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. ABSTRACT. .. .

: 'The i n tent at. this study ha's been ' t o t es t t he v l a b il i t.y

o f es tabli sh ing ,f o l kl o r e archives . f or t h e coll ec t i~n ot's t u de nt ­

ge ne rated f o l kl ore in a m~nne r t ha t would lend itself, to SU I::!8e~ue n{

a s a r ese ar ch 't oo l i l'l th e -j uni o r high school. English prog ra mme.

An exarn i n~t ion o f t he l,i t er a ture i ? d t ca ee s the a equ fe I ti on

of fo~ k lore lu t erlal bo t h .... i t hi n a n d . outside' t he c:l a s s r oom sett~ ng

by Newfo undland s .t ude n ts hal!l: "s een a dr,ama tlc increase . Thi s

~s probably due, 1 ~ pa rt ', t o 't.h'e inclusio n ,of a ....orld folklore

cou~se 1~ the hig h sc hoo l and ebe- i ntrod u c t io n· of Ne.~ found l and ,

matedal~ ·at . the ju nior high leve l '~ ./ ' ,

Althou g h f Olkl~re' has finall y bee n v cep t e d. ~s a 8ubje~ t

worthy of indep en.dent study , t he re st ,~n . remai ns :no f o rmal ized

sys t e m fOF t he catalogu i no, a tor lllO . and retrievi ng of s t ud ent­

oe ne rated f o lklore rnateria l i n Newfoundland s c hoo l s .

I f ....e a r e to ins ti ll i n o ur s tudents the be lie f t h!t thei r

, '/ t ra dit io ns . cus toms,. a nd mor e s are l egi t i lu te a rells f o r .study

t o be lO~ked upo n w~ re~pect. t hen we mus t te ech the students

ho.... . at l e a s t , t o r.ecord and p re aer'( s the cul!=-u r al ma teria l

th ey collec t. .

Th l: investigat i on , cont e nds th a t a r c hives o f s t udent f ol kl o re

materi a l will foster In th e s t ude n t an i n ter~s t. and pr i de, as

well as' a concern; fo r t he prese rv a tion o f h is herita g e . P erhap s ,

in some significant way, t h l e ac t iv ity will be gi n t o e ra dica t e
' .......- . '
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~f.ford "the te ac~ar "a ~ errecti ve . r....r c h tOOl, for inetruction~

Ar.chiv e s w11l .erve a. the ballis ror 8u b. aq"ue nt atude nt. re . e ar c h. ·
, ' ,

Fi nally , t he p roce s l; of coUectinQ and IIt udy i ftQ of ,f o l klo re .

it" ·~. hoped , · wh ~ a l iow th'e s t ude nt t o d i ~tlnl;l U i .h bet~e n what

, " ' /" ., ', , ;' , . ..
. " " . " , .
the llIisccrcept;ion. ~ f. the llIa jo d t.y or-st.udente who b7 p e ve ~h~ t.

t.hing. N.8.'dou ndland are . i nhr ior and "?" no . pl~ce ,11th e ir

educat ion. wA se co nd prellliee 111 t hat t.he -a r c h i .,e . ""'U l al s o

i ' "
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CHAPTER ONE

rOLKLOR£ OE FI NED. . ,
I" . , . I

r l ttempt i ng to c on s t ruc t an acceptab le d e fini t ion o f

folklor e I i t voul~ eee m appropria te fi rs t to ;de t e rmi n e the orig i n

of the te rm itlle l f, Th e coinage of "fol kl o re" is att r ibu t e d
'i '

to Will i,am Thoms , wr i ting under t he nOlll d e pl ume Amb rose Horton,

i n III l e t t e r to Th e Athenaeum in 184 6.

In 'h i s lett~ r he propos e s t h"a t the t erlll8 ·fol k~ "n il, "1o ,:""

be COIIIPound e d t o , "replace ' Pop'ulAr An tiqu i ties" o r ·P opul ar -L'iter a ­

t ure , " :;nome nc~ ll t ~ re ll In v~ue_ 'pr i o r t o th.is point, 1n h is t or--y .

He wr ites:

Yo ur pa ges have ' eo of te n q iven e v idenc e of t he
interest wh i~h yo u ta ke in what we i n Eng l a nd' d.esiQna te
lI8 Po pu lar Ant iquit ies , or Popular Li terature. ( t hough
by~the-bye it Is mo re III l ore than II 1 1tera t \lt e . and '
wO\lld be mos t aptl y des cdbed by a g90d Anglo Saxon
compound , Fol k lor~ - t he l ore o f the p e9pl e ) . (p p . 4-5 )

'l'homs . t he n . proc e eds t o name sOllIe of th e many forms' th i s

" fo lklore- c an take :

. No one who haa ned e the , ma nner s . cus toms, ceeee­
v encee , B\lpe rst i t ionB, b allads . prove r bs , e t c . of
th e o l de n. time hls s t\ld y • .b\lt , m\ls t have a rrived at
two ecnetue Lones t he fir s.t, how muc h th a t 18 curious
a nd intere et inQ i n t hes e mat te rs is e rtt i r ely l o st ,
.the s eeeee , h ow mu ch may yet b e res cued by time ly
exe r tion. I ( p . 5)

'l'hllt is not t o sa y. hcwe ver , ~hllt , f0 1 kIo re · WIlS n.on- ex iatent

before ,the mid - nine tee n th ce n tu rYI b ut r a t he r . it sign i fies

Ilq r o v i nlJ, i nte rest in it .lIB a 8ubj~ct .wor thy of separ a t e trea tment .

This i nt e r es t (a l b eit slow i n deve loping ) r ealized its fi r st

f ruit i on in "the Englis h tr ad i t ion ( Tile rl nn h h Liter ature Soel,ety

'~'''-! -
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W al es ta blished in 1 8]1 ) in th e founding o f t he Enc;llish Folk lore

S ocie t y i n is ?,' f~i lO¥ed' . ten yean lA ~er qv t he e atlibLi s hMnt

of the h. eri.c'a .n Folklore seet e e v . ,f . . . :
In Its ma i den publication . the AM. tiean Folklore Society

outlined i t s pr i nc ipa l fu nction:

It 18 proPo•• d t o form .. soc iety f o r the Itudy .
' o f pol k lore, of IIh l ~h tNe p ri nc i p al object shil l be '

t o el tabl hh a jou r na l , o f 1I sc i e nti fi c cha r acter •
. ,, ' des igned i .

O l For the collectio n of the f;st-v~'~bhino remain s '
o f the . Folk l~re t n America , name ly I

( a l Relici of Old En gl i sh Fol ki or; ( ba l bds • •
ta lee," supen titions, dialec t , e tc .l.

( bl Lore of the Neg ro es in the Southern Statel
of t he Union. .

. t e ! Lor e of t he I nd ia n Tribes o f No'r t;.h Anerica
(my t he , ' tale.. eee.j ,

(21 F or t he s t ud y of the gene r a l I Ubject . alld p u bli­
c at ion of t he u aultl 'o f specia l I t ud entl i n ';
t. h !l department. ' ( Boas , 1888 , p . U ~

, ' - ,

Althoug h trea t.ed as a spe c h i s u bdivis i o n ot: ant h r opo l og y
, \

u nt U recent t iaes ( i t wa s n ' t un t U 1949 tha~ " doctorate i n

t. he fie l d co u ld be earned in North Al1Ied ca) . fol k lore finally

h a s be e n recognized .II a separa t e d isc i pline . ' Co n futio n , . thou9h ,

s till e x ists t oday a s t he ~"u l t of ' f o l kl o r e ' . c lol. a f fini ty

with a nthro po l ogy. Thts confusion r eveat e . i till f in th~ . vaA~t )' .

o f de fi nltions ellp loyed by t he sc hol ars wor ki . i n th: , f ~el Xt:J '
I t 1I0u l Ci appea r ' t ha t. fo , eve ry fo l klorist there i s a de fi ni ti o n .

