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ABSTRACT 5 . 0

The intent of this study has been'to test the viability ¥
of establishing .folklore archives for the colleciic{n of student—
. generated folklore in a manner that would lend itself to subse?usnf
‘use as a research tool in the -junior high school. English programme.
An examination of the literature indicates the acquisition
of folklore material both within and cutside the classroom setting
. by Newfoundland students has seen a dramatic increase. This
is probably due, Ih part, tb the inclusion 6f a world folklore -
course in the high school and the introduction ‘of Newfoundland-
Coe materials at the junior high level: '

X 7 ; )
Although folklore has finally been ageepted as a subject

worthy of independent study, there still femains no formalized . -
‘ X *  system for the cataloguing, storing, ;nd retrieving of student-
’ generated, EolKIoEe waterisl Ln NewEoundlant sehoels. b %
If we are to instill in our students the belief that thelr - V&
, traditions, customs, and mores are legitimate areas for.study

to be looked upon wl{h respect, then we must teach the students

w  how, at least, to record and preserve the cultural material . 3
they collect. v g ’
Thl's invastiqation/contendl that archives of student folklore
- material will foster in the student an intérest and pride, as . )
well as a concern, for the preservation of his heritage. Perhaps, 4
in some signifigant way, this activity will begin to eradicate T

(1)
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" the misc nception. ol the majority of’ students vhc b- eve t)lnt

. it is hoped, will allow tHe student to dlatinguish between vhat -*

i
things Naviuundhnd are inferior and have no phce ln their

education. (A second pnniu is that the archives will also
af{ozd the teacher an ol!ocuve research tool for instruction.

Archiveu vl.ll serve as the blaiu for student r

Finally, tho process of collecting and undylw of folklore, *

is knwn 2s fakelore and what is true folklore.
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CHAPTER ONE' . . é
\ - i FOLKLORE DEFINED '
i i

In dttempting to construct an acceptable definition of

folklorey it would seem appropriate first to determine the origin

The coinage of "folklore" is attributed -

oC the term 1tself. =

to Willlm Thoms, writing under the nom de plume Ambrose Morton,

in a letter to The Athenaeum in 1846. ) .
and "lore"

In'his letter he prbposes that the terms ™ folk"

be compounded to ‘replace -popum Antiquities” or *Popular Litera—

ture,” nomenclatures in voque prior to th].s point in history.

He writes:
often given evidence of the
interest whigh you take in what we in England designate
as Popular Antiquities, or Popular Literaturg, (though
by-the-bye it is more a lore than a literatute, and"
would be most aptly described by a good Anglo Saxon
compound, Folklore - the lore of the pegple). (pp. 4-5)

Your pages have so

G
. Thoms, then, proceeds to name some of the many forms this

*folklore® can take:
No one who has made the manners, customs, obser-

vances, superstitions, ballads, proverbs, etc. of "
the olden. time his study,.but must have arrived at .

K two conclusions: the first, how much that is curious
and interesting in these matters is entirely lost;
the second, how much may yet be rescued by timely
exertion.| (p. 5 . .
That is not to say, however, that folklore-was non-existent

. before the mid-nineteenth century; but rather, it signifies

a'growing interest in it.as a subject worthy of separate treatment.

realized its first

This interest (albeit slow in developing)

fruition in ‘the English tradition (The Finnish Literature Soclety 24




was established in 1831) in the founding of the English Folklore
Saqciety in 1878 folloved ten years later By the establishment
Of the American Polklore Society. :
" . N

In its maiden publication, the Américan Folklore Society

outlined its principal function:
It is proposed to form a society for the m.dy

'of Polklore, of whi&h the principal object shall be

to establish a journal, of a scientific character.

designed:

(1) For the collection of the fast-vaqi-hing remains °
, of the.?olklpn in America, namely:

.
(a) Relics of 0ld English Polklore (ballads,
- tales, superstitions, dialect, etc.).

(b) Lore of the Negroes in the Southern States
of the Union.

"(c) Lore of the Indian Tribes of North Anerica
(myths, tales, etc.

(2) For the study of the general subject, and publi-
cation of the results of special students in
this department.- (Boas, 1888, p. 2) 3
Although treated as a special subdivision of anthropology
until recent times (it wasn't until 1949 that a doctorate 1‘;;
the field could be earned in North America), folklore Einally
has been recognized as a separate discipline. Confusion,. though,
still exists today as the result of “folklore's close affinity
with anthtopology. This confusion reveals itself in the var‘{l ty .
of definitions employed by the scholars working in the £leld "
It vould appear that for every folklorist there is a definition.
Maria Leach (1949), for’example, in her Standard Dictionary

of Folklore, Mythology, and Legend outlines twenty-one definitions




" on by adding that writing:

of folklore. (pp. 398-407). What follows are excerpts from

some of these.

