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The chosen internship setting was the University Counselling Centre,

Memorial University of Newfoundland. This placement allowed the intern to

fulfil individual goals of learning and professional growth. It proYided many

opportunities for new learning experiences and learning through quality

professional supervision. Specifically, the placement allowed the intcrn to cngage

in individual counselling with S3 clienlS whose concerns wefe of personaL. career

or of a mixed nature. She assisted studenlS in finding academic and career

information during reguJarly scheduled times spent in the Career Planning Centre.

She participated in training meetings for Career Planning Centre personnel, case

conference weekly meetings. Interpersonal Process Recall training. co-Ied an

assertiveness training group, other training and a full day workshop. The

cuJmination of training. activities and experience5 during the internship enabled

the intern to funbcr develop ber counselling skills, gain new knowledge and feel

competent about related future employment.

Additionally, the internship placement permitted the intern to develop a

project aimed at assisting other new students in the Masters of Educational

Psychology program. The University Counselling Centre is committed to the

development of research by its staff, and the intern was allocated weekly researcb

time.
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CIfAP1U.I

INI1t.ODUcnON

RAnONALE FOR 11IE INttRNSHIP

The degree completion optiODS available to fulfil the Master of

Educational Psychology included the completion of either a thesis or an

internship. The internship was chosen because it provided a bener opportunity to

develop proficiencies and skills as a counsellor. The internship allowed the intem

to set personal and professional goals, then work toward them over time with

supervision. [t also permitted exposure to an alternative counselling setting from

the school system. The internship included a research or project component.,

which allowed a combination of scholarly work and practical experience.

INttRNSHIP SETI1NG

The internship location was the University Counselling Centre, Memorial

University of Newfoundland. As part of the application process the intern was

interviewed by Dr. E. Clturcb and Dr. E. Davis during the Spring of 1995.

Subsequently, she was then offered the opponunity to become a full·time intern at

the ~ntre from September to December 1995. The Centre bad much to offer.

and it was a favoured internship setting. Some possible beneficial experiences

whicb an internship at the Counselling Centre might provide arc as follows:

engaging in individual counselling with university students;

receiving professional guidance and supervision throughout the internship;

engaging in group counselling as a co-leader;



engaging in career counselling and dissemiDatio& career information.

through working regularly in the Career Planning Centre;

becoming; involved in training offered within the Centre ioduding:

lnterpersonal Process Recall training, weekly case conferezx:es. aDd weekly

Career Planning Centre training;

taking advantage of any opponunities for learning which became available

through the Centre's association with other university faculties such as

guest speakers, lectures or relevant workshops;

relating the experience and knowledge gained to possible future similar

work settings.

The University Counselling Centre services are based upon the philosophy

of promoting a developmental and preventative framework for campus services

and meeting the needs of students. Additionally, as an integral part of the

academic community, researcb training and scholarly activity are core concems for

faculty members. These objectives are met through the Cenuc's seven counseJ..ling

faculty, its teaching staff, its faculty associate cross-appointments. the

administrative staff, and prc-doctoral interns.

The services provided by the University Counselling Centre include

individual counselling for academic, career, or personal concerns. Within

academic counselling, courses are offered in test anxiety reduction, time

management, speed reading and writing term papers. Group counselling with

varying focuses is offered periodicalJy throughout each semester; groups may focus



on such issues as surviving sexual abuse, general therapy, and assertiveness

training. Career and academic information is disseminated through the Career

Planning Centre (CPC). The CPC is staffed by trained career information

assistants who serve the needs of MUN students, but also handle inquiries from

the public both city and province wide. The Counselling Centre is also involved

in outreach activities, thereby creating a more visible presence to the wider

university community.

The University Counselling Centre outlines a description of its services in

the Counselling Centre Referral and Community Resources Handbook, (1994).

The services included are learning enhancement programs, career planning centre

information resources, individual and group counselling, and a credentials service.

Proressional Faculty and Staff

George Hurley, Ph.D. (University of Missouri-Columbia)
Associate Professor and Director

Elizabeth Church, PhD. (University of Toronto)
Associate Professor and Training Director

Peter Cornish, MAo (University of Saskatchewan)
. Assistant Professor and Group Counselling Coordinator

Elaine Davis, PhD. (Kansas State University)
Associate Professor and Career Planning Centre Coordinator

Michael Doyle, EdD. (University of Toronto)
Assistant Professor, Consultation/Outreach and Independent Practice
Coordinator

John Garland, PhD. (Texas Christian University)
Associate Professor and Research Coordinator



B. Mark Schoenberg, EdD. (University of Howton)
Professor Emeritus

Lester Marshall, B.Se. (Memorial University of Newfoundland)
Reading Assistant

Ann Athorpe
Predottoral Intern

Sandy Hoover
Predottoral Intern

Wayne Yetman
Administtative Assistant

Patricia TJZZaJ'd
Secretary

Kathleen Kenny
Receptionist

GOALS FOR INTERNSIDP

The internship provided the intern with the opportunity to fulfil ber

primary objective of gaining practical counselling experience and professional

growth in the helping field. The intern developed goals to assist in meeting her

primary objective.

00a11: Become aware or the needs or the Wlivenity popuiatiOd regarding

penon'" sod.... academic ad career domains. ad to learn

etredm ways or dealidc with these Deeds.

This goal was achieved through engaging in individual counselling with S3

clients, participating in weekly case conference meetings, disseminating academic

and career information to students in the Career Planning Centre two bours



weekly, reading about effective strategies retared to cooc:erns, and ooDSUlting with

the intern's supervisor to learn treatment options.

