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ABSTRACT

From the earliest beginnings of education, the question

of what schools should teach and the means by which such

principles should be taught have elicited responses from many

people. Not everyone agrees with the decisions made with

respect to answl:,dng each of these questions.

The issue of censorship was raised in the province of

Newfoundland and Labrador in 1989 when sections of~

~, a required text, were said to have been censored

before it was implemented in the school curriculum. Many

people raised opposing views with regard to the decision to

delete sections of this text.

This researcher examined this issue and explored how it

has emerged in other Canadian provinces during the past twenty

years. Censorship campaigns, stemming from a variety of

rei!lsons, hi!lve been quite pUblicly waged in other provinces of

Canada. Texts have been censored on the basis of their

containing perceived immoral, profane, seditious, heretical,

violent, racist, and sexist aspects, as well as for the way in

which they treat labour-related and nationally sensitive

issues. Reports about the number of censorship cases that

have occurred in Canada are hard to quantify for many cases

are never reported in the media. The issue of silent

censorship is of concern and, accompanying this, there is the

notion of writers sacrificing their work in the form of self­

censorship for the sake of finding a place in the marketplace.
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There are those who are involved with education who actually

unknowingly censor materials.

This issue must be seen in light of its parent issue,

that of forming a literary canon for English courses. This

researcher examined the canon of literature listed for stUdy

in grades nine, ten, and eleven and level I, II, and III in

the province of Newfoundland and Labrador from 1950/51 to

1990/91. The canon of literature used in the schools of

Newfoundland and Labrador has changed drastically during this

forty year period. Many new areas of concern have been added

while others have been dropped. What must be kept in mind is

that such decisions are not going to please everybody. When

there are few means of expressing concerns about the choice of

material to be used in the EngliSh courses of high school

systems, the debate over the choice of material is often dealt

with in an improper way.

This researcher recommends that those involved with

selecting materials to be used in the curriculum - Department

of Education personnel, School Board officials, program

coordinators, principals, department heads, learning resource

personnel, teachers, and the pUblic, become more aware of the

concerns that are often raised. Selection policies should be

devised which state the rationale for each item listed for

study. Such rationales should state h.2l!I: the choice of

material relates to the philosophy of education and ~ it

helps achieve the goals and aims of education. The need for

iv



such a policy, protecting the rights of all concerned in this

process, should be made self-evident.
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CHAPTER ONE

CENSORSHIP :ISSUES RAISED :IN

NEWFOUNDLAND AND LABRADOR

:Introduction

What should schools teach? What texts should be chosen

to reflect this?

These two very importar:t questions form the very essence

of any school system. Indeed, from the beginnings of

education itself, answers to these questions have elicited

varied responses from lnany people.

In many ways, society today does not leave those directly

involved with educational systems to deal with answering these

questions. During the summer or 1969, these questions were

very much in the pUblic's attention when allegations of

l.::ensorship were levelled toward officials of the Department of

Education for the Province of Newfoundland and Labrador

regarding the omission of certain literary selections from a

literary anthology, Themes for All Times.

It is from this particular incident that this thesis has

developed. The focus of this thesis concerns itself with the

selection of material for high school English courses.

In Chapter One, a detailed account of this partiCUlar

issue will be presented. This will be accompanied by the

responses of various groups and individuals who reacted to the

decisions made by the Department of Education.

Chapter Two will present perspectives of censorship



concerns as they have occurred throughout the country.

Definitions of the word licensor", accompanied by a brief

history of how school texts have been chosen in Canada, will

be examined. The offensive aspects of school texts '41111 be

examined along with an examination of the parties involved in

several censorship challenges. Examples of particular

censorship challenges to texts used in Canada will be

examined.

censorship itself cannot be viewed as an isolated

In particular, the process of selecting materials

for any high school English program should be viewed in light

of questions concerning "literary canons". The relationship

between concerns expressed over issues of censorship and the

notion of a "canon", along with the recent debate surrounding

this issue, will be presented in Chapter Three. The issues

involved with the notion of a "literary canon" will be

examined in the point of view of those who defend the

and those who challenge it. The question of canon

"reformation" will be examined in light of the concerns it

raises for school systems.

