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APPENDIX B

ASSERTION PROGRAMME PLAN

The following is a summary of the programme plan used

each week in the implementation of an assertion training

programme at The St. John's Adolescent Health Counselling

Service.

SESSION I:

Welcomed everyone officially and re-introduced
co-leaders.

Discussed the group's intended process along with the
issue of confidentiality.

Contracts signed and witnessed by other members or
leaders.

Introduction exercise whereby each member introduced
himself to another (a stranger) by giving name, age,
grade in school, or any other information they would
like to share. Then each member would introduce the
person they met to the rest of the group.

Four film clips were shown depicting various examples of
aggressive behaviour from popular teen films: "First
Born" and "The Breakfast Club". A discussion followed
related to these scenes. Then some group members shared
some personal experiences/feelings about similar
situations.

A handout was given for the members' individual files
providing answers to the following questions: What is
assertion? What is assertion training? What is
nonassertion and how is this behaviour learned?

Summary and plan for the next session shared with group
members.

SESSION II:

Recap of information given/shared during last session.
Introduction regarding the difference between
aggressive, assertive, and nonassertive behaviour. This
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involved: the characteristics of such behaviours - both
verbal and nonverbal; how these behaviours make other
people feel; and the consequences of such behaviours. A
handout was given with this information after the
instruction and feedback.

Co-leaders modeled inappropriate behaviours in a short
skit designed to draw responses/suggestions from the
group members. In the skit, Deborah was an aggressive
tenant who was trying to deal with an assertive landlord
(Alan). Discussion followed on better ways to handle
this situation from the tenant's position.

Group members were then given a Discrimination Test
(Jakubowski & Lange, 1978) to complete. The test
included 30 situations and 30 corresponding responses to
which the members had to mark down whether the response
was aggressive (-), assertive (+), or nonassertive (N).
Summary and plan for the next session shared with group
members. Homework: To keep a brief log during the week
of three different situations in which they acted
aggressively, assertively, and nonassertively.

SESSION III:

Recap of information given/shared during last session.
Review and clarification of Discrimination Test.
Homework shared by some group members.

Two film clips shown to further help them distinguish
between scenes with appropriate and inappropriate
behaviour.

Instruction on peoples' rights in different situations
and the necessity of judging the consequences of
behaviour before one acts.

A lot of group discussion/disclosure followed regarding
one's rights and how to achieve them and the different
consequences which can come about by using some
behaviours in different situations.

Summary and plan for the next session shared with group
members.

SESSION IV:

Recap of information given/shared during last session.
Continuation of sharing by group members re: some
aggressive acts they have done and how they were
affected by them.*

Instruction on one's belief system and how it influences
behaviour. A handout was also given on Irrational
Thoughts and Ideas by Albert Ellis.
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- More sharing by group members about some beliefs they
have grown up with and how those may have been affecting
the way they got along with other people.

Summary and plan for the next session shared with group
members. Homework: To keep a brief log during the week
of two situations in which they consciously tried to
change the way they thought about something and how the
situation turned out.

SESSION V:

Recap of information given/shared during last session.
Homework assignment reviewed and discussed.

A lot of group discussion centering on a problem brought
up by one group member. Others offered the adolescent
suggestions on ways to effectively deal with the
unpleasant situation assertively.*

Based on this discussion the co-leaders reviewed some of
the characteristics of being assertive (for example,
voice tone, stance, eye contact...).

Summary and plan for the next session shared with group
members. Homework: members were put in three-2 member
teams and were asked to rewrite the aggressive responses
to reflect more assertive ones in a hypothetical
situation each.

SESSION VI:

- Recap of information given/shared during last session.
Subjects role-played their homework assignments using
assertive communication skills as opposed to aggressive
ones.

- Feedback given to each group by the other members

regarding the types of changes made and how they might

be better improved.

Discussion on the purpose of the exercise and what was

actually accomplished.*

Some personal disclosure followed.

- Summary of this last session and a brief review of all
skills learned and discussed.

- File given to all members with all handouts presented
during the programme. There were also some extra:
"What is Anger?" and "Guidelines for Practicing
Assertiveness".

[
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* The co-leaders in this particular assertion group
tried to be flexible in their programme to allow for as
much discussion and personal disclosure as possible. It
was felt that if the adolescents could begin to verbalize
some of their problem situations with other people they
might be able to put things in perspective and want to

change some of their inappropriate attitudes/behaviours.
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APPENDIX C

GAMBRILL & RICHEY ASSERTION

INVENTORY - REVISED (1985)

Many people experience difficulty in handling
interpersonal situations requiring them to assert
themselves in some way, for example, turning down a
request, asking a favour, giving someone a compliment,
expressing disapproval or approval, etc. Please indicate
your degree of discomfort of anxiety in the space provided
before each situation listed below. Utilize the following
scale to indicate degree of discomfort.
none
a little
a fair amount

much
very much

uswnR
L }

Afterwards, go over the list a second time and indicate
after each item the probability of likelihood of your
displaying the behaviour if you were actually presented
with the situation.* For example, if you rarely apologize
when you are at fault, you should mark a "4" after the
item. Utilize the following scale to indicate response
probability:

always do it

usually do it

1
2
3 do it about half the time
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arely do it

4 = ri
5 = never do it

* Note: It is important to cover your discomfort ratings
(located in front of the items) while indicating response
probability. Otherwise, one rating may contaminate the
other and a realistic assessment of your behaviour is
unlikely. To correct this, place a piece of paper over
your discomfort ratings while responding to the situations

a second time for response probability.