Har h Le a ch ( 19491 , f or 'ex ll.llpl e. in he r St a n dard Di ct i on ary

of folk l or e . Myt hol ogy, a nd Leg end ou~Unes t went y -one de fin it i on.

,-

, -,
-,'
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of f olklore : (pp. 396 - 4'(7 ). What fo llo ws /Ir'e excerpts, frOIlI

eeeae of c he se ,

Ba l~,. in'h i s .de f i ni t i o n , . s u g ges t s that f olklore ' · compri ses

.t r a d i t io n a l crea tions o f pe ople , pri.~itiye and civ i lized , -

He flJrthe r ~ta te s that folklor e 'is -not a 'se'l e ne e a bo ut '; , fol k,

but the tr/l'dltional 'fol k-~c ie ~ce - - and ' folk-poetry .·

Barbe~u. on the ~ther h a nd, t /lke~ a some_wh a t differ en t

epp r oacn , ,He' SUblll ~t5 tha t folklore ,is said to 'ex~ st:~

. Whenever- in 1lIi ny ' c all i n gs of knowledge , ' exp'edenc.
~18dom; skill, t he habits a nd pt'/ICtiC8S of. t he past

. ar e h anded <:lolln by example or spoken word. by the
. ol d e r to the new gen erations ', without r e f erence to

book, print ; or school t each e r .
, . . . ' ' ". . .

Thi s oral t radit ion .e l e ment in t he traAsmission of f olklore

is also i nt illlated by Bascom.:. - .
The term folklore has COIlIo 'to .llo,an myths', l ege nds,
folk tales , pr overbs , r iddl es , verse . and- a vae i ety
~f o: t her forms of arUst ic express ion whose Illedium
Is the ,spoken wo r d .

Fos t e 'r ; too , supPor t s t hi s ~ral view : '

Fol k lore is rnos,t mean ingful when a ~plled ec. the unwr itten
i literary ma n i fes t a t i on s of>a ll peoples , . l iterate or

otheriise . . . . " , "

Ker :z: og a t r o ru;lly fa,v ors t ha o r al as well :'

" 'Fol k l ore embraces t hose li t e r ary aJ'ld i ntelhctual
phr ases o f the "c.ult ur e ....hie h are pe r pet ua t e d prirudly
by' oral tr a dit ion. ' . '

. I Bot k in, like ~he o thers, ide n tifi es t he oral q Ua.lity o f

fol~ IDre - "In a pure ly or a l fUl t u ~e. eve r ythi ng Is ecnuee . "

. This Is anfX&ooeuuo n , perhaps , ....hfc h h e qua' l itles farther

"Of byaddi t h a t lIr1 til\<l l

•

1
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":1..· d;e. ~ot: deat.r-oy its : , : i d ity···. s '0':'0," bu t

~ ,, ~~te:i i:~.i~~d f~~~~~~; ~~ ~;~~~g t~~:e f~:~h ~:l.l~ ' 1~
not native o r fu ndamenta l. .

Thus'. i t ' b e come's ' no t the claim of on~ g'roup , ~ut ci~" a l1 ' th~se
I . " .

who C01ll8 in ,cont a c t wi t h it and ad opt it a s their own i n, eil,ller

. . .
Bolam an d He nde r s o n 11 9 6 7 } ailua:e t o this in , -A1terna t e

panacea~ : . Tiley cite eXamP1e~, wllerein'. primitive 'cu i.t ~ re~ 1,'i~eraliY
adopt , ~h r iS t ~an theo~ogy .a s t hei r own, f

·Pri .mi t iv e SOCie'ties t:ave borrd. wed' frO.m. th e 'eva n9 81.i s m•
" of th6 lIiss i o na r i e s a great ma ny e lements , i n which

th ey show a reflex! n of th e i r own experience of li f e.

I even though portraye~ in Western Christ, ia n terms .
Thi s ha s oc c u rred among s.uch wi.del y s eparate1 peq~}e~'
as'the Maoris of New Zealand a nd the Kikuyus o f" Kenya "'I th e Bantus of South Afric a , the Negr oe s .·of J amai ca -' ,
and the Gho s t Dance fol,l ollers of North Amer ica. Here '.>
an i n d i genou s ,pOpu lat £o n per secuted by i,ts' Europecln'
r ule r s and fam ilial:., wit h t he Bi ble ha s found i'n , t he,>
ever-persecuted Jews a Bi blica l C'oun te rpoint of it s ' ,
olin plight and because o f t h i s ide n tificat io n ha s '
~~l i s ~~~ ~~ ne1p~ol ~tim d i rect daac en t; f rom , t he ..s r i b~ s

~ , . , , .
On a t otally diffe rent t a nge n t , Espi nosa im plies t ha t tha~

f olk lore ' is removed from scientific knowledge:

Folklore " or ' popu l a r knowledge , i s' t he accUlllu 'la ted "
etore o~ wh'at mankind , h a s exper ienced, Je e e ned ; and
prac ti ced across t he ag e s as . popu lar and tradit ional
knowledge, 'a s di stinguished from so -called "s ci e n t i fi c
k,nowledge . 4'

He p r oceeds t?' say, ' h.o we ver, t ha t .t he scil;' nce of folk. lore de als

with th e c o ll ec t i ng, classify ing . a nd studying. i n a sci e n t if i c, .
manner, the materials o f fo l kl ore .

('

.,

I,/



- 5~.-

Fos t e r ( pr ev i ousl y ment i oned) s ugges ts tha t the en orm ou s

s cope ,of"ge nr e s und ~r wh i c h f o l kl o r e materi a l i s pub lished i ndica tes

th at fol klore is -p~e t t.y muc h wha t one , want s~. - ,

To ll.dd t o t h is 'co n fus ion i s the ' de bat.e foc us ed ' a r ound the

ambiQui ty o f the -- f olk - in fol klor~ . I n its narrowe s t de fin itio n ,

Hi s h a r gue s th a t rcndcee is t he produ ct o f t he l ess edu ee eeo

"' . o f c ivil ized s ociet ies. I n it s br o ade s t sense Gas t e r s t a tes

t ha t . fol klore is "e s sent iall y of the peo pl e, by .t he people ,

a~d for the pe op le" ;xc l uding no one .

I n an attemp t t o bt' i ng , som e o r der to t h i s chaos , utley

emp l oye d t wo ap proaches to detennine whether there wa s s ome

common, f actor tha t c ould be fo und in a ll t "len ty-one defi n it io ns . \

The s emant i c approac h , as cSi.l.tli ned by Ric hards a nd Ogden i n i
Me ani ng of Meaning , e nta iled the s ea r ch of Lea ch 's defin ition s \

f or eec ue r In q key words . What he eventual ly d iscovered was \

t ha t the wor d - or a l_,· o r i ts sy nonye , a ppea r ed i n th i rteen o f

t he , twe nty-one, whil e ·t r~nsm is si on- Sppe e r -ed i n o n l y s i x .

Utely does, howev e r, see a gre ater .concue ce nc e with regard

to co nte n t '. ' Fourteen o f th~ de fini t i on s a r e i n ag r e eme nt that

f olklor e include s ma,teriol f r om both primitive c ultu res and

s ubcult ur e s ~ n a c ivilized societ y , whUe anot.her si'x allude

to it.

Hi s second app ro ach, a theor e t i cal on e ; he d i sm is se s as.

be i n,9 too ..vaJ1ue, . i n lat'ge par t due t o the d if f iculty o f defin i nt;j

_ . eiU\et' t h o - fol k- ' or - tradi t.!-:on.- \ HEI doe s , howe ver , o f f e ,t' h is

own de finit io n o f th! - f olk . - !lEI' def ,ines f olk as being a nyo ne

."
,
i ·
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t he fi eldwor ker car es t o i nte r v i ew, or -f r om who:n o ne co}-lect8

l i v e folk lore" ! Du nd o s , 196 5 ) .