Goal 2: Develop eo.aHlllnI skills throap practical o:perlence and from

direct pl'Ofessioaal npenisio. of ladlrld.... ud pap c:ouase1UnI-

As with the first goaJ., this goal was achieved through engaging in individual

counselling with 53 clients, receiving supervision for two hours per week, engaging

as a co-Ieader o[ an assertiveness training group, receiving supervision as a c0­

leader, and through participating in Interpersonal Process Recall training (lPR).

Activities related to this goal are detailed in Chapter ll.

Goal 3: Examine my coansellblg skills for aRal of streDeths and

wealmesses. and develop a personal style of counselling.

This goal was achieved through aitical self analysis of individual

counselling sessions by reflection and some review o[ tapes, observing and

recording personal reactions to some sessions, weeldy supervision sessions through

joint review of tapeS and disalssion of clients cases. and panicipatioD in IPR

training. Striving to meet this goal has aUowed the intern to achieve a better

understanding of the process of change in counselling relationships. She [eels

more skilled in the area of rappen and trust building, information gathering,

identification of themes and problems and increased knowledge of strategies to

help her clients c:bangc. A total of 24 hours were dedicated to IPR training. The

training is focused on developiDg and enhancing basic: counselling skills through



review of video-taped sessions., discussion, presentations., and es:posure to

pertinent areas of counselling.

Goal 4: Gaia ImowIecI&e throop. partkipatioa. lA case coll1'ereltees wItIa

ocher protessiouals, attCDdiDI: WGrksltops ad professto.... readiDc-

This goal was acbieved through participating in weekly case conferences

with all counselling staff attending. Each counseUor presented a case once per

semester and others offered their insight or suggestions. The intern gained much

knowledge through this process, both as the presenter and listener. The intern

attended a full day workshop on Sex, Drugs & mY. The workshop was an

exceUent opponunity (or new learning relevant to the helping field. It induded a

video series, guest speakers, discussion, small group work, and many take home

resources. The intern took full advantage of the University Counselling Centre

Library, which included a wide array o( resource books. The intern read

professional resources related to current client counselling areas, books and

readings suggested by other counsellors, and books in her own interest areas.

Appendix A contains an annotated bibliography of the intern's professional

readiag.

Goal 5: IIec=ome lamilIar with career counseUlng methods ud practices,

indud.lng various C8lftf assessment tools.

This goal was achieved through specific training in career counselling

methods, weekly one bour Career Planning Centre training meetings, and

engaging in individual career counselling with 35 clients. The training also



included an overview and study of career assessment tools available to use with

clients.

Goal 6:

This goal was achieved. yet the intern believes learning in this area will

continue. The intern availed of any opponunity to read about counselling

theories and techniques. Theories and techniques studied included interaetive

therapy, brief therapy, psychoanalytic therapy, process therapy, and cognitive­

behavioral therapy with variants of the same, such as focused therapy, behaviour

therapy, and rational emotive therapy. Many of these therapies were combined in

an approach with a target problem versus a study of theory in isolation. An

example of this was cognitive-behavioral treatment of bulimia. Reading was

accomplished both during the work week and on ber own time. The intern

enjoyed and benefited from discussing counselling approaches and theoretical

interventions with other counsellors and her supervisor. Weekly one-hour case

conferences also allowed the intern to gain knowledge regarding counselling

theories and techniques.

Goal 1: Enge. ill proCessional activities associated with the Uniftnity

CounseUlDC Centre.

The intern became fully involved in most of the professional activities of

the Centre. The intern sought to become involved in a second group counselling

activity and in training which takes place for pre-doctoral interns. The specific

activities in which the intern participated are descnbed fully elsewhere.



Goal 8: o-Iop • pnjod wflIck Is coepallblo wIdt .... -.......-This goal was achieved by developing a projea UDder the supervision and

guidance of faculty supervisor, Dr. Lee IClas. Tbc Cou.nseJliD& Ccmre made eight

bows weekly available to the intern to pursue this goal. 1be project was the

development of a handbook for new counsellor trainees embarking on a Masters'

of Educational Psychology degree. The project is more fully described in Chapter

mof this report.

The internship placement allowed the intern to meet all the goals she

specified at the outset of her placemeoL The intern believed she received

excellent field and faculty supervision and was assisted in every way possible in

meeting her goals.

SUPERVISION

Throughout the internship placement the intern was supervised by both

field and faculty supervisors. Or. Elaine Davis of the University Cou.nseJliD&

Ceotre agreed to be the intern's field supervisor. Dr. Lee Klas of the Faculty of

Education (Educational Psychology), agreed to be the intern's faculty supervisor.

A supervision schedule was arranged at the beginning of the internship. This was

followed throughout the placement and specificaUy included:

1. Field supervision consisted of two one-bour meetings per week berween the

intern aDd Dr. Davis. This time gave the intern an opportunity to use

lnterpersooal Process Recall. with segments of selected videotaped dient



sessions. Client cases were discussed regarding problem formulation,

theoretical approach and possible interventions. intern evaluation of

progress, and oonc:ems or questions.

2. FaaJlty supervision consisted of consultations by telepbooe and scbedu1cd

meetings between the intern and Dr. KIas. Dr. Klas made time availablc

whencver the intern wished to meet with him. The focus of supervision

was to assist in the development of the intcrn's project. However. t.bc

faculty supervisor was interested in the intern's counselling progress and

expressed his availability sbould the intern requite it.

3. There was an initial meeting of both supervisors with the intern to detail

internship goals, time lines and responsibilities. Also, supervison met with

the intern mid-way through the internship placement to disa1ss the intern's

progress.

4. The field supervisor assisted tbe intern in arranging activities to mect ber

goals. Dr. Davis provided supervision while the intern engaged in the

internship activities.

S. 'The faculty supetvisot assisted the wem in the selection, proposal and

development of a project, and the development of the internship repa" in

preparation for submission.

