who lived in the past.

As picture bookshave a tendencyto lookat specific events in detail, teachers

searching for less traditional ways to leach historical events havemade the use of these

books more popular. Temple, Martinez, Yokota, and Naylor (1998) believe that "Helping

readers develop historical empathy is what the historical [picture book}does best by

emphasizing hwnan motives and ordinarypeople" (p. 310). Picturebooks such as ROJe



Bkw:he ( lnnocenti . 19S5)and One MINe Border (Kaplan. 1996) allow the reader to gain

insight into theevents of World War II.

Through the useofhistoricaJ picture books. theleachercan generate class

discussions Oft .anumber ofsocia.l issues. Stre hle (1999 ) argues that pcrure books can

assist teachers in presmnng differin g perspecti ves to students: ~ln offering litera ture

embedded with socialissues 10 5tUdentsduring thematic studiesteacherscan offer

oppon unitie5for students to begin to see thernselves as [adolescents]among the .....crlds

[adolescents]" (p. 214). Adolescents arc given the opponunityto see alternate poi nts of

view of other cultures and past times. For this reason. the picturebookis a great

springboard for developingcurriculum dealing withconflict issues

Thereare many picture books to choosc from in today' s selection ofadolesccnt

literature . However. there area numberofimponam aspects thebooksmustcontain if

they are 10 beused as a panofany teachingc WTiculwn. Hucket al. (2001)outJine

characteristicsandqcesucns that the teacher mustapply to the booksto see whether the

given book YoOUld beacccpubic in thecurric ulum. Thefolkw.ing are cnrena which~'

suggest teachers usc ""'henchoosiDg a picture book for their curriculum'

How appropriale is thecontent of thebook for its intendedage level?

Whenandwhere does it take place ? How has theanist portrayed this?

Are the characters well de lineated and developed?

What is the quality of the language of the text?

In .....hat ways do the illustrations help create themeaning of the text?

How are the picturesmade an imegr:aJ pal1of the te):t?



"
Dothe illustrations mend the text in any 'o''3y? Dothey provide any clues to the

actionofthc SloT)"?

Where the setting calls for it.,arc the iIJUSlJ"lI:tions autb=nticin d:tai l?

What medium has the illustratorchosen to use? Is it appropriate for the mood of

the story?

How hasthe Illustrat or used line. shape. and coloe ic extend the meaning of'the

stor~l?

How would you describe the style of the illustrations? Is the style appropriate for

the story't Ip. 193)

2.J RolLofIIJMstradoIl

The illustmor of picture booksplays an important role in enl ighteni ng and

expanding upon tht text the autho r has prcvidedfor a picture book. Cianciolo (1997)

discusses other important roles the illustrator plays besides just illuminating wha t is in the

lext : "Tbe ill ustrations con\ C'Y other meanings and impressions tha t the reader ......a uJd not

have envisioned from the ..erbaJ information elcee" (p. 3). The use of a number ofan and

des ign d ements allows students to capture subtle messagesOf other intended mean ings

the illustratorandthe author ha..·cdiscussed. Lukens(1999) agrees with this statement

and heightens the illustrator's importance and role in the text of the picture book when

she writes. "The illustrator clarifies and amplifies text, extending it beyond the words or

reader' s imagination ... Even in books for olderchildren. where illustrationsare not as
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frequent as in picture books . the visual imagesenhance the text- (p. 46) . Mon: important.

the useoftbese visual images in thetext can give the reader more information

Theillustrator's ability to extend the text dependson suitable use of the elements

of design. which provide the emotionalsub-text to the book' s illustrations. thereby

complimentingandenhancing the messages delivered in the text.

Theillustrator' s craft of extending the narrative ofa picture bookrelies greatly on

the choke of mediaandelements an illustrator uses(Carlisle, 1992), As teachers. it is

importanllOdetermine whether the illustrator' s useof art designelements is effecti·ve

Bishop and Hickman (1992) argue that whenconsidering whether the picturesare

aesthetically pleasing or satisfying, it is advisable to consider how well the art ist

has usedtheelements of his iher craft to produce thedesiredeffect. Bright or dark

colors, heavy or light lines. roundor angular shapes, opaque or transparent

media-aU of these and morecontribute to the mood.the tone, the overall

effectiveness of the visual art (p . 8).