Like Gastne r an d Utley , Dunde s in his definitio n o f the

"fol k" of fers the un~verslll view. ")hat is, t he " f olk· c~n be

equated ,wi t hall groupa whether civ:ilhed or not, an d an yone
. " '

p erso n ,can be par t of 1II11ny dif f erent " f 91k" groups a t IIn.y. given

t ime . Th~cdterion !or a fo l k q roup t o eXist vcu i e be th at

a ll the membe rs h ave, a,t l ea st , o ne common el eme nt . Th i s common

e leme nt co u ld be geog raph ic i n na t u re (a l l pe~ple livi ng i n

Labr a dor , for ex ampl e, wo ul d coepe t se 1I f o lk g roup ). or i t mi ght

h ave i ts co mmona l i ty in ," l angullge (Ital ian, f o r i ns tance).

(Du ndas, 1 9 7 8, pp .2S.. 27 ).

What , then. is an lIde qu at'e defi ni t ion of fol klo~e? Hav i ng

e valua ted a nd disc ussed mor e tha n f !fty, I ha ve se tt l ed on Br unv a nd ' s

(I 96 8) .:def,i n i t ion • . H.y ~easo n~ fo r do i ng so are t r f Ol d . Fir s t,

bec./lUSe of : its s implic ity, s tudent s s ho ul d be ~b l l to unde rsfa nd

i t r eadilYJ"'a.n d second ly', i t is broadeno uQh to i i1cl ude what -

modern fol kl oris ts woul d eqeee co nst itute s f,ol klore . To wit : '

Tho se ma t e ri a l s- i n c 'Ulture th at ereeure ee t rad i tionally
&:IIo ng me..ber s of any g roup I n d iffe re nt ve r s Ic ns ,

•whether in oral fot."lll or by ..ee ne o f customary ex ampl e .
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CHAPTER ·TWO

REVIEW OF THE LITERATURf:1
'A RATIONALE FOR THE INCLUSION OF'

FOLKLORE IN THE CURRI CULUM

Eac h i n, h is own way,
The y j us t came. That'.s all .
Eac h i n h ls own wo r l d of cousins,
sisters , loves , and frie nds,
One day a.t home i n Europe,
And t he ne xt ' ,
wi t h the movement already in ' his veins ,
Threw do wn t he r e ins of home
add good-bye to homely paths
Left be hi nd the na t ive so d .
Le f t be hind a na tion orowin9
Le ft be hind a do ub tf ul 90d
a nd ceee , perh ap s to f i sh ' f o r cod "

TOnI Hoore i n~ has managed to c epture the na t ur e

of thos e -Thi;i-ividua l s - wn-6-al' e our fo refathers - ' me'n , women '; , a nd

Ch~ ld~':-':h"'c_ ,c alfle to settle in Newfo~ndland for any nmnber of

r easo ns . These bnmigra nts , so l d iers, sa ilor s, r i ch een , poor

. een , be ggaI1l\e,n , a nd t h i e ve s l e~ ~ ' a . l e~acy of ,songs , ta.les , r iddles ,

c raf ts , r ecipe s , and ,c us t OmS t hat con+ti t utes our he r i t age ,

Ttley r e pre s e n t the c ultur.. l poo l f rom which :.we ,de rive .our .ident ity

as II un ique g r oup .

Un til recently th e s e roo t s were unexplo re d i n a ny g rea. t ". / . .
~ de tail by students i n the ac hooj, s ystem . I ndeed, the doc umen t a t i on

o f ' t tle h'is t ory of New~ound l and iJ l ackin~ i n bo th Quanti t y a nd

Qutlity . .. One need ,o nl y to read ja t ri c k O' Flaherty's, The Roc k

Obeerved to r eal i ze t he poet ic l i c en s e taken by man y of our

-no t ed- hi stor ian s .

I:

____~__J:~ ' "".~ -_-_--- ------l---,-------b
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The past de cade, howeve r , h""a eeen an awa ke n in g o f interest

bV p r ov in ci a l educator s i n Ne wf ou n;'U a nd ia l ~nY th i ng ' a nd "e 've r y t h i ng

tha t r e l a t es t o Nqwf ound l a.nd }-. sudde!"l y. Newfou nd l and materIa ls

began to sur face in sc ho o l s . Dor yloads by ' Kev in Maj o r , <In ,u; t ho l og y

of poet ry> de eme , short stories . a nd a r t by Ne wf oun d l an de r s ,

was made a vailable t o all j un io r high schoo l s t ude n t s . For

ma ny it wa s t he i r f i r st i n troduc t ion to wri t in g of , f or: and

' bY, Ne wf o undl a nde r s . Re c en tly, th r ee mor e of -these - home grown-

jrnthologles have foun d t h8ir -wt y i nto .the c u ~r iculwn du e ,. i n .

"l a r g e pa rt" . to t he e fforts o f ,d uca t or s like Ed J ones li nd Er ic~

Th i s previous reluctan c e on t he pa r t of the Depa rtment

o f Educat i on t o a ut ho ri ze s uch ma t erial s c a n be a t t ribu ted t o.

, ~e rhapa . t he no~-exis te ,nce o f s u i tab le litera t ur e . If one studies

t he l i s t o f con tributors i n the Newfo undland ant holog i e s wh i c h

a re pre se nt i n th e curriculum today, it co ul d" not 90 unn o t i c e d

t hat llIuch of the wr i t in Q and lIr:'t i s by our contempo r a r i e s ,

Our s , i t ~ould seem, is en orlll litera ry tradit ion ~

In th e s i xt i e s t he closes t fa csimil e to Newf o undl and ia

i n o ur schools WllS E. J. Pr "lI t t' s He r e t he T l dea Flow. We hav e

i mproved o n t hia de a r th of materi a l a nd a re co nti nuln9 t o do
'-- . " t. }

s o . Newfoundl a ndia h...s fi n...ll y bec ome r eap e e t ...b Le ,

Ye t t he r e r em...i n. a problem . The cou ntleas ye ars of indoc­

. t rin a t i on by a n educa tio na l aystem whi c h to l d students· their/ '

1" .u• ••• dW .et . · . nd b.'·'.""o<. l nf . d o, ,. no t tO b •.){..n• • d . .

over nigh t simply b: "" intrpduction into the cu z:: ric ul um 'p f _-

",
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thi ngs Ne wfo undland . Only t i me a nd "a ca re f ul : nur~ u r l na of th i s

new- f ound p rid e by the sa me i ns t i t u t i on wi ll e nsure the s uccess fu l,
eradication o~' t his f e elinq o~ i n feriori ty .

Lyn Ja'cks~(1984 1. wr it inQ rece nt ly i n Newfou ndl an d Lifest y le,

~ddresse'd t his same issue . He~.•.,; . ~ ibes_ "" feeling as "" Nev f g u il t . "

, Thi s -Newf gu ll t is derived . f rom ~:) ep a nd ab i d in,9 s e ns e o f.

shame a nd embarraS 8111ent o ve e e " V.t hing Newf q lJncHan d r ern: e aent s ."

He go e s on t o e ee ee th e very pe ss imis tic Vi~w , thC!t "The r e is

- no swayi ng the Ne wfg uil t y f r om their conviction' th at thing s

are i nf initely bett e r .t us t about a ny where e1.9~" { p , 61) .

But t his v 18';' ia no t he 'ld by a ll Newf ouncll an(l ers . The

fact th At Newfoundland l1 teratur~ is find ing it s way i nto th e

.c ur r i c ul wn c a n be see n as a ' positive .s t e p • A ca utio n . however .

1& in o r der he r e • .Inf e rior wr i t i'nl;j,1l1ust not be permitted, a,.
pl ece s i mpl y be cau se o f its Newfoundl,md orig in. Ed ucator s

must a t t empt t o 'se le.c t onl y t he bes t.

