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Abstract

This study was designed to explore and compare the career related
needs of rural and urban youth upon entering a post-secondary institution.
Subjects were 101 university students who had completed at least their
first year of university study. Subjects were asked to complete a
questionnaire developed from a list of perceived career related needs
identified in a study by Jeffery and Lehr (1993). While few significant
urban/rural differences were found, a number of unexpected outcomes
related to the career preparedness of all youth were noted. In addition,

several areas needing further study are discussed.
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Chapter 1
Introduction
The advances in technology, combined with the dissolution of
much traditional employment, are forcing students, both young and old
alike, to seek higher learning, or retraining, in order to be more
employable (Graham, 1987). As a result of the increasing demand for
training, it is necessary to understand the needs of students entering
University so that these students can be better prepared for the
challenges they will face in a post-secondary environment (Burry, 1975;
Graham, 1987; Mabry, 1989; Tompkins, 1981).
Rural Students, like their urban counterparts, have ready access to
a high school education and hence, can acquire the prerequisites needed
to gain entrance into a University. In spite of this, there may be common
challenges and problems faced by the rural students that are unique.
Rural students are usually from areas that do not provide ready access to
post-secondary schooling. These students have to leave their home and
familiar surroundings to gain access to the educational training an urban
student can acquire while living at home. The rural student usually travels
to an urban environment, at what is now regarded as a young age,

leaving their friends and family behind. These students will have to adjust



to an unfamiliar community in order to attend a university while urban
students may live at home for their post-secondary training. The costs of
attending a university away from their home community also typically
places considerable burden on both the rural student and their parents.
Living at home enables urban students to retain the support networks
they had while attending secondary school. The urban students’ situation
can be an advantage as they may experience less stress than rural
students. Urban students do not have to deal with the stress of leaving
home and living in a place where the loss of supports is compounded by
their having to learn how to survive on their own while attending a
university. It can be thus asked if rural students are as well prepared for
their transition into the post-secondary environment? If not, what might
they leamn to help them be better prepared?

In many respects, the situations of rural and urban students
entering university appear to be different and rural students appear to be
at a disadvantage. This question of what rural students need to prepare
them for their transition from high school to university and the world of
careers is very important and the focus of this thesis. If educators,

parents, and counsellors better understood and knew the needs of rural



students, they may be more effective in preparing them for their future.
This knowledge of student needs could also be useful for urban
students. Some studies (Burry, 1975; Justiz, et. al., 1986; Bloodsworth
and Fitzgerald, 1991), have supported the idea that if youth had the
proper academic and social preparation, and received guidance from
parents, then they would have an easier transition into a university/career
environment. This thesis determined some of the transition-related needs,
both personal and academic, that youth perceived to exist when they

entered the post-secondary environment.

Statement of the Problem
This study sought to determine the perceived career related needs

of rural and urban youth entering the post-secondary environment. The

needs to be related to the ic and life skills and social
and emotional support a young person might need to successfully move
into a post-secondary learing and training environment.

When students enter new environments, as do persons entering
new jobs, learning has to have taken place beforehand so these

individuals can effectively integrate. Students entering a post-secondary



institution from high school, or students entering as “mature students”,
need to be prepared for the required adjustment to their new environment.

The first objective of this study was to further assess the perceived
career related needs of youth identified in Lehr and Jeffery (1993). This
study sought to determine the degree to which youth experience those
needs being met and to determine who was involved in meeting those
needs prior to entering a post-secondary institution. The study by Lehr
and Jeffery identified what parents, community members and others
perceived to be the career-related needs of youth upon leaving high
school. This study assessed whether or not the needs identified by
Jeffery and Lehr are actually experienced by the students.

The second objective of this study was to determine if there were
differences in the needs of urban and rural students prior to entering a
post-secondary institution. This information would help determine what

sort of differences there were with respect to career preparedness.

Significance of the Study
This study was intended to gain a better understanding of what

students need in order to achieve a successful transition into a



post-secondary learmning environment. If parents, teachers, counsellors,
and others understand the needs of students about to experience
transition, then they can better help them prepare. As Bazalgette (1975)
pointed out, adults have the knowledge of what young people should
expect in the world once they leave home to pursue a career or higher
education. These adults have the responsibility of passing this
information onto the younger generation in order to prepare them for the
world experience.

