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ABSTRACT
The chosen internship setting was the University Counselling Centre,
University of Newf This allowed the intern to
fulfil individual goals of learning and professional growth. It provided many
opportunities for new learning experiences and learning through quality
p i upervisi pecil the allowed the intern to engage

in individual counselling with 53 clients whose concerns were of personal, career
or of a mixed nature. She assisted students in finding academic and career
information during regularly scheduled times spent in the Career Planning Centre.
She participated in training meetings for Career Planning Centre personnel, case
conference weekly meetings, Interpersonal Process Recall training, co-led an
assertiveness training group, other training and a full day workshop. The
culmination of training, activities and experiences during the internship enabled
the intern to further develop her counselling skills, gain new knowledge and feel

competent about related future employment.

the i ip pl itted the intern to develop a
project aimed at assisting other new students in the Masters of Educational
Psychology program. The University Counselling Centre is committed to the
development of research by its staff, and the intern was allocated weekly research

time.
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CHAPTER [
INTRODUCTION
RATIONALE FOR THE INTERNSHIP
The degree completion options available to fulfil the Master of

gy included the ion of either a thesis or an
internship. The internship was chosen because it provided a better opportunity to
develop proficiencies and skills as a counsellor. The internship allowed the intern

to set personal and professional goals, then work toward them over time with

pervisi It also i P to an ive counselling setting from
the school system. The internship included a research or project component,

which allowed a combination of scholarly work and practical experience.

INTERNSHIP SETTING

The internship location was the University Counselling Centre, Memorial
University of Newfoundland. As part of the application process the intern was
interviewed by Dr. E. Church and Dr. E. Davis during the Spring of 1995.
Subsequently, she was then offered the opportunity to become a full-time intern at
the Centre from September to December 1995. The Centre had much to offer,
and it was a favoured internship setting. Some possible beneficial experiences
which an internship at the Counselling Centre might provide are as follows:
- engaging in individual counselling with university students;

- ivil i id and supervision throughout the i

- engaging in group counselling as a co-leader;



- engaging in career counselling and disseminating career information
through working regularly in the Career Planning Centre;

- becoming involved in training offered within the Centre including:
Interpersonal Process Recall training, weekly case conferences, and weekly
Career Planning Centre training;

- taking advantage of any opportunities for learning which became available
through the Centre’s association with other university faculties such as
guest speakers, lectures or relevant workshops;

- relating the experience and knowledge gained to possible future similar
work settings.

The University Counselling Centre services are based upon the philosophy
of

P ting a I and p i for campus services
and meeting the needs of students. Additionally, as an integral part of the
academic community, research training and scholarly activity are core concerns for
faculty members. These objectives are met through the Centre’s seven counselling

faculty, its teaching staff, its faculty associate cross-appointments, the

staff, and pre-dq | interns.
The services provided by the University Counselling Centre include

for academic, career, or personal concerns. Within

academic counselling, courses are offered in test anxiety reduction, time
management, speed reading and writing term papers. Group counselling with
varying focuses is offered periodi each groups may focus




on such issues as surviving sexual abuse, general therapy, and assertiveness

training. Career and ic i ion is di i through the Career

Planning Centre (CPC). The CPC is staffed by trained career information
assistants who serve the needs of MUN students, but also handle inquiries from
the public both city and province wide. The Counselling Centre is also involved
in outreach activities, thereby creating a more visible presence to the wider
university community.

The University Counselling Centre outlines a description of its services in
the Counselling Centre Referral and Community Resources Handbook, (1994).
The services included are learning enhancement programs, career planning centre

information indivi and group ing, and a ials service.

Professional Faculty and Staff

George Hurley, Ph.D. (University of Missouri-Columbia)
Associate Professor and Director

Elizabeth Church, Ph.D. (University of Toronto)
Associate Professor and Training Director

Peter Cornish, M.A. (University of Saskatchewan)
* Assistant Professor and Group Counselling Coordinator

Elaine Davis, Ph.D. (Kansas State University)
Associate Professor and Career Planning Centre Coordinator

Michael Doyle, Ed.D. (University of Toronto)
Assistant Professor, Consultation/Outreach and Independent Practice
Coordinator

John Garland, Ph.D. (Texas Christian University)
Associate Professor and Research Coordinator



B. Mark Schoenberg, Ed.D. (University of Houston)
Professor Emeritus

Lester Marshall, B.Sc. (] ial University of )
Reading Assistant

Ann Athorpe
Predoctoral Intern

Sandy Hoover
Predoctoral Intern

Wayne Yetman
Administrative Assistant

Patricia Tizzard
Secretary

Kathleen Kenny
Receptionist
GOALS FOR INTERNSHIP

The internship provided the intern with the opportunity to fulfil her

primary objective of gaining practical h i and

growth in the helping field. The intern developed goals to assist in meeting her

primary objective.

