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t~~~ The ;~rpose.6~" ~.hlS S~UdY ~as to determine 3hat
/'effect :the ~ddition of 'communicativ( activities' would 'have

~n ·t~e ,.skill.~:·Of·s;ea~~ng" il~t:n'i~g,',reading, and 'wtiting

.~~ '- in ~"~~ ,":"~~~ea~ thes~c"j'<;a~y lev-:l. I C'
·To ~chi:eve ,this aim, ,a T.eacher' s _GUiJe but,1.1n:ing:. '._~ '.

----_;-;--...._ student activlties for cdrnrllunlcating 1:1. the classroom was I'
~, I"~

·4e.v~ioped "b:( _t~~_:.~n".~stiga.t6r to,' ~ccq·mpany.co~p~n~-~t': i~' .~.~ . ,>

Passebort Francais'6. The question of wqet(' I:here was ?
an eHeet on speakin/J. ll.stening. ~eadirld~ a wrl"ting - I" . ' • " . ,~~ I
skills" as measured by teaQher-made global tests ~ by the .......--;-,~

l.ntroduction of such ac\:ivities" was examin~d; The

.h~theseS~~5~ed·that 'th~re ~as no Signif'~'c~nt',cUffer'enc,e

'in" aChi~ve,~ent on 'the fou~ s~ll!-s ..!i~tween ~tucient~ , /.

f\~,lOwing.~he ·col)'mu.n,1.cative .• ~~p:roaCh, and S~~derits '. ',"

. " fOl1b~ilng::,theJ.e.~Ula;· .proq~am,;, s~udeqfs!.-a~J..tucie$-Wer,,,~:~,-"---'-'-

also c~lle~te~ on' a .quest.ionnaire alWil Qlkainined., . / 1

~ :~s_a"test oi ..s"imllarlty;·the ~id-Ter~''''E.xam,~ a ~,.'

. comprehensive' ,test of all s~il1s, ~as, taken .as 'the pte­

te~t and"group:s: ~ere·'foimi!o·,be .!imll~r Vl. per~o,rm~nc.a 1'Q
. . ,. " ",', """ / . .' ,

French at the c(~lttun~nceme.n~,o( the stu~y0 The ew~/~roUP8'",.

.. ~ ~~'::~d i~ l~struction in ~h.a.t ,o~e. gr.~up w~s ~~~~r~c~ed

,bY ~OllO~~ng ~the". co~unicative .B:CtiVit~s 9ur~ed in th.e., .

~eacher I s ~de prepared., for ·this study :~hUe ··the "other'

group' fOl~O~~4' th~. r·egula·r. ·,Progr-,im'. ': /.' -' .

I. A-£te~, fO~'/'1'4) w~ekS'of 'lnsti~~~ion;llhe st~de:nt8
"~:.; , ,we.l {.- .: " '. 01 . listenin~~ re~dlrig and
,.~~:9 ven te~ts of speak ::'

i
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writing.. ' The communicative group, ...-or those who' foll.owed

'~~~eac~r,;~,'GUide';.ac~iY~~~~S'"was gi"ve~- a. ~.e~naire
as' well. '.The·.~est t~struments were ~e,?e)..o~ed by ·the .

'i~VeSt"ig.afar and .we.re ev~'tu.~ted ~tea~e_rs ip 'th~ Ueid

as well as ,-a.' curz:iculum spec'ialiilt .. " " " ..
.The dat,a' co.Uected was analyzed by fin~ing tlle mea,.ns;

~ap.ge:'a·~d-:·'sta·nda~d_deviat:,lons for. b~.thI9rou~s :on all'

S~"b~~st~_•. " ~ne;waY'an~i~,s Of';a~a~c~<~esu\t~ ',~~~e' ,.',

cal~u'la,ted' in I addition- to, rriu~tiple regresSion, t'~sts_ t~ ;.