The illustrationsof a picture book help extend the narrative of a story. According to

Winters and Schmidt (2001). "The iIIustrationsofa picturebookextend the textual

narrative andcany much of thenarrative meaning itself ' (p. 22).

Becauseof the narrative natureof the illustrations.the artistic elememsof design

act as a formof communication. Inthe case of the picture bock, many of the illustrations

are actionoriented."The action may befrenetic or quiet, but still it is theaction that the

reader can interpret- intriguing detail. elementsthat suggestinterior thoughtand

motivation, anddetails suggestingcharacter relationshipsand plotdirections" (Winters &
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Schmidt, 2001.p. 26}. Por exampte. the actions ofa character in an illustration can

convey a numberof meanings and messages. each enhancing the naJ13DVe of the picture

book. JudithGn:ham(1990 ) maintainsthat giving a full descriptionof a charactcTand

motive in the text woulddelay the action of the story. She claims, ~Adding detai l .. .

through the iIlustraJion is a way to round these; difficult and extremelyconvincing

portrai ts can begiven by talented artists . for example. howa characteris feeling at a

particularmomentin time" (p. 27).

Dlustrators make use of ibeartistic design elementssuch as line. color. shape, and

texture to convey the narrative of the story.

23.1 Al'tistU:eILIwtus IJ/dnigll. Theelements of designan artist uses in

presenti ng the text of a picturebookare line. color. shape, and texture. All of these

elements, used in an endlessvarietyof combinations. help create the visual narrative of a

pictw"ebook..

The artistic elements used -can be compared to the vecabularyof verbal

narranves" (Goforth. 1998, p. 259). One element is the useafline : "A mark which

continues from one ptecetc another; it is used to define shapesor to create textures"

(Stewig, 1995. p. 36). Lines may bethin. bold, straight.or angular;and the use ofIi ne by

theartist helps conveythe mood and emotions thatmay beassociated with the illustra tion

(Schwarcz, 1982). For example. a horizomalline usually suggestspeace,serenity. and

srabiliry; verncalh nes imply aspirations and ideals; whereas. a diagonal linesymbolizes

confusion andthe motion of activity. Tbe fonn of a linecan beseen as
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showing emotions (Fong. 19Q6) Anothereumple may beseen in the uscof soft blurred

lines of chalk. which may express indo;i oo n or relaxation. ""hm:as the usc of preci sc

finn lines may suggest certai nty or tensions in the emotionsofthc char.Jctcr. Th us the use

of line in an illustrationcan denotea number of meanings to thereader. According to

Winter andSchmidt(2001). - Harsh diagonaJs may suggesta kindof frenzy. where soft

blurred lines might suggffi an casy . pacific swe ofmincr (p_33).

Theartistic elementof color is described as - pigments that are dry materials often

extended in a wet base used by artists thatabsorb. transmit,or reflect light in different

ways so we can see differently" (Stewig. 1995. p_41). Colorsmay be consideredcold.

such as blue. green. and violet Theseare colors often linked with thesea.Colors can also

be warm.. such as red, orange, and yellow. Theseare colorsof fire. and passion. Color is

associated with symbolism mlJCh of which may also be amibuted to an individuars

cultural and religious background. Often thereader may use this symbolism as a source

of information in the i1JuSIJ'luions. TheiIIUStr.illor"schoices influencethe overall narrative

of the boo k (Agosto. 1999). In many cases the mood ofw bookmay becreated by the

choices of texture andcolor. In addition.. the illustrator's choiceof media influences this

creation of mood. Theinlerpretationof themood in !he illustration mayassist the reader

into gaining a deeper W'lderstandingof the character's emotionalstale at the time of

action Goforth (1998) states. ~V i sual narratives portrayemotions in overt or subtle ways;

for example. the:intensityof colors frequently develops the mood" (p. 269). Value:is " 3

range of hue from lightest to darkest with gradual transitions in between" (Lacy. 1986. p

223). Dark colors usually imply gloom,danger. mystery. threat,or emotional intensity.
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Lighter values usuallymean the opposite. implyinglight, hinh, and tenderness . Oftenan

artist will usecolon in 1crmSof light and darlcncssto draw the viewer tc the focal point

of the picture . In addition. the illusmuor' s use ofv.a.luc or intens ity of the light and

darkDessofthe utilized colors mayallow the: illustrator10 he lp csublish the settin g for

the reaoer, andthe emotional turmoil thata chalactn may be e~encing (Lukens.