Goal 1: Become aware of the needs of the university population regarding
personal, social, academic and career domains, and to learn
effective ways of dealing with these needs.

This goal was achieved through engaging in individual counselling with 53

clients, participating in weekly case

and career information to students in the Career Planning Centre two hours



weekly, reading about effective jes related to and ing with

the intern’s supervisor to learn treatment options.

Goal 2: Develop counselling skills through practical experience and from
direct ision of and group

As with the first goal, this goal was achieved through engaging in individual

counselling with 53 clients, receiving supervision for two hours per week, engaging

as a co-leader of an it training group, iving supervision as a co-

leader, and through participating in Interpersonal Process Recall training (IPR).

Activities related to this goal are detailed in Chapter IL

Goal 3: Examine my counselling skills for areas of strengths and
weaknesses, and develop a personal style of counselling.

This goal was achieved through critical self analysis of individual
counselling sessions by reflection and some review of tapes, observing and
recording personal reactions to some sessions, weekly supervision sessions through
joint review of tapes and discussion of clients cases, and participation in [PR
training. Striving to meet this goal has allowed the intern to achieve a better
understanding of the process of change in counselling relationships. She feels

more skilled in the area of rapport and trust building, information gathering,

identification of themes and and i d of gies to

help her clients change. A total of 24 hours were dedicated to IPR training. The
training is focused on

ping and ing basic ing skills through



review of video-taped sessions, di i i and to

pertinent areas of counselling.

Goal 4: Gain through i in case with

other and reading.

This goal was achieved through participating in weekly case conferences

with all counselling staff ing. Each d a case once per
semester and others offered their insight or suggestions. The intern gained much
knowledge through this process, both as the presenter and listener. The intern
attended a full day workshop on Sex, Drugs & HIV. The workshop was an
excellent opportunity for new learning relevant to the helping field. It included a
video series, guest speakers, discussion, small group work, and many take home
resources. The intern took full advantage of the University Counselling Centre
library, which included a wide array of resource books. The intern read
professional resources related to current client counselling areas, books and

readings suggested by other counsellors, and books in her own interest areas.

Appendix A contains an d i of the intern’s

reading.

Goal 5: Become familiar with career counselling methods and practices,
various career tools.

This goal was achieved through specific training in career counselling

methods, weekly one hour Career Planning Centre training meetings, and

gaging in indivi career ing with 35 clients. The training also



included an overview and study of career assessment tools available to use with

clients.

Goal 6: Gain knowledge of various counselling theories and techniques.
This goal was achieved, yet the intern believes learning in this area will

continue. The intern availed of any opportunity to read about counselling

theories and i Theories and techni studied included interactive

therapy, brief therapy, psychoanalytic therapy, process therapy, and cognitive-
behavioral therapy with variants of the same, such as focused therapy, behaviour
therapy, and rational emotive therapy. Many of these therapies were combined in
an approach with a target problem versus a study of theory in isolation. An
example of this was cognitive-behavioral treatment of bulimia. Reading was

accomplished both during the work week and on her own time. The intern

enjoyed and from di i i hes and ical

interventions with other and her supervi Weekly hour case
conferences also allowed the intern to gain knowledge regarding counselling
theories and techniques.

Goal 7: Engage in i itii iated with the Universil

Counselling Centre.
The intern became fully involved in most of the professional activities of
the Centre. The intern sought to become involved in a second group counselling
activity and in training which takes place for pre-doctoral interns. The specific

activities in which the intern icij are d fully




Goal8:  Develop a project which is compatible with the internship
placement.
This goal was achieved by developing a project under the supervision and
guidance of faculty supervisor, Dr. Lee Klas. The Counselling Centre made eight
hours weekly available to the intern to pursue this goal. The project was the

ofa for new trainees king on a Masters’

of Educational Psychology degree. The project is more fully described in Chapter
III of this report.

The internship placement allowed the intern to meet all the goals she
specified at the outset of her placement. The intern believed she received
excellent field and faculty supervision and was assisted in every way possible in
meeting her goals.

SUPERVISION

Th the i i the intern was supervised by both

field and faculty supervisors. Dr. Elaine Davis of the University Counselling

Centre agreed to be the intern’s field supervisor. Dr. Lee Klas of the Faculty of

(E ional P: gy), agreed to be the intern’s faculty supervisor.
A supervision schedule was arranged at the beginning of the internship. This was

followed th: hout the and specifically included:

1 Field supervision consisted of two one-hour meetings per week between the
intern and Dr. Davis. This time gave the intern an opportunity to use
Interpersonal Process Recall, with segments of selected videotaped client



sessions. Client cases were di:

8 problem

theoretical approach and possible interventions, intern evaluation of
progress, and concerns or questions.

Faculty supervisi isted of ions by and duled

meetings between the intern and Dr. Klas. Dr. Klas made time available
whenever the intern wished to meet with him. The focus of supervision
was to assist in the development of the intern’s project. However, the
faculty supervisor was interested in the intern’s counselling progress and
expressed his availability should the intern require it.