I t ha s been s aid t hat the re are t hr e e , · cultures· in Canada:

th e Fr en ch , the Newf ou ndl and . and all the re s t~ The d ~ stinction ."

of bei nQ di s t inct Sho uld guaran tee its surY1val , yet, in llIo!l ny

ways , Ne wfoundlande r s f~e l cui turally depr Iv ee ,

The a tt itudes o f wri t e rs like Huold Horwood wil t' no t 's oo n "

be c he no e d n?r fo r gotten . Horwood ( 1959 ) , ' exDO~nd i n l;j on wha t

he perce ived e e o ur lack of · c ul t u r e , · a rg ue s that o ur 'c ul t u r a l
. . ~

past was nothing ehort o f a c opy o f Bri t ish ,a nd 1ri l!! h fo lkways,

and a po or copy a t that. He wr i t e s l

I
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The on l y culture we have 1.11 t he culture of th e fish ,_~
flake, t hough ev en that'" i s n't our own , having ecere
with o u r pe asant a nces t o r s f .cCltll England llnd th e Cha nne l
Ialll~d s ; (pp . 16 3-164 )

This very narrov view of what conat i t utea cul t ure , doesn 't"

co in c ide' IoI tth what most ee eeeeen e es would r eg ard 11.9 · c~ lt u re . ~

TO WlIgrHU" (19721 . for example , c ul tu n u

Consists at" II Y8 telll.ll tic~11y cQlllmunicated expedenc~
- what men learn lind ca n tea ch , ' o r wha t i s learned
and - taught in II hUllIan s oc i ety a nd g r av e n into its
ma terial sur t."oundl ng .ll" . (p . 4)

Perhaps xe •. Horw ood s ho ul d be forgiven hie attitude on

the ee e re o f th e non-existent great Newfoundland 'nove l . It

would ap pear, how·ever, that he failed to consider our rich oral

culture . cHsm1alfing i t as being a th ing t o be d espised and unworthy

of ~tUdY . Ironically, i n' h iB nove l The 'White Esk imo he lament~'

_~~'ftrii'ils ion ~ f th~ wh it~ man on the native c u lture , a cu lt u re

whose ba s i s is oral , t he Esk imo s ha v l nq ha d - no wri tten l ~nQu~ge

o f t he i r own .

One must accept the t act that Ne wfoundland ' s wri t t e n li t erary

heritage i s qU~ te lilllited a n-;'~~ its i~fa nt' stage , yet 'to judge

the " f o l k - on th is ba sis only is an injustice. , The fol kl orist

sees culture , and ,a ll , tha ~ i t Illlpl ies , i n a 'llIuch broader pee-epee­

tiv e .

Ken and Mary Cla r ke (1963), f or i ns t a nce , conten~.. that

f o l kl ore ill di rectly r e l a t ed to' not only l anguage a nd literature,

but a nt hr opology, lIociology, history , art , . an d lIlud c as _11"

ThEly offer {p , 122) the f ollowing diagram a s an illustration,

- ,
J .'- .- - -
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music

anthropOl og y

_ ao cio! 99Y

literature

' I n thh conte x,t . fOlkl~re 5' t;>e ~e e~ .t o c r o 8slII lI ny , j'u r r_~: ~ ul~ '..::'-:'
b ~rriers e nd , liB s:uch, ~ o ff e r t~aching 8ub8 t ll nc~/ for many

of the disci plines presently 1~ the curriculum . F,olkl ore' s

va l ue " however, ex t e nds flllr beyond the conf i nes of thI s pre s crIbed

curricul Ulll . The r emainder o f this (h~IIPter vui deal with both

.'

Folklore liS an I nstructional Strategy

The ci)llec:t in o ,llF udy t n g e e " fO~~ lore serves two ~lI'Iporta nt .

functi on s contends Jone s (l946). First, it. fllis II gap in history
I . "

(i .8 • • cu ltural hill'tory) 1 and secondly . the collection lt s el f
" . . I . .

~irlll8 the r aw material ,- f o r t he creatio~ of th e h i gh est f onne

Of art- (p . 149>/ "
This need t o c ollect folklore i s arQued 8~rongly by cr t e enee

who warn s that li f e s tyl e s are changing 80 quickly today that

there la on uroent need to record the fol.kl ore of t he present

. g eneration. writing in ,197~r he asserts ~ha t thhg~ne,ration

may W~ ll be ~he last to ~e I!lble to r e cor d llIany o f .~he r~liC:8

of th e put ·In situ· (pp " 369-371). How his worde r!.vefbe r a t~d

whe n • . whil e driving donQ the Conception Bay So u t h HiQh wl!lY .
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I nce reee the demoli t ion of on e ' of t he laet small c hurc h scho ols

i n the a rea .

Pilant ( 19 6 4 ) , f.i ~teen--ye:'rs e e e-Lf e r , talked o f t he ' ma ny

y? un9 k inderg ar~n student s e nter in g e c eco r lack Ing an e xpo su r e

t o fa iry t a les an d b.all ad s • .Thi s pr e v I oue e xpoe ure to rme d the

ba~I s o f stor y t e ll I ng and ,po e t r y r ead i ng _" She worr ie ,S, tha,: ~"

too lit t le time is l e f t In an e x pan~ed ,c ur r i c ul um t o ac commodate

the vealth o f f ol kl o re 'presentl y ava ilabl e. [p , 7)

FI she r, ··to~ ' l l llme n tB Ehe dem .ise o f ' t he ora l t r adI tIon al:\d

t he subsequent · lo~ s of a large , por U 0rWf ou r culture. ( p . I8 2)

'rne pr agmatist , nev ev e r , "'il l s ay yes , thi s is 'a l l well

and good , bu t what I s th e be ne fi t of .f o lk l or e collect.in9 .t o

· t he s tud"nt·? the be ne fi ts a r e, in fa c t, numerous . Folk l~re

~aUght i1 t he s:-~~~ls , a'c c o rding t o May (1980)., c an ' help ' Ch U d r e nT .___-- .
bett er und e r s tand -the r e l at io ns h i p between oral an d written

languag e ,. (pp. 148-155 )

Gr i txne r (975) addre s s e e t h is l ss.ue a s well . He c i te s
. .

f o ur s ound reasons f or t he co ll~c tion a ~d _s t udy o f f olklore

b y th e s t~dent I i.
. ~. St ud e nts ' appear to approac!'- t he ir ~esearch task e

~ith g r e a t e r enthusiasm . .' , I
2. . Sk il ls 'pe r t a i n i ng t o observation, inte r viewing, ·

data r e cordi ng . th e o r g a nh a t io n o f Idea s ait4 .
ma ter i a ls ,l a nd writing are all util ix ed a nd e nbe nced ,

3 . Pa r t ic i pan t !J in a uc h pro jects, r eg ard l e ss ot
th e g rade Leve i , tend t o br i dge the generatio n
ga.p an d de velo p an unde r s t a nd i ng and a.pprec iat ion
tor what life- wa.s like In days ~one by .

~. .- -..j .'
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4 . va luabie aerv"ice IB perfomed i~ ~ecorJ i ng' ~nd
pr e a erv i l'lO the , lO C:,~ l heri.tage ., t pp , 310-371) I

Nata r ella (1H~) su ppo r"t s ; Gre~.zner · s ration ale . She IlIake s

_ mention o f fo lklore ~eing a .stimu l u s f o; learni~ a nd.. d e vel op ing •

commun ica t io n skills . _While ' co l lect i nq a n~ s tudy~ ng fo Lk Loe-e ,

the studen~ will l ea ,rn . ~ in terJ' iewi ng techn iques, writi ng- an d

r esearch ski l ls, photography , a nd 't he use an d c a r e of audio- vi sual

e qui pme nt ~ (p , 158 ,) .

PutnCllll (1964 ) at's'C:: list s fou~' benefi t s t o th e ' st,~de'I" t who

i se~posed ' to f O ~klore s t udy. He sp eaks o f the . enhanceme nt

of the instruc tional prooram through the t ne e i i ec e ue i , emotional,

an d so~ ial be ne fi ts ~ t ca n o ffe~ the ~tude nt. He, like Gri ~'~ner ,
also recognizes t he ne ed for t he preservation o f f olklore as

a n ef fe ctive means of t e a ching students I

'1'0 und erstand a nd to d ea l i n t el ligent ly with ' th e
un iversal c ha rac terist ics o f human , na tu r e which affect
th e lives of people throughout the wor ld. ,( p o 36 8)

The - Fox f i r e Concept ~- · a pop'ul a~del fo r the col lecting

an d PUb ~i shi ng o't. h ig h sChool:'ge nerat;d fo lklore, was ccncetved
I ' . .

out of a! desperate ne ed t o give ' the student something of r e l ev a nce
I .

in the cur r ~c u l um. E~iot Wi gg inton , 'it" or ioin.ator , used his

s t ude nts ' local f ol kl ore t o s t imulate thelll to research and write .