1999)

Anotherartistic element ofdesign is shape. "Shapeis created when spaces an:

co ntained by a comb ination aflines" (Templeet al.• 1998, p.183). It may be established

byan outlineof pencil OT by color. Shapes symbolizevarious amounts of wei ght. The

darker the color. the heavier the reader may perceive the shape. Curved shapes are

associ ated with nature andfreedom . Defined shapes arc seen as man-madeobjects . and

usually appearrigid in form. The iIIUSU'aJOr may also convey the narrativeofthc story

through the use of shapes in the iJlustrations. Thechoice ofobjectsand their placememin

an illuslnltioncan signal 10the reader their importance in the rarranve. "Tbe illustrator

may play wItb.the sizeof the objects011 a page.Of allow forsomeobjcas to bemore

dominating thanothm., allowing for the reader to anritMc \-:arying degrees of importance

to the objectsin the illustnltion.. (Winters &..Schmidt,2001 . p. 30).

Another artistic clementan illustratoremploysis sexneedefined as '"theillusion

ofa tacti le surface created in an illustration" (Temple et al.• 1998 , p.I84). Difficult to

accomplish in an illustration..texture is uniquein that it appeals to both the sense of sight

and touch. Studr:nts may assoc iate the texture ofa character ' s dress with the emotions a

character is feeling in the illustration
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There are other influences the iUustratorhas on the presentationof'tbe picture

booknarrative. A character 's demeanor maybe influenced by the choices of clothing the

illustratormakes. For example, character' s appearances may give a 'Visual clue to the

historicalsetting of the picture book (Graham, 1990). In historical picture books. a

character' s style and color of clothing mayallow the reader to gain a clearer perspeeti..e

on the background or the socio-economic status of the character. "Illustration may also

give more exact information. create mood and atmosphere through the depiction of a

setting. or make uscare about a character becausethe pictured dress and countenance

reveal moreofa person than does the text" (Lukens, 1999, p. 48 )

Thepoint of 'View from which a story is told is important fromthe author's

perspect ivebut may be sbown through the illustrator's perspective as well. In a picture

bookwhere the narrative is told from the perspective of a child. the illustratormay use

the stance of the character or the character's facial expressions to help the reader connect

withotherintended messages of the author. Winters and Schmidt (2001) state , "In

making choices about point of view, the illustrator is making choices about the set of eyes

throughwhich the reader will look- (p. 31). Acharacter 's facial expressions and gestures

in an illustration may allow thereader to gain a better sense of the emotionalstate ora

characterduring that particular time of thenarrative. Adolescents find the facial

expressions of an illustrated character to be very intriguing and will often draw

infonnation from the namti..·e based on these expressions (Nede lman, 1997; Lukens,

1999). Perry Nodelman (1988) discusses how the narrative presented in a picturebook

illustration shows how the illustrator has portrayed characters in their environments, and
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this portrayalallows for the reader to gain a better understanding: -n is thisasswnption

that allows us to associatecharacterswith their environmentsandto readthe rooms and

furnishings depicted inpicture booksfor informationabout their owners' personalities

(p. 117). It is throughthis knowledge that an adolescent may better understand the

situations characters meet ill the historical picturebook.

1.3.1 Media andSI)'leof p;c,u.Tt! books. Media refersto thetype of material.

(e.g., oil. acrylic or water-colorpaints. pencildrawings). which is used to present the an

in a picture book,According to Stewig( 1995), "The choice of materials an artist uses

depends on how the text will be related to the reader" (p. 5).

Painting is used frequently in the illustrationof picture books, The most popular is

watercolor, which allows illustrators to convey many emotionswith the choice of color

Watercolor painting is "solidly intenseor wateryand fluid looking, depending on the

amount or water used" (Temple et al., 1998, p. 184). Other painting media are gouache

and oil. Pencil drawings, charcoals, and pastels may allow for emotions 10 beconveyed

throughthe use of linesand shading (Temple et al., 1998). Collage, another art form.

refers to "various types of paperthat are cur or tom and piecedtogether onto a

background to create a picture" (Temple et al, p. 183). Other graphic techniques used for

the illustration of children' s picture books are woodcuts, modeling day , and

scratchboard. In keepingwith today's technology, many artistsare using computer

graphics to embellish the narrativeof me picture book.