In an article in the journal Health Promotion (1993), the
unidentified author spoke of protecting our best resource: our youth. The
article discussed how one group of young people are leaming about
taking care of themselves through training in financial planning and
courses on how to find employment. The article suggests that large
portions of young people are not prepared to care for themselves when
they leave high school. This study seeks to determine the needs of youth
so that future programs can be developed which can better prepare them
for pursuing a post-secondary education. This thesis also seeks to find if
there are differences between the perceived career related needs of rural

and urban youth, and if so, the nature of those differences. This
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knowledge could be useful to educators, parents and program developers
seeking to help youth become better prepared to meet the challenges of

the future.



Chapter 2
Literature Review

In reviewing the available literature, it became apparent that there
are many articles dealing with the career related “needs” of rural and
urban youth prior to entering university. Those articles addressed topics
including the current needs of youth, new directions in policy and
programs and ways to create and improve access to resources that would
help youth in their transition. The majority relate to youth growing up in
the United States. While these articles provided information relating to the
needs of youth in general, this thesis focused on the needs of youth living
and growing up in rural and urban Newfoundland about whom less is
specifically known. Below is a brief overview of the literature on the
transitional problems of youth followed by a more specific discussion of

the literature addressing the Newfoundland situation.

Youth In Transition
Upon completing High School, young people are in the position of
having to decide whether to attend a post-secondary institution, or seek

employment. In order to be competitive in today's job market, an



increasing number of young people feel a post-secondary education is
necessary and hence, continue their schooling. Many of these youth are
unprepared to take this step (Payne, 1989; Mabry, 1989).

Payne (1989), conducted a review of the literature relating to the
academic preparedness of high school students entering a
post-secondary environment. His review indicated that a large portion of
students were lacking in one or more of the basic skill areas (math,
writing, and reading) and thus required extra help or course work in order
to pursue a post-secondary degree or diploma. Payne noted that many
community colleges are inundated by unprepared freshman. He felt high
schools were not properly preparing students for future academic
pursuits. He noted that even those students who completed high school
with good marks were “hit hard” by the higher standards expected at the
post-secondary level. Payne's review suggests that community colleges
need to have better communication with high schools. Improved
communication could help to clarify the expectations and skills needed by
those seeking a post secondary education.

Mabry (1989) found similar problems. He found that there was a

lack of prepared students entering the post-secondary environment and



that these students appeared to lack the academic skills needed for
success at the post-secondary level. They were unprepared to meet the
challenges of higher education and either struggled or dropped out.
Mabry aiso suggested that in order to alter this trend, high schools and
community colleges should engage in a collaborative effort. He suggested
that students could take advanced academic courses in high school that
would prepare them for the transition into the post-secondary
environment. He suggested the idea of “advanced placement”, which
would allow high school students to participate in college courses and
receive credits. Mabry’s article indicates that there needs to be better
communication between the two school levels.

Students not only need to be academically prepared, they also
need to understand what potential employers may require. Charner
(1988) conducted a study to help determine what future employers
require, and how youth can become prepared to meet these
requirements. In his study, it was found that employers did not hire youth
for entry level jobs because some students did not have the basic
academic skills or were poorly prepared for the demands of the position.

Charner suggests that students need to improve resume writing,



10
academics, personal attitude, self-confidence and interview skills. Thus,
Charner is suggesting that schools take an active role in basic academics
and the preparation of students for future careers.

Drier (1996) conducted a study to determine what students require
to “plan for life”. His study suggested that the purpose of education was to

prepare students for their future careers. He suggested that all students

should be prep: through skill , career guidance and
advice from mentors in order to prepare for the challenge of pursuing a
career. The overall outcome of his study suggested that career planning
and “clarity of purpose” are required to help youth successfully make the
transition from high school to a career.

Another study looking at the transition related needs of youth was
conducted by Looker (1996). This longitudinal study examined the
transition-related issues facing youth deciding between careers and post -
secondary education. The study indicated that there were many areas
where youth felt let down or unprepared to meet the challenges presented
to them in their pursuits after high school. Youth felt they lacked
knowledge about: the available funding for post - secondary education,

access to it ion/r irces about ible careers, and access to
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guidance services. Other findings from her study indicated that marriage
and family can affect decisions to pursue post - secondary education or
careers. Those who were informed about post - secondary programs
found it to be an asset while those uninformed found it to be a barrier.
Youth felt that the amount of available funding for post - secondary
education is decreasing.