'c~ri't~olAf~r. ~~acher d.lf~e~enc~s. 'The nuli h~ot,h~se's we'~e
o' _.": -. , -', \,'.'

test~d using- correlation c~e.~ficierits~,

; 'T~e in~jor findi~gs of the study .s'howe"d ,that· _on -,the

. sld.l~.f, ~~eakl~g and l1ste!'ing' there' is a POSitiv~>'

rei':t"ion'shiP bet~en the .i~troduction of communicat.iv~

. ac~~it.i:~s· and pe;~ociance on th~S~ S~i~l.s. ~n tile skills

of, reading an,d' w~itinq thene was no silnifica~l dif'fererice

.tn 'the' perform~nce o~ stulfents' attributable to~ c'

cOlNllu~icative a~ti~ities, although there are some

favourab;Le r,esultS( fi?r. the communicative group. TO,tal

::::t·:::.~:;:Q:t:d::::i:~:::::df::}::s::~~t::t::e
4t~~ speak. F~ench as a- go~'l of the"i,r French' p:r;o9i':~and··t~~y·

fel.t' that· their -\nstruction should involve them in

. convnunication-like-' act"i:vi-ties •

/~
{

• ,·t. .,. iii
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CRAPl'ER I

INTRODUCTION TO THE PRpBLEM

...r
Rationale fot the study

\

",
, #

....
;

.communicat.l:on is professed to 'be the ultimate aim' a.!

out 6ench~as-a-se"C~nd-La'~g-uage'(FSLl~prog'rams~ par~nt6,
J'! ' " " ...

~'tudent.s."~n.d ~he'p.ublic.· 'i~ ~e~e1!'al. exp',:,ct, students to' be .: .

able to' sp~ak. F~ench' 'as,.-.result··Of years 0;[ .la~.gl,la9~ ,
, ' '{,'

lea[n~ng. Inc~ea!?ing~Yr !eache s of French a~ a ,second' ..

'lCUJgU~ge are made '~ware t}iat the at~ainment of degrees 'of.

bili~.~alia;'i".. !:~li.tie ~;a' fer .oma -"'a',.room

settings. Th~ Foncern of care French is how bO take S01fle

of tha, 'a'60,n. Tf immar.ion and other 'communicativa' ('

appt:oaches a:,.hd lJ,se this infonnati9n to develop' the ,
, '

students' maxim'!m communic~tive ability i'n Flftnch in tile

.sec0':ld l~ngu<vfe plassroom.. I"t h with the pelief&\bat

-this type or approach can wO;k that .thi-1;-study· was ,;. . '

undertakel! ';

The impQrtance ~f ·o.ommunic~tive competen9~in th,:

learning of French as a seconC\ .language ~s widely

recognized among seC:Ond-language' edUcators' tota.y. ~h~

Dep~rtment Of·,Education ':as already' emph~s1zed the ,

impqrtance of communication 'as a goal f~r our French

Class·rooms·. In a ~ec~~t pUbucati~n it sttt~s:
T~e. developmert of 'orai.' compe'~ep~y~ossi~lY
the most important goa'1. of theFSL Program •..

(Depart'"mento,f Education, 1985, p" ;ll.

-'
..

"';'.

..'
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Ho~ever ••ost .s~oond-l~qdage_edu6at~ts in tlab' ~ro.y~~ce.;/~

,r" 'will agree ,th.at the approach of' ,rur prpgrams is morE/: .

li~el~ ~o 'de:elO~ ··.~;,i~i.S~i<~.Ow~ed9"G. .An.' eX~~i~lItiO~:O"f ~';
......our 'prQqrams at the secondary lever will show that'r even

y. \" ' ....
though it s~ries ot passages describing true-to-lite ..

situat~ons .inh~~uce· ~tie' linquiZuc c~:te~~'ot:·the·,course •..
;\ :" _". ,'." . J,'
.vocAbular)C: and.·graJllIllatic41 'conten~ .is p~ese.nted..~o 'p~ovide

l.".' s~udents :Wit~:J:i,n'gUist~c knowlledge -"(.De~)~tme~t· b~'"

.. EdUC~~~~~_~2~9'82~" ~he.•re's~lt' 'o'f ~~i~:.lingq!s~ic ,~~p~?:a~h '.,

'C..iS":~~~~~::if;~::~~~s~an ~r~,~~ ·'~fte··.~ei·~ ·in·.··
.. contro\r~ classroom a,ctiv'it~es,.. tJ;l.~y el\counter

diff.Unh:t:'Y'..in transf~rring their seconc1' language'
abil~ty €O situat'ions that requ~re sponta.neous ~

~ la~guage us":"' (Departmen~ of ,Educati-q,n, .1985, ,
p. -:) i. '..,... ' .