There was an initial meeting of both supervisors with the intern to detail
internship goals, time lines and responsibilities. Also, supervisors met with
the intern mid-way through the internship placement to discuss the intern’s
progress.

The field supervisor assisted the intern in arranging activities to meet her
goals. Dr. Davis provided supervision while the intern engaged in the
internship activities.

“The faculty supervisor assisted the intern in the selection, proposal and
development of a project, and the development of the internship report in
preparation for submission.

Both supervisors met with the intern at the end of the internship placement
to discuss overall progress and attainment of goals as set out by the intern.
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CHAPTER II
THE INTERNSHIP: A DESCRIPTION OF ACTIVITIES

The purpose of this chapter is to provide a description of the activities in

which the intern engaged during her i i from September 6 to
December 8, 1995. Table 1 contains a summary of activities with time allocated
to each. This information was summarized from a daily log of activities

maintained by the intern during the placement.

Table 1

Hours Allocated to Internship Activities

Activity No, of Hours
Orientation Activities . . . 16
Individual Counselling . 105
Group Counselling . . .. .20
Career Planning Centre .. .42
Interpersonal Process Recall Training .24
In-service Tmmmg/me Confexemng .13
Workshops . 8

Supervision
Research ..

Orientation Activities

Orientation activities provided the intern the opportunity to meet with the

C ing Centre’s ing and inistrative staff, gain ing of
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policies, procedures and daily operations of the Centre, and become familiar with
the ings and its In i the intern iarized herself

with resources available in the Counselling Centre’s library. She chose to borrow
several books of interest to begin her goal of p i reading. A

the intern spent time in the Career Planning Centre. The career information
assistants were very helpful in educating the intern about the type of services and
assistance offered to students using the CPC. The first several days of the
placement were devoted to orientation activities.

Upon reflection, the intern found individually scheduled meetings with
Centre staff very beneficial. The consultations provided a time to meet and
become acquainted with the staff, gain knowledge about the staff person’s roles
and duties within the Centre, discuss theoretical counselling styles, and be
appraised of suggested reading that might benefit the intern. This process made
the intern feel very welcome at the Centre and subsequently at ease about

approaching colleagues in the future.

Individual Counselling

With the exception of the first three days of orientation activities the intern

was available to indivi counsel ial University students. A total of 53
clients (43 female, 10 male) were seen regarding personal, career or academic
concerns. The presenting concerns of the 43 female clients included 22 for
personal counselling, 19 for career counselling, and 2 clients who had a mixed
focus. Of the ten male clients, two had personal concerns and eight had career



concerns. Clients received counselling from a range of one to eight sessions,
depending on the presenting concerns and their progress in counselling. At the
end of the internship all but two clients had closure on individual counselling
from the intern. Three of these were encouraged to engage in group counselling
during the next semester. The clients who remained in need of services were
transferred to other counsellors within the University Counselling Centre. Table 2
presents a summary of the above client characteristics.

The intern spent a total of 105 hours engaged in individual counselling

during the internship placement.

Table 2
Client Characteristics
lPusnn.lJQnu’ mrmﬁn|wd
Training | _Sessions
Females
o [ 2 [ w [ 2 [ 5 T 1s
Males
o [ 2 [ s [ o [ 1 ] 12
Group Counselling

The intern also became involved in co-leading an assertiveness training
group. The assertiveness training group usually runs for six weeks, with each
meeting lasting two hours per week. Due to a lower than usual number of

participants, the assertiveness training group was conducted for five weekly
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sessions of two hours. As co-leader, the intern took responsibility for delivering
approximately one half of the activities to the group during each meeting.
participants, introducing new concepts, leading the group through exercises,
processing these exercises, engaging in role plays, offering feedback to
particip iewing and delivering assisting and reviewing

participant goals, assisting ici| to gain an ing of
concepts, and working cohesively with the supervisory leader, Dr. Davis.
Additionally, the intern and Dr. Davis met for one hour following each group
meeting. This time was used to reflect upon the areas of strengths and
weaknesses of the preceding meeting. The leaders discussed ways to improve
particular activities and validated the positive aspects of the meeting. The time
was also used to plan for the next meeting, divide the activities, and divide the
participant’s homework which needed to be evaluated.

The intern was quite enthusiastic about co-leading the assertiveness
training group, as it was a particular interest of hers. In preparation, she read two
books on assertiveness training which were recommended by the supervisory

leader. The intern felt i ingly skilled and comp as she wil d the

process of change among the participants. Overall, the intern believed this
training was valuable to her. A total of 20 hours were dedicated to the

assertiveness training group.
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Career Planning Centre

The intern was trained as a career information assistant in order to work in
the career planning centre. Throughout the internship, the intern worked for 2
hours per week in the Centre with another career information assistant.