The resul t was a s tudent-produ ced magazine o f th e fo lklore of

their commun ity . ( pe ~erson , )973, ' pp . 16-18) • . AlthouOh the

concept cfa student-lIIanu .factured f olklore magazine was not

a new on~ (WillilUll Re ddY ,andhh s t ude n t s publi shed on e in 1946) ,

i t ,d i d spark similar publications ac eo ae North America . As
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· II .ci tlvlltional ·-instrUJIe nt i t wa s a n. outstanding -e ucc e e e , as

'. v i. need ~ t he ' POPUlarl~Y l~ ha ~ ~njoy.d ~1a.Vh.r~ .
I n a urr\llul r i z ing what h.e feels a r e the .ajor values o~ stud y ing

· fo lklo r'"e. Lee (1 9701 . alao, . ci tes t he ;"o tiva t i o n al tu pe c t wh i c h

folklore · ~~oY idea l . ·Folklore prov i de s ' a ~ead Y llIea'ri~ otmotiva tto n

. fo r II variety o fOli tud ie s · J p. 99 5 )"•

.~ ~ inal ~rgu";en t fo r the : in~i usion of f alk l or'e s t udy i n

· the s c hool curricul-um 111,t hat , by its . ve ry ' nature , it l en d s .. . " , " , ' "

itso lf to the teachinq. 'o~ . B~udentB of va ry ing 1I~ il l b'ie8. , Ga l ta

a nd Pelleg r ini (19"81) , to ' nanle but two , contend that the le s s. . ,
a b le . s tude n t relates veU td fo lk. liter atu r e be Te us e of ita

ehllpi icl t y o f p lot an d ch a r ac t er iz a tio n . ~·t. f~ . t ac tion pa c e
~ fl. . . ' .

a nd i nh e r e n t sus pe ns e hold t he Ch il d '_~ : in t e r ... e , ". (pp . 25 9-
i263

] .

Reddy 119 .. .. r, as we ll , invol ve(! a SJIlall "cl.aJJ~ of slowe r s tr'dents

in t he publishing of his a .ouine. Ipp : 2 61 716 51

0 '; the o t he r hand , in a s tudy c a rried out by Ha tche r a nd

/ . Olson (983 ) with g if ted ~t udent., they ~eached t he follovl~

" co nc lus ions after ue inQ th e Foxfi re een eepe e
. ~ . : , ' "

The Fo:dire co nce p t is an e ff e c ti ve t e achinq s t ra t e oy
because it s uppo r ta th e , need f or o i f ted learne;r s to
become act i v e eeexe r a , ve r if i e ra , and i nqu i re r s o f
knowledge . '

The Fox ti r e co nce p t is a valuable tea ch inCJ st rategy
becau s e it p ro v lde s a i f t ed etuden t ll with oppo rtunit ies
to assume r e s pons i bil i t y and t o deve l op theI r o r CJ an h :a -
t io nal abil itie~. - .

The Foxfir e co ncept is an e ffecti ve tea c h i nCJ et r a t eoy
f o r gifted s t uden t . be ca u.e · i t mak•• diffe r en tiated
i na t r uct i on po..ibl~ . . - .

"". - .,. -- - .- .--.----~.-..- - - - - ---- ~
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I
The Fo xfire co ncept offers g~fted s,t~dents oppor tunities ,
t o strength~~. t heir r e s earch s ki lls . I(p . 2 18-2 20)

To co nc l ude, th e y qu o te Ju nius Eddy ;

A Fox f ire -pro j ec t demand s of a st ude nt a k[n~ of se lf­
discipli ne and t a s k orien ta tion whi ch fe w other curriculum
elelll ents se e m, ab l e to nurture or i nspire. I t de ve lops
valuabl e h umiiln qUiill i t i e s such iilS self-respec t, self­
con f idenc e, risk ta k i ng , flexi bility , . creativity ,
i maginat ion , an d o t he r a sp e c t s o f socia l a nd personal"
growt h • • Lpp , 218-219 )

Of c ourse , mal)y , i f not -.all, o f t hese co nc lusio ns 'wo ul d

a pp ly equally as ,we ll t o an y group o f 9t~dents , i r;lVo Iv ed . i n s uc h

a pr o ject , be t he y ' ~f ted or not.

Folklor e as an EJaot i o nal and Social Enhan ce r

Beca use fo l k lore [s part of our ev e ryd,y "li f e, i ts imp act

c ann o t be con f ined ...ri t;hir'! th e bo undaries o f a subject , or a

school , f or t ha t matter . ' We uncon sciously pr act i ce f olk l ore

whe n we pr e d i c t t he wea th,~r ,skip ro pe , o"r bak e a bl ue tierry

d uff us ing the "r ec i pe .given us by ou r mot hers (or fath~r~l.

In e s sence, it pe t'lllea tes a ll a sp e c ts o f o u r lives . " I ts va l ue

a nd ' i n fl ue nce r e ache s bey on d th e . actual s t udy of it a s a s ubject .

By :lts ve r y nature ,folklore is f ound ~S Ua llY outsi~e t he sch~QI
i n t he cOlllllluni ty . (Sa unde rs ar g ues t ha t fo r t oo l ong fol~lore

.!!!. s chool s a s opposed t o the folklo r e fo und outside t he schOO~

ha s be en neg lec ted ) .

What, then a ee t he benefit s o f study i ng f olklore and i t s

co ll ec tion, o t he r t .han academi c, to the student1 As e~riy as

1920 , Mar ell r ec ognized the emot iona l va l ue o f fo l klore.
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The o ld t he.. e e .. bodled I n our nat i o na l fol\l o r e .. ust
not be allowed t o die . For they a llY be so r e -ada pted
a e to prov ide a nu rs ery o r playground of the .. In d.
and t h is wil l s a ve the eJllot ional life of the pe op l e
frail bei~ s t arved lind perve r ted . ( p . 1001 .

Putnlllll (l 96 ·4) , t oo, s ug ges t s t hat folk l ore ha s a n important
.' ~ .

"r o l e t o pla y in our emdtl o nal deve loplllent . ·

Fol klore activities can pr ov ide ae sthe t i c ' e xpe r i e nce s ,
whol e s Ollle p leas ur e !lnd s t illu la tion f o r the deve lopllle nt
o f . t he Illlagi nation. ( ~. 3671. . '

A pers on' s psychoioo ica i well-bei ng colin be 'a f f e c t ed po el t .ively. .
by exposur~ t o fo lk lore c~n t'e i81 s Bet t lliih elrn. He i mpli es t h" t

trad ItIona l f a i r y ta le s help', prepa re us fo r th e acceptance o f

death. For ex ample, lIla ny of thes e t a l e s beg in wi th a s tatelllent " I

tha t - The kl~, " be i ng o l d a nd whh i ng t o see his d'a ughter mar r:i ed

before he d~ed ••• - " Th la al lus ion t o dea th, a rgue s Bettieheilll,

exposes the child t o "t he reality of de ath , and by doi og so he lps
, " . ., - "
." p r.par~ the ~Ch i1d f or .I t . He also cont e nds t ha t t he child i n

h is fa i ry t~ l es wil l ••e t all nature of good and e v il, cr uelty,, .
lind cQll;passion wh i c h .. . r. ~,I n, be. experienc ed I n reall~ty .

Both Ma rell , a nd 8e t tleheiJ!l's wor ds have s pec i a l .eani ng'

and s Ig ni f icance, for t he nati ve pe op le o f Nor t h Anler i c a wh o

a r"e st rugg l i ng to r e es t abl i sh th e ir ties .. i~h the ir c ultur al

pa s t.