~~e~tly; in Newfoundland hi?h .sCho0:t:"s,. ~here ,arE!;

fou~"FSL course9].l 'French ~10,O, F.rench 210-1,. ~ronc~ '32,O.~·

and French 3201 (See Appendix E). The first three "of
~ ~" j "

t~ese c01:1r~E!;s f~~~OW ·the l1assepor;...F~anc!,is pr~gram;and , '.'1
~re: li~UiStiPallY ori~d ,(Department. .o·f ~ducat'ion, .

l?e,3).,. Pre~h 32P1 ,Offe';"s. the, ;pp~.rtt1~"1:l"';or s.bl.:dents."t~·
'communicate sinc~ it' emPha;h.es'language Yl.i ra,tbe~ tJ:tan

lan~~age'~ ~PiS ~ou~se iEi \i'niquq' in th~S oreg~~d\~'n':. ' .' ~ ' ..:'; '",

. "the regUlar' vor~ French p,;:dgram .. The Department of' .

Edus::ation admits: ' :I" _.. .'
'. . ... 0.1

whereas pre.viouS' .French courses, focus on. ': '.

~.;~~~~S~~~l ~~:~=~e t~~~ :~~;~t:~~;~~::~~~ .' ..-
adequate lingu1s~ic ~ompe:t:ehce to enabie the~ to
\tse French a~' a vehicle' c,f' learnIng ..
:<D.epartlllent· of Education,.~983·. po' 2)

...

,
1.

,'"

.. ,~.. ,'.'
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unfortunately, French 320,1,. bei~g an optional non-core

credit, is chosen by a limited population of our cor.e
• -- ~p

French students. 'In '1992-83,' there were 5,973 students

registered roi Fre~ch 2100; only 55'2 ~~. this potential
. ,.

nU!Dbe~regis.tered :t'o:t;".'French 320l.1n 1984-85•. More

r'*,:"c8!1t:lj" ot tJ:1.~' 2 <~29 French 3200 students in..198~-85,

only 519 registered 19r french 3201. Further, ~hile 138- ,
schools in the province offered Fren'ch 3200 'in 1985-86,

... I~' •

·on~y 5.0sch~ols ~fiered Fre~ch' 3201, (~ep'artment of

'Eci,uc~t~~I), ,,~ff.1~,e ~f ~Dir~ctor O~:SChOO.I,service~, ~
. ~rrOlm~! ~~gUl::eB by C9ux.:,se 1982:-~6! Unpublished), .

.I:_commi.m1~ative competence."1s. i~deed a .90:a1 o~ ou~

~r'eneh.,·p~Ogram~; .. :it··WQuid ~~e:~ reasonable te:' ~:xpose
st.u~ents 'to' thiS .type of, approach earlier so that we may

be aDl~. ·to let st-uden!-s usIil- their iinguistic ~nowledge to

expre~~ thei~ id~as .1'n "real ,cOllimu~icat1on. AS' savignon

asks:
.. ." ,

Should practice in actual commuriicat'ion be
.,., postponed. until the intermediate,.or even

'~~~~~ri~~e~~.~~ri~~~~~~i~?~~~;r~~::~~?t~at
(S~v1gnon, 1-983, p. 68)

Although there is jn~ evidence a6present, it'--~~y be

hy~othesiZ~d~that a c,ommuni~a~i\!.e appro~ch Wh1~h all~ws
~~udent pa~t:ic,!pation in planned' aetivi~' 'in French at

~arli:e~"l~vels might 'help retain more _ofi our st~~ents,~~r

Frenc.h: n.ol. The comil\unica:tive ~pproach may well :proye .~.....

be motivation<l;l a~d'a's ·H~rlow sugg~sts:

~ ..

:"",
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Perhaps students' are noi. s.t.gning up for 'the' pext
level bec.ause they d.id~··t le~rn what they
thought they would"learn, th~t is, what. they
needed to lea,rn -- how to use the. language.
(H"arlow! 1978, 'p. 563). .

~nile an~ Swain sugqe~t th~~ the ~p~~oaCh of learrnfng and

· t';aching of 'communicative functio~s may b~ successfUl, in

5pi~~ of shortcomings", b,cau.s~ of s~stainod learner and

teacher motivation (C~nale and. Swain, 1979)". 'O'l\e of the ... . . ..,
··pu~ose~ '~f .~hi!i. ,stUdY .~s to. eXlImine the ..~~tivat:ionar .. ~

potenUal' pt" the Sctiv!ty approach to communlc,:,.tiv~ /. .~'

.lang~age,·'teachi~9·'·' . . '. ' .~.", 'i ._", ....
',.: Ir'is t,ri:l~.. th.at ::mu~h of the- e~·~iU:!ft'r.o_n ,/6: ·rren.c~ 3/00

,- ." ~.' '. ":<. ,.·0.-', .