Titley, Titley, and Wolf (1976) looked at students’ performance

while attending a post-secondary institution. They discussed how

post-secondary education is more self-directed than secondary school. In
secondary school, youth may have the opportunity to ask others for
advice as to what they should do, but upon reaching the post-secondary
environment, these students have more autonomy and must make
independent decisions. Their survey indicated that being older did not
necessarily mean better career decisions were made. Older students did
not appear to be more able to make independent decisions. Many
wandered from one major to the next. This study did not make any
recommendations as to how students could better prepare for decision
making.

McGrath (1996) carried out research in an attempt to determine
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variables that influenced participation in post - secondary education. His
results indicated that the variables most frequently related to participation
were level of academic achievement, the number of barriers in the way of
students, the value placed on education by the students and those around
them, participation in advanced mathematics while attending high school,
and personal well being. Hence, there appear to be many variables, both
internal and external, which affect students’ abilities to meet the
challenges they will face after high school.

The above mentioned studies indicate that a large portion of the
students entering community colleges and universities are not prepared to
meet the challenges they will face. This situation poses a significant
problem for educators. Bazalgette (1975) sought to determine how
students feel with respect to their school-based preparation for the work
environment. His study indicated that young people did not know how to
interact with authority and "acted out” by not turning up for work and
exhibiting anti-social behavior. When asked what their problem was,
these youth responded that they were not prepared by the schools or their
parents. They felt let down because they felt the adults in their lives had

experiences similar to what they were now encountering and had not
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passed on their knowledge.

The finding of inadequate preparation has been supported in more
recent studies by Mero (1990) and by Shapiro (1986) who describe
general education as "unfocused”. They feel that the public education
system does not appear to be preparing youth for their futures and that it
reflects policy handed down by administrative authorities who are not
adequately informed about the needs of youth. Shapiro’s study reflects
ideas similar to those of Purves (1988) and Faust (1950). They believed
that while secondary education was designed to develop a common core
of knowledge, skills, and values, shared among all students and

considered y to deal with and social p 3

administrative authorities have not adequately defined the actual needs of
youth. These authorities are not studying the needs of youth and then
designing policy.

Bazalgette (1975) found that students felt let down by the adults in
their lives. This finding corresponds with a number of studies (Davey,
1993; Looker, 1996; Middleton & Lougheed, 1993, Trusty, Watts, &
Crawford, 1996 ) which suggest that parents, teachers and counsellors

are the best sources of information and guidance that a student can have
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while in the secondary school environment. These studies indicate that
youth can access great amounts of knowledge from mentors and those
adults who are in direct contact with them. These adults have the
potential to relate information about what it is like to try and survive in
educational and career settings after secondary school. As was found in
the study by Middleton and Lougheed (1993), parents of adolescents are
in a position to influence a young person’s career aspirations and
personal development and to assist their children in becoming prepared
to succeed.

Davey (1993), found that parents had the power to enhance the
progress of their children. In her study, senior high school students were
surveyed to determine the occupational aspirations and the experiences
that relate to their personal development and career pursuit. Results
indicated that support by parents was considered to be very important,
and that the higher the support offered by parents, the more likely there
was to be an increase in the confidence of the student trying to realize a
particular goal. She also found that others were also considered to be just
as important in a supportive capacity. These others were friends,

teachers, other family members, and guidance counsellors. Thus, it can
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be seen that while there are many people in the lives of students who can
impact on their development, and help them to achieve their goals, these
individuals have to make the effort to be involved.

Axelrod and Anisef (1996) conducted a study to determine some of
the factors involved in the decision to pursue a post - secondary
education or to seek employment. Results indicated that individuals from
middle class families and from schools that promoted university education
were more likely to pursue a higher education. Their study suggests that
guidance services should be improved and that they should demonstrate
options, and encourage the “most competent” to pursue their schooling,
while providing a place where youth could discuss the barriers affecting
their pursuit of goals and interests. Their results also suggest that
socioeconomic status, gender and place of residence are important
factors that impact on the career related decisions of youth.