6. Both supervisotS met with the intern at the end of the internship placement

to d.isclw overall progress and anainmeot of goals as set OUt by the intern.
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1HE INJ'ERNS~ A DESCRIP110N OF AC11VITIES

The purpose of this chapter is to provide a description of the activities in

which the intern engaged during ber internship placement from September 6 to

December 8, 1995. Table 1 contains a summary of activities with time allocated

to eacb. This information was summarized from a daily log of activities

maintained by the intern duriog the placemenL

Table 1

Hours Alloqtctl to Intems'i. AdIYitin

Activity Np,o(Ho,n

Orientation Activities .. . . • . • . . . • • . . . . . • • • . . . • . . • • . . • . . . . • • . . . . .. 16
Individual Counselling ... . . . . • • • . . . . . . • •. ..•..••..... lOS
Group Counselling ....•...•...........•••••••••••.•....••...... 20
Career Planning Centre .......•.•.••...•.......•••••..•.••..•... 42
Interpersonal Process Recall Training .....•••..••..••.•..•••••••.•.. 24
In-service Training/Case Conferencing ....••...••..••.. _. • • . • • . . . . .. 13

~~~~.::::::::::::::::: ..:::::::::::::::::::::::::::},
Research _.. . . . . . • • . . . . . . • • . . . . . . . • • . . . . . • . • • . . . .. 104
Rea<ling ..........••............•.•••.......••.•..••••....... 29
Maintaining Log and Case Files 61
Qlh<r................ . 6

Total Number of Hours ... • ••.•..••.•....•••••••••••••• 455

Orient'tloa Acthitiet

Orientation activities provided the intern the opportunity to meet with the

Counselling Centte's counselling and administrative staff. gain understanding of
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policies., procedures and daily operations of the Centre. and become familiar with

the surroundings and its resources. In partiallar, the intern familia.riz:ed bmc:lf

with resources available ill the Counselling Centre's library. She chose to borrow

several books of interest to begin her goal of professiooal reading. Additionally,

the intern spent time in the Career Planning Centre. The career information

assistants were very belpful in educating the intern about the type of senices and

assistance offered to students wing the CPC. The first several days of the

placement were devoted to orientation activities.

Upon reflection, the intern found individually scheduled meetings with

Centre staff very beneficial. The consultations provided a time to meet and

become acquainted with the staff, gain knowledge about the staff person's roles

and duties within the Centre, discuss theoretical counselling styles, and be

appraised of suggested reading that might benefit the intern. This process made

the intern feel very welcome at the Centre and subsequently at ease about

approaching colleagues in the furore.

ladlvidaal CoaasdIm.
With the exception of lhe first three days of orientation activities the intern

was available to individually counsel Memorial University students. A total of 53

clients (43 female, 10 male) wefe seen regarding personal. career or academic

concerns. The presentina: concerns of the 43 female clients included 22 for

personal counselling:. 19 for career counselling, and 2 clients who bad a miJ:ed

focus. Of the ten male clients., two bad personal concerns and eight bad career
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coocerns. Oiems receiYcd counsel.lin& from a raDIC of ODe to eiJbt sc:ssioos.

depending on the prescmiDg concerns and their ptogr'es!' in counselling. AI the

end of the internsbip all but two clients bad closure OD individual counseUing

from the intern. Three of these were encouraged to engage in group oounselling

during the Dext semester. Tbe clients who remained in need of services were

transferred to other counsellors within the University Counselling Centre. Table 2

presents a summary of the above client characteristics.

The intern spent a total of 105 hours engaged in individual counselling

during the internship placemeot.

Table 2

Client Ch'nctulltkJ:

1......u1 1ear- I MimI 1= 1Raqeof
SessIou

Females

0 1 22 I 19 I 2 I 5 I 1-8

Males

0 I 2 T 8 1 0 r 1 I 1-2

Group CollJl5ellina

The intern also became lnvolved in co-leading an assertiveness training

group. The assertiveness training group usually runs for six weeks, with each

meeting lasting two hoW'S per week. Due to a lower than usuall1Uttlber of

panicipants., the assertiveness training group was conducted for five weekly
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sessions of two boon. A5 co-leader. the intern took: respolWOility for deliverin&

approximately one half of the activities to the group dwing each meeting.

Included in the activities were screening potential assertivcoess traittiD&

participants., introducing DeW concepts, leading the group through exercises.

processing these exercises. engaging in role plays, offeriD& feedback 10

participants. reviewiDg and delivering homework, assisting and reviewing

panicipant goals. assisting participants to gain an understanding of assertiveness

concepts, and working cohesively with the supervisory leader, Dr. Davis.

Additionally, the intern and Dr. Davis met for one bour foUowing each group

meeting. This time was used to reflect upon the areas of strengths and

weaknesses of the preceding meeting. The leaders discussed ways to improve

particular activities and validated the positive aspects of the meeting. The time

was also used to plan for the next meeting, divide the activities. and divide the

participant's homework which needed to be evaluated.

The intern was quite enthusiastic about ~leading the assertiveness

training group. as it was a particular interest of bers. In preparation. she read two

books"on assertiveness training which were recommended by the supervisory

leader. The intern felt increasingly skilled and competent as she witnessed the

process of change among tbe participants. Overall, the intern believed this

training was valuable to her. A total of 20 hours were dedicated to the

assertiveness training group.
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ea- ........e-

The intern was traiDed as a career information assistant: in order to work in