:~~:.::::::::ir:~~,:a::t:::t;:: ,t::~:e:::::0::~:~iew :.~d •

JIIor~ global :communicative ite.~, sucl\.as·..·dj· l~ue writrng

anci·wri.t~en.·~~lI'l~~S"ition.an·~he '~~Vi;te~'tes~l ;s:\: st.P 'in .'
. .-~ . . ~. .

the ri~ht direction.. Reseax.:ph ~y. schulz: indicate~'t~at ..

te.~:ti~9 ...pracedu~es ca:~ in g:n~ral ~tte~c!).iev~m.e~t.'on
~ tests (Schulz, 1977). -Chastain- statesy' . _ .

. 'No'~att~r'~hat tbe teac~er s;ates a19'~he: qoa~s .
..af the course, the .studen(s study 'for th~ test.
'fhe. tests, then, in spi.te. of .all pro.testation. to.
the 9'0n~rary, :t!eterlllirie 'What .5tuden:~s ~lI?pha~i.ze-.;
.Ln th:eir. study.' . (Chastain, '·1976; P'. 485) ,

Ho~ever ," th~ .~t~~~ ~y' S~~U~Z"'(:~9~7): ·arso ·rna.~~'5 cl8;~r).\h.at'

.- s.t~dents wi,ll do I?,est on test"~~etl!s Which are· ,:ons.isten.~

, . with. .t~e methOd.ol~9y t~t""i~ u~ed ir,' ~h~ cla~s:o~~., Irr

· this:t,igard,. l::he Departme.!J~- of' ·Edu'cat.i~~ bas pUblished

:L'bPproche cOmmuniCatiye" 'A Teacbfng "Guide -for. FrenCh'·.pB

·. ttl second ~nqu§ge (1~8~) :•.'~hich should bri~9:: ..e~h~~logy
-. .: : ~



L

asseI:ts:

\ "

more in 1i'ne \.;ith' the ovel 11 aim of the program and the

communicat'ive language te items.

The linguistic appr' ch of our present programs ~is

no~ ~eVel0Pi1)9 coJlununil;:a ive abilities i~\~Ur'tudents,
although it may' well be as suggested of the a'udio-lingual

method, estoablishing..; t basis for communication later'

(Allen, 1983, p. 26). stern, in dis\ussing core prog~ams. . ' ,

..rrow ~ view :of la~ ':l9,e'> and,,' ~lt~ough:,he I~'dmits ~e is­

n~t cC:n~erned:~ith" as~ing'; tile a~dio"lingual .method, he. ' .. , .~'-',-' :... '..
• .-. we 'must ',r ,ogqiZe' that, 'in the ,li:lst ..twe~ty

.,'years ,there av\!! been changes in''Views 'on:
lan"guage I.e liing. T,l'lere have be~n maj',¥",
~dvances wh ch we cannot ,ignore. (Stern, 1982;'

-'po 38)
'--

ogr~~~ are- inadequate. 4!l -de,veloping' 'co'tDmUni~atlvJl'
, '. \

ability' and thq.t some degree of bilingualism is:
.,POSS'ibl~ ',in ,th'~, cla~~r60m, .~roba~l~ USi~9. the ,1!'!'S~~~S'.:
.-ot imll!e~,s1on (ste:n~ ,198~),. ~r~ating ci?mmunic;::ative ,;'

activities. 'f6~ ,our students' Wi'~l" aHow, them t!J ga.ln

confideric~"-in usin~ ,t~e' second language .., . .' '.' .
.-. 2. '.,Although 'it has been 'ShO'~~ t~at a co1l\tll~n',.~cative__

'. '..~" ".'

ap~ro;ach'a~ the college ~evel has' significantly.'
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iricr~-"90' student p.erformance. on tests of

communicative competence, ,(Sa\l:ignoo; 1972), there is

little research to test the' success of variQ~

oomm1inic~tive approaches wi-th Yfimng' second 'language

lea,rners. .It may well be, as Can~ll!I lind Swain­

suggest, "'that those 'learners are "cognitively

u~pr~p~I'ed.to. h~ndle" ,certain aspe_c~s of c~mm~~t'c~~.iV~ .'