The Career Planning Centre (CPC) is a drop-in facility where students and
others may browse through educational and career information. Within the CPC
users will find detailed information, through books and vertical files, on many
career fields and occupations. There is information about career planning, job
hunting, resumé writing, interview skills, work and study abroad, and guide books

of study available in Canada, the United States,

and Commonwealth countries. The CPC contains a complete collection of
Canadian university and college calendars.

Acting as a career information assistant allowed the intern to further
develop her career counselling skills. Typical activities included assisting patrons
to find specific career and educational information, finding and interpreting

demi d isseminating i ion and booklets on graduate
examinations, redirecting some patrons to individual career counselling, and being

available to follow through on any request made by a student.
During the semester, the intern participated in weekly Career Planning

Centre staff meetings. These meetings were attended by the faculty directors of

the CPC, career i i i and ing staff and interns. The

meetings were used to discuss difficulties encountered (such as student’s requests
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for specific information, difficult clients), to clarify regulations or information, and
to locate missing materials. The meeting was also used to invite guest speakers
whose information would be of benefit. For instance, a representative from the
Canada Student Loan office came to inform the staff about changes in
requirements for obtaining student aid. Representatives from the School of

Continui ion gave a ion as well. it the
were used to disseminate new educational and career planning information.
Administrative duties were also carried out at the weekly meetings. A total of 42

hours were spent working in the Career Planning Centre.

Supervision
Supervision was conducted by both field and faculty supervisors. The
intern met with her field supervisor, Dr. Elaine Davis, for two one-hour meetings

per week. The supervisi ings included reviewing and di ing sections of

video-taped counselling sessions, discussing clients on the intern’s case load with
respect to progress or difficulties in therapy, and intern questions. The intern

growth in ing skills as a result of this field
supervision. She appreciated the expertise and insight of her supervisor and
worked hard to put suggestions into practice.

Faculty supervision, with Dr. Lee Klas, was conducted through three joint
meetings with the intern and field supervisor. The first of these meetings was
used to become acquainted and to discuss the placement and the intern’s goals
and responsibilities. The final two meetings were evaluation and progress of the
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intern at the mid-point and at the end of the i i The mid-
evaluation found that the intern was making good progress toward her goals;
areas for continued improvement were noted, such as confrontational skills,
analysis of in-session process, and ability to direct clients’ focus. At the end of the
term evaluation meeting, all parties agreed that the intern had successfully met
her outlined goals. She had increased skill levels in counselling and showed a
high degree of professionalism with faculty, staff, interns, and students. The

intern also consulted with her faculty supervi the to

discuss development of her project and compilation of the internship report. See

Appendix B for a copy of the intern’s evaluations.

Interpersonal Process Recall Training
Interpersonal Process Recall (IPR) is an interdisciplinary seminar. The
focus of the seminar is on ping and refining ing skills in a variety of
areas. An integral part of the training includes viewing and discussing video taped
sessions of clients. Participants in IPR training can include graduate students

from helping professions, such as master’s level students from educational
psychology, social work, nursing, and first year family practice residents. The
intern participated in IPR training for eight consecutive weeks, three hours per
week. IPR training was conducted by Dr. Elizabeth Church for seven meetings
and by Dr. George Hurley for one meeting. During training the intern was
exposed to a variety of counselling issues; these included relaxation and stress

reduction training, using IPR to critically examine one’s own counsellor skills,
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learning about work with gay and lesbian clients, and examining therapy models.
A portion of each meeting was reserved for videotape viewing.

The intern found the IPR training to be a valuable method to critically
examine her ing style. The i ions and feedback from the

other participants focused on current skills and skills to be achieved. The intern

leamed by ing video-taped interviews by other partici A total of 24

hours were dedicated to IPR training.

In-Service/Case Conferencing

One-hour weekly in-service meetings took place during the intern’s
placement. The purpose of the meeting was two-fold: first, administrative issues
were raised and discussed by the Director and counselling staff; secondly, a

counsellor presented a client case and received suggestions or feedback from

other The case d was usually parti ing for the

lor. On two ions, i ice p ions were
informational sessions given by cross-appointed faculty from the Faculty of
Medicine and the School of Social Work.
The intern presented a client case on November 17, 1995. The client case

was chosen after with her field supervi The intern received

and ions from the other counsellors. This input
enabled the intern to be a more effective counsellor with the client in future
sessions. Overall, case conferences offered the intern an opportunity to gain

insight into various th

pp identify hyp and
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themes in counselling versus specific behaviours, and examine process in
counselling. The case conferencing was found to be therapeutic by the intern. It
allowed professional support in dealing with difficult client cases. A total of 13

hours were spent in in-service and case conferencing.