There have been numerous studies suggesting the need for
changes in the school curriculum in order to develop programs which help
students prepare for future career pursuits. These studies have
suggested different programs that incorporate strategies to teach youth

how to survive in both the post-secondary environment and the job
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market. Drier and Ciccone (1988) discussed how unprepared youth are
for the transition from school to work. They determined that there was a
need for more career guidance programs in the school. These programs
could focus on themes such as the development of coping-skills,
business/community support, and preparation for success. These would
be beneficial in helping the student transfer from a secondary school
environment to the worlds of career or university.

Helwig, Hiatt, & Vidales, (1989), believed that youth need to learn
job hunting skills. These skills would include teaching students about the
range of possible careers available to them; career options; building
life-long skills; and teaching the academics necessary for success. This
study further emphasizes the need for high school programs which help
students adapt to life after secondary school.

Other types of programs that can be used to effectively help
students with their transition from secondary school to the employment
market are being developed everyday. Cairns, Woodward and Hashizumi
(1993) developed one such program. They describe the development of,
and implementation of, a work-skills program that would be tried in

schools. They hoped that the simulation program would allow youth to
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better learn work skills necessary for entering the job market. Their study
suggested that if a realistic leaming environment is provided that teaches
work skills, this might enable those involved to identify their abilities, to
help encourage cooperating action, promote the development of group
problem-solving skills and allow them the opportunity to view different
work roles. This study emphasized the ability of programs to teach youth
what they need to survive in the future job market. It informs youth about
the skills they will need to acquire in order to be successful.

Some programs have been cited (such as a work skills simulation
program (Cairns, et al., 1993), parental involvement (Davey, 1993;
Middleton & Lougheed, 1993; and, Trusty, Watts, & Crawford, 1996), and
career guidance programs (Drier and Ciccone, 1988). Other programs are
in place to help students make the transition from high school to the
post-secondary environment and to the world of careers.

Wonacott (1992) discussed the use of career education programs
to help students learn what is required in the world of employment.
Through such approaches as youth apprenticeship programs, youth
community service, and career oriented secondary school programs,

youth can begin to gain the skills necessary for future success. In these
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programs, youth can have exposure to various careers, and they can
learn of the demands that will be placed upon them in a given career.
These programs would allow youth to gain an understanding of what the
world of employment involves, and what they need to leamn in order to be
successful. These approaches provide students with information
pertaining to careers and the post-secondary education required to
pursue such careers.

Another source of information has been designed to help students
with the transition from the school environment to the world of
employment. The Work Based Leamning Resource Guide (Finley and
Scott, 1995) provides students with access to actual work places, or
experiences where the student can gain a first hand view of what actually
transpires in the workplace. The approaches in this resource guide
include youth apprenticeship, mentoring, internship, job shadowing, and
cooperative education. These approaches can help the student make
decisions as to what they would like to pursue with respect to a career
and what they will require in order to be competent.

According to some writers, more school programs are needed that

provide students with access to the skills and information they will need to
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pursue a (Donaldson, 1996; Drier, 1996; Drier & Ciccone, 1988; Looker,
1996; Looker & Lowe, 1996; and, Mabry, 1989). With exposure to career
development programs students can learn what employers want and can
better decide what type of career they wish to pursue. These programs
may help students gain a first hand look at what they will have to develop
within themselves, both personally and academically, in order to pursue a

particular career.

The Newfoundland Situation

The Newfoundland school system has been evolving to meet the
needs of youth throughout the province with respect to course offerings
and business/career education. Watts (1983) realized that students need
assistance acquiring information about potential careers and the
education required to gain employment in a particular career. He began
work on a project called FACET i1l (Finding A Career Effectively Today)
which is the updated version of The Career Development and Vocational
Information School Project created in 1975 at Beaconsfield High School.
This project was intended to provide information to students who are

planning on pursuing a post-secondary education. Watts decided that
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there was a need to update the information on the entrance requirements
for various post-secondary institutions throughout the province. Hence,
this project was developed to help students understand what they needed
to enhance their future opportunities.