c~~pet~~q~ i:_ a 's~cond l~ngua:~e:" (Can,ale .a~d: ~4in.~.. "
,1979, P~,-6,B):. ' 7- _ : :, .....
·J.f it· can b~__Show!" ··~h.at ,~\rntlJ.U~i~.~tiV~ .i30ctiv,ities~ o.an,;' .

indeed, be mattv.a-tional -to students' 11;1 F'iench, theh"

tll-e- u-se of" those acti~'.ities..i~. e~~~~tial .to 6~~
," , . ,. ":. ',,' ,. ") ..

pr~grams.: 'Evi~e.nce·from Gardner':'and "La~bert' (-197'2)

has ,a;ir'ea"dY indic~ted 't~e, linpOrtflrice of student

" 'moti~~tion' in lea~ning, a' second:,~an~uage.

The 'n~ed for' the meani'J:l9fUi, uSe"',o~ {angU{lge and

meanin9ful actiVitie,s i~ 'fildelY re~ognized" (Rivers,

'" 1972~nd' papa~'ia, ~982), Rive'r~' h~s emphasized that.:

We must give the f;Jtuc;lel;lt' p:caetice in relying
on his own resources and ~s!nq h!J'i ingenu.i,ty,
so~.tli",t" v.ery .ea.rlYU{,i hiS. 'lan9.uage.. lea. r.,010g "h.e
realiz"s that ,only b interacting freely 'and
independently with hers can .he learn' the .
contro,l and ready ret:Ctevill 8z)sentb:.1 for'· I.;}
flue~~ .langu~ge l,!se. '{Ri~ers, }9~2'~ p',1.8)

New·dire,ctions torI core French will ipvolve' ":

curriculum which wi!: .~ncl~de four ~oniponent,s.•

of w,hic:tf wl11 b~ a' commun:l.cativ'e compo.nent 'ir----<:
ac~i':'ities- ,and topics; .and; ~e es~ent'ial d~ff,e~ence

. between· the '~oldtl curriculuJIl and the new curriculum

is tha~ 'in the. new curriculum "commu'nlcative :.~

•



activities a~e built into the curriculu1n trom the,
~tart. they areJ;lot ex~ras which take place outsi~e

the regular. school program or after ~he course has J
{finished" (ster"n, ~984: -t'"S17).
· ," '. . .

6'. .It· is '?on ongoing controversy in communicative

S:Yllabu\; design ~hether a methodology or a sylla'~us ./

should be developed' first. in a con\lJninic<\,tive
'". .' ,- _" .11

a~prc?actl~, It .~s ;o·t. t~~. purpose.. O~ ..t~iS thesis to

4efend eithel".,pas.ition:. a. discussion ~$ provided'

· 'else~here ·:(Y~J.:d~~i '1984h In the- a'bs_~n~:~' o~'-a :

-·'developed',. SY{~~bU~'" hb~~~e~>teachers ca:~' 'I;lr~~~e "the (-,

· g~~ py..d'~~;~ing. :act·{,jit;e~.·f~r ~ang.~·~g'e '~s~""U~in~"'~ ...-'

'. t~xtbo6ks"wfrl~h a~e a~readY.· "in: use. "GUrit::~a"n .i,s··

es~eciallY Elmphatic .and" ciaims that' in thi~ way we.
, , ,

,'-

, -

:.'

\ ~an "begin to helP 'st!Udelit~ learn 'to fun.ction in a

f;'~eig~UlangU~"l~" '(G~~tet:man, ,l~79,.. p~." 22'S) . .'

Thus,: if we s~e lib' commu~i~atif" as ,lila veSie de
, ' ' . . t " .

ltavenl,r" (Dufl~n~i.~, :1983)" we must turn ',?ur at:timti~n to"

dli!s"~9ning.~9~mmunibatiYe,ac·qv~'t~e.s'~s" :"'~.ll as

c6~m6nicatrire teacli;irig pr~c.edur:~s.··'\~e ~J,l.st, dra~ on .the

lessons 'bf i1lli'n~rsion arid. we .must eV~luate,"conUn\inlcative
:' "" "', -.:.,

appn;a'ches~ such as the us';'" of..c.om~unic~tive. _a~t~vities in

. our .te~U:J.ar core F~nch programs 'to ·as·c.erta.in: whether.:they,

help our: students ~o· p'je~fP'rm bet.t.e~ ,in commtinic~tive

Sit~~tions: ,'~hi.~; ~~UdY... ~ntended t!J .~-nvf~ti9~te. the.

effect 0r...co~mur:'.ica~.ive ac~iv.i.,tie.s~'~,resent.e~ in'a .

te~che~ts guide Of" ~~e COlllpOnlilnt ,~~ ..~he'-!regbl~r 'Frim~h

prog~a~t ,on stude~i.·parfol1llance on the skiilS" ~'f .speaking,
.,.)' ;. . ., '-',,:.. .