But i t : Is ,fJ'8 t o nl y th e native people who have e aper i enced

the denigra t i on of their be liefs ~nd CUSt OlllS. Newf oundhnd' s. .
flo r es a nd tradition s ha ve been acco s t ed i n a 81.U a r f a shio n . ~

. ~-

N~wfoundl.nder• • t o o , ,-ha ve f e l t the s ting ee . l:I~ d i cu l . . Why
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is it , ask s Br agg ( 19 78 - 7.9:1~ that th e Irish a nd .Sco t t ish accen ts

found ,i n t he d~a~lIcts o f No va scq,t.ia ns ~n: acc,; ptab le whe r e a s

t he .s ame doe s not ho l d true f or the Newf o und l an de r ? Why ' i s

~: t:h:: :::l::e

: : a : e : :

e

: : : . ::: :::::: ;~p.~i:l:::.~~e NeWfa~~'~e
:' h is d r isio n' o f 'the way we , s pea k, couplect' with a campaign

by ' unwitt i ng tea ~her s of Eng li s h t~ e radicate o ur dialect , has

l e ft' t he Newfo undland e r wi th a feeling ,of shame and inferiod tV .

' I t i'~ h~re ' t h\ t the s t udy of f ol kl or e ' c a n have a , t reme ndou~
' po s i t i ve impa-'d~ o n the st ude nt 's' sel f -com:e pt. The student

~ WU.I eeae t o ~~~~rec i ~te tha.t h is ' f ol k l o r e is bo th u~i~ue and ,

worth recor ding . Its ve r y existence i n t he curricu l um wi l l

g i ve it sta t us 'lind respect. The s t ude nt no. l o nger .ne e d fee l, .
l!s ha med of his he ri t a ge but , will view i t as bei ng ~orthY ' of,

Lapa tin , (19 51) supports t h is vi e w and con tends that , f ol klor e

is part' of our liv i ng l ang uage a nd not to teao;:h it woul d re su l t
. ~ . '

i n the teaching of a '-l. a nguage . thliT' woul d be -artl fi C;i a l, unr e a l"

. a nd of littl e us e in practical li fe - (p . 543 ) . " ~ ,

There a re a lso unex pected ben e fi t s in t he area o f . inte rp~ ' so .na l .

(re lo tion•• me 'COlle c ti ng o f f olklore ,n ee . .. " ..e. t he .'"den. ' .

· colMlun i <:: ';;'t i ng wl~h othe rs ' - parents, rel a t i ves , ~rie ~ds , and

ac q ua int an ce s . in the ir cOlfllllun i t y . The i r shari ng of , t hemselves

will fos t e r be~te r und~r s~tanding and~un ica t ion be t wee n bO~h

)'oung and o ld , st ud e n t . and parent, sc ho ol an~mmunitY .
' , . -

.~-- ..

.....
:1 .

"J!-:-- -:"",



Ta l lma n ( 1972) t e lls of r» s t ude nts,' joy at t he dis'cove ry 'I

t ha t t he y , too, ' have .. folklore .... He reports that the collecti?"

process, brought the col lector ( i . e • • the studentl and h i s r e s pondent

. ( i . II:h , pa rent, gra ndparentJ c l o s e r . He writes :
\ ' . . -

Whe n students co llect fo lklor e a nd discuss wha t t hey
h ave collected, they get to kno w themse lves ; their '
f amil i e s, a nd o ther studen ts more i n tim a t ely : ( p . 1 70 )

I

/
.. /

/ '/ .
;- 18 -

r

~ s t ude nts b egan t o und e r s t an d and appr ec ia te t he ir '
famil ies mor e completely a nd began to talk w~ t h q r c e te e
a s s ur a nc e and wal k wi th greater prid e a"'onq the ir
classmates . rc , 230 )

Walke r (1 94 61. fou nd t ha t t he sharing of fO l~lore,~, ~I} i c h

his s t ude nts of var y i ng back gr ounds had COl lec teJ, fos te r e d

a fr i;~d l ie~. a~ti t ude among those same s t ude nts . 1 Like Tal1.man ;

.~~lklore ~ common ' i n ~~ res t a nd t~hUS acted as a ~ata lys t

f or communicat ion a nd ee a pec t. , l

I
r. , I

s he recogni zed t hat folkl~re fqr.tified a nd e nhanced ':' mo~e tolera~t

atti.t ude , as well as a more p~s itive s e i e- e cn e e ee , - /

I

i
Th i ~ d eve l opmen t of a more Positive attitude t o ward s o th e r SI'

is cite~ by many o t he r ·fo l k l?rj s t~ . ,. 'Fo r e xa mp le , Pu tnam 11961l

conten d s th at ' folklore , wh i l e developing a ce e ee r understa nding !
a nd .pp"d" '~• •mo' g " ;'00. '.'00.' f~' t he I ow. cu Lt ur-a I I
he r i t ag e, can a lao as s i s t thos e sa me s tuden ts t o assi mila te I

. I
i n to t he 'm<li ns t r eo.m of t he domi nant c ul ture wi t hou t lo~i ng th e i r

sense o f i dentity. (p p . 14- 17 ) I
Th is s ame ph i10S0Ph~ wa s st<lted te n ye ars prev iously bY~ !

Bre ws ter ( 19 51 ) , who ' wr o t e : ' !It (folklore ) b ri ngs abou t a sympo.t he t ic \m dersto.ndi ng I

llnd 0. re s pec t fu l ecr e r enoe of the wo.y of l i f e o f ou r " 1

I

I. '\
-- -_..!
~'
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fellow ht1lllan ·b~i nos , i n t hese da'ys ' o f i nt e r na t i o nal
hatred and s us pi c i o n a c o nsummation devout l y .to be

- wis he d . i l p . · 87 1 . .. .

The .·echo I of ' h is ....o rds are still ' he a r d a~d h~ve spec i a l si o n ifi ca n~e
.'> . .

fo r us ·today , mo r e t ha n · t h i r t y. yee r e a ft e r t he y , wer e wri t t e n .
r ' '. . •

' . In summary, t he ra t i ona .le . fo r t he i n~ l usio n o f f olklore

~ n~. it ~ collection . i n the sc hoo l, c urric ulum e x t e nds be YO nd. t he

co nc e rn s of th e ' Eng l ish te~c her who wi sh e s his ' s ~ud e n ts to le arn

,r e s e a r ch sk il l s, o r- the so cial st~dies teach er who desires his

s t udents . t 'a 'r e e rn cultural t;l eOgra~hY , OJ: ,t he music t eache r who
' - ' .

wi s hes ' n t s s eud en ee to a,pp rec i a t e t he re la t io nsh i p of th e ball ad

t o tod ~y 's music . Ra t l:'e r , i ts va lue can e Lec b e see n to l i e

i n its. c a pa~ity to f orge _ bridq; be tween yo~ng ~n(l o l d, ~ a t her

- a nd daught~r , N,e~ro " " Ir di a n . " ?" ~o . b ridg es uis ted ' .'in
it s ca pac i t y t o foster c~unication and r e spect where the re

' w~s onl y .sil e nc e a n~ wlis t. r us t; a nd , finally, i n . l t s c apac ity

to I ns t lt l i n the stud e n t a s en s e o f t he pa st lind d iret tlon
. ' , .

t or t he rueure wh e r e. on l y co n fusi o n , sh ae e , and it;lno r ance ex i sted. ........ '

Til linghast (l 9 7~ ) p~ts i ~ n i c e l y wh~ ~ he s ays :

We a re mostly wha t our pa st has lItade pOs sible f or
us. surely und er s tand ing what o th e rs have do ne , is
t he best wa y f or u s t o com e mos t f ull y t o terms wi t h

, ou r own s i .tua tion s ; no t only analys i s e e-. c r iticism
bu t '"in a deepe r an d f ul l er unders tand i ng of wha t we

, can o r c a nnot be. In o rg ani zi ng the pa st we a ee r deve I c p t nq
ourselves . As t he r e Sa no kn o wl edQe of t he pa st t ha t

, is u nc ond it i o ned b y hop e or f e a r for t he f utur e, 80
ehe r e vt e no ·knowl e d ge of the f ut ur e that i s not base d
on past e xpe rience. If knowl e dge o f t he p a a t d I ee ,
t he re '01 111 be no po ss i b i li t y 'of e it he r a r a t ion a l
.or a huma:ne f ut ur e . [ p , 118)
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Al tho ugh '" · JOh~ny-~e- l atelY· to c"llI'ssroolu i n Nor t h

.... e r i c a . folklore ill not an i nter loper in t he c urric ulUII . .It .

t oo , o ccup ies " leg itiraate place i n t h,: ~s~hoo l - Indeed, a very

slon l f ica n t place •

., -\
. ' . '

' . . . .