A presentation of the canon which was listed for use in

the English program of grade nine, ten, eleven, and levels I,

II, III from 1950-51 to 1990-91 will be presented in Chapter

Four. An analysis of the research conducted will be presented

as each particular grade or level is dealt ~I~th.



Keeping a focus on the issues of censorship and the

canon, this researcher will conclude by presenting

recommendations to all who engage in the process of choosing

texts to be used in high school English courses.

State.eDt of th. prablea

Canadian school systems have long heard cries of

"censorship" echoing from various groups in society regarding

certain text selections chosen for high school English

censorship issues are directly related to the

broader issue of forming a canon of literature for English

This researcher will examine the relationship of

these areas as well as explore the depth of the issues

concerning textbook selection in Canada, in general, and in

the province at Newfoundland and Labrador, in particular. The

changes that have occurred in the canon of literature used for

high school English courses in the province will be studied.

A rationale (or tb, atudy

The issues involved with censorship received widespread

attention in the Province of Newfoundland and Labrador during

the sutnIller of 1989. Accordingly, this researcher wishes to

present an introduction of the forces at work in any

censorship debate. secondly, an examination of a larger

issue, that of forming a literary canon, must be acknowledged

in order to understand the debate that has occurred regarding



censorship issues. Thirdly, just how censorship issues have

been dealt with in the past and the implications such issues

have for the future of text book selection in this province

and Canada will be presented. Next, by examining the canon of

literature which hus been in use in the province of

Newfoundland and Labrador, this researcher wishes to focus on

the changes which have actually occurred during the history of

text book selection in the province. Such an examination

should enable those interested to have a better understanding

of the changes which have occurred in the English curriculum.

It can serve to summarize the history of change that has

occurred ctnd improve understanding of the issues which need to

be examined at present, as well as help in the process of

selecting literature in the future.

A oenaorship deb't..

During June, 1989, allegations of censorship were

levelled against officials of Newfoundland/s Department of

Education by various interest groups, with a. particular regard

to the omission of various passage$ contained in a grade

twelve English literature textbook Themes for All Times, a

required text to be used in all Newfoundland high schools.

Responding to questioning from Shannie Duff (PC st.

John's East), Dr. P. Warren, the province's Minister of

Education, claimed, "My understanding is that there were 11 or

12 items containing language whIch might be regarded as



offensive to some parents and even some religious groups in

the province" (Doyle, 1989, p. 1).

outside the House of Assembly, Dr. Warren claimed that

the province's denominational system of education made it "a

little more important that we be sensitive to all the rights

of the religious backgrounds" (p. 1).

According to Dr. Warren, the number of sections ordered

removed had already been reduced to six, while Jesperson Press

Ltd., the publisher, had agreed to make the changes. The text

was designed to be read by students in all schools. Because

his officials suggested that the Department be cautious in the

kind of language used in the textbook, he concurred with their

recommendation (p. 1).

The text had been prepared by a four member author-editor

team composed of Roy Bonisteel, having an extensive

broadcasting and journalism career, Ronald Clarke, an English

teacher of 30 years who was also a teacher of oral

communication at Memorial University's Faculty of Education,

Betty King, language arts consultant with the St. George's-Bay

of Islands-Ramea-Burgeo Integrated School Board ....ho was also

an experienced editor, and Judy Gibson, an experienced writer

and editor who functioned as education and acquisitions editor

with Jesperson Press (p. 1-2).

Judy Gibson resigned her position with Jesperson Press on

May 19, 1989 after she learned that six of the 171 selections

in the text had been ordered removed by Department of



Education officials. She claimed that "it was censorship,

pure and simple" and noted that works of authors like Ernest

Hemingway, Jules Verne, !'fargaret Atwood, Richard Hillary and

Antonins Maillet had been ordered to be removed from the text

(p. 2).