.•~, !

7-
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1 istening, reading ant;! .. writing. as measured on global type

items rather than" discrete-poi~t gra1Mlatical items. It is

. an attempt to dei::e.\1ne wh~~,r_ co~~tl!ca~ive activities'

win improVe students' pe'rformance' on the g·~obal tests

which. rnt;!asure liome de.9ree o~ comm~riicati:::'~mpetenoe.

. QU~sti9ns and Hypotheses .

Our p:resent .~6re'.·French, progr~llI' in the"secondary:

:. 'schools of Newfo~ndii:rid.'and ~b~~dor' is based o'n -the'- ... .
passe?or';, 'Ffao?8"is prog~~bi~:.is ,basica.lly a', '.

:.l~ng~istic'.S~il1j; ,p~Ogf~" "orhe p~ogra~ .,~nc.ludes·.a re~dtn~
:CdmIf~~t ~t ~ll';le~e.l:S._ LT~e·~~~S~~~."T~a~her'_s p~~~" ~f

. the program leads s~udents' ;an.d !:eachers.:through eacll

,component. emphasizin~.gra~matical poiilt~, verb. forms, and

vocabu~ary s.et in .a readin.g selection or trlie-to-;life
\

di.alogue. The procedure fC!r presenta.ti~1l is ~eacher-

'centered ~ith empbas"i.~ .on linguisti'c skills deve_loPlllen~\.·.

'1: inl~ht ,be 'a~gued that ~h?".';Al~OnS?" ~&tio~s lIrr
.communicative ,in that th~Y ~l~.OW for spont",neous ltUd;mt

response. But, even these sections are restrictr e and do

. not·· in~~'ve student~n;'tud"nt-~tudent,stude·nt~e~cher
'interact~o~, unless speciflcally .so orgahiz~d b.Y' the

.classroom. te;aC:!le:t;.

'The, present st~y attemp~ed to determin.., f the
•, • • J •

introd,:,ction' of a Teacher's G~ide:with' commut:\i ,a.tiv.e: .



global t'ests of spe.aking, listening, re;'ding and' wrlling.

An investigation of the motivational value of t'he

:J:

g~oUp on the' skill o~" listening. , j
. OUestRm 3: 'Do students who fOpow-, ~ ,communicattve

aCtiVitie. s ~~p,~oac~··f:lerfOrm better on ·tests ~.f

reading than) ~tudents who follow & linguistic'

communicative' approach was alsoexainined.

\ The que~tio.ns that ":!~r.~ askea arid. tIe hYPotheses:

tha.t were investigated are ,as .(ollows: .. / '.

OUestion 1: Do students perfo~"b~tter on a global

.speakin9' t.est on, a particular cQinponent after doing.

th~ com~onep,t u:;ing ceimm~nicativ~ activit"-es?' ';

~theB~"'i.: 'Ther~ is ,'~o S'ignifican/~i-{ference
betwe'en the Perf~rman~e,o~ .students 'i~ th!'!. ~
conununi~ativ.e .group .a·nc! ',studeilts in the li~quistAc

\rou? o~ .th~" skill ~f sP~~king. .

oUestioD .2: "Do s,t:udents :who follow' a C(;)llllt!.u.nic.at~VE!

, activities. approach ,perform better pri" tests' of

, li~tening 'comprehension ~ha\. students ~ho. follow a

ling'uistlc. app!=,oac.h?

Hypothesis 2: There is '·.00 ~ignificant. di.ffer'ence. ~:, '" ~ ' . . , .. , .," .
between' the performance of students ~n: ·th~, .'

communicat~ve group' ..a:n~ students i~ '~~~'1in~~sAc'
". l .' .

approach?

IJYPOtheBb 3:' There is no signific'!nt, dHfe~e~ce

bet.ween ~·he· perform~~ce of students in~ 'the.. '..

;.:
. :', •. "

'.. ~ .
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communicative group a~d students in til~.. linguistic'

group on the skill of :feading.