‘Workshops
During the internship placement the intern was eager to participate in
training or workshops relevant to counsellor issues. She attended a full day
workshop entitled "Sex, Drugs & HIV", sponsored by the Faculty of Medicine,
Memorial University of The p was multi-faceted, focusing

on sex, drugs, and HIV. Presentation style included panel discussions, guest
speakers, videos and small group work. The workshop proved to be an
information filled day for the intern, and a topic to pursue further. The intern
also applied for a two-day training session in adolescent addictions offered
through Drug Dependency Services. The Fall training session was filled to
capacity; however, she could attend during a Winter offering. A total of eight
hours were spent to attend the workshop.

Reading/Research
The University Counselling Centre places emphasis on scholarly work. To
facilitate this effort, counsellors are allocated eight hours per week for research.

The intern found this time very beneficial. The time was used to concentrate on



completion of her project and internship report and to meet with her facuity
supervisor.

During the placement, the intern was eager to augment her learning
through professional reading. The Counselling Centre library offers a wide array
of counselling resource materials. Other professional reading was suggested by
Centre counsellors or the intern’s supervisor. The intern chose to do much of the

reading outside the internship day. Appendix A consists of an annotated

of the intern’s i reading. A total of 104 hours were spent

doing research and a total of 29 hours reading professional materials.

Maintaining Log and Case Files
The intern maintained a detailed daily log throughout the internship. The
intern used the log to record data, i and jons on i

activities. The variety of activities, with time allocated to each, was also noted in

the log. The log was beneficial, as i ions and

provided another way to process and learn from internship activities. The log
proved to be a very valuable resource when the intern compiled the internship
report.

The University Counselling Centre follows a defined procedure regarding
client files. The intern carried out the procedure, which involved completing
intake reports on each client, maintaining working notes of client sessions, and
completing client summary reports for termination of counselling. As the
internship neared completion, the intern spent a great deal of time completing



summary reports for clients. The intern also maintained an ongoing list of all
clients. A copy of this list was given to the field supervisor weekly. The complete
list was submitted at the end of the internship. As well, all case files were
submitted for review by the field supervisor. A total of 61 hours were spent

maintaining the log and case fil

Conclasion

The intern gained valuable i and personal i and

k led; the 13 week i i The p

descriptions illustrate the depth and variety of activities in which the intern

became involved. The experience gained from these activities assisted the intern

in her i k ! i i ion, counselling skill, and
overall ies. The intern the i ip as a very 1
endeavour.

The internship placement provided the intern with the support and

resources to carry out a project. The ilation of a manual for new

counsellor trainees was a ding learning i It is anticipated the

manual will be ial to i E i P students.
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CHAPTER III
SUMMARY
The intern engaged in a thirteen week internship placement at the
Memorial University Counselling Centre. For the research aspect of the

the intern d an ori i for i

Educational Psychology students.
The internship experience enabled the intern to fulfil individual goals of

learning and i growth. The pl provided many opportunities for
new learning experiences. The intern engaged in individual counselling with 53
clients whose concerns were of personal, career, or of a mixed nature. She
assisted students in finding academic and career information during regularly
scheduled times spent in the Career Planning Centre. She participated in training
meetings for Career Planning Centre p case weekly i

Interpersonal Process Recall training, co-led an assertiveness training group, other
training, and a full day workshop. The culmination of training, activities, and
experiences during the internship enabled the intern to further develop her

skills, gain new and feel comp about related future

employment. She would highly recommend the internship option to other

grads students in E ional P gy
The i ip project was d ped to fulfil the i ip option
qr The intern developed an i P Graduate Student

Orientation Handbook. This was a complex undertaking yet quite rewarding for
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the intern. She received much satisfaction from ing 2 handbook which will

benefit incoming graduate students and hopefully be a resource for the
Educational Psychology program.



CHAPTER IV
INTERNSHIP PROJECT

Introduction
The requirements of the internship option in the graduate Educational
Psychology program state that the intern must complete a research report or
project on some aspect of the area of study of the internship. The intern
investigated several possible areas of study which would be beneficial to her.
With the consultation of the faculty supervisor the intern decided to develop an

handhook - for i . i in the

Psychology program.

Statement of Purpose
The counselling field is an expansive one, providing many different types of
The trainee is faced with learning the basic

tenets of several selected areas i essential. The i Psy 8y

program objectives strive to equip the counsellor trainee with the knowledge and
skills needed to launch their career.

The overall plan and intended outcomes are likely more holistic for the
graduate educators and counsellors already working in the field. These
individuals have the advantage of knowing that the program pieces will integrate

to form a useful, working program.
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For the counsellor trainee, immersion into this wide array of knowledge
and skills could be intimidating and unclear. The trainee is focused upon learning
the new knowledge and skills required by the program. This learning often occurs
in isolated without the ion of a ive program
overview. A focus including a holistic overview would be of more benefit to the

trainee.

The above illuminates an area of need within the Educational Psychology
program. The purpose of this project is to address this need. More precisely the
aim of this project is to develop a handbook for the counsellor trainee. The
handbook is intended to augment and enhance the trainee’s progress in his or her
graduate education.