Balys, in his definition, suggests that folklore "comprises

" traditional creations of people, primitive and civilized.™

He further states that folklore is *not a ‘science about a,folk,
but the traditional Eolk-geience” and folk-postry.?

Barbeau, on the other hand, takes a somewhat different
approanh. He' submits that folklore is said to'ex(lst:‘

. Whenever in many ‘callings of knowledge, experienc®f
visdom, skill, the habits and practices of the past ”
are handed ‘down by example or spoken word, by the »

" older to the new generations’, without reference to
book, print, or school teacher.

This oral éradition element in the trahsmission of Eolklore
is also intimated by Bascom: . -

The term folklore has come to mean myths, legends,
folktales, proverbs, riddles, verse, and a variety
of other forms of artistic expression whose mediun 5

is the;spoken wor:

Foster; too, supperts this oral view: -
Folklore is most meaningful when applied to the unwritten N

literary manifestations of all peoples,.literate or
nthervl‘he- .o

Herzog strongly £avors the oral as well:’ .

‘¥olklore embraces those literary and intellectual
hrases of the culture which are perpetuated prinerily
by’ oral tradition.

| otkin, like the others, identifies the oral quality of
folklore - "In a purely oral gulture everything is culture.’

1
This is an pxaggeration, perhaps, which he qualifies farther




not native or fundamental.
Thus’, it
who come

its oral or print fomm.

... does not destroy its valumy as Eulklore But
rather, while freezing or fixing its form, helps to

keep alive' and diffuse it among those to whom ‘it is
becomes not the claim of one group, but af ‘a1l thbss

in contact with it and adopt it as their own in exther

-

Bolam and Henderson (1967) allude to this in. *Alternate,

Panaceas.” They cite examples wherein primitive ‘cultures 1itérally

adopt Christian theology .as their own. I
have borrdwed £rom the evangeusm

“of thé missionaries [a great many elements in which
n Of their own experience of life,

d in Western Christian terms.

Primitive societies

théy show a reflexiq
even though portraye

This has occurred among such widely separated peqples
ag the Maoris of New Zealand and the Kikuyus'of Kenya,
‘| the Bantus of South Africa,

and the Ghost Dance followers of North America.

the Negroes.of Jamaica
Here . -

an indigenous .pdpulatjon persecuted by its’ Europedn”

rulers and familiaz with the Bible has found in the‘

ever-persecuted Jews a Biblical counterpoint of its:

own plight and because of this identification has

felt inclined to claim direct descent from the tribes
85)

. of Isreal-‘ (p. 1

on a tétally different tangent, Espinosa implies that that

folklore is removed from scientific knowledge:

U Folklore, or popular knowledge, is- the accumulated
What mankind, has experienced, learned,.

store o

and

practiced across the ages as ‘popular and traditional
knowledge, ‘as distinguished f£rom so-called ‘scientific

knowledge. ¥

He proceeds to say, however,

with the collecting, classifying, and studying,

that the science of folklore deals

in a scientific

manner, the materials of folklore.

/




Foster (previously mentioned) suggests that the enormous’
scope of - genres unde:r which folklore material is published indicates
that folklore is "pdetty much what one wants’" ,

To add to this confusion is the debate focused around the
ambiquity of the "folk" in folklore. In its narrowest definition,
Mish argues that folkiore is the product of the less educated

™. of civilized societies. In its broadest sense Gaster states
that folklore is "essentially of the people, by the people,
and for the people" excluding no one. . T

In an attempt t:: bring some order to this chaos, Utley
_employed two approaches to determine whether there was some
common factor “that could be found in all twenty-one definitions.|
The semantic approach, as dutlined by Richards and Ogden in i
Meaning of Meaning, entailed the search of Leach's definitions |
for recurring key words. What he eventually discovered was |
that the word "oral," or its synonym, appeared in thirteen of
the. twenty-one, while "transmission" appeared in only six. i

Utely does, however, see a greater concurrence with regard | |
to content. Fourteen of the definitions are in agreement that
folklore includes material from both primitive cultures and J
subcultures in a civilized society, while another six allude
to it. .

His second approach, a theoretical one; he dismisses as
being too vague, in large part due to the difficulty of defining

eltl’\er the "folk" or 'tradit‘ion." He does, however, offer his

' own definition of the "folk." He defines folk as being anyone




the fieldworker cares to interview, or "from whom one collects
live folklore" (Dundes, 1965).