She claimed that there were no "four letter words," no

pornography, no hate literature involved in any of the six

sections of the anthology ordered removed. (A story by

Margaret Atwood was ordered taken out of the text because it

included the words "hell" and "damn".) She also noted that

none of the lan~uage, considered to be offensive by officials,

c&ntered around blasphemy, but that strong language was used

because it was appropriate to the occasion (The Evenina

~, June 21, 1989, p. 2).

Noting that a chapter from Jules verne's Journey to the

Centre of the Earth was removed because the word "damn" is

used, she pointed out that the entire book had been on the

program of studies, prescribed by the Department of Education,

for some years. According to Ms. Gi~son, this decision made

no sense (p. 2).

Roy Bonlsteel also denounced the decision of the

Department of Education, claiming it to be ridiculous and

commented, "I don't want to be part of any book that's had its

guts taken out," as well as saying,

This is an inaul t to teachers and students. It
implies that teachers don't know how to handle
sensitive subject matter.•. I guess they think
students shouldn't be reading naughty words ••. It's



interesting that the book is in the final stages,
and someone is only getting around to reading and
objecting to it now...Some of the stories they
object to have already been in the system, and they
are only getting upset about it now (Roberts, June
22, 1989, p. 1).

Response fro. the Writers' Allianoe of •••foun41an4 and
x.abra4cr

On June 24, 1989, The Eyening Telegram reported that the

Writers' Alliance of Newfoundland and Labrador would hold a

pUblic forum in July to investigate the curriculum selection

process used by the Department of Education.

Ed Kavanagh, president of the Alliance, wrote on June 24,

1989, in a letter to the editor of The Evening Telegram, that

We want to find out about the process in the
Department of Education and the methods used to
determine 'IIIhat is acceptable, who makes the
decision, and What their criteria are ... We also
want to deal 'IIIith the whole issue of censorship ...
The recent controversy surrounding the proposed
grade 12 textbook Themes for all Time~ is just the
latest example of the insidious, destructive
censorship that has been going on in the Department
of Education for some time (p. 4).

In this letter, Kavanagh also pointed out that "certain

of Kevin Major's books are still not permitted in the

classroom" and viewed this as being "an insult to

internationally respected Newfoundland author" (p. 4). He

also stated that in his opinion,

Dr. Warren is forgetting that in a democratic
society there is virtually nothing more offensive
than censorship ... It's impossible to look at the
current situation without thinking of the Salman
Rushdie affair. The Ayatollah called for Rushdie's
death. Clearly something is being killed here too
(p. 4).



a••pOD•• fro. the catbolie EdueatioD cOWlell

The executive director of the Catholic Education Council,

Frank Kearsey, claimed that the Council sUPP9rted the

Department's decision to drop material which .ight be

considered offensive to some parents. He pointed out that

"under the la\o', the lIinister of Education has the authority

over all school materials with the exception of religious

education" (Payne, June 28, 1989, p. 1).

The Catholic Education council had already been consulted

with regard to the content of several of the stories contained

in the textbook. Dr. Warren claimed that the Denominational

Education Councils "have the right to be consulted on all

curriculum decisions," but that in the past, curricululIl

decisions were not brought out for Public dabate. He was not

prepared to override the traditional rights of the

denominational education councils (p. 1).

Selections in que.tioD

originally, twelve stories were to be dropped frOID the

text, but that number was reduced to six whereupon the

Department then set about negotiating with authors and

publishers to have adjustments made to four of those (Payne,

p. 3).

Tvo short stories were to be completely dropped from the

text: "The Last Enemyll by Richard Hillary, and "The Killers"

by Erne!;t Hemingway. That language contained in the stories

might be considered offensive by some individuals and groups



was the justification given for their omission by Dr. Warren.

particularly, this language included phrases such as "GOd

damn," "hell," and "lucky bastard." Recommendations were made

with the rights of the religious denominations in mind (p. 3).

Lynn Verge, a member of the House of Assembly, voiced the

concern of some English teachers and stated, "English teachers

who I have been talking to are extremely upset abou.t this and

tell me they are shocked by it because they are using texts

with thtil same or similar ideas" (p. 3).