Specific purposes within the handbook include:

view of all

1) medcxhegndumsmdemuon:mauonmth:pmgzmandmhnhsnc
of the Program.

2) Provide practical information to the graduate student about important
things to know.

3) Provide detailed information about the program subspecialties and their
requirements.

4 Provide the graduate student with suggestions and advice based on the
experiences of previous Educational Psychology students.

5) Provide information on emplayment u'ends of prevmus mduaws. the
ion process and to join.

6) Thehandbookudevelnpedmththemtmoipmwdmg!hzgmduaze
student with information for the duration of their




Rationale .
Handbooks are well known as tools to assist learning. They are widely

used and offer an alternative learning format. Some uses include training in a

specific skill area, guides for internship placements, and guides for supervision of

trainees. D ofa for the i trainee will

serve to augment the program and enhance learning for its users.

Methodology

The intern used a multif: d in ing the

Information was gathered from a thorough literature review, input from previous
and current Educational Psychology students, input from Educational Psychology
professors, ideas from similar ped by other university

hology d across Canada, and other resources from

people whose input enhanced the handbook.

An extensive review of the li very little i

addressing the concerns of graduate students. Stewart (1995) states, in his
development of a three stage model of graduate student development, that
"Despite the importance of graduate students to the academic vitality of a college
or university, very little clinical literature pertaining to the unique issues these
students face has developed” (p.21). Vlisides and Eddy (1993) reviewed several
graduate student orientation models. Mohoney’s research (as cited in Vlisides

and Eddy, 1993) also that studies ining to graduate ion in

general have not been abundant and that research has been lacking. In their
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review of graduate student orientation models, Vlisides and Eddy recognized the
of orientati in allaying student anxiety and in ingratiating
new graduate students.

Some other support in recognizing the unique concerns which face
graduate students comes from Bowman, Bowman, and Delucia (1990). These
authors report on a student to student mentoring program instituted at Purdue
University in the Counselling and Personnel Services section of the School of

Education. The program was established to assist new graduate students in

the stress iated with beginning graduate studies. Graduate studies
begins a period of unavoidable life changes, challenges and transitions. Valdez's
research (as cited in the Bowman, Bowman, and Delucia, 1990) found that eighty-

one percent of

peri a or major crisis during their
first graduate semester. Bowman et al. (1990) acknowledged that the stresses of

new graduate students can be minimized by p i ies, and peer and
social support networks in particular.
Although the literature review did not uncover a vast amount of

information concerning graduate students and their particular concerns, the gap of

in this area the need for more interest in the graduate

student p ion. The of the ori i is one way of

assisting new graduate students in their adjustment to a graduate program. It is
intended to help alleviate the stress and fears of the new graduate student by
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providing them with information about all aspects of the Educational Psychology
program.

The intern also drew upon the experiences of previous and current

ychology students. ion was gathered in an informal
manner such as discussions, casual meetings, and telephone contact; some
valuable suggestions for the handbook were obtained during this process. A
smfommmmmwlmme Educational Psychology

the intern sch individual meetings with those professors who
were available. She outlined her proposed project, then inquired if the professor
could offer any ideas to include in the handbook. Once again, very helpful
suggestions were obtained.
In the pursuit of ping the most i possible,

the intern i i whether other universi i P !

P had ped a similar The nine
are listed below. Six universities which returned the intern’s contact were quite
interested in the project. Several requested that a copy of the finished handbook

be forwarded to them. The University of British Columbia was in the process of

loping such a for the E i Ps but did

not have anything that they could send. The University of Calgary Educational
sychology dep was the only which had already developed a

similar handbook. The copy of their handbook provided the intern with many
ideas about format for the handbook and topics to include. Table 3 below
provides particular details about the universiti and i

furnished by them.



Table 3

Information supplied by various universities

University Number of Information Available
Contacts

University of British Columbia 2 Handbook in progress
i 3 iTabl

University of Alberta 2 Program information
brochure

University of Calgary 1 Educational Psychology
Orientation Handbook

Ontario Institute for Studies in 3 Contact was not established

Education (OISE)

University of Ottawa

Contact was not

University of Western Ontario 1 Handbook for graduate
students in gradate education
information and application
leaflets

McGill University 3 Contact was not established

University of New Brunswick 1 No handbook available

Acadia University

Information on seminar and

practicum in counselling
information leaflet for M.Ed.
students
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ANNOTATED BIBLIOGRAPHY

Alberti, R., & Emmons, M. (1994). Your perfect right: A guide to
assertive living (Rev. 6th ed.). San Luis Obispo, CA: Impact Publishers.

This book teaches what assertive behaviour is and how to achieve it. In
addition to basic assertiveness skills the book describes how you can
become more assertive at home, at work, and in relationships. There are
also chapters to help others deal with the new you and integrating
assertiveness with the rest of your life.