the career planning tentre. 1'brougbou.t the internship, the intern worked for 2

hours per week i.n the Centre with another career information assistant.

The Career Planning Centte (ePe) is a drop-in facility where students and

others may browse through educational and career information. Within the CPC

users will find detailed information, through books and vertical files, all many

career fields and occupations. lbere is information about career planning, job

hunting, resum6 writing. interview skills. work and study abroad, and guide books

describing educational programs of study available in Canada. the United Slates,

and Commonwealth counuies. The CPC contains a complete collection of

Canadian university and college calendars.

Acting as a career information assistant allowed the intern to funher

develop ber career counselling skills. T)-pical activities included assisting patrons

to find specific career and educational information., finding and interpreting

academic: regulations. disseminating information and booklets on graduate

examinations. redirecting some patroDS to individual career a:nlDselliDg, and being

available to follow through on any request made by a student.

During the semester, the intern participated in weekly Career Planning

Centre staff meetings. These meetings were attended by the faculty directors of

the cpc. career information assistants. and counselling staff and interns. The

meetings were used to discuss difficulties enQJuutered (such as student's requests
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for specific information. dUfic:ult diCDts), to clarify rqulatiODS or information. and

to locate m..issinI materials. The meeting was also used to invite guest speakers

whose information would be of benefiL For iDstaDce. a representative from the

Canada Student Loan office came to inform the staff about cbanges in

requirements for obtaining student aid. Representatives from the School of

Continuing Education gave a presentation as well. Additionally, the meetings

were used to disseminate new educational and career planning information.

Administrative duties were also carried out at the weekly meetings. A total of 42

hours were spent workinS in the Career Planning Centre.

Sllpenisio.

Supervision was conducted by both field and faculty superYisors. The

intern met with ber field supervisor. Or. Elaine Davis., for twO one-bout meetings

per week. The supervision meetings included reviewing and discussing sections of

video-taped counselling sessions. discussing clients on the intern's case load with

respect to progress or difficu.lties in therapy, and intern questions. The intern

underwent tremendous growth in counselling skills as a result of this field

supervision. She appreciated the expertise and insight of ber supervisor and

worked bard to put SUUestiODS into practice.

Faculty supervision, with Dr. lee Klas., was conducted through three joint

meetings with the intern and field supervisor. The first of these meetings was

used to become acquainted and to discuss the placement and the intern's goals

and respoDSloilities. The final two meetings were evaluation and progress of the
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intern at the mid-point aDd at the end of the internship placement. 1be mid-term

evaluation found that the intem was making good progress toWard her goals;

areas for continued improw:ment were 11Oted. such as confrontational skills.

analysis of in.-sessiOD process, and ability to dire<:t clients' focus. At the end of the

term evaluation meeting. aU parties agreed that the intern bad successfully met

ber outlined goals. She bad increased skill levels in counselling aDd showed a

bigh degree of professionalism with faculty, staff. interns. and students. The

intern also consulted with her faculty supervisor throughout the placement to

discuss development of her project and compilation of the internship report. See

Appendix B for a copy of the intern's evaluations.

1Dt1!l'pUSO." Process RecaU 'I'raiahIc

Interpersonal Process Recall (lPR) is an interdisciplinary seminar. The

focus of the seminar is on developing and refining counselling skills in a variety of

areas. An integral part of the training includes viewing and discussing video taped

sessions of clients. Participants in IPR training can include graduate students

from helping professions. such as master's level students from educational

psychology, social worlt, nursing. and first year family practice residents. The

intern participated in IPR trainina: for eight consecutive weeks, three hours per

week. IPR trainiog was conducted by Dr. Elizabeth Church for seven meetings

and by Dr. George Hutley ror one meeting. During training the intern was

exposed to a variety of counselling issues; these included relaxation and stress

reduction training. using IPR to critically examine one's own coumellor skills,
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learning about work with gay and lesbian clients., and examining therapy models.

A portion of each meeting was reserved for videotape viewing..

The intern found the IPR training to be a valuable method to critica1ly

examine ber counselling style. The observations, questions and feedback from the

other participants focused on current slciUs and sJdlls to be acWcved. Tbc intern

learned by observing video-taped interviews by other participants. A total of 24

hours were dedicated to IPR ttainiDg.

!A-SenIce{C- eoof"ad..

One·bour weekly in-service meetings took. place during the intern's

placement. The purpose of the meeting was two-fold: first, administrative issues

were raised and discussed by the Director and counselling staff'; secondly, a

counsellor presented a client case and received suggestions or feedbadt from

other counsellors. The case presented was usually particularly challengina (or the

presenting counsellor. On two occ:asions, in-service presentations were

informational sessions given by aoss-appointed £aculty from the Faculty of

Medicine and the School of Social Work.

The intern presented a dient case on November 17, 1995. The client case