Cahill and Martland (1993) conducted a study on career
counselling in rural areas. They reviewed some of the differences existing
between rural and urban access to career information and resources.
Their findings indicated that rural counsellors face issues not usually
seen by their urban counterparts. The rural counsellor appears to be on
the periphery of the “urban industrial culture”, and they develop
perspectives that are separate from those of people living in urban areas.

It appears that urban dwellers have better access to a range of paying
jobs as compared to rural dwellers. This differential access limits the
exposure of rural people to a variety of employment experiences.

Cahill's and Martland's (1993) research suggests that career
development theory is one-sided when it comes to developing programs
to meet the needs of youth. They determined that the theory of career
development tends to take an urban approach, and assumes that this is

the direction required to help all youth. Their research suggests that those
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involved in the creation of career development theory do not appear to
realize that the rural experience is quite different, in many ways, from the
urban experience and, thus requires more consideration of their
differences.

The experiences of rural people appear to be different with respect
to geographical location, family, and socioeconomic status (Rojewski,
1994). Rural youth, due to their location, may experience many blocks
that may not be experienced by urban youth. Rural youth may be
disadvantaged by geography and socioeconomic status and may not be
reached through the current career development approaches. Thus, the
rural student may not be as sophisticated in terms of careers as their
urban counterparts who have more access to career resources and job
exposure. Urban youth may be more ready to pursue higher education or
seek employment upon completing high school.

Rural communities have some unique qualities that are not
commonly found in urban areas. They tend to have more community
support due to there being fewer people in a smaller geographical area
compared to urban environments. Kenkel (1985) discussed the idea that

close-knit families and homogeneous populations characterize rural
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communities where there is continued familiarity between all people in the
community. These communities have more easily identified social
networks that allow people to rely on each other for personal support. He
found that when rural people leave their home environment and move to
urban areas, they tend to lose that close, easily identifiable social
network. In an urban setting, they have to rely on themselves more often
and this could cause some adjustment problems.

McCracken and Barcinas (1991) conducted a study looking at the
differences between rural and urban high school students’ aspirations
based on the location of the school. Their results indicated that there are
positive and negative aspects relating to the location of the school. They
found that the likelihood of attending a technical school compared to a
university was more common to the rural person, possibly due to the
proximity of the school to their home community. This was different for the
urban student who usually had the opportunity to attend either type of
school. They found that there were small differences in the occupational
aspirations of rural and urban students and that rural students usually had
to leave their home communities in order to pursue their chosen

occupation.
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Hektner (1995), found that there were many rural youth who
decided that in order to move ahead in society, they would have to leave
their home community. They found that rural teens were more likely to
experience a personal conflict with leaving. This finding could indicate
that there might be adjustment problems for these rural youth when they
move to a new community, and away from their support structures, in
order to realize their goals.

Singh and Baksh (1991) conducted field research into
Newfoundland teachers’ perceptions of parents’ interest in the education
of their children. Their findings suggest that teachers believe there are not
enough parents interested in their children’s academics, that parents are
not highly interested in the teachers’ ideas, and that teachers are not able
to put into practice those ideas learned in their teacher training. Their
conclusions indicate that parents and teachers need to be more
interactive in the education of the students. This interaction may be
beneficial to the parent/teacher relationship. it was noted that students
look toward their parents and teachers for the majority of their academic
support.

The literature points to the idea that the rural student is at a
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disadvantage with respect to school and community programs relating to
career education. Apostal and Bilden (1991) suggested that rural
students, as compared to urban students, have had unique circumstances
to deal with when attempting to make decisions about their careers and
future education. They suggest that rural youth have limited accessibility
to higher education, a more narrow school curriculum, a limited exposure
to the world of occupations, and access to fewer role models. These
deficiencies cause rural students to be at a disadvantage and this
decreases their ability to make educated career choices.

Warren (1983) sought to determine whether or not rural students in
Newfoundland are at a disadvantage with respect to accessibility to
higher education, school curriculum, role models and occupations. He
studied the attitudes of the public toward elementary and high school
education. His results indicated that teaching students to think was
considered very important. Over half (70%) of the respondents believed
that there was not enough attention given to preparing high school
students for a career after high school. While this study does not account
for changes that have taken place in the past 14 years, it does indicate

that for some time many people have not believed that the education
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system was meeting the needs of rural youth.