...;.'.

1



CHAPT ER 'THRE E'
I

T~E INTEGRATION -O F "NEWF OUNDL ANDI " - AND FO LKLORE '
I NTO THE CURRICUl. UM

A PhU osophy

I t i s no ttthe i n te nt when d e ali n g .wi t h .Newfo u ndl and . lite ra t ur e '

a nd fo lk l or e t o i solate t h e m fro lll o t h e r li terar y wo r ks b ut ,

r ather , t o foelf s t h e s tude n t ' s att'ent i on, !?" h i s own "o,ra l and

writ t en her i t a ge so th a t h e mig h ,t come , to v iew'it a s -bot h dis ti nct

a n d pre c i ous . The s tudent, }'I.op e f ull y , th r o u g h ex p o su,re t o

Ne wfound lan d trad i ti o ns, l it er ature, and,his tO~Yr ~ i il COOle

to appr -ec ia t e his c u lture . '. Thi s ela mi nat ion o.~ fer s hIm s~eth ing

o f r el e van6e - s Ome t hi ng t o ide n tify wi t h . Keeping this 1~

mind , th e fo llowin g i s a p r opos e d st r ategy f o r t h e' i nt e grat i o n
• _r . • .

o f Newfoundland l ll and fol kl o~e i nt o -t he Gr a de Eig ht cur r ,i cul um .

. . ' , . I,

Ov e rv iew ' of t he I n t e g r at i o n Process

1. r ne p r oce ss will t ake" s ix t o ~ lgh t weeks t o comp l et e ..

'2. r ne Newfound la nd materials will be i ntroduced after

the s tu d e nt s ha ve c omp l e t ed "All. ,J(1nd s, of Ties " !l~d '"Li n ks wit h

t he Pas t , " t wo u:nit s i n Cross i ngs , 'a ' t ext bo o k u8ed i n t h e Eng l lstl

c u r ricu l um fo r cree e Eight .

3. Duri ng' t he weeks t he s t ude nt s will be i n t r oduc e t;1 to

the fol k l ore .e r cni ve s and the f olk l ore 118t e r h ls ' i n t he c ollec t io n .
, ... "

4. " Cor e mat e r i als will be se lec ted f r o m Dor y l oads , Cro s s i ngs ,

St a ges, The Junior No vel s. lind The , ~u n io r. : H i g h Drama Pac k age . '

,>
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, , '
5 . The literary co nc epts lind the re a di.ng s k ills will r e in f orce

those ~ith wh i ch the s t u den ts a re f amil iar , alt hough nev s ki lls

an d c·o ncep ts will be introduc ed ;'

6 . , Ev a lu at i..on will be i n th e f o nn o f or a l a nd wr i ttf n

a ssignmsnt s, as we ll as " f om al t es t s . [Spec ific tes ts and assiO!1_ ·

rnent s wil l b e deal t wit h late r unde r ~he he ading -Evaluation .- }

Core Co nce p ts and Skil ls . I .

The followlng compr i se s a ii&t of c·1 r e ' con cept a a nd s ki l ls
' ! .

t o., which t he stodeRt wi ll have bee n ex posed by the end o f the

·' i n ~tr uc t lo na l per iod.

Bi bliog.raph y Foo t not e l ~te rv i ew

Genre Di a l e ct Heritage Cultur e .Tr a d i tio n xr e ntvee

Newfoundlan d ill Ca rd Ca tal ogue Ac ce ss i on Number ea l endar Events . ~..-"--

Folktal e F o lk Li terat u r e ·My t h Fable Lege nd

Core Skills ' ( Cheek a nd Cheek, ee . al .) - cogni ti v e Otd ectiVes

r , Re ading Skil l s

A . Re fere nc e Skills

1 . St ud e nt s wi ll be expe c ted t o -use e f fe c t i v e l y the

fo l lowing resources :

enc yclope d las.

b. t h e vertical file,

th e library card catoloq'ue systeln~ and

d . t he ar chives card catalogu e system

organ'izational Skil ls ·

1. St ud e nt s w i ll be able t o develop outlines .

, )
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2. Students ·wil l be able to underl1ne key po int s

or key t e ees i n a g i ve n pa ssa'ge .

3. Students will be a b le t o take notes duri ng read ing .

c. Spe c i a li ze d ' Study Skil ls

1. S tude nts will ' b~ ' abl e to us e a t a bl e o f content~

and a list of c ha r ts .
\ .

2. Stud en t s ,wil l be able to us e ' a g l o s'sa r y a n~ in dex.

3'. Studen t s wil l; be ab le t o pre v i ew , s k i m, o r s ca n

mater ial s f or se lec ted 'i n fo rma tio n .

4 . Studen t s wili be able t o ad ju st reading r a te accor~ i ng .

to .ma t e r i a l a nd pu rpose ;

Or a l C~~mun lca tion ' s ki lls ' I
A. Group Discu s s i on .

1. Ea ch s t ude nt wil~ ' actl 'a s ..a chai rma n o f ' a group

d lscu s s i on .

2 ~ Each s t ude nt will act a s a re c o rd e r of "a ' g'roup

discu s sion.

3. Ea ch s t ude nt will pre s en t ora ll y ; i n syn ops is

f orm , t he finding s of the group .

B. I nd i vidual Pre sentati on

1 . The student s Will , pre pare a five-m~nute o r a l pres en ­

ta t i on .

2. Stu~nt8 will make a ,p r e sen tati on using filllls ;
. , " • I

the ove~head' ~ ' o r . t a pe jeCOr de r fOi enhan~.~ment .

- ',
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3 . Students will fie l d quest i ons f r cm the audience

conce r n i ng the.ir, p r e s enta t i ons.

c . I nt e r v i ew

. 1. s~ude nt8 wil l 1"!:ompil e a lia t o f t wenty:-five ques tion ~

o n a -s pe c i f i c fo l k lore genre to as k a n i nf o rmant . ·

2 . St uden ts wi ll t e pe lin in terview us ing a c~~sette

recorder . tsee Appendix AI

III. Listening Skills

S tudent~ will listen to apea k.S , r ecordi ngs , "a nd

other s tu dents ' p r,esen tat io nlS fo r i n fo nna't. ion a s veI l

"a s 'en j oyme n t -.:

2: St uden ts will, be ,a?l e to su mmarize a 'pres~n ta t ton, "

t ape, or fi lII .

3 ." St ude ntS will be able to ge~uence da ta' presenee e in

an ora l f ormat. ":"'"'\

4 .... St ude nts will co nd uc t , thems e lves i n an app r opria t e

m~anne r during an oral '-p resen t at io n • .

IV. Writ ing Skills -

1. St udents wiil compile a wr i tt en r e s e a r ch pa per t~at .

in clude s a title pag e . a t able of conten ts . ,a b ibliog r a phy.

a nd appropria te f o o tn o t e s -.

2.

3.

St ude nts wi ll be a ble t o use ap pro pria t e pun c tuation

and .c a p i t aj.L aat Ion f or quotf'd wor k .
I

St ude n t s will be a b l e to para ph ra se i nf otllla tion a nd

co mpi le a r e po rt tha t de mons tr at es eohes t on and unity .