Dr. Warrtiln rtilptilated that he must be sensitive to the

rights of the denominations and that many parents do not want

that kind of language used in the text II forced down the

throats of their children" (p. J). He also noted that, While

there were one hundred and seventy one items in the anthology,

there were no more than about ten pages of the more than three

hundred in the text which had been put in q1lestion (p. J).

On July 14, 1989, The Evening Telegram reported that two

selections were to be removed from the text: "I See They Got

You Too," from Richard Hillary's "The Last Enemy" and <:l

selection from "The Killers" by Ernest Hemingway. It was also

stated that there were indications that the authors of a

number of othel: pitilces had agreed to certain word changes in

their works (p. 2).

Reactions fro. a pUblic toruli

J\t the public forum held by the writers' Alliance of

Newfoundland and Labrador, seven members of a panel included
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,Judy GibSOn, one of the editors of the textbook, Prank

Kearsey, executive director of the ROlllan Catholic

Denominational Education Co_ittee, Jennifer coulter, a recent

grade 12 graduate, Thomas Moore, teacher and member ot the

Newfoundland Teachers' Association executive and a writer,

Suzanne sexty. chairman of the Newfoundland Public Libraries

Board, Kevin Major. author, and Dr. Keith Winter, representing

the Department of Education (The Eyening Tel egraro, JUly 14,

1989, p. 2).

Mr. Kcarsey defended the decision of the Minister of

Education, claiming that Dr. Warren was not saying that people

could not read the sections deleted but that these sections

would not be required reading in school. He noted that as Dr.

Warren is the Minister for all people in the province, the

Minister must be sensitive to any groups ....hich might find.

certain language offensive. He also stetl!d that "Censorship

is not the issue here. We're talking about the process ot

selection of required reading material and I don't think the

t ....o are the same at all" (p. 2).

Jennifer Coulter said she ....as ottended to learn that as

a grade 12 student, she was thought to be lacking the

necessary intelligence to make her own decision about the

validity of literature selections, while Ms. Sexty voiced

concern that people should have opportunity to make their own

value jUdgements but are unable to do so unless they have

access to the literary material (p. 2).
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Kevin Major pointed out that there are times in

literature when nothing less than strong language will show

the anger, frustration. or inhumanity of a character. He

further stated that "By having a character swear, the writer

is not condoning such language; he is merely reflecting the

world as he sees it" (p. 2).

Other people at the meeting voiced opposing viewpoints.

Paul Cunne claimed that phrases such as "For Christ I s sake"

were a violation of one the Ten Commandments and a lIIoral

crime. Ken Spense and Robert Perreault, parents, said that

people having the right to make their own choices also meant

that people should have the right not to be forced to read

material they might find offensive (p. 2).

Dr. William McKim felt that the fault lay with the

province's denominational education system. He said people

should write to the church leaders to protest this riecision

(p. 2).

Ed Kavanagh, Judy Gibson and Shannie Duff said, after the

meeting concluded, that it would be unlikely that the changes

in the text could be reversed, but they hoped the government

was more aware of people's opposition to what had happened and

that should prevent similar occurrences from happening in the

future (p. 2).

R••ponse from the Newfoundland T••cb.r.' A••oci.tioll'.
English council

Subsequently, the Department's decision to delete
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selections from Themes for All Times came under widespread

attack by many groups in society. On July, 21, 1989, an open

letter to Dr. Warren from Gordon A. Francis (1989), President

of the Newfoundland Teachers' Association's Provincial English

Council, was published in The Evening Telegram (p. 5). In this

letter, grave concern was expressed with regard to the

decision taken to delete material from Themes for All Times.

It was held that teachers do not advocate or support the

inclusion of obscene language, pornography or stereotyping in

the curriculum but that, in the opinion of the executive,

"there is quite a difference between obscene/offensive

language and the kind of language inherent within the

selections to be deleted" (p. 4). The executive also noted

that if such selections are considered offensive,

then, in order to be consistent, other literary
works now need to be expunged from the current high
school English curriculum. Literature written by
Shakespeare, Hilton, Atwood, Laurence, D.H.
Lawrence, and Cassie Brown, to name a few, will
have to go. A 'damn' is a 'damn' regardless of who
wrote it. For these works to remain would result
in a contradiction of philosophy, a contradiction
which should be rectified (p. 5).