Often artists in creating illustrations for picturebookswill choose one medium

which is associatedwith them and is known as -eeartist' s style or signature- (Goforth.

1998; Kiefer, 1995). Perry Nodelman ( 1997) says an artist 's choice of style contributes to

the overall effect of the book:

It [style) is the effect of all of the aspects ofa work considered together. the way

in which an illustration or text seems distinctor even unique. An artist' s style

develops from the choices he or she makes such as artists elements of design. and

mediurn. (p.13 7)

The author' s choiceof media can help create the moodof the illustration. The method the

artist uses in both the application technique and choice of media can influence the mood

of the illustrationand may help the reader understand thenarranve more clearly (Lukens.

1999; Nodelman, 1997; Kiefer. 1995; Templeet al., 1998).

1,4 'uIID/Literacy

Presently, the interest in increasing an adolescent's literacy through the study of

the artistic elementsof design used by the anist has become a more popular method of

delivery. The focus of the picture book has changed as it now serves rwo functions, one

being relating the story through text and thesecond through the an in the illustrations

Studies by Giorgiset al., (1999) and Kiefer (1995) have pointed out that the artistic

elements of design used by an illustrator can help students increase their visual literacy

Kiefer claims that the increase of visual literacy can beattributed to the increase in visual

stimuli that students are exposed to in tcday's world. She states. "(a student' s] early
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experience with pictures in the meaningful and supportive context of picture book

reading may benecessary to lay the foundation for visual literacy as a literary and

aesthetic understanding" (po9) . The elements of artisticdesign an illustrator uses can

either embellish or clarify the storyl ine (Gicrgis et al.• 1999). Theexploration of picture

booksthrough the artistic elementsof design-line. color, shape, texrure-c-givesa student

the opportunity to study why these techniques may add to the visual narrative (G iorgis et

al .• 1999). Learning to read pictures prepares students for the literacy of the future. Gaida

(1993) asserts that, " Illustrations are not an extension ofthe text that simply reinforce the

meanings of thewords. bLII. are necessaryfor comprehension" (p. 506).

As adolescents explore picture books. theycandevelop their visual literacy

becausetheycan re-visit the images. GaIda(1993) states."M [adolescents] explo re

illustrations and develop theability to read images, they will attain deeper meanings from

and awareness of how visual images are used in their own meaning making" {p 506)

Theuseof educational drama in a classroom allows studen ts to explore the

curriculum through a number of ways. Wagner (1998) stales that the goal of educa tional

drama is 1:0 create an experience through which students may come to understand human

interactions, empathize with other people and internalize alternat e points of view . It is

particularly effective in making a historical event come alive for students" (p. 5). One

teaching methodoloiw that allows students to live vicariously through the life ofanother

and experience a historical event is dramatic role-play. In dramatic role-play, the



charactera studentassumes may allow thatperson to experience the feelingsand

emotions that the chosen character maybefeeling. Wagner( 1998) describes the use of

dramatic role-play in educationaldrama as a teaching methodologythat gives students an

opportunity, "'1:0 explore the world in whicha novel is set.to understand a historical

evem, to experienceconflicts between cultural groups, 10see wha t other walks of life feel

like" (p. 5). The use of dramatic role-playas a teaching technique in any classroom can

bequite beneficialfor the student. Wagner (1998) suggests a numberof ways that

dramatic role-play can have educational benefits

self-expression, particularly for students who also have trouble showing their

emotions in other situations;

self-understanding, throughtalkingabout feelings of others;

• empathy and understanding of others; and

• behaviorand interpersonalrelations (p. 137)

Teacherswho use this mdhodology of dramatic role-playcan introduce students

10a varietyofhistorical/conflietual issues. Throughthe explorationof these issues in

dramatic tole-play, students may developa numberof cognitive skills.Studies by Bolton

( 1979). Booth( 19( 7), Browne ( 1999), Bruner(1986), Pellegrini andGaJda(1993), and