Like Gastner and Utley, Dundes in his definition of the
“folk® offers the universal view. That is, the "folk" can be
equated with all groups whether civilized or not, and any one
person can be part of many different "folk® groups at any given
time. -The .criterion for a folk group to exist would' be that
all the members have,“a_r_ 1s;st, one common element. This common
"element could be geographic in nature (all people living in
Labrador, for example, would comprise a folk group), or it might
have its commonality in a lanquage (Italian, for instance).
(Dundes, 1978, pp. 25-27). ’ :

What, then, is an adequate definition of folklore? Having
evaluated and discussed more than f£ifty, I have settled on Brunvand's
(1968) ‘definition. My reasons for doing so are twofold. First,

AN

because of its simplicity, students should be able to understand
it readily;Nand secondly’, it is broad enough to 1]

clude what
modern folklorists would agree constitutes folklore. To wit:
Those materials in culture that circulate traditionally

among members of any group in different versions,
_whether in oral form or by means of customary example.




CHAPTER TWO . . .

REVIEW OF THE LITERATURE:
A RATIONALE FOR THE INCLUSION OF
FOLKLORE IN THE CURRICULUM

Ancestors

s § Each in his own way, :
They just came. That's all. 3
Each in his own world of cousins,

.. sisters, loves, and friends,

One day at home in Europe, .
And the next . *
with the movement already in-his veins, :
Threw down the reins of home
said good-bye to homely paths

* Left behind the native sod '

Left behind a nation growing

Left behind a doubtful god

and came, perhaps to fish for cod.

. Tom Moore in Ancestors has managed to capture the nature
of those Tidividuals Who are our forefathers - men, vemeR;  ana
childremwho. came to settle in Newfoundland for any number of
reasons. These immigrants, soldiers, sailors, rich men, poor

- ‘mén, beggarmen, and thieves left-a 1eqjaey of ‘songs, tales, riddles,
crafts, recipes, and .customs that constitutes our heritage,

They represent the cultural pool from which.we derive our identity
as a unique group. ' .
Until recently these roots were unexplored in any great

\ detail by students in the school system. Indeed, the documentation
of the history of Newfoundland xj hcking‘ in both quantity and
quality.. One need only to read Patrick O'Flaherty's The Rock -

Observed to realize the poetic license taken by many of our

"noted” historians.




The past decade, however, has seen an awakening of interest
by provincial educators in Newfoundlandia (anything ‘and everything
that relates to Newfoundland). Suddenly, Newfoundland materials

* began to surface in schools. Doryloads by Kevin Major, an anthology
of poetry, drama, short stories, and art by Newfoundlanders, »
was made available to all junior high school students. For
many it was their first introduction to writing of, for, and

' by Newfoundlanders. Recently, three more of these "home grown®
nthologies have found their why into the curriculum due, in
large part, to the efforts of educators like Ed Jones and Bric
Norman. : .

This previous reluctance on the part of the Department

of Education to authorize such maéa:ials can be attributed to,
Berhaps, the non-existence of suitable literature. If one studies
the list of contributors in the Newfoundland anthologies which
are present in -zne curriculum today, it could not go heEToed
that much of the writing and art is by our contemporaries.

Ours, it would seem, is an.oral 1literary tradition:

In the sixties the closest facsimile to Newfoundlandia
in our schools was E. J. Pratt's Here the Tides Flow. We have
improved on this dearth of material and are continuing to do

so. Newfoundlandia has finally pegoka ru}spectable. -

Yet there remains a problem. The countless years of indoc-

"trination by an educational system which told students their /*

ﬂ/;\gsd

language, dialect, and beliefs were inferior is not to be

14 —~

overnight simply by the intrpduction into the curriculum




things Newfoundland. Only tim; and a careful ‘nurturing of this
new-found pride by the same institution will ensure the successful
eradication of this feeling of inferiority.

Lyn aacks\r‘(lsu), writing recently in Newfoundland Lifestyle,

addressed this same issue. He desgribes this feeling as "Newfquilt."

This Newfguilt is derived "from dep and abiding sense of

shame and embarrassment over evé¥ything Newfqundland represents.”
" He goes on to state the very pessimistic view that "There is

" no swaying the Newfquilty from their conviction' that things

are infinitely better just about anywhere e:lse“ (p. 61).