Francis also expressed that teachers would have handled

these selections with sensitivity and pointed out that a vital

component of good literature is that it can serve to expose

students to real life situations (p. 5).

Accor' .ing to the Executive, the real issue was the need

for the Department of Education to determine a broader view of

education and ensure that students are not limited to the
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particular beliefs of any minority group (p. 5).

A rabg_ or public responses

Quickly the pUblic became very much involved with the

,..hole situation and people expressed a variety of opposing

viewpoints.

One such person, Dennis Byrd (1989), wrote that

If this recent censorship is to be all
encompassing, then many great writers, along with
their genius, would be stripped from the present
curric;ulum. The following phrases all appear in
high school literature: '1 do smell all horse piss'
- 'The Tempest' (Shakespeare), 'I want to change
you from a frowzy slut' -~ (George Bernard
Shaw), 'God confound you, Mr. Lockwood'
Wutherinq Heights (Emily Bronte), 'kight up her
ass! ,_ Lord of The Flies (William Golding), 'Ain't
no snot-nosed slut of a schoolteacher ... ' - IsL1S.ill
a Mockingbird (Harper Lee). 'Flaccid penises' ­
writing PrQse, 'Whey-forced slut' - AntholQgv of
~, 'Arebel's whore' - 'Macbeth' (Shakespeare),
'The very deep did not! 0 Christ!' - 'Rhyme Qf the
Ancient Mariner' (Coleridge). If we wish our
students to achieve the ideals and values that
great literature offers, we must be vigilant, lest
hasty censorship decimate the sources from which to
draw (p. 4).

Mac Eveleigh, in a letter found in ~Dday Exprg;ss,

August 6, 1989. expressed an opposing viewpoint and claimed

that "writers whQ have to use obscene, profane, or off-colour

words in order to express themselves only giv~ their readers

an impression of what they are in real life" (p. 7).

According to him, this language has no place in school books

or sensible reading. He commended Dr. Warren's decision.
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l!l!O!!!UY

The decision to delete selections from Themes for All

TilluuL brought into focus the whole question of censorship and

selection of literature for the school curriculum in the

Province of Newfoundland and Labrador. It raised many points

of view, some diametrically opposed to each other. The

pUblic's attention was drawn to the whole process of

developing curricula for the school system.

This situation received much media attention and,

perhaps, it is fair to say that never before had the whole

issue of censorship been placed in such light in this

province. However, the selection and deletion of literature in

the school system has come under attack by many people in

other provinces of Canada in recent years.
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CRAP'l'ER TWO

CE)fSORSBIP OP SCHOOL ~1!:XT8:

A C1dtADIU PBRBPl:CTIVI

Censor - A ddipUion

W@St.er'A Third Internatignal DictigDuy provides the

following definition of a censor:

an officer or official charged with scrutinizing
communications to intercept, suppress, or delete
materials harmful to his country's or
organization's interests... one who lacking
official sanction but acting ostensibly in
society' 5 interests, scrutinizes communications,
compositions, and entertainments to discover
anything immoral, profane, seditious, heretical, or
otherwise offensive.

Dick (1982) points to the above definition and uses it in

reporting on a number of cases and how they were handled by

authorities (p. 1).

In her book, Not: In QUI Schools, Dick (1982) notes that

her work is intended -as a readable, intorJIative, general

guide for all who are concerned about the choice of books in

Canada" and she c1ai.s that there is no such pUblication that

performs this function within the context of Canadian

education (p. 1).

AD overview of the history of 80hool textbook s.l'ction in
~

Dick (1982) notes that, in order to view the broad range

of censorship, it ic important to appreciate the history of

how books were and are chosen in Canada (p. 1).
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Following the Rebellion of 1837, Lord Durham, reporting

on the conditions in Upper Canada, stressed the inlportance of

finding suitable school texts either by importing them from

England or compiling and printIng them in Canada, presumably

to prevent Americall texts from being used in Canada (p. 4).