was chosen after consultation with her field supervisor. The intern received

questions. comments, and suggestions from the other counsellors. This input

enabled the intern to be a more effective counsellor with the dient in future

sessions. CNerall, case conferences offered the intern an opportunity to gain

insight into various theoretical counselling approaches. identify hypotheses and
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themes in counselling versus specific: behavioun. and examine process in

counselling. The case confcrencing was f'ound to be lherapeutic by the intern. It

allowed professional support in dealing with diffiOJ.1t client cases. A total of 13

bouts were spent in in-servic::e and case coDfereodng.

Wodshops

During the internship placement the intern was eager to participate in

training or worbhops relevant to counsellor issues. She attended a full day

workshop entided -sex. Drop & ~. sponsored by the Faculty of Medicine.

Memorial University of Newfoundland. The workshop was multi-faceted. focusing

on sex, drugs. and lllV. Presentation style included panel discussions, guest

speakers, videos and small group work.. The workshop proved to be an

information filled day (or the intern. and a topic: to pursue further. The intem

also applied (or a two-day training session in adolescent addictions offered

through Drug Dependency Services. The Fall training session was filled to

capacity; bowever, she could attead during a Winter offering. A total of eight

hours were spem to attend the work:sbop.

......Ifllaeon·

The University Counselling Centre places emphasis on scholarly work. To

facilitate this effort. counsellors are allocated eight hours per week for research.

The intern found this time very beneficial. The time was used to CODOeDttate on
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completion of bet project aud intermhip report and to meet with bet faculty

supervisor.

During the placemcDl, the intern was eager to augment ber Learning

through professional readin&- The Counselling CenU'C 11"braly otren a wide array

of counselling teSOUTCC materiaJ.s. Other profe5l5iona1 reading was sugested by

Centre counsellors or the intern's supervisor. The intern chose to do much of the

reading outside the internship day. Appendix A consists of an annotated

bibliography of the intern's professional reading. A total of 104 hours were spent

doing researcb and a total of 29 hours reading professional materials.

MaiDlaiDlac toe ud Case FUn

The intern maintained a detailed daily log throughout the internship. The

intern used the log to record data, observations, and reOections on intemship

activities. The variety of activities, with time allocated to each, was also noted in

the log. The log was beoeficial, as recording observations and reO.ec:tioos

provided another way to process and learn from internship activities. 1be log

proved to be a very valuable resource when the intern compiled the internship

report.

The University Counselling Centre follows a defined procedure regarding

client files. The intern carried out the procedure, which involved completing

intake repons on each client, maintaining working notes of client sessions, and

completing client summary rcpom for termination of counselling. As the

internship neared completion, the intern spent a great deal of time completing



summary reportS for diems. The intern also maintained an oogoing list of all

clients. A copy of this list was given to the field supervisor weekly. The complete

list was submitted at the end of the internship. As weu. aU case files were

submitted for review by the field supervisor. A total of 61 hours were spent

maintaining the log and case 6les.

e-..-
The intern gained valuable professiooal and persooal experience and

knowledge throughout the 13 week internship placemenL The preceding

desaiptioDS illusttate the depth and variety of activities in which the intern

became involved. The experience gained from these activities assisted the intern

in her professional knowledge. theoretical orientation. counselling slcil1, and

overall competencies. The intern evaluated the internship as a very successful

endeavour.

The intermhip placement provided the intern with the support and

resources to carry out a worthwhile project. The compilation of a manual for new

counseUor trainees was a rewarding learning experience. It is anticipated the

manual will be beneficial to incoming Educational Psychology students.
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CHAP'l'ERm

SUMMARY

The intern engaged in a thirteen week internship placement at the

Memorial University Coumelling Cent:re. For the research aspect of the

internship, the intern developed an orientation bandbook for incoming

Educational Psychology swdenu.

The internship experience enabled the intern to fulfil individual goals of

learning and professional growth. The placement provided many opportunities for

Dew learning experiences. The iOlem engaged in individual counselling with 53

clients whose concerns were of persoDal, career, or of a miJ:ed naNte. She

assisted students in finding academic and career information during regularly

scheduled times speDt in the Career Planning Centre. She participated in training

meetings for Career Planning Centre personnel, case conference weekly meetings,

lnterpersonal Pro<:ess Rec:all training, co-led an assertiveness training group, other

tra.i.niDg, and a full day workshop. The culm.inatiOD of training, activities., aDd

experiences during the internship enabled the intern to funber develop ber

counselling skills. gain DeW knowledge, and feel competent about rdatcd future

employment She would highly recommend the internship option to other

graduate students in Educatiooal Psychology.

The internship project was developed to fulfil the internship option

requirements. The intern developed an Educational Psyc:bology Graduate Student

Orientation Handbook. This was a complex undertaking yet quite rcwardinI for
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the intern. She received much satisfactioD. from producing & bandbook wbich will

benefit incoming graduate stUdents and hopefully be a resource for the