But this view is not held by all Newfoundlanders. The
fact that Newfoundland literature is €inding its way into the
'curriculun can be seen as a positive step. A caution, houevar.
is in order here. Inferior writing mist not be permitted a »
Place simply because of its Newfoundland origin. Educators
must attempt to ‘select only the best. ’

It has been said that there are three "cultures” in Canada:
the French, the Newfoundland, and all the rest. The distinction
of being distinct should guarantee its survival; yet, in many
ways, Newfoundlanders féel culturally deprived. L

The attitudes of writers like Harold Horwood will not soon -
be changed nor forgotten. Horwood (1959), expounding on what

he perceived as our lack of "culture,” argues that our cultural

past was nothing short of a copy of British and Irish folkways,
and a poor copy at that. He writés: R

Vgt
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i The only culture we have is the culture of the fish ..
i . flake, though even that isn't our own, having come
with our peasant ancestors fkom England and the Channel
Islands: (pp. 163-164)
This very narrow view of what constitutes culture doesn't
coincide with what most researchers would regard as "culture.”
To Wagner (1972), for example, culture:
Consists of systematically communicated experience
i . L - what men learn and can teach, or what is learned §
i and taught in a human society and graven into its -~ . =
material surroundings. (p. 4) .
Perhaps Mr.. Horwood should be forgiven his attitude on
the basis of the non-existent great Newfoundland novel. Tt
would appear, however, that he failed to consider our rich oral
culture, dismissing it as being a thing to be despised and unworthy

of study. Ironically, in his novel The White Eskimo he laments

X v
}kﬁ‘ﬁsion of the white man on the native culture, a culture

o whose basis is oral, the Eskimos having had-no written lanquage

of their own. '
One must accept the fact that Newfoundland's written literary v,

heritage is quite limited and in its infant stage, yet to judge i
the "folk® on this basis only is an injustice. The folklorist
sees culture, and all that it impliés, in a much b::oader perspec—
tive. : ' ‘ |

- Ken and Mary Clarke (1963), for instance, contend, that

) folklore is directly related to not only language and literature,

but anthropology, sociology, history, art,.and music as weil,

They offer (p. 122) the following diagram as an illustration:




i |
i " (
i . J
Co-1- i /
’ ¥ /
] &
literature anthropology
language _soclology *
history art music / ;
- y . . i 2w a
b In this context, £n1klo:? be seen .to cross many, durriculum
: “barriers and, as such, c&n offer teaching substance/for many
! of the disciplines presently in the curriculum. Eolklore's
value,. however, extends far beyond the confines of this prescribed
curriculum. The remainder of this dhapter will deal with both
~ OF these aspects. d ’

Folklore as an Instructional Strategy - . :

The collecting and studying of folklore serves two important
functions contends Johes (1946). Pirst, it £ills a gap in nistory
(i.e., cultural Ms/nry); and secondly, the collection itself
forms the raw matefial "for the creation of the highest forms
of art* (p. 149); '
‘ This need to collect folklore is argued strongly by Gritzner
... who warns that lifestyles are changing so quickly today that
L ! there is an u;qent need to record the folklore of the present
| generation. Writing in 1975, he asserts that this generation
may well be the last to be able to record many of the relics
of the past "in situ” (pp. 369-371). How his words reverberated

when, while driving along the Conception Bay South Highway,




i

"mias
I noticed the demolition of one of the last small church schools

in the area. S g
Pilant (1964), f_if;.een/yea/;rs earlier, talked of the. many
young und;azgarc}n students entering school lacking an exposure
to fairy tales and ballads. .This previous exposure formed the
basis of Q:ozyteuxng and poetry reading., She worries that
too little time is left in an expanded curriculum to accommodata
the wealth of folklore presently available. (p. 7) :
Fisher, too, laments the demise of the oral tradition and
the subséqiisnt: iogs of /a Large portionfipf our culture. (p. 182)
The pragmatist, however, will say yes, this is all well

and good, but what is the benefit of folklore collecting «to

‘the studént? ~ fhe benefits are, in fact, numerous. Folklore

taught in the schools, according to May (1980), can-help children

better understand the relationship between oral and written
language. (pp. 148-155) »

Gritzner (1975) addresses this issue as well. He cites
four sound reasons for the collection and study of folklore

by the student:

M. students appear to Apptoach their research taske
¥ with greater enthusiasm. R

2. skulu pertaining to observation, interviewing,
data recording, the organization of ideas arx
materials,’and writing areall utilized and enhanced.

3. Participants in such projects, regardless of
the grade level, tend to bridge the generation
gap and develop an understanding and: appreciation
for what 1ife was like in days gone by.