In 1844, Egerton Ryerson was appointed superintendent of

Education and for over 30 years he influenced public education

in what was later to become Ontario. As a Methodist minister,

he particularly emphasized the teaching of bIblical history

and morality, natural history and philosophy, civil government

and political economy, in addition to reading, writing, and

arithmetic and other sUbjects. He called for a system of

universal education and worked to put it in place (p. 4).

In 1846, "The School Act" enabled provincial Boards of

Education to be set up whose duties were to pt"ovide for

teacher training, recommend textbooks, and establish controls

for common schools. This same act also enabled any

superintendent "to discourage the use of unsuitable and

improper books in th(, schools, or school libraries, and 000 to

provide for and recommend the use of uniform and approved

textbooks in the schools" (po 4) 0 Here ....as begun the system

of authorized texts since authority was maintained by a

program in which schools had to conform to certain regulations

in order to obtain grants for the purchase of school books. A

single series of textbooks was adopted for public schools;

what is more, they were printed by Canadian pUblishers (po 4) 0
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By 1888. the annual list of authorized texts had become

knmln as "Circular 14" in ontario. In 1907. the question of

textbooks was debated again when concern WillS expressed that

texts had become out-dated. separate offices were created in

each Department of Education to handle textbooks. The idea

was still to authorize locally prepared texts rather than

British or American imports. It no Canadian text was

available, a llritish text could be substituted so long as it

didn't "hurt the canadian spirit". No American text,

according to policy, could be used (p. 5).

After world War One, related research gradually became

more prominent. During the 19308, John DeweY'(1 philosophy, in

partiCUlar, began to receive widespread attention; arguing

about the nature of the child and the illportance of supplying

an encouraging environment to foster natural inquisitiveness.

his philosophy appealed to lIany educators. As a consequence,

between 1928 and 1937 significant revisions were carried out

in the curriculum of all Canadian provinces. Nevertheless,

the system by which texts were chosen changed little: books

were not so much prepared under Departments of Education as

they were simply let out to tender. In turn, committees were

established to select textbooks: pUblishers submitted texts

on the basis ot need while the selection committee would

supervise alterations and revisions. At tir.,es, indeed,

American texts were chosen (p. 5).

A major change in choosing school texts came in the 1950s
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and 19605 with the move from authorized to approved texts.

The system of using prescribed texts issued by Departments of

Education was dropped in favour of a system modelling that

used in the United states, which had decentralized curriculurn­

decision making, thereby giving the teacher greater

responsibility. Canadian educators were offered a choice of

textbooks approved by provincial Departments of Education.

resulting in a "free market" system for educational books. III

Ontario, "Circular 14" grew to 100 pages of lists of

Department-approved texts. In many situations, individual

teachers, department heads, and principals assumed

responsibility for text selection based on the choices offered

them (p. 5).

Quoting Fraser (1979, p. a-9), Dick (1982) also noted

that titles to be used in English literature courses are not

usually listed on "Circular 14" in ontario. Texts to be

studied are chosen by principals and teachers with approval by

School Board resolution.

In other provinces, Departments of Education approve

lists of recommended titles, although final approval rests

with individual School Boards. Dick (1982) points out that

regardless of how English literature titles are chosen, they

are not usually "textbooks" intended for use by students.

Rather, they are "tradebooks." Novels such as Flowers for

~. Who Has Seen The Wind, and One Day in the Life of

Ivan penisoyich are tradebooks, which may be approved for use



19

in English courses to teach theme, character, and such.

Questions of censorship can arise whIm decisions are made to

change these tradebooks designed for student use (p. 6).

other factors come into play in textbook selection.

American publishers, with their promotional efforts and

ability to modify texts developed in the United States to ~\tit

Canadian requirements for inclusion on approved lists whi~e

keeping costs down, can seriously impact upon the ability of

Canadian publishers to forecast the Canadian market and

compete in sales. Most Departments of Education make no

distinction between original texts developed and produced in

Canada and Canadianized versions of American texts modified

for the Canadian market and produced in Canada by branches of

the parent finn (p. 6).