Warren also asked people to comment on areas of improvement
that could be implemented in the schools. Responses indicated that there
was a need for more vocational courses (86%) in secondary schools.
Thus, the results suggest that people were concemed about the level of
education their children were receiving, and that there was a need for
more curriculum relating to career development.

Sharpe (1996), in an ongoing study of youth in transition, has
sought to determine the problems faced by youth after they leave high
school. These problems were: finding suitable employment, obtaining
financial funding for post - secondary education, finding personal support
for pursuing a post-secondary education, and knowing what programs to

pursue. This study st that if certain were in place, such

as career education programs and better guidance services, then many of
these problems may have been avoided. The Summary Report on youth
in transition by Sharpe and White (1993), found that students did not feel
that they had adequate access to guidance services. Those students who
indicated having adequate access were those students with grades of 75

or greater.
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Career education has been defined as helping “students develop
the knowledge, skills and attitudes necessary to attain meaningful
careers” (Balcombe, 1995). Teachers in career education courses are
supposed to help students realize what they will ‘need’ in order to be
successful in future career pursuits. Thus, what are the needs of youth,
and what programs are in place to help these students make a successful
transition from high school to post-secondary education or employment?

According to literature recently published by the Department of
Education (1996), there have been advances made in the effort to bring
career information to students. This information is being delivered through
courses such as cooperative education and career development, and
programs involving apprenticeship training that will be tried in the
1997/1998 school year. These courses and programs have been
implemented in the schools throughout the province of Newfoundland and
Labrador and are becoming more available each year (Division of
Evaluation, Research, and Planning, 1996; Division of Program
Development, 1990; and Division of Program Development, 1992).

The Cooperative Education courses (Government of Newfound!and

and Labrador, Division of Program D it, 1992) were developed
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for implementation in the schools throughout the province. The purpose of
the courses was to officially integrate school leamning with practical
experience through work placement in the community. This would involve
the participation of the school, community, students, teachers, employees
and employers. These courses could provide students with exposure to
various careers while in school, and the opportunity to actively participate
in a particular career through employment within the community. Through
this process, students could learn about different occupations, gain some
of the skills required to pursue a particular career, and learn about the
world of work.

The development of the cooperative education courses were based
on Department of Education guidelines, and related to the availability of
work opportunities in each community. The courses were designed to
meet the needs of students in both urban and rural areas. Because there
are many rural communities within Newfoundland and Labrador that do
not have ready access to the variety of occupations usually existing in
urban areas, rural students may have limited exposure to a variety of
possible careers through cooperative education.

Another course offered in the public school system of
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Newfoundland and Labrador is Career Education (Department of
Education, 1990). This course is offered as a part of the guidance and
career development programs for students. The purpose of the course is
to provide training in “life planning” skills. Training is related to: career
planning, decision making, occupational information and job analysis,
leaving home, life management and other necessary life skills. It is a
program designed to help prepare students for their life after high school.
These courses have been implemented throughout the Province in order
to fulfil a recognized need to help youth prepare for their futures.

The Apprenticeship Training program (Industrial Training Division,
Department of Education, 1996) was designed to help adults and youth
experience different occupations related to industries such as carpentry,
engineering, refrigeration repair, and other vocational careers. This
program has been in place for a number of years at the college level, and
was accessed by individuals attending post-secondary technical
institutions. Programs are now being designed to include youth at the
secondary level of education to provide exposure to different occupations.

The Cooperative Education courses offer experiences at different

levels. Students can take the courses during the time period required to
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complete high schooi. According to the statistics released by the
Department of Education for 1995 - 1996, the first course was offered in
61 schools with a total of 1,293 students participating, but fewer students

participated at the more advanced levels. It also appeared from the

statistics that as the course level ir fewer schools parti

Other statistical information released by the Department of Education
(Profile ‘96, Educational Indicators, 1997) indicates that most schools
within the province have access to this course, but that the level of
participation is varied. The data indicates that, on average, less than 40%
of students participate in the course. The course is available in all school
districts.

Career Education courses are offered in 118 schools (Department
of Education, 1996). In these schools, a total of 2,983 students
participated in the course, a slight decrease from previous years. The
statistical data unfortunately does not provide a breakdown of the
numbers of rural and urban students that have access to these courses.