EducatioDal Psychology program.
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CHAP'l'ERIV

JNn:RNSIDP PROJEC\'

The requirements of the inten::t5hip option in the graduate Educational

Psychology program state that the intern must complete a research repon or

project on some aspect of the area of study of the internship. The inlem

investigated several possible areas of study which would be beneficial to ber.

With the consultation of the faculty supervisor the intern decided to develop an

orientation handbook specifically [or incoming candidates in the Educational

Psychology program.

Stalemnt of Purpose

The counselling field is an expansive one, providing many different types of

employment opportunities. The counsellor trainee is faced with learning the basic

tenets of several selected areas considered essential The Educational Psychology

program objectives strive to equip the counsellor trainee with the knowled&e and

skills needed to launch their career.

The overall plan and intended outcomes are Ukely more bolistic for the

graduate educators and counsellors already working in the field. These

individuals have the advantage of knowing that the program pieces will integrate

to form a useful., working program.
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For the counseUor trainee, immersion into this wide array of knowledge

and skills could be intimidating and UDdear. The trainee is foc:usc:d UpoD learning

the DeW knowledge and stills required by the program. This learning often occurs

in isolated segmen1S without the presentation of a compreheDSive progr2%D

overview. A focus induding a bolistic overview would be of more benefit to the

trainee.

The abcwc illuminatcs an area of need within the Educational Psychology

program. The purpose of this project is to address this need. More precisely the

aim of this project is to develop a baodbook for the rounseUor trainee. The

handbook is intended to augment and enhance the trainee's progress in his or her

graduate education.

Specific purposes within the handbook indudc:

1) Provide the graduate stude.nt an orientation to the program and an holistic
view of all components of the Educational P5ychology Program.

2) Provide practical information to the graduate student about imponant
things to know.

3) Provide detailed information about the program subspecialties and their
requirements.

4) Provide the graduate student with suggestioas and advice based 00 the
experiences of previous EducatioDal P5ycbology stUdents.

5) Provide information on employment trends of previous graduates., the
registration process and professional organizations available to join.

6) The handbook is developed with the intent of providing the graduate
student with information for the duration of their program.
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Handbooks are welllmown as tools to assist learning. They arc widely

used and offer an alternative leaming formaL Some uses include uainiDg in a

specific skill area, guides for internship placements. aDd guides for supervision of

trainees. Development of a handbook for the Educational Psychology trainee will

serve to augment the program and enhance learniDg for its users.

Metbodolocr

The intern used a multifaceted approach in developing the handbook.

Information was gathered from a thorough literature review, input from previous

and current Educatiooal Psychology stUdents, input from Educational Psychology

professors. ideas from similar handbooks developed by other university

Educatiooal Psychology departments aaoss Canada, and other resources from

people whose input enhanced the handbook.

An extensive review of the literature uncovered very linle infonna.tion

addressing the ooncems of graduate students. Stewart (1995) states. in his

development of a three stage model of graduate student development. that

-Despite the importance of graduate students to the academic vitality of a college

or university, very little clinical literature penaiDing to the unique issues these

students race bas developed- (p.21). Vlisides and Eddy (1993) reviewed several

graduate student orientation models. Mahoney's research (as cited in Vlisides

and Eddy, 1993) also concurred that studies pertaining to graduate education in

general have DOt been abundant and that researc:b. has been lading. In their
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review of graduate student orientation models, Vlisidcs and Eddy recogaizcd the

importance of orientation programs in aUaying student anxiety and in ingratiating

new graduate students.

Some other suppa" in recognizing the unique concerns which face

graduate students comes from Bowman, Bowman. and Delucia (1990). These

authors report on a student to student meDtaring program instituted at Purdue

University in the Counselling and Personnel Services section of the School of

Education. The program was established to assist new graduate students in

alleviating the stress associated with beginning graduate studies. Graduate studies

begins a period of unavoidable life changes, cha1lenges and traDSitiODS. Valdez's

research (as cited in the Bowman, Bowman. and Delucia. 1990) found that eighty­

ODe percent of participants experienced a moderate or major crisis duriDg their

first graduate semester. Bowman ct aL (1990) acknowledged that the stresses of

new graduate students can be minimized by prevention strategies, and peer and

social support networks in partiaJlar.

Although the literature review did not uncover a vast amount of

information concerning graduate students and their particular concclllS, the gap of

literature in this area demonstrates the need for more interest in the graduate

student population. The development of the orientation handbook is one way of

assisting new graduate students in their adjustment to a graduate program. It is

intended to help alleviate the stress and fears of the new graduate student by
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providing them with information about all aspects of the Educational Psychology

program..

The intern also drew upon the esperiences of previous and current