Wagner ( 1998), have illustrated that a number of students' oral and writtenskills deve1op

through the useof dramatic role-play in theregularclassroom. Using historical picture

books as a resourcefor teaching dramatic role-playmay also allow studentsto increase

their visual literacyas they explore the narrativeembellished by the illustratorthrough a

numberof artisticelements of design (Evans, 19( 8).
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The use of dramatic role-playmaybesupponed by the philosophy of John Dewey

( 1929). a strong advocate (Of the student-centered schoolthat focuseson - leaming

through doing.- In his article: - My PedagogicCreed,-~ states . -Muchof present

educationfails because it neglects this fundamentaJ prlnc1plc:or the schoo l as a form of

community life- (I'. 18). In keeping with Dewey's viewsen education. tole·playaJlo\lrs

exploration of both the community in which a student lives as well as the imagined

community that the student may visit.

Drama is a powerful method of teaching as its basis is "learni ng by doing.- The

art of dramacalls upon the studenr to act as a participant and an audience member at the

same time(Wagner. 1998). 11calls upona stuoem'screativityand imagination..as well as

asks them to usc their imerpersonaland intrapersonal skills. These life-skills are most

crucial for adulthood As drama is a leaming-process-enented subject. participams use a

number of communication skills. Wagner (1998) asserts that the useof dramatic role-play

sho""'S tha% -pattic1pmu are testing hypothesis. inviting supposition. and experiencing the

an oflogicaJ argumcnL As parricipam experience the perspecev e of various roles, they

not only see the workj fromother viewpoints anddevelop empathy but also enlarge their

understandi ng" (1'. 9).

Through the an of dramatic role-play, adolescents prepare themselves for roles

they will encounterin life. Wilhelm ( 1998) says, "Dramatic ' Play' is a primary mode of

mind from childhood when we:externalizeour imaginaryexperiencesand ' imaginatively

rehearse" for fumre living mtc adulthood" (p. 5). The use of dramaricrole-play as a

leaching methodology shows that "an [adolescent ) involved in symbolic or dramatic play



is actively involvedin the process of symbolization. objects may be used to represent

other things and then he/she may transformhimselfzherself into someoneelse" (Browne.

1999. p.104). In effect, a studentmay be able to transfer the knowledge of the

symbolization process. whereby imaginaryor real objects represent other things in a

dramatic role-play. to the development of the understanding of letters or themeanings of

words (Bruner. 1961). Dramaticrole-play mayassist with an adolescent's cognitive

development in thearea of language. Studies by Pellegrini and Gaida (1993) have

suggested that dramatic role-play can assist a student in the cognitive development of

reading and writing

The an of dramatic role-play enables adolescents10 explore different scenarios of

life through play. scenarios that may be verydifferent from their o.....n experiences. It is an

exploration basedon process. whereby adolescents reach a deeper understanding through

the process of discovery. According to Bruner (1986)

Play for thechild. and foradult alike. is a way of using mind. or better yet. an

attitude toward the use of mind. It is a test-frame. a hot house for trying OUI ways

of combining thought, language and fantasy(p. 83).

In role-play. the art of Mplay~ allo...."'5students to exploreother scenarios ofhfe and to

build their self-confidence in confronting issues(Bruner. 1986).

Wagner (1998) says Jerome Bruner saw learning as taking three forms: enactive.

iconic. and symbolic. (Bruner. 1961). "Enactive representationis with the hand. iconic

with the eye. and symbolic with the brairt In enaccve knowing we learn by doing. by

experiencing withour body , Iconic knowing is knowing through an image--either in the



mind, in drawin g, or in gesture . Symbolic knowledge encompasses translation into

language" (p. 21). Wagner submits that learning takes place in all three forms when a

personuses the dramamethod of role-play. Drama involv es three kinds of representation.

" Role players use thei r bodies, create images in their minds , and use language 10

symbolize experien ce- (p. 22).

Inadditi on, stude nts use gestures in dramati c ro le-play to create a cbaracter .