No data was available on the Youth Apprenticeship Training
Program released by the Department of Education. It appears that this is

a new program that is currently being planned. It has been implemented
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on a pilot basis in a small number of schools around the Province. No
data on the program is currently available.

As noted earlier, the Lehr and Jeffery (1993) study suggested that

rural youth in Newfoundland do not appear to be well informed or

prep to make career decisions. These young people do not have
ready access to the information that would allow them to make educated
career choices. The study indicated that while youth have concemed and
caring parents who want the best for their children, the parents are not

well informed themselves.

Summary
In summary, the literature indicates the need for more
research into the needs of students as they prepare to move into the

post-secondary and career environment after high school. The literature

suggests that youth are unprep: to meet the of careers
and post - secondary education upon leaving high school (Looker, 1996;
Mabry, 1989; and, Payne, 1989). It appears that youth have not been
adequately prepared by their high schools, parents, mentors, and others

(Bazalgette, 1975; Davey, 1993; Drier, 1996; and, Looker, 1996). While
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there have been many p ped for i tation at the
high school level, and many programs are now in place in Newfoundland
schools, not all students are availing of these resources as can be noted

in_Profile ‘96, Educational Indicators, 1997 (Department of Education,

1996). It appears that youth, in general, have many disadvantages and
that rural youths are more disadvantaged than urban youth when it
comes to being prepared to make career related decisions and when
making decisions about attending a post - secondary institution (Apostal

& Bilden, 1991; Cahill & Martland, 1993; Kenkel, 1985; Rojewski, 1994)



Chapter 3
Methodology
Instrument

A questionnaire was developed based on previous research by
Jeffery and Lehr (1993). These researchers developed a list of the
career-related needs of youth at or near graduation from high school.
The list was based on a qualitative study of the views of rural parents,
knowledgeable members of the community, and youth. Their goal was to
gain insight into the needs of rural youth with respect to career
preparedness.

The developed questionnaire was administered to students who
had completed their first year of university. It sought to determine and
compare the needs and support available to both rural and urban
students entering university.

The questionnaire sought to further explore the needs identified in
the Jeffery and Lehr (1993) study. The questionnaire sought information
in four areas: (a) demographic; (b) general reasons for entering
university; (c) parental and peer support; and (d) academic readiness.
The demographic section asked if the respondent was rural or urban and

sought background information in areas related to year leaving high



33
school, high school average, name of home community, parents’ level of
education and how they were paying for their education.

The second section was of a general nature and presented
statements related to student’s reasons for entering university, how
informed they were about the range of possible careers available to them,
why they chose to enter a particular institution, and their awareness of
available funding.

The third section of the questionnaire was titled “parent and peer
support”. This section sought to determine from whom students acquired
their support for attending university and how or if that support influenced
their decisions. Questions asked related to parents’ knowledge of
university courses, the long and short-term costs of education, and the
awareness of difficulties that might arise from living away from home.

The fourth and final section of the questionnaire explored
“academic readiness”. This section sought to determine how
academically prepared students felt they were, prior to entering a
post-secondary environment, for further studies. It explored the support
that was available from their high school, home community and others

outside the school.
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Thus, the questionnaire covered several different aspects of a
student’s life. The demographic section consisted of statements requiring
yes/no and muitiple choice answers while the other sections employed a
five point Likert type scale to allow for more precise analysis of the data
(Cheung and Mooi, 1994).

The instrument went through several revisions aimed at increasing
its clarity and the ease with which it could be used. In this process, it was
also piloted with graduate students. Once all revisions had been made
and the questionnaire was ready for implementation, the chosen student
sample was approached, with permission of the instructor, during class
time and asked to complete the questionnaire. The students were
informed as to the reason for the study and told that the questionnaire
was anonymous and their participation voluntary. Questionnaires were
handed out to students at the beginning of class to be completed during

their class break (see appendix A for a copy of the questionnaire).

Subjects
The subject pool consisted of 190 students, at Memorial University

of Newfoundland enrolled in a Drugs and Behavior psychology course
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offered during the summer semester. This course was chosen because
registrants typically come from many different university departments and
thus deemed to be more representative of the university population.