Educational Psyc:bology students. Information was pthered in an iDformal

manner such as discussions. casual meetings. and telephone contact; some

valuable suggestions for the handbook were obtained during this process. A

similar format was used to pin insight from the Educational Psychology

professors; the intern scheduled individual meeting5 with those plOfesson who

were available. She outlined ber proposed project. then inquired if the professor

could offer any ideas to include in the handbook. Once again, very helpful

5UggestiODS were obtained.

In the pursuit of developing the most comprehensive handbook possible,

!.he intern investigated whether other university Educational Psychology

deparnnents bad developed a similar handbook. The nine universities contaCted

are listed below. Six universities which returned the intern's contact were quite

interes.ted in the project. Several requested that a copy of the finished baudbook

be forwarded to them.. The University of British Columbia was in the process of

developing such a handbook for the Educational Psychology department, but did

Dot have anything that they could 5Cnd. The University of Calgary Educational

Psychology depanment was the only department which bad already developed a

similar handbook. The copy of their handbook pl'OYided the intern with many

ideas about format for the handbook and topics to include. Table 3 below

provides particular details about the universities contacted and information

furnished by them.
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Table 3

University of Britisb Columbia 2 Handbook in progress
no information available

University of Alberta

University of Calgazy

Ontario Institute for Studies in
Education (OISE)

University of Ottawa

University of Western Ontario

McGill University

University of New Bnmswick

Acadia University

Program information
broc:hure

Educational Psychology
Orientation Handbook

Contact was not established

Contact was not established

Handbook for graduate
students in gradate education
information and application
leaflets

Contact was not established

No handbook available

Information on seminar and
practicum in counselling
information leaflet for M.Ed.
students
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ANNOTATED BIBUOGRAPHY

Alberti. R.. & Emmons, M. (1994). Ywr perfW n,hs- A guide to
~ (Rev. 6th cd). San Luis Obispo, Ck Impaa Publisbers-

This book: teaches what assertive behaviour is aDd bow to achieve iL In
addition to basic assertiveness slriIls the book describes how you can
become IDOrc assertive at bome. at worle" and in relationships. There are
also chapters to help others deal with the new you and integrating
assertiveness with the rest of your life.

American Psychiatric Association. (1994). Pjagnogj, and statistical
manila! of memal djsprders (4th cd.). Washington. D.C; Author.

This is a manual developed for mental health care providers.. Included in
the manual arc direaions for use. Disorders which are usually first
diagnosed in infancy, childhood, or adolescence. Also. all other disorders
are descnbed in great detail with diagnostic criteria. [t also contains ten
appendices with further information.

Ansbek, TJ. (1993). The deadly diet" RCeovt:;riog from anorexia and
1nIlimia (2nd ed.). New York: New Harbinger Publications.

The focus of this book is to treat the dieot by dealing with issues in his or
ber life through cognitive behavioral therapy. It does DOt focus on food. It
teaches the client through stress relievers, awareness of bow his or ber
personality flaws has kept them in this disorder. It gives step by step
insuuction and assignments to help the eating disordered client become
free and healthy.

Bauer, B.G.. Anderson, W.P.. k Hyan, RA (1986). B"Urnja' Book: [or
therapjst and client. IN: Accelerated Development Inc.

This book extensively covers all aspects of the eating disorder bulimia. It
gives the therapist an understanding of the disorder via the epidemic,
medical aspects, differences in individuals and personality. It then covers
the treatment and therapy issues and recovery.



Brodsky, s.L (1991). Tcgjfyjng in mutt Gllidcljl1C$.ad maxjlIJ!! fpr the
~. waslJiD&ton, D.C: American Psydwlogica1 Association.

This book gives the practitioner insight into the court process proccdurc:s
and bow to prepare and present oneself. I liked the muim. "from the
earliest stage of lepJ activity, be cenain to have mastered the fouDdatioDs
of your knowledge aDd role-. The book includes many maxims such IS

abooe.

Campbell, D.P. (1974). Ifyml don't knqw where you're gojng mu'J
probably end up somcwbcre clse Nile, IT.: Argus CommumcatioDS.

This little book was excellent. It succinctly addresses the components of
career planning. I would recommend this book to young people and I will
use it as a career counselling resource.

Dolan. Y.M. (1991). RCSQlyjog grua! abuse' Solution fOCl.l5Cd therapy
and Ericlcsoojao byJzoosis (or adult :mryjyq[$. New York:: W.W. Norton and
Company.

This book is very useful to therapists trying to help their c:l.ients resolve
their experiences of semaI abuse. Dolan describes an array of symptoms
arising from abuse. She provides many techniques to work with the client,
utilizing supports, and dealing with oonsupportive contacts. Much of ber
book deals with the bea1i.ng process.

Hansen, J.~ cit Campbell, D.P. (198S). Manual for the sym..scu.
Strong Cjinmbel! intC!wt iMam" form D25" of the $Upng ynsarionaJ interest
b.lanI< (4th ed.). Palo Allo, Ck Coosu1ling Psychologists Press.

This is a manual used to describe the SOl and its development. It
discusses reliability and validity of the test and of test components. It

.offets suggestions on interpreting the test results. An excellent resource to
the sen test.

Lange, AJ.. &: 1akubowski, P. (1979). Re$PQnWle 8¥zCajye hchavimm
Cognitive behayjoral pmctdllW for trainers. IT.: Research Press.

This is a very good resource book for conducting an assertiveness training
group. It distinguishes among assertive, non-assertive and aggressive
behaviour. It inc:ludes many exercises to teach assertiveness and the
procedures to aid in changing behaviour. 'There is information on bow to
run different types of assertiveness training groups.