Gestures can take man y forms and gesturing begins when children are young. Wa gner

states "Both Bruner ( 1983) and Vygotsky (1978) point to the role of gesture as the

beginning of co mmunicating and symbolizing experience " (p. 19). When students ar e

creating a characte r for a role-play, they will often create a gest ure or signature

movement, which they assoc iate with the character, befor e comm encing a dialogue ....ith

another character

Dialogue is also a major panof role-p lay. It is a pow erful means ofinstruction in

any classroo m. Booth (1998) submits that educators must listen to all "tal k' in their

classrooms, as students are in-role and out-of-role at all t imes . For students to create a

character in a drama tic role-play, they must take into acco unt all aspects of that

character's life. This includes a character' s facial express ions, gestures. posture and

stance. All of the body language helps to create the character and to authen ticate the

voice the student creates for the character. In drama tic role-play , all students' actions as

the characters they portray are importan t, Booth (1988) says that in dramatic role-play,

"drama focuses the participants to consider the co ntext of the statements and provides a

forum thai allow'Sclarificat ion .. . and subsequent compre hens ion" (p. 2)
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For teachC'rs. a challenge always presents itself in teaching adolescents historical

and social topics. Throughdramatic:role-play. challenges may beexplored 'Nithoutany

rcaI-lifecoosequcnccs for students (Wilhelm. 1 998~ One aJ'CI wheredramatic role-play

has been successfully used is in the areaof ltistory. As history textbooks usually deal onl)"

with facts and figurcs (Hume & Wells. 1999 ). the usc of dramatic role-playcreates

oppommitics for students to step into theemotional mindsct ofh istoric:al figures. The

exploration of historic:alpicture booksthrough dramatic:role-play allowsstudents to

empathizewith the individuals being studied. In a study of the uscof history in the drama

classroom. Hwnc andWells were able to broaden their students' perspectives on

historical events usingdramatic:role-play. As a result. students developed an appreciation

for what people's Iives ....·ere like during this time

Hwne and Wells (1 999) argue that. in order 10 deepen understanding of a

historical event. a student must be able to see differing perspectives . They state. ,0grow

in historical undcrs&anding-md equally in the a.....'afCOCSSofsclfthat is necessaryfor

dare lopingc:ornmunity- [studcnts] still need 10 recognize thai there arc multiple

perspectives and these perspectivesarc affective. as well as inrellccruaI. {SlUdents}need

in other words to develop empathy" (p. 72)

In dramatic role-play participantsbear responsibility for all of their actions. The

educational drama fonn of role-play allows students to discover what it is like to live in

another world. The usc oflhc historical picture book provides the visual narrative for this

exploration of dramatic role-play to take place. Hughes (1998) supports the use of picture
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books to teach history and says, " Both narrative and non-nanativc piclW'ebooks can help

bridge the ga p betweenthe hereand now and the diswn past Theycansupply a wealth

of visual stimuli to suppon keyconcepts about time and place- ( p. 125).

FwthcTmore. Winston (2000) asserts tha t the benefitof exploring drama from a

historical perspectivewith dramatic role-play has the potential for growth in moral

reasoning: M A5drama participants snuggle to reconcile their own views oflhe world.

with those characters they are playing (the particiJE11lS1growin moral reasoning-

(p. 149). He (unhers this line of thinking by staring. MBothempathetic undemand ing and

moral amtudes are affected positively, because they (students]are able to pjcture " hat

they otherwise might never sec and find themselves examining their ' aluesand behavior­

(p. 149). The usc af lhe picture book gives students a chance to examine these values and

behavior.

1. 7514"""",,,

This chapter examined therelated lnerarure of thepicture book and educational

drama As sta led, thepicture book audience hasexpanded 00include the world of

adolescents. With this expansion. the usesofthc: picture bookhave also expanded well

beyond the leaching of reading. Theusc ofthc picture book. together wnh role-play. has

become a valuable resource for the teaching of historical events in a drama classroom.