Degree of Response
Discomfort Situations Probability

1. Turn down a request to borrow your
bicycle.

2. Compliment a friend.

3. Ask a favour of someone.

4. Resist sales pressure.

5. Apologize when you are at fault.

6. Turn down a request for a meeting or

a date.

Admit fear and request consideration.

8. Tell a person you are good friends
with when he/she says or does something
that bothers you.

9. Ask for a grade to be checked.

10. Admit ignorance in some area.

11. Turn down a request to borrow money.

12. Ask personal questions.

13. Turn off a talkative friend.

14. Ask for constructive criticism.

15. 1Initiate a conversation with a
stranger.

16. Compliment a person you are romantically
involved with or interested in.

17. Request a meeting or a date with a
person.

18. Your initial request for a meeting is
turned down and you ask the person
again at a later time.

[T
ey

<
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19. Admit confusion about a point under
discussion and ask for clarification.

20. Apply for a job.

21. Ask whether you have offended someone.

22. Tell someone that you like them.

23. Request expected service when such is
not forthcoming, e.g. in a restaurant.

24. Discuss openly with the person his/her
criticism of your behaviour.

25. Return defective items, e.g. to a store.

26. Express an opinion that differs from
that of a person you are talking to.

27. Resist pressure to skip school when
you are not interested.

28. Tell the person when you feel he/she
has done something that is unfair
to you.

29. Accept a date.

30. Tell someone good news about yourself.

31. Resist pressure to eat.

32. Resist a significant person's unfair
demand.

33. guit a job.

34. Resist pressure to neck when you are
not interested.

35. Discuss openly with the person his/her
criticism of your work.

36. Request the return of borrowed items.

37. Receive compliments.

38. Continue to converse with someone who
disagrees with you.

39. Tell a friend or someone with whom you
go to school when he/she says or does
something that bothers you.

40. Ask a person who is annoying you in a
public situation to stop.

|
b bRl

i
Rl
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Lastly, please indicate the situations you would like
to handle more assertively by placing a circle around the

item number.












	0001_Cover
	0002_Inside Cover
	0003_Blank Page
	0004_Title Page
	0005_Table of Contents
	0006_Abstract
	0007_Abstract iv
	0008_Acknowledgements
	0009_Chapter 1 - Page 1
	0010_Page 2
	0011_Page 3
	0012_Page 4
	0013_Page 5
	0014_Page 6
	0015_Page 7
	0016_Page 8
	0017_Page 9
	0018_Page 10
	0019_Page 11
	0020_Page 12
	0021_Page 13
	0022_Page 14
	0023_Page 15
	0024_Page 16
	0025_Page 17
	0026_Page 18
	0027_Page 19
	0028_Page 20
	0029_Page 21
	0030_Page 22
	0031_Page 23
	0032_Page 24
	0033_Page 25
	0034_Page 26
	0035_Page 27
	0036_Chapter 2 - Page 28
	0037_Page 29
	0038_Page 30
	0039_Page 31
	0040_Page 32
	0041_Page 33
	0042_Page 34
	0043_Page 35
	0044_Page 36
	0045_Page 37
	0046_Page 38
	0047_Page 39
	0048_Page 40
	0049_Page 41
	0050_Page 42
	0051_Page 43
	0052_Page 44
	0053_Page 45
	0054_Page 46
	0055_Page 47
	0056_Chapter 3 - Page 48
	0057_Page 49
	0058_Page 50
	0059_Page 51
	0060_Page 52
	0061_Page 53
	0062_Page 54
	0063_Page 55
	0064_Page 56
	0065_Page 57
	0066_Page 58
	0067_Chapter 4 - Page 59
	0068_Page 60
	0069_Page 61
	0070_Page 62
	0071_Page 63
	0072_Page 64
	0073_Page 65
	0074_Page 66
	0075_Page 67
	0076_Page 68
	0077_Page 69
	0078_Page 70
	0079_Page 71
	0080_Page 72
	0081_Page 73
	0082_Page 74
	0083_Page 75
	0084_Chapter 5 - Page 76
	0085_Page 77
	0086_Page 78
	0087_Page 79
	0088_Page 80
	0089_Page 81
	0090_Page 82
	0091_Page 83
	0092_Page 84
	0093_References
	0094_Page 86
	0095_Page 87
	0096_Page 88
	0097_Page 89
	0098_Page 90
	0099_Page 91
	0100_Page 92
	0101_Reference Notes
	0102_Appendix A
	0103_Page 95
	0104_Page 96
	0105_Appendix B
	0106_Page 98
	0107_Page 99
	0108_Page 100
	0109_Appendix C
	0110_Page 102
	0111_Page 103
	0112_Blank Page
	0113_Inside Back Cover
	0114_Back Cover