American Psychmmc Asoaanon. (1994).
(4th ed. washmgon. D.C: Author.

‘This is a manual developed for mental health care providers. Included in
themmmlareduecuonsfnrm Disorders which are usually first

in infancy, chil or Also, all other disorders
are described in great detail with diagnostic criteria. It also contains ten
appendices with further information.

Ansbek, TJ. (1993).
bulimia (2nd ed.). New York: New Harbmger Publications.

The focus of this book is to treat the client by dealing with issues in his or
her life through cognitive behavioral therapy. It does not focus on food. It
teaches the client through stress relievers, awareness of how his or her
personality flaws has kept them in this disorder. It gives step by step
instruction and assignments to help the eating disordered client become
free and healthy.

Bauer, B.G., Anderson, W.P., & Hyatt, RA. (1986). Bulimia: Book for
IN: Accelerated Development Inc.

This book extensively covers all aspects of the eating disorder bulimia. It
gives the therapist an understanding of the disorder via the epidemic,
medical aspects, differences in individuals and personality. It then covers
the treatment and therapy issues and recovery.
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Brodsky, S.L. (1991). Testifying in court: Guidelines and maxims for the
expert witness. i DC: i ical Associati

Tmsbookgxmthemnnmmghtmmmownm

Campbell, D.P. (1974). ' 're goi
probably end up somewhere else. Nile, IL: Argus Communications.

‘This little book was excellent. It succi dd: the of
career planning. I would recommend this book to young peuple and I will
use it as a career counselling resource.

Dolan, Y.M. (1991). A i
i i i . New York: W.W. Norton and
Company.

This book is very useful to therapists trying to help their clients resolve
their experiences of sexual abuse. Dolan describes an array of symptoms
arising from abuse. She provides many techniques to work with the client,
utilizing supports, and dealing with nonsupportive contacts. Much of her
book deals with the healing process.

HanmeQ&&mpbeEDP (1935) MamuLhuh:.S!ﬂ&SQ]..

Gt of the strong vocation
blank (4th ¢d.). Palo Alio, CA: Comumngpsychologssm

This is a manual used to describe the SCII and its development. It
discusses reliability and validity of the test and of test components. It
-offers suggestions on interpreting the test results. An excellent resource to
the SCII test.

Lange, AJ, & i, P. (1979). assertive
itive i i IL: Research Press.

This is a very good resource book for conducting an assertiveness training
group. It distinguishes among assertive, non-assertive and aggressive
behaviour. It includes many exercises to teach assertiveness and the
procedures to aid in changing behaviour. There is information on how to
run different types of assertiveness training groups.



Llnehan.MM.(l ).
New York: mGuﬂfmdPl'&

'mshooktsdmdedlmnfmrsemm 'n:emeoryndcunptsof

ity disorder, and goals, basic

and for specific tasks. The book consists of
mmoivuydenﬂndusemlmﬁnmmmthgm I was interested
in this book as a guide to assess a client. I found the book very interesting
and with many ideas.

O’Hanlon Hudson, P., & Hudson O’Hanlon, W. (1991). Rewriting love
stories: Brief martial therapy. New York: W.W. Norton Co.

I really enjoyed this book. Its focus is solution oriented versus

understanding the past. noﬁenmnymchmqusmmwnhmxﬂmsm

relationships. Four factors for good lasting relationships are: skills, ethics,
humour.

commitment, and

Wincze, J.P., & Carey, M.P. (1991). s i r
New York: The Guilford Press.

This book is 2 manual for practiti It itions of sexual

function and d i ions, and the sexual

dysfunctions of men and women are i and

approaches are discussed. It offers valuable knowledge on the topic.

Wolpe, I., & Wolpe, D. (1988). Life without fear: Anxiety and it's cure.
Oakland, CA: New Harbinger Publications.

This book is a useful resource to understand the development, variety, and

treatment of anxiety issues in clients. Through explanation of how

anxiety/fear issues develop, the practitioner can gain insight into how

~treatment is effective. manlhoxsdmmednunnemanﬂnblem the
treatments i

behavior reversal, sexual i intense fear exp and fears
based on wrong beliefs.
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COUNSELOR EVALUATION FORM (Evaluator)
Counselor Robyn Thorne Evaiuator E. Davis
InterviewNo. ______ Clietsfirstname ______________ Datc ___November7.1995

Circle pertinent items by rating 1 (low achicvement) to 7 (high achicvemeant). If not pertinent, circle
N/A.