The artistic elementsof design an illustrator uses have proved to bea significant

contributor to the narrative ofa historical picture book. Research by Goforth ( 1998) and

Luk.ens ( 1999) indicates this to bethe case. Furthermore, through the studyof the
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illustrator's useof artistic elements of design in thenarrative. the reader can access more

information beyond that contained in the text, which can be used for charactercreationin

role-play. Tbedeepeni ng ofan aesthetic appreciation for the art in illustrations helps

students to develop their visualliteracy (Anderson et al.• 1998; Evans. 1998; Hughes

1998). Teachingeducational drama and using dramatic role-play allow students the

opportunity to explore the historical characters depicted in a picture book. Throughthe

development of their visua.llileracy and through the understanding of the artistic elements

of design used by the illustrator. students come to understand and appreciate thevoices of

the characters in the illustration understudy. Students may also discover that these

characters' voices may bemore evocative than previously thought in their first

impressionsof the illustration. Studies by Booth (1988). Wagner(I998), and Wilhelm

(1998) show theimportance of dramatic role-play in deepening students' empathy for the

characters being explored during the role-play. Through this development of empathy for

others in thehistorical time periods understudy, students Jearn to reflect and explore the

actions and consequences ofa character's choices made during the dramatic role-play

(Booth, 1998). In addition.,Hume and Wells (1999 ) discuss the extent to which a student

may increase empathy for others by developingself-awareness andperspective on what

others' lives were like during this historical time period.

Theuseof the historical picture book asa resource in !he high school classroom

encourages students to explore historical events through a different methodof delivery

from that which is commonly utilized in the cwriculum.



The followin gchaplCf provldesa detailedaccount of theresearc h design and

methodo logy used for dUs quaJitath'C~.
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Since this study dealt with eighteen students ' emotionaland physical respo nses 10

picture book illusua tions as well as their ability 10drama tize events based on these

illustr.Jrions. it was nc:cessary 10 usc a mahodology that offered the wldest possible of

research designs. Thus , a qualitati ve design wasimpletnCn!ed. Qual itative research is

considered 10 be naturalistic. Acco rding 10Bog dan and Biklen ( 1998). "Q ual itative

research.hasactualsettings as the direct source of data, and the researcher is the key

instrum ent " (p. 4). Thi s is true of thi s st udy as it too k place in theresearch er's Thea tre

Arts clas sroo m. a natural environment for this stud y.

Foc using on theeducational pote ntial of using picture books in a drama clas sroom

allo wed the researcher 10 examine how picture book s assisted students in thei r

understanding of and empathy for historicalcharacters. This studyexplored. through.the

usc of role -play , the ""'J.y that historical picture books allow studen ts to portray historica l

chareciers' though ts. emotions, and altitudes using the stron g visual cues offered from the

visual oomentsofthc chosenpicture book.

It was important to conduct the research in as natwaJistic an environment as

poss ible, one thaiofferedthe students the best possibilityof demonstrating the potentia l

benefits of using picture book illustrations as a resour ce in the dramaclass room . To serve

thi s pwpose. the researc her chose to co nduct a case study. Acco rding to Sturm an ( 1994)

Casestud y is a generic term for the investiga tion of an individual. a group. or a

phenomenon. While the technique usedin the investigation may be vari ed and

may include qual itative andquantitative app roaches. the distinguishing featur e of
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case study is the belief thai human systems develop a characteristic of wholeness

or integrity and are not simplya loose collection of traits- (p. 6 ) .

As this research ""'.IS mainly of a qualitative ranee. the richnessof the data collected

neededa research design thai allowed for this rich description to beconveyed

J. l PopdJIIion "Nt Setting

1.1.1 POfHIUIWtI. A IOta!of:55 of the 7:5high school stude nts fromthree

sections of Theatre Arts 2200 eltpressedan interest in becoming a panof the study

AJthough all 75 students participaled in the docudtama unit usedfor this study . as the unit

was a part of the regWarcurricuium. onl y 18 students were randoml y selected from the

55 students who expressed Interestin being participants. The 18 high school students. 10

females and 8 males, ranged in age from 14 10 18 years. Their academic schooling ranged

from Grade 10 10 Grade 12 (see Table I). The criterion. which was used for the

participant selection process was that there bean expressed verbal intent 10 participate

and signed cceseu forms from both the student's guardian and the studenl (see Appendi",

A). The threeclasseswere identified by the classroom assigned leiter (A. B, C) and by

their studem assigned number in each focus group ( 1-6). For example. S)·A indicated he

or she was the first student fromGroup A. Thesemeasures were taken to protCCl lhe

privacy of all students.

Thenames of students in thethree secncns of Theatre Arts 2200were put on

three master lists that contained only the names of the students who hadreturned the

signed student/parent consent fonns allowing panicipation in the study . A groupof six
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