OUestion 4: po, students who follow a corronunicative

.......... ac;:tivities approach perform' ~~ter on tests a~

writing than.-students. who fol~ow Ii" lirtqulstic

approach?

Hypothesis' 4: There is no signifiq,ant dHfere~ce.

be~,,:,een ,the performanc~ of students 1n t~~

I:~' ·:co~unicative ~:r:;'?up an.d students i~ \h~ linlJl:lisUc

'. ~r?up on t~!Ski~'l of ~riting. ,':"

significance of the study_

;--- -- ~.

. Although there is an abundanc~ of literature on

cornmunicati~e co~pete'~ce and. comrnU~lcat~~e approaches to

se~on4 .l~lnguage learning, 'little actual research .has

. . directly studied t\'le various' approaches termed. .
"communicative.... ' The .studies· that have been .do:ne·point .to
the im~ortance 'of, further rese~rch arid, study _Cff

'co~unicat1ve 'l~nguage te,achl',ng and' 'learn1ilg~'

The deve'lopment ,of conununicative activltie,s 'for' our~

stuc;ents is Perhaps. long overdue. 1\s early ~s 1972,

Savignon recognize~ that materials n~ed ,to' be dev~ldped

,which define spec1-fic' co~unicAt1ve ta~ks... ~perhaps to, go

. along ~ith' alr~adY e:xisting ,I'JIAter1.1111s :(SaViQnon" 1972). \

study bY'Olle'r ~nd, ,Obrecht C;9?B) found .t'hat the

effectivenes~ of a ·~at.ter·n, dr1'lJ. is Signlt!cantly

..."



increased_fhen ta~guage in th,~,tr~ll is r~l~ted t~

corrununication, Their conc~usion is that from the very

begl.nr;l1ng of a s~cond' language }!rogram,. "meani~gful ~

conmunicative a~t1VitY should be.!. if not the, central

.. focal point. of, a' pattern drill" ,(Oller and Obrecht, 1968, '

p. 174). We may agree t~!':t some gramnatlcal intro~uc~ion'f
.is nece.ss,ctry'before co~unic9tive competence activities .

. . ·are introduced", but' there is certainly 09 'reason to cov.e; •

all .asp~cts of 'granvnar ~efc1re ,introducing ,t.h~ student'to

conmuni~ati"l'e' activities .

. ' sChu'l~ (1977) conducted ~ study t.o teS~J:1ether'
fest!ng procedu'res had any s'i9n1flcant':effe~t'on ,student'
. . . . 'r-
achievement on tests, of linguistic anq. communicative·

competence. ~er subjects ,,,,,erEt 80)Stude~tl~nrolled in a

beginning French 'course at The Ohio St~t\~~~versity and

the groups differed in that one was. giv:en communicati~

tes~.s. a~d th~ pther. was given grammati~al.tests. 'The

findings favor,;the Ijra'inma·tical (discrete:..point) group,

One interpretatio!1,of the ,study is that we need classroom

. activities, in ad!iition to.8. testing program, to develop..

~ommunicative.' coTpetence. ~ .

sav~gnon's'11972) experiment aiso used First Yea~

College s~~dents with lio previous French study. Her

commUh~cative a~p~oach walil entirely oral and w;itten

sk,il1~ were not, tested,' ~lthou9h her st.udy showed that

cotmlunicative cC:Jlt~peten:ce can be taught an~tudi~d 'at tqe

be9in~iing level of, II 'French program, Savignon a~lts that

/~
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on te.sts of hstenin'g and reading "further inqestig&tion.
is needed to show if .further.·diff~ceswould appear with,

continued. Fren~h s~~(~av..,i~non, .83, p. 78). . /

CertainlY.~ we TlftfSJ eX~lne the writing skill and the

effect 6f a communicative activities approach c:n student ~

performance' in 'that. skill. \

, It ~s' a,lear that mucJ investi'gation remains' to be-

doJe-, :a.n\ong t.~~ questiOnSland ai'eas of, r;e·sea;~.h are ~ '.