The students in the course had typically completed first year
university and were deemed able to reasonably comment on their
preparedness for the university challenge. Of the 190 students in the
course, only 116 were in attendance and of those students, 101
completed and returned the questionnaire (see Appendix B, Table B.1).

D ic data (see ix B) indicated that, of the sample

studied, 26.7% of resp had first year uni ity, 39.6%
had a high school average of 75% or greater, 60% were from urban
communities and 40% were from rural communities. As well, 19.8%
stated that they had entered university within two years of graduation
from high school and 82.2% of respondents entered university because
they felt there was a greater chance of future employment with a
university education.

Results indicate that some students (19.2%) had attended another
university or post secondary institution of some sort. It appears many

students (34.0%) received career information from their school counsellor
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and 56.4% had the opportunity to meet with representatives from other
colleges and/or universities before graduation from high school.

The majority of students (72%) indicated that they were paying for
their education through student or personal loans and 57.1% were not
employed while attending university.

Subjects indicated that their parents (29.7% of mothers and 27.6%
of fathers) had completed at least a high school diploma and had a
household yearly income of 25,000 to 40,000 dollars.

When designing the study, the demographics of the sample were
not known. For this reason, a number of questions were asked including
what year the student left school, how many people lived within a ten mile
radius, the highest level of education attained by parents and how the
student was paying for his or her education. The resultant data can be
found in Tables B.1 - B.17 in Appendix B. This information was not
directly used in the analysis of data related to students’ needs and career
readiness.

Treatment of Data
The questionnaire gathered information on students’ perceptions

of how prepared they felt upon entering University, who helped them
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prepare, and about what other resources they were exposed to which
helped to prepare them. Because both rural and urban students
completed the questionnaire, it was possible to explore areas of possible
differences between the groups. The distinction between rural and urban
was based on the number of individuals living in or near a community. It
was decided that any community of 5000 or less would be deemed as
being rural (Press, 1986).

After the data was itwas using the

Package For Social Sciences (Norusis, 1993) computer software
program. Analysis included the calculation of cross - tabulations (for
frequency distributions) and chi-squares. Comparisons between the
questionnaire items were performed to determine who helped prepare or
support students for future education and careers and if there were
significant differences between the urban and rural populations with
respect to their general preparedness for university and academic
readiness.

In experimental analysis, the convention of a .05 level of
significance is typically used. As this was deemed to be, at least in part,

an exploratory study, it was decided, post hoc, that to identify potentially
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worthwhile areas for further exploration a less rigorous significance level
would be used. It was thus decided to review the data using a .10 level of

significance.



Chapter 4
Analysis of Data

This chapter presents the results of the current study. The data
describes the level of career preparedness experienced by rural and
urban youth and it explores their needs upon entering a post-secondary
environment.

The results are presented by questionnaire section (see Appendix
A). The results for each questionnaire section are broken into three parts.
The first part deals with the significant results at the p < .05 level of
significance. The second part reviews the data using the p < .10 level of
significance. The P<.10 level was used to determine if other possible
needs, not indicated using the p < .05 level, may be identified. The third
part reviews the results of both groups together.

The collected data was analyzed with the Statistical Package For
Social Sciences (Norusis, 1993) computer software program providing
means and standard deviations that were then used to calculate

frequency distributions and —chi-squares..

Results

Few statistically significant differences were found between rural
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and urban students in any of the following sections.

Section I: General Preparedness For University

Table 1 reviews the questions in the section titled “General
Preparedness For University”. Data analysis revealed statistically
significant urban and rural differences relating to how students obtain
funding for post secondary education. Here, more rural students (71%)
than urban students (50%) indicated that they had adequate knowledge
about acquiring funding (Chi-square = 3.89, p<0.05).

When reviewing the data using the p < .10 level, results indicated
that more urban students (56.7%) than rural students (37.5%), disagreed
with the statement that they were well informed about the range of
possible careers open to them before entering university (chi-square =
3.53, p<0.06).

Another questionnaire statement that was significant at the p<.10
level related to the awareness of funding available to pursue a post -
secondary education. The results indicated that 82.5% of rural students
compared to 66.7% of urbans knew about the sources of available
funding (Chi-square Square = 3.05, p<0.08).

Results also suggested that rural students (82.1%) may be more
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