These changes in textbook selection have had an enormous

impact in tho censorship debate, for the standards by which

texts are chosen are not clear in a decentralized system.

This leads to other problems. Once a textbook is challenged,

tho lines of responsibility for the choice of text is often no

longer clear (p. 7).

Dick (1982) claimed that "The inclusion of trade books on

curriculum lists, the explosion of the book pUblishing

industry, and the 'liberalism' of the late sixties have made

more potentially controversial materials available to schools"

(p. 7).
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A,pectl of scbool texts consid.red ot'tJPsiye

Zuoral Aspecta

Dick (1982) claims that there are a number of aspects of

school materials which can be considered offensive by censors.

Texts are often challenged because of their perceived "immoral

aspects." She claims that whenever "immorality" is mentioned,

it is g'cnerally taken to mean sexual immorality and that there

are people who seem to regard the very treatment of sexuality

itself as being immoral (p. 8). Quoting a study conducted by

Fasick and England (1980), Dick (l9S2) points out that books

with sexual themes are most likely to raise parental

objection. According to the study, librarians felt that

parents will likely Object to materials on the basis of what

they view on first glance. Marketing books by placing

suggestive but frequently misleading illustrations on the

front cover or by using provocative titles can make books

prime targets for criticism (p. 8).

On the basis of their containing perceived i1lllll0ral

aspects, a number of texts have been challenged by Canadian

parents. In February, 1976, The Diyiners, an approved t.ext for

grade 12 study, was removed from use by the principal of

Lakeside (Ontario) High School. A twelve-member textbook

review committee, composed of two school trustees, two

teachers, two clergymen, and six taxpayers, was formed.

Despite a campaign led by Pentecostal church members, who

gathered the support of 4300 people to have The piviners
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removed, the book was approved for study by both the committee

and the School Board (p. 9).

Dick (1982, p. 9) also iloted that Birdsall and Peter

(1978) reported that the School Board from Cranbrook, British

Columbia, banned Flowers for Algf!rnon, then being used as part

of the grade 9 curricUlum, because of one parent's claim that

it was "filthy and immoral". This award-winning novel has been

recommended as a supplementary textbook on the British

Columbia Department of Education list of approved books for

grade 9. After the complaint, the book was removed from the

curriculum and school library. One month later, School Board

trustees reconsidered the decision and the book was returned

to the school library. In Cranbrook, it no longer formed part

of the grade 9 curriCUlum (p. 9).

The Winnipeg Tribune, June 21, 1977, reported that an

anthology, Winnipeg Stories, raised COlicern from a group of

parents attending a st. Boniface School Board meeting in

winnipeg. The text included a story of a young couple who

have pre-marital sex. The book was on the approved list for

grade eleven issued by the Manitoba Department of Education

(Dick, p. 9).

Salot (1976) reported that Go Ask Alice came under

protest from Halton, Ontario, parents. The book centres on a

teenage girl's unsuccessful struggle to escape the drug scene.

This protest was resisted by trustees (Dick, 1982, p. 9). A

Richmond, B.C., School Board removed this same text from the
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secondary school libraries despite much protest from students

to save the book (Daniels, 1978, p. 86). The Langley, B.C.,

School Board removed the text from the school entirely

(Vancouyer Sun, Feb. 9, 1978).

Dick (1982) also noted that in st. Vital, Manitoba, when

art books depicting nUdity were objected to by a parent, a

principal tore the pages from the text (p. 10).

Protane Aspects

School texts often are challenged because of the use of

"profane" language. Dick (1982) noted that the~.

November 7, 1978, reported that Rev. Ken Campbell, founder and

President of a lobby group named Renaissance International,

focused on a number of school books being used in Virden,

Manitoba. These included To Kill a Mockingbird,~

the I,ire or IVan penisoyich, All Quiet on the Western Front,

Brave New World l.2.!!.i, Who Has Seen The Wind, and~

~ All these texts had been approved for school use b~

committee of teachers, trustees, parents, and

superintendents of education between 1972 and 1975.