- 2S-

e , Stud~nts will be abl e t o wr ite a n in trod uctory essa y ·

t o accompany t;h eir in t e rview'tape . (Se e Appendix

F' .
S • . St u dents will b e ,ab l e t o complete t he eeeeee rcn cards

. ne e ded t o cata logue thei r t ape e and othe r f olklore

Af fectiv e Obj ec t iv es (as' a d ap te d fro~ Tallma n and Ta,Hman -j

I . I I) t he In cHv idual Stude nt

1. An app recia t io n o f the nee ure .of " th e &tude·nt" ~ ~~n

he r itag e and an unders ta ndi ng o f the cantribu tiorte

of t he , ~ewfound land 'c u l t ur e t o the bro a d e r ' Canad i an

e x pe d e n ce .

2. A se nsitivity t o and app r eciation for bath 8 t a.ndar d

a n d di a l e c t f orme of Engli s h .

3 . A d e eper se nse of th e -nee~ ._ f or ho nor and integr ity

i n th e record ing an~ c o nve y I nq t h e t rad ition s of ~he

pa s t .

4 . A clearer sens e of s e l f - Id entity v te-e-vte t he ta rd ly ,

- It he .commu nity , and the heritage of t he N,~wfolndland

pe ople . . . ' 1 .

S. An: a ppreciation o f t h e impact of t he s i ng le indivIdual
" ".1 '

on the cammunit'y and on t he tradit ion s through hie/her

pe rsonal contribution . t o t he eeeki ng and recording

of i nfo rm a tion.

-r ,
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II. " In "t he Co_unity

1 . Th ~ develOplle nt o f syw,pa thy between t he "~lde t"' g e net"ation s •

. as t he sUt"vey ot"s o f the local tt"ad ~tions. ~nd t he

yo unget" (Jene rations, as the r -:Ci Pi e nts o f the cultural

he ritage ;

2. A h~ ig htened so lida r i t y betwee n schoo l a nd the parent
I .

a nd ;t he cOl'l/l!lu n it y a t la t"ge a lii a t"elllul t o f t he school' s

pr~~la imed "i nt ere a t \n . , e ,t h~ic he rl t ab e "Of i.t~
s u p po eeee e , thU III , be ne fi ti ng th~ p up il • . I

II I . Within th e c re ee rce e

~l. Th e i mpt"o vemen t ; t h t"ou(Jh gre:ater knowledge ,a nd commun i-:­

c a t ion , of the r ela t i on sh ips be tw ee n 8~ uden t 8 of "di ff e r en t

e t hn ic cu lture . and betwee n th e s tude nt s and t he t ea c he r.

Cor e Selec tions, So ur ces . a nd Genre

( Se e Appe ndix H f or an an no ta ted b i b lioo ra phy o f N~wfoundland

4rint mate r ial in us e a t Fred Kirby Juni or; Hi gh)

i, Doryload s

· Smoke r o <XII ,on ~he ,Ky l e ·

- " Mummer ' s Play·

· Sha nad i t h"it~

· Fi s h an d Bre "s ·

...
I
I·

Po • •

Po••

Sho r t Story

~hor t Sto~y

Poet ry

· wi nt e r an d th e Out ha r bou r Juv l ll ile - Essay

· Ca t ch i nQ Conners· Es sa y
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. Short StoC'y

· Ni g ht o f Te rro r ."'.

- The Waape l ' Nest~ .

"Captain Willia lll Ja·ckJlla n·

· Pr oni the LoQ of Capt a in Bar t l ett -

. · El e gy fo r Lollt Sealers ·

. •~ · Se al,· Hu nti ng SOng · ... ·

2. \crO" 1n9' . .. •. .
· Ha r d Cash·

"'Ad r i f t . o n an Ice- Pan-

· 3. S t aQes

- Ba b¥&l t ti n·

• · Ba by Bruce I ~ Bu r ned~

. ... -'Qu i t e Eveni ng at ' 8 0111e -

. -i- The Gr eenla nd Disas t e r ·

· Er Oll l o n- -
- . ~

- The Ca dbou·
\ .

- Ch r is tma s "'

- Rite s of Spr i ng - .

( · Ni gh t Schoo~ - .

· P r o fi t and Loss ·

"'Di s t r i ct Nul'S. ·

· Foq Sono ·

~ In t he Black ~f NIOh't ·

El say

Poe t r y

sn cr t :Stor y

J our ne-l / Di a r:y

Poe try

Poetry,

Es s a y'

Short 'St o r y

Shor t Story

...utob i oq~aphy

Dr llllla

Es sa y

Poe try

. Sho r t Stor y '

Es say

Essay "

Sho r t Story

Ess ay

poet ry '

Short .s to ry

Poe t ry

Poet ry

."- - ...-_....•- .- --~-.-----,---
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.. Ju nior Hig h Play pack a ge

"sor Every Man An bland--

5 . Jun i o r High Novel

Sa wtoot h Harbour Boy

The Black J o ke

Journey Home

Oue s t o f t he Gol d e n Gannet

The p e-eced Lnq lis t of core se lec t ion s is prese n ted no t

as a "rlgid li s t to be re ligiously adhe r ed t o b y th e teac~er ,

nor "is "a t e a che r expec ted t o cov~_r t he ent~re" ;ist. : , Rat her . "

a t e ache r s hpuld j udi cously c hoose exam p les frolll, eaci genre

an d enc ou r age stude nts . tc r e ad free l y a nd wi d e l y f r om Dor y loads

an d ~, a s we ll a s ot her Newfoun dx"and mate rial . It · i s j r ecom-:­

mended , however, t ha t a teache r s e l e c t f o r disCU9sio{\ lit l e as t- " "

one nov~ l. one play , five poems . t hree short s tor ies ', and
r

essays ~ Ur i ng the ef x t o "eight we ek block .

Tea c hing Strateg ies and Enr i chmen t

1. Durin9 the instr uct ion al per-Iod , expose students to \

as m~Ch Newf ou ndla nd ma te r i al as po s s,i b l e . Read to t hem a nd

s ho w t hem s lides and rno: i es . Ta ke t hem t o t he I'II USe UlII, hi8~or"~ca l

si t e s , a rt g aller ies . a fis h pl a n t , and a l og g i ng camp. Le t

the s t ude nts lis t en to ta pes , Ne wfoundland a u t hors . loggers ,

I
..~.

.."

1
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fisherme n, trappers, a nd 'sea l e r s - anyone who is willing to

share his o r her exper fences of growij'lq up in Ne wfound l and .

2 . Hav e s t u d ent s c~bine Newfoundla nd lIo~gs wi tli app r o pri a't e

slides .

3 . Have students prepare 'a slide/tape presentation of ­

t he ir cOIMlunity .."

4 . Have st~dents lear n and per form the mUfl\!le rs play 1n

school , fo r ot her SChOOl~ll f~r senior citizens ., or their~la'9Sllla~es .

5. Invite a number f Newfou n d la nd wri t e r s into school
I

and h a ve a wr i t e r s ' day . ,
6 . Have -B \: ud e n~s prepa re II pictorial hi s tory o f their

cOlMIunity.

7 . Have students seal a tlme capsule yith a. va rie ty of

thei r writi ng~ and ·pk t u r es t o be opened t~ n or "f if t e e n years

from date of collection .

8 . Prepollre a Newfound land night fo r parents . It can be

as simple or .eteboreee as ' !You like . This night could i ncl u d e

a di n ner, d ram~ , m~9ic , dan%e . and r ead in9 9.

9 . Choose a famous Nt'~foundlander li ke s ir Wil fred Grenfel l

an.d have s t u dent s wri te a j o u r nal e ntry wh i ch h e .. ig h t have

wr'i t t-e n based on a n i mportAI)t. inc i dent in his l ife .
. ' .

: ~ 10 . Ha v e students prepare ill l ist of t wenty-five questions .

and interv iew the ir oldest re lative concerni~9 a gen re of fo lklore .
'~J '
l'~hi9 woul d -,t he n' be ad ded to t he sc~odi e echtve e} ,

1 1. In oroups of three o r Icu.e- , beve s tudents r-e aea rcjj

II topic t hat relates to .Newf o undl a n d ' s c ul tu re a nd h e ri ta g e .
i

r
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