—_

[
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4. valuable service is performed in zec'onhng and
preserving the local heritage. (pp. 370-371)

Natarella (1972) supports Gretzmer's rationale. She dakes
mention of folklore being a stimulus for learning and.developing .
communication skills. While collecting and studying folklore, - .
the student, will learn "interviewing techniques, writing' and )
research skills, photography, and ‘the use and care of audio-visual
equipment® (p. 158), o

Putnam (1964) also lists four bénefits to the student who
is -exposed to folklore study. He speaks of the enhancement
Of the instructional program through the intellectual, emotional,
and social benefits it can offer the student. He, like Gritzner,
also recognizes the need for the preservation of folklore as
.an effective means of teaching students:

To understand and to deal intelligently with the i ;

universal characteristics of human nature which affect

the lives of people throughout the world. ‘(p- 368)

The "Foxfire Concept,™ a pqpuné_mdel for the collecting
and publishing of high school-generated folklore, was conceived
out of a desperate need to give the student something of relevance
in the c}urtl)cu].um- Eliot Wigginton, its originator, used his
students' local folklore to stimulate them to research and write.
The result vas a student-produced magazine of the folkiore of . |
thoir community. (Peterson, !973,(pp- 16-18).. Although the
concept of a student-manufactured folklore magazine was not
a new one (William Reddy and his students published one in 1346),
it did spark similar publications across North America. As

n




a motivational instrument it was an outstanding -success, as
ovi@inctd by the popularity it has enjoyed elsewhere.

In summarizing what he feels are the -;jor values of studying
folklore, Lee (1970), also, cites the motivational aspect which

folklore provides: *Folklore provides a ready means of motivation

* for a variety of “studies” (p. 995).

A £inal hrgument for the"inclusion of folklore study in
the schiool curriculum is that, by its.very nature; it lends.
itsalf to the teaching.af students of varying abilibdes.  Galta
and Pellegrini (1981), to name but two, contend thut the 1eus .
able studant relates well to folk literature bet;aun of its
simplicity of plot and characterization. Its fast action pace
and inherent suspense hold the child's interest. (pp. 1:59-‘253).

Reddy (1944), as well, involved a small class SE ower st:udantl
in the publishing of his magazine. (pp. 261-165)

On the other hand, in a study carried out by Hatcher and
Olson (1983) with gifted students, they reached the follmdng
conclusions after using the Foxfire concept:

The Foxfire COHI:OPIJ‘I an effective teaching strategy
& because it supports the need for gifted learners to

become active seckers, verifiers, and inquirers of
knowledg

The Foxfire concept is a valuable teaching strategy
because it provides gifted students with opportunities
to agsume responsibility And to develop thelir organiza-
tlnna). abilities.

The Foxfire concept is an effective teaching strategy
for gifted students e it makes differentiated
instruction possibl. ¥
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t
The Foxfire concept offers gifted students opportunities.
i to strengthen their research skills. (p. 218-220)
1, /
To conclude, they quote Junius Eddy: .

A Foxfire project demands of a student a kind of self-
discipline and task orientation which few other curriculum
elements seem able to nurture or inspire. It develops -
valuable human qualities such as self-respect, self-
confidence, risk taking, flexibility, creativity,
imagination, and other aspects of social and personal:*
growth. (pp. 218-219)

Of course, many, if not.all, of these conclusions would
apply equally as well to any group of utudents :nvolved in such

a project, be they gtfted or not.

Folklore as an Emotional and Social

. Because folklore is part of our everyday life, its impact
cannot be confined within the boundaries of a subject, or a
school, for that matter. We unconsciously practice folklore
when we predict the weather, ‘skip rope, or bake a blieSerry
duff using the recipe given us by our mothers (or fazhérg).
In essence, it permeates all aspects of our lives.- Its value
and ‘influence reaches beyond the.actual study of it as a subject. «
By its very nature, folklore is found usually outsilie the school
in the community. (Saunders argues that for too long folklore -
in schools as opposed to the folklore found outside the school
has been neglected). ° ‘ '

What, then are the benefits of studying folklore and its
collection, other than scedenic; Eojthe student? Hsyearly:ds

1920, Marell recognized the emotional value of folklore.




"

The old theme embodied in our national folklore must
* not be allowed to die. For they may be so re-adapted -
as to provide a nursery or playground of the mind;

and this will save the emotional life oE the people

from being starved and perverted. (p. 100) <

Putnam (1964), too, suggests that folklore has an important
role to play in our emdtional development.

Folklore activities can provide aesthetic experiences,

wholesome pleasure and stimulation for the davalopmont

of the imagination. (p. 367)

A person’s psychological well-being can be affected poeitlvely
by exposure to folklore c?ntaﬂs Bettléheim. He implies that
traditional fairy tales help.prepare us for the acceptance of
death. For example, many of these tales begin with a statement
that "The king, being old and wishing to see his daughter married
before he died ..." This allusion to death, argues Bettleheim,
exposes the child to the reality of death, and by doing so helps
prepare the child for it. He also contends that the child in’
his fairy tales will meet all nature of good and evil, cruelty,
and compassion which may, ;gfin, be: experienced in reality.

Both Marell-and Bettleheim's words have special n;nan' T
and significance for the native people of North America who
are struggling to reestablish their ties with their cultural
past. i =

But it'is gt only the native people who have experienced
the denlqraéion of their beliefs and customs. Newfoundland's

mores and traditions have been accosted in a similar fashion.