Relationsti
: sbnwsmm.genmmprdrordiulw

being cool, distant, aloot. 123456@N/A
2. Shows accurate, mp-d:mundmnndmgol

client vs. inaccurate rstanding vs.

misunderstanding. 12345@7 N/A
3. Communicates with openness, self-disclosure

vs. inappropriate self-disclosure vs.

defeasiveness. 123 4 5@ 7 Na
Counselor Verbal /Nonverbal Behaviour
1. Strives toward understanding by reflecting,

clarifying and questioning vs. making quick

judgemeats or lecturing. 12345@7N/A
2. Listens to clients vs. allows clients to ramble

vs. counselor talking too much. 123 4@ 6 7 Na
3.  Supportive and encouraging to client vs.

quick, inappropriate confrontation or denial

of(ulings. 1 2 3 4 5 @ 7 NA
al sl b

vm.hve:balbeh:vmvnmm

verbal bebaviour. 12345@7N/A
Exploring the Problem
L Accurately and quickly responds to important

affect vs. missing affect, or excessively

attending to cognition/content. 1 2 3 4 5§ @ 7 N/A
2. Moves toward concrete description of

preseating problem vs. abstraction, or

unfocussed exploration. 12 3 4 s@ 7 N/A

3.  Achieves a clear, concise understanding of
problem vs. a vague, general statement. i 2 a4 % 5@7 N/A



Problem Solving

st - " "
behaviours vs. diminishing or ignoring them. 1
2. Explores client initiated options for problem-

solving vs. directing client’s possibilities. 1
3.  Develops mutually agreed-upon behavioral

goals with client vs. imposes solution. 1

4. Utilizes appropriate strategies for problem-
solving vs. inappropriate. 1

5.  Implements appropriate strategics for
problem-solving vs. inappropriate. 1

Describe and/or comment below on strategies which were (or could have been)

6.  Counselor has theoretical rational for chosen
strateges vs. lack of awareness or theory for
strategies. 1

Evaluation and Outcome
L Wnsd:eprmdthummsand‘muym
terms of an appropriate and helpful
relationship?

2. Was the outcome of this session satisfactory? 1

Comments: (Includes counselor’s strengths and limitations during the interview.)

Robyn,

2

3

4

5

SRS OROYO)

N/A
N/A
N/A
N/A

N/A

N/A

lb&umuﬂmmﬂamﬂ&nﬂnmmmphdm:m

idgd, .
processes and perhaps even in how and when



COUNSELOR EVALUATION FORM (Evaluator)

Counsclor ____RobwmThome ~ Evalvator__EDavis

Interview No.

Clients first name

Date _December 8,1995

Circle pertinent items by rating 1 (low achicvement) to 7 (high achievement). If not pertinent, circle

N/A.

Relationshi

1

2

Shows warm, genuine regard for client vs.
being cool, distant, aloof.

Shows accurate, empathic understanding of
clieat vs. inaccurate understanding vs.
‘misuaderstanding.
Communicates with openness, self-disclosure

vs. inappropriate self-disclosure vs.
defensiveness.

Counselor Verbal/Nonverbal Behaviour

Strives toward understanding by reflecting,

clarifying and questioning vs. making quick

judgements or lecturing.

L:.s(f.us to clients vs. allows clieats to ramble
counselor talking too much.

Supportive and encouraging to client vs.
quick, inappropriate confrontation or denial
of feelings.
Appropriate noaverbal behaviour congrueat
with verbal bebaviour vs. incongruent non-
verbal behaviour.

-
1. Accurately and quickly responds to important
affect vs. missing affect, or excessively

attending to cognition/content.

Moves toward concrete description of
presenting problem vs. abstraction, or
unfocussed exploration.

Achieves a clear, concise understanding of
problem vs. a vague, general statement.

5

s 0

5@7

5

w

® -

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A
N/A



Problem Solving
1. Reinforces positive, growth-produciag

bebaviours vs. diminishing or ignoring them. 1 2 3 4 5 6@N/A
2. Explores clicnt initiated options for problem-

Solving vs. directing clieat’s possibilities. 1 2 3 4 s@ 7 NA
3. Develops mutually agreed-upon behavioral

goals with client vs. imposes solution. 12 3 4 5@7 N/A
4. Utilizes appropriate strategies for problem-

solving vs. inappropriate. 12 3 4 5 (671 Na
5. Implements appropriate strategies for

problem-solving vs. inappropriate. 123l5@7N/A
Describe and/or comment below o strategies which were (or could have been) used.
6. Counselor has theoretical rational for chosen

strategies vs. lack of awareness or theory for

strategies. 1 2 3 4 5 @ 7 NA

Evaluation and Outcome

L. Was the process of this session satisfactory in
terms of an appropriate and helpful

relationship? 1 2 3 4 5 6 1 @

2. Was the outcome of this session satisfactory? 1 2 3 4 S5 6 7@

Comments: (Includes counseloes strengths and limitations during the interview.)

Robyn,

In the four weeks since the "mid-term” evaluation, you appear to have maintained and improved
yuuﬂkn&lh&umbem&mmbam(ndnm)mm
PR 4 s inch 2

youxuzwpmnuudnmmndhnnmg your counselling skills.
Elaine Davis
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