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Unehan, MoM. (1993). CpRnitjn;·bcbaviOAl bra_pI Of borderline
peQonaljty djwder New York: The Guilford Press.

nus book is dividecl imo _ sections: The tbeory and CODCOJl" of
borderline personality disorder, treatment merview and JO&ls. basic
treatment strategies, and stratezies for specific tub. Tbe book. consists of
S26 paaes of very detailed usduI iDformalion 10 lhe user. 1 was _cd
in this book as a pUde to assess a dicDL I found the boot: 'Very iDtetesting
and wilh many Hleas.

aHaniaB Hudson. P.. lot Hudson 0'Hanl0n. W. (1991). Rcwrjting Inyc
storics' BOd mama! IheAVY New York: W.W. Norton Co.

[ really enjoyed this book. Its focus is solution oriented versus
understanding the past. It offen many teduriques to use with oonfliets in
relationships. Four factors (or good lasting relationships are: skills. ethics.
commitment. and humour.

Winc:ze.l.P.. &. Carey, M.P. (1991). Sexual dysfunetj0n' A wjde for
assessment and tR3UDent New York: The Guilford Press.

This book is a manual fOT practitioners. It descnbes definitions of sexual
function and dysfunction, diagnostic questions, and the assessment sexual
dysfunctions of men and women are explained. Assessment and treatment
approaches are discussed. (t otrers valuable lcnowIedge on the topic.

Wolpe. J.. &: Wolpe. D. (1988). Ute wjtbout fcar: Amiery And jt's cure·
Oakland, CA: New Harbinger Publications.

This book is a useful resourte to undemaad the development. variety, and
treatment of anxiety issues in clients. 1'brougb es:plaDalion of bow
anxiety/fear issues develop, the practitioner can pin insight into how

-·treatment is effective. The authors discussed treatmeDts available to the
client with anxiety issues. These treatments included systeDWic
desensitization, bc.bavioral aDaIysis aDd behavior tbenpy. Within behavior
Iherapy, the authon disawed __DIS iIlcIudiIlJ assertiw:oess traiDing,

behavior reversal. sexual inadequacy, intense fear ezposure. and fears
based on wroaa; beliefs.
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COUNSELOR EVALUATION FORM (Evaluator>

"""'"""'_-'R"'''''"'IlD.:-............ E''''''''''_--IlE..Jpm._o'- _

lDtervicwNo.__ Cli<ou6n<~ o.te Nmmber' 'm
Cirdeperti..llem:ue.msllfnliacl(law~)107{bigb.~). IflllOtpcrtilat,cirdc
N{A.

1. :C~~uinc~drOCdicn[\'S. 1 2 3 • S 6 0 N/A

2. SI1ow$aa:uratc.clDpl.t.bicuadersl:&Ddingof

:=:rs=tcUDClcrUudiagvs. 1 2 3 .. S 0 7 NfA

3. Coll1ll1unic:ateswidlopelbleSS,sclf-disdo5ure

:r~csclf-disdonrcYS. 1 1. 3 .. S 0 7 N/A

Cppng!or "'rbJ1lNgpyqbtl Pctyrismr

1 2 3 4 S ® 1 N{A

1 2 3 4 0· 1 N{A

1 2 3 4 , 0 1 N{A

1 2 3 4 , 0 1 N{A

1 2 3 4 , 0 1 N{A

1 2 3 4 S @ 1 N{A

1 2 3 4 '0 1 N{A

Accuralely and quitkly req:JOlUb 10 imporwat
aff«t\'S.m.issiq:af!'Ctt.Ofc:u:euive1y
a[lending 10 copitioo/ooatcac.

2. MovestowafdtollCfete~ol

presentiDgproblcIDYS.absrnclioIl,OC
UDfCll;:US$Cd~

3. A~ a dear, CODti5e UDdcI'SUDc1iD& of.
probkm lIS. a VlIIpe, FIlUaI sblCllleaL

SuMs toward~by reflecting,
darifyiDglolJdqlXSliol:Uzlc\'S.fIIaDagquid:
judgemeots or Iecturiag.

2. l.isl:eD5lodienu"",~d.ic:llUtotalDble

vs.COIJ.llSdortalkiJlgloomudL

3. Su~ud~todiclltYS.

quid:,iaapprl)priar.eOJGfroalatioll.orcieDial
oCfeelinp.

Appropriafe~behaYiow'COllIf1lCGl:
wilhycrbalbehaviourYS.~ __
yc.rb&Ibchaviour.

E!plqring the Prnblc;m
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L =~-::::=dlaIL 1 '2 3 .. 5 0 7 MIA

2. ~ft.~~~~. 1 '2 3 .. S @ 7 MIA

3. ~~~~ 1 Z 3 .. S 07 MIA

~:;~lCqiarorproblcm.- 1 '2 3 4 5 @ 7 N/A

s. =:::~~ror 1 '2 3 4 5 0 7 N/A

Desaibc and/or comment bdo... 011 stTategies whidr. were (<< could have been) used.

6. CoUllSelorbaslheofetical.ratioaalforcl1osea

=::'Y$.t.ckolawareacuorthcoryfor 1 '2 3 .. S @ 7 MIA

Eyilyatiop and QutS9ple

Wulheprocc:ssoitbisscssioDsatisbdoryiD
terms of an appropriIce ud bdpful
reIa1ioodI.ip?

2. WastbeOlM.c:omeoltbisscuioa~

1 '2 3 .. S 6 1 @
1'23" S 6 7 ®

I~)'(MIstartcdlhe~widlaJOOdsbllfOlllldllic:c.,OlICCDlDplcol1riUdai:ltbe

abililytoquictlycsublisb.rapportwir..ladieDtS. I thiak)'OGb.aYceDibik:d.aboaillcr:J.6sfeIIiasud
infonnatiocl-gatberiasWllsilltlaeweeb5iace. l'ft;bcCDimprc:s.5cdwitbJ'OUl'To'iIIiapes5to~abaut

udlfyoewthiogs.uctalsob)'l'OUI"wilJiapesstotakeoarespcmibiIiDcL Iathefewweeks
rc<nai4iDg. I hope opport1IIIitica wi1I aisl fOl" )'011 to pia. IIlore apcrieDCC ill~ 00 iJHcsIioD
prOCC5SCS uul. pc:rups eYe. in hmtud 'ft'beIl c:ooCroawioa. ab&tU be a(lpr'Opriate.

EIaioeO.vis
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roUNSELOR EVAUJATION FORM (E_lOr)

""....... _--'B..p/mI-.-..IJIllIl..... Evabaalor E. Pnis

IDterviewNo. ""'"' 6nt~ D* [)=='n& 1m
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N/A.

~

=~uiDca:'~IC(WdieIIt"'" 1 2. 3 4 5 6 @ N/A
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2 3 4 5(£)7 N/A

1 2. 3 4 5 6 f) MIA

123 4 56@N/A

1 2. 3 4 5 0 7 MIA

1 2 3 4 S@, 7 N/A

1234S@1N/A



1. =~~"=:tbta. 1 2 3 4 S 6 (2) N/A

~ ExpIon:s dical iaitialal.- fOf probbt-
.5OMac",-~c:Iieat'spossibilities.. 1 2 3 4 S CJ 7 NfA

3. ~=a:==vin 1 2 3 4 S @ 7 NfA

4. ~~~~qicsfurproblem. 1 2 3 4 S @ 7 NfA

S. ~~:=ror 1 2 3 4 .5 @ 7 NfA

Describe adfOf CIJIIlceM bdotf 011 straIqics 'IriIic:h 'flUC; (Of could~ bc:eD) .sed.

6. CowlsekJr has tbcor'dbl ratiaaaJ ror dIosco

=~bdtof __ Oftbeotyb 1 2 3 4 S @ 7 NfA

Eyailliljqn And QyrgnnS

L WaslbeprocessofthillCUioa.S¥islad:oryiD

~h~;~_bdpM 1 2 3 4 .5 6 7 @
~ WulheotdoomeoftlUsseWoosatWactory? 1 2 3 4 .5 6 7 ®

~(IIK:ludc:sC(lWl5clor'$strellglhsaodtiJniu.tioosdurillgthe~.)

Robyo.

Ia tile fourweW Iiacc the "mid-(CfID" evaluatiocl,}'QU appear IObavc maiaIaiJIed ud iJDproYed
)'Outmn~ts. II:ldieYeJ'OU'\'ebceJlabletomakc..start(udKebcldits)iD~

coafrocllatiou wil.h dieau.. rve Mlliced tbt yoa\oe also had • m-:e 10 caasioDaDy mdl eaapbasi5
fromc:oarCDltopnICCSI_I~)'Otl've_socaebadan:alt. IhncfOUDd~tobeq1lid:

10 sruP eoocepts ud impkmeal~ o.e outst.aDdU:l& e:Da:Ipk of tbt was)'Olilt aai5wIce as
co-luocieroftbeUKJ'tl:M:sSlrairIiIlcpoup. MyobservalioclJhaYei8dialtedtUc)'OGl'~Wb
racuky,sWr,izuenIl._st1IdeDlsbavc ......tupckpeeal~...... yoaAleealiD
)'Out newpositiol:l aDd iDcoatiDued boIWIgof)'Olll"COUDSeIliD&Y:iIk.

ElaiDeDavis
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