Newfoundlanders, tod, have felt the sting of midicule. Why

B
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is it, asks Bragg (1978-79), that the Irish and Scottish accents

found in the dialects of Nova Scqfians are acceptable whereas r

the _sa‘me does not hold true for the Newfoundlander? Why is

it that the moment a "Newf" converses in his native Newfanese

" both he and|his dialect are derided? (pp. 21-26) ’

’ This dérision of ‘the way we-speak, coupled with a campaign
by unwitting teachers of English to eradicate our dialect, has
left’ the Newfoundlander with a feeling of shame and inferiority.

. It 18 here :n\: the study of folklore can have a tremendous
‘positive impadt on the student's self-concept. The student ’ ;
“will come to ‘appreciate that his folklore is both unigue and
worth recording. Its very existence in the curriculum will : .
give it status and respect. The student no longer Ineed feel .,
ashamed of his heritage but will view it as being worthy of
study. Yo

Lapatin (1951) supports this view. and contends that. folklore

" s part of our living language and not to teagh it would result

in the teaching of az'}:anguage‘tmvculd be "artifigial, unreal,:

_and of little use in practical life" (p. 543).

There are also unexpected benefits in the area of interp

Lelations: The woliacking of folklore necessitates the sEudeqis'
‘cammunic;ting u};h others’ - parents, relatives, friends, ané

acquaintances in their community. Their sharing of themselves
will foster better understanding and c@&munication between both

.
young and old, student,and parent, school ur%/c:)mmunity‘ s . :
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Tallman (1972) tells of pis students' joy at the discovery i
He reports that the collection ! 2

that they, too, have "folklore."
process brought the collector (i.e., the student) and his respondent
Aie., parent, grandparent) closer. He writes: i " :
Ay . i
When students collect folklore and discuss what they
. have collected, they get to know themselves, their
families, and other students more intimately: (p- 170) o

Folkldre WS fi common /interest and thus acted as a cdtalyst
| R

for communication and respect.

A Walker (1946). found that the sharing of Eolklore, which |

his students of varying backgrounds had cliected, foutersad B

a f:xendlxer attxtude among those same students.! Like Tallman, \”

she recognized that folklore fortified and enhanced a more. tolerant

attitude, as well as a more positive self-concept. o ] =,

The students began to understand and appreciate their’' |
families more completely and began to talk with greater

assurance and valk with greater pride among their |

classmates.
This development of a more positive attitude toward$ others

i
is cited by many other folklorists. .For example, Putnam (1961) |

contends that folklore, while developing greater understanding

and appreciation among various groups for their own cultural

heritage, can also assist those same students to assimilate

into the mainstream of the dominant culture without losing their
|
|

‘sense of identity. (pp. 14-17)
This same philosophy was stated ten years previously by

Brewster (1951), who wrotes i

It (folklore) brings about a sympathetic understanding

and a respectful tolerance of the way of life of our

Lo |
|
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fellow human beings, in these days of international
+-  hatred and suspicion a consummation devoutly.to be
~wished. ,(p. 87)

'r.r;a echo of-his words are still® heard and have special sxgmﬁcance
for us-today, more than - tnirty years after they.vere written.

£ summary, the uunna1e for the inclusion of folklore

und its collection.in the school curriculum extends beyond the

concerns of the' English teacher who wishes his ‘students tO learn

research skills, or the social studies teacher who desires his

students ,to 1earn cultural geography, ox the music teacher who

wishes 'his students to appreciate the relationship’of the ballad

to today's music. Rather, its value can also be seen to lie
.

in its capacity to forge a bridge between young and old, father

and daughter, Negro and Indian, where no bridges existed: in

its capacity to foster communication and respect where there

“was only .silence and mistrust; and, finally, in.its capacity

to instill in the student a sense Of the past and direttion

for the future where only confusion, shame, and ignorance existed.

Tillinghast (1972) puts it nicely when he says:

We are mostly what our past has made possible for
us. Surely understanding what others have done is
‘the best way for us to come most fully to terms with
" our own situations: not only analysis or-criticism
but in a deeper and fuller understanding of what we
can or cannot be. In organizing the past we are’developing
ourselves. As there s no knowledge of the past that
. is unconditioned by hope or fear for the future, so
there -is no knowledge of the future that is not based
on past experience. If knowledge of the past dies, -
there will be no possibility of either a rational
or a humane future. (p.
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e . Although ‘a *Johnny-come—lately® to classrooms in North
b, oa América, folklore is not an interloper in the curriculum. It,
. too, occupips a legitimate place in the _ashucl - indeed, a very
¢ signi ficant place. t R
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CHAPTER THREE