In Hamilton, ontario, Edith Fowke's Sally Gg Round the

&m was withdrawn from a public school library because of a

complaint received from a parent about the USe of language in

the book. One of the verses in question was:

Helen had a steamboat, the steamboat had a bell
Helen went to heaven, the steamboat went to ..•
Hello operator! Just give me number nine.
If the line is busy, I'll kick you up •..
Behind the Iron CUrtain there was a piece of glass
Helen stepped upon it and hurt her little ••.
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Ask me no more questions, tell me no more lies.
That is the whole story of Helen and her lies.
(Dick, p. 13).

Fowke, a well known collector of folklore, said that "It

would be a misrepresentation of children's lore to elait any of

the slightly nauqhty verses in which children take delight"

(Quill and ouire, 1973, p. 6).

Shaw (1978) reported that in Brandon, Manitoba, a story

called "Debut" included in a short story anthology, ~.

was challenged. At Waskoda Secondary School, the book was

physically taken apart and the story "Debut" was removed.

Dick (1982) also points out the danger of accepting

positions without reading the text in question. Trustees of

the Grey county Board of Education in ontario voted to ban

three novels which W'ere accused of containing profane and

vulgar language. A number of trustees hadn't read the books.

Aftervards, having read the bookS, they regretted voting to

ban them (p. 14).

Sed! tious Aspects

Books expressing unpopular political vieW's may also come

under scrutiny. Particularly, books seen as expressing

"socialist" or "communist" viewpoints, often perceived as

being "seditious", may come under fire from the censor (Dick,

p. 15).

Dick (1982) cited Marshall (1979, p. 11) W'ho reported

that some books are targeted by critics, not because of

references to sex, but because they are thought to teach
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disrespect for the adult establishment. catcher in the Rye is

viewed by some in this way.

Atnikov, Oleson, and MeRuer (1971). studying Manitoba's

social studies texts, claim that foreign political systems

receive very biased treatment. One book, Let's Visit Russia,

published by Longmans Canada, came under attack when a teacher

and her husband complained to the British Columbia Department

of Education about the text. The book contained the following

statements:

The U.S.S.B is solely responsible for the wars in
vietnam, Korea, and the Middle East.

The United states saved all of Europe, inclUding
Greece and Turkey. from becoming Communist.

Russians rarely keep promises.

The North Vancouver School Board pointed out such

objectionable passages to the Department of Education and the

next day the Department withdrew the book from use. What had

happened was that, though the selection conunittee had ordered

a British version of the book, Lonqmans had sent the American

edition (Vancouyer Province, Oct. 19, 1972).

Dick (H82) also noted that the Winnipeg Free Press, June

14, 1979, reported that a textbook, Co-operative outlook,

ordered by a special department of the Manitoba New Democratic

Party Government, was quashed before it entered the school

system. It was ready to be distributed when the Government

changed. One Conservative backbencher called the book

"socialist junk". The books were sold to an institution in
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Saskatchewan, then governed by the New Democratic Party.

a.retical Alipecta

Texts are also challenged on the perception that they

contain "heretical aspects". as defined particularly in the

Judea-Christian context. Objections raised are closely linked

to immorality, communism, and profanity. Dick (1982) cited

Birdsall et a1. (1978, p. 146-1). who reported that in

Peterborough, Ontario, Flowers for Algernon was banned from

schools following complaints. ODe accuser said it was

atheistic.

Violent Aspects

"Violent aspects" can be stated as grounds for

challenging texts as well. Dick (1982) cited the~

~, Dec 2, 1978, which reported that in Victoria, B.C.,

the Minister of Education withdrew~ from grade 8 and

strawberries and Other Secrets from grade 9 after parents and

students complained about violent episodes and racial

stereotyping in the books. Dick (1982) also noted that ~

Globe and Mail, April 20, 1976, reported that in st.

catherine's, Ontario, a psychologist claimed a story in a

grade 2 reader to be "violent, sadistic, and savage". The

story tells of what happens to little boys who are bold enough

to wander around the corner: they are stuffed into sacks by

a man who takes them home to dismember and eat them. The

publisher admitted fault in the sense that he did not use

illustrations to show that the Btory was a fairy talel
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