THE INTEGRATION -OF "NEWFOUNDLANDIA™ "AND FOLKLORE *
INTO THE CURRICULUM

A_philosophy

It is not'the intent when ‘dealing with Newfoundland literature :

and folklore to isolate them from other literary works but, .
rather, to focus the student's atBention,on his ownoral and
written heritage so that he might come to view'it as both distinct
and precious. The student, hopefully, through exposure to '
Newfoundland traditions, literature, and hxstc;y, wm conme

to apprgciate his culture. . This examination offers him something
of relevante — something to identify‘uith. Keeping this in

mind, the following is a proposed strateqy for the’ integration

of Newfoundlandia and folklore into - the Grade Eight curr)culum

|
1

overview’ of the xntegranon Process i

1. " The process will take six to elqht wevks ‘torcomplotes
‘2.  The Newfoundland materials will be introduced after
the students have completed "AL1 Kinds, dé Ties" and "Links with
the Past," two units in Crossings,'a textbook used in the English
curriculum for Grade Elght, $
3. During'the weeks the students will be introduced to
the folklore .archives and the folklore materials in the collection.
4. Core materials will be selected from Doryloads, Crossings,

Stages, The Junior Novels, and The Junior.High Drama Package.

P
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5. The literary concepts and the ‘reudi}ng skills will reinforce
those with which the students are familiar, although new skills
and concepts will be introduceds & ‘

6. Evaluation will be in the form of oral and written
assignments, as well as’ formal tests. (Specific tests and assign-

ments will be dealt with later under the heading "Evaluation.”)

Coré Concepts and skills . 1
The following comprises a list of c4re concepts and skills

. | .
to.which the student will have been exposed by the end of the

- instructional period. : d wm e
Bibliography Footnote  Rites of Passage Folkldre Interview

Genre Dialect Heritage Culture Tradition Archives
. !

Nevfoundlandia Card Catalogue Accession Number Calendar Events

Folktale Folk Literature Myth Fable Legend

Core Skills (Cheek and Cheek, et. al.) - cognmve objectives
I. Reading Skills ) 5
A. Reference 5kills
1. students will be expected to use effectively the
following‘ resources:
a. encyclopedias,
b. the vertical file,
c. the library card catologue system, and
d. the archives card catalogue system g
B. Organizational Skills :
1. Students will be able to develop outlines.
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2. Students will be able to underline key points
or key ideas in a given passage.
3. Students will be able to take notes during reading.

Ci - specialized Study skills

d ' 1. Students will be able to use a table of contents
and a list of charts. co
2. Students will be able to use'a glossary and index.
3. Students will be able to preview, skim, or scan
. materfals for selected information.
4. Students will be able to adjust reading rate according

L} to material and purpose.

II. oral Communication Skills °
A. Group Discussion
1. Each student will act as a chairman of a group
discussion. . :
2. Each student will act as a recorder of a group

discussion. U

3. Each student will present oraliy; in synopsis

. form, the findings of the groip. )

B.  Individual Presentation ! ¢
1. ' The students will prepare a five-minute oral presen-

tation.

2. Students will make a pfesentatin}\ using films;

. i v \
the overhead, or tape Tecnrde'r for enhancement.

b
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3. Students will field questions from the audience
concerning their presentations.

C. Interview 3

‘1. Students will sompile a 1list of twenty-five questions

on a-specific folklore genre to ask an informant.

2. Students will tape an interview using a cassette
e recorder. = (See Appendix A)
III. Listening Skills o

1.  Students will listen to speakers, recordings, and
other students' presentations for information as well
‘as enjoyment. ) '
2.  Students will be.able to summarize a presentation,
. tape, or film. ' '

3. Students will be able to sequence data’ presented in

an oral format. N

iy 4.. Students will conduct themselves in an appropriate

§ manner during an oral ‘presentation. ) . T

IV.. Writing Skills- . ,

1. * Students will compile a written research paper that
includes a title page, a table of contents, a bibliography,
and appropriate footnotes.. ‘

20 Stidents will be sbie. €6 use appropEiate Punctustion
and capitalization for quoted work.

3. Students will be able to putaphrase/lnfomatlon‘and

compile a report that demonstrates cohesion and unity. |
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Students will be able to write an introductory essay’

to accompany their interview tape. (See Appendix

B

Students will be able to complete the accession cards

‘needed to catalogie their tapes and other folklore

matdrial.
A

Affective Objectives (as-adapted from Tallman and Talllman‘)

1.

"In'the Individual Student - . .

An appreciation of the nature of. the student's Su_i,
heritage and an understanding of the contributions
Of the Newfoundland Culture ts the broader Canadian
experlence. .

A sensitivity to and appreciation for both standard
and dialect fams of English.

A deepér sense G thie “need. for honor and lntegr)ty
in the recording and conveying the traditions of the
past. ‘

A clearer sense of self-identity vis-a~vis the family,
the community, and the heritage of the NgwaTr;dland
people. ) . R |-

| .
A appreciation of the impact of the single individual
s k

on the community and on the traditions through his/her

personal contribution to the seeking and recording

of information.
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_I1.- In'the Community . g
1. The development of sympathy between the older generations,
as the surveyors of the local traditions, and the
younger generations, as the recipients of the cultural
heritage: S
2. A heightened so}idaﬂ:y between school and the parent
and (the community at large as a result of the school's
proélaimed interest in the eth::lc heritage of lt;a
supporters, thus benefiting the pupil. 5"
III. Within the Classroom
«l. The improvement, through greater knowledge .and communi-
cation, of the relationships between students of different
ethnic cultures and between the students and the teacher.

Core Selections, Sources, and Genre 3
(See Appendix H for an annotated bibliography of Newfoundland

Lprint material in use at Pred Kirby Junior High)

1. Doryloads i -
"Ancestors® . \ Poen
"Shanadithit* . LR Poem <
. "Fish and Brews" ) ‘ Short Story
"The Boat Builder" i _short Story
"Smokeroom.on the Kyle®™ . Poetry

"A Mummer's Play" Drama
"Winter and the Outharbour Juvinile" Essay

"Catching Conners” % Essay
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. "Sarah Skimple®
*Night of Terror®
"The Waspes' Nest"
“captain William Jackman®
"From the Log of Captain Bartlett"
. _'zlegyv for Lost Sealers”

"Seal Hunting Song” gy,

Crossings
"Hard Cash"

"Adrift on an Ice-Pan"

Stages
'Babgsittin"

4 "Baby Bruce Is Burned”
A Quite Evening at'Home"
i"The Greenland Disaster”
"Erosion"’ E
"The Caribou" 4
"Christmas" 5%
“Rites of spring”

( *"Night School®
"Profit and Loss"
“Stage"
"pistrict llur(s‘u'
"Fog Song" '

*In the Black of Night*

Short Story
Essay

Poetry

Short Story
Journal/Diary
Poetry

Poetry

Essay,

short Story

Short Story
Au:obiug;aphy
Drama

Essay
Poetry
Short Story
Essay

Essay

Short Story
Essay
Poetry
Short Story
Poetry

Poetry




"The Big Fellow" . Poktry

»  Junior High Play Package »

"For Every Man An Island”

5. Junior High Novel
Sawtooth Harbeur Boy ,
The Black Joke .
Journey Home

i Quest of the Golden Gannet . ) '

The preceding list of core selections is presented not .~
as a-rigid list to be religiously adhered to by the teacher,
nor 'is a teacher expected to cover the entire list. ‘Rather, )
a teacher should judicously choose examples from each genre
and encourage students .to read freely and widely Eron‘\ Doryloads
and Stages, as well as other Newfoundland material. It is’recom—
mended, however, that a teacher select Afor discussiop at least
one nuve/l,sone play, £ive poems, three short stories; and two

essays during the six to eight week block.

Teaching Strategies and Enrichment

1. During the instructional period, expose students to
as much Newfoundland material as possible. Read to them and
show them slides and movies. Take them to the museum, historical
sites, art galleries, a'fish plant, and a loggihg camp. Let

the students listen to tapes, Newfoundland authors, loggers,
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fishermen, trappers, and sealers - anyone who is willing to
share his or her experiences of growifig up in Newfoundland.

2. Have students cosbine NewEoundland songs with appropriate
slides. :

3. Have students prepare a slide/tape presentation of
their community.” . - )

4. Have students learn and perform the mummers play in
school, for other schools, for senior citizens, or thelr classnates.

5. Invite a number l?f Newfoundland writers Into school
and have a writers' day. .

6. Have students prepare a pictorial hiftory of their
community. % |

7. Have students seal a time capsule with a variety of
their writingw and ‘pictures to be opened ten or Eifteen years
from date of collection. .

8. Prepare a Newfowndland night for parents. It can be
as simple or ‘elaborate asiyou like. This night could include .
a dinner, drama, music, dante, and readings.

9. Choose a famous Newfoundlander Like Sir Wilfred Grentell
and have students write a journal entry which he might have
written based on an important incident in his life.

10. Have students prepare a list of twenty-five questions

and interviey their oldest relative concernlng a genre of folklore.

(Thls would" than be added to the scho(l archives).
11. In groups of three or Eour, have students research

a topic that relates to Newfoundland's culture and heritage.
i .
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