Ill\Whet&er it.b a'dmi~istr.t'.velY feasible to'd~Olopand'
impt.e~ent co.rrm~.nica~ive ~.?ti~~tiesl. r2) ~hethe~. ~

coj~nicatj,.ve'~pproach 'is suitable for high s~hool

.stu en~s. and eiement~ry. s.t~dents" (3) whether' ~ntrcidi.1cing
\. " ". . ...

c.otmriiun~tive;aC~.~V..ities W1.th a. glOba.l test..i.ng pr'ogram 15

des1'ra Ie for French courses at the secoll~ level,
I . I. '

(4) w~ether a. corronunlcatlve ~pproach,will increasJ!! learner

and teaoher Itlo.tivatio~. The belief is:

that sustained learner' and 'teacher motivation
may be, the single mOst important f~ctc>r in ~ .
de·termining the silcc·ess of a corronunicative ..~\:
appro~ch.~. I (Canj!le' and swain; "1979, p. 70)

.- - These' "are,~s ~e,ed ~u;-t~e~irical'~tudY a.nd

,invest~gat:idp:. If .this studY,can o'ffer some pa~tial .

".,..- findings to Ithese important' r~searc.~ questions, it will

ha"{~ been- worthwhtle.

,
The l,iteratlire. con~ain.s s~ many def{nitions of

corrimunicative, com,~ence Afld the;e ~r~ ~so ~Any dif.ferent

-,;/-- -",', .

r-

'. (
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. theories and approaches label~~ ~om~municative"~'"t~~ it . t\o .("

is necessary to clarify. what i~ant by some ,f>f the tenni>

. used in'this the'sis. SOIDe of the terms are tIound below:, .

Communicative Activities: . For ~h~s !J'tudy,

commun+-cative' activities' refers to activities based on

Passeport ~ranc~iS 6, Component, 22, included in a ,

TeaCher/~GUi.d~ for that :omponent'1:los,e activitie~
.permi t ;the ~~udents to work .1; pairsl roups and t~ ......use the

",target language for "s?me. .communicati e purpose.· "

Communicative Group: The' group of'students.who were'

'the' experimental grouP. and used the communicative

~ activ'ities a~proach ,for 'Compon~nt 22.

LingUistic Group: The group of students who. were

the cop.trol grou~ and. follow.ed. the reg~ar program for

comppnent 22 of Passeport Francais

Communicative Tests: Achi&.'lelllent tests for

Component 22-:;-d.esigne~ by th.e experimenter, and., of the

~ype, Le. the tests did not ::,.equire. d.i~crete poi'?-t

resppnses but allowed the stu~ent flexibility in his

response.

Second LanguaaeAgguisition: Second .language ..

acquisition refers to the natural acquisition of a second. .
language by a person in. interactii;lD ·with a·second language

environment.

.' ~
se.c0nd t.anqUage Learning: Second languag~ learning

refers to the formal learning 0.£ a second langua.g"e .by a

l.earner th interaction with someo.ne in .the role of a

\

..
t~acher.

"



14

fLimitations of the study )
/. - .,./

In spite of the attempt to' answer the research -

J

i?:'
questions specified e.arlier, ,the reader is cau~ioned that

there are various iimitations in interpreting the .re~ults

of the study. Some:,of the limitations follow:"

(i) The stud:t included only 'one component 6.( the-~ie~Ch

!'r?qram: . Any long tex:m effect of a. comm.unicative.

a9tivities approach can still only be spectilated.

(2) .Th~ approach' uso"d in this stUd'~ 'was a co~unicative. . . ,

. "activities apprpach and -~h'e' t'ind.f,ngs. are not to, be,

ge,neralized. for a functi'Onal, sUbject-related' or
. ," .'

other ".communic~J;ive"'approach, ·in wbi~h some'of the
resi.ilts lay' have be~n .'qUite ~ifferent. '.,.

(3) The s.ubjects for the present stUdy w~re stud~nts who

have been studyinq, French as a second lan9uaq\ bY'

toe 'Cognitive cOde learninq method and .the audio-
, ~ ..

li~qua2:"method for' at least' 5 years. The. findings

cannot apply .... ithout modifications ",to begin.... ing

studen~s of Fr::ench who have no .,qrammatical

.. L background.

(4) . The.'Teadher's Guide, includ"ing the comm~nicat.ive

~es. and the communicative tests ....ere,
.developed by the experimenter for the study. ,Other

communicative materials C~Uld prOdJ:e different . ~,
results.

'-
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CH1U'TE~ 1I \fiiI
REVIEW OF THE LITERATURE

~lstory of Second Language Teaching

The search for the best methodology for second

language i:e~chinq,has res1!l ted in te~Chi.ng,met~odS. w1Ch .
have lasted for a. dec.ade or so and: have given wa~o. yet:

"another' trend. E~.Ch me:thod has repr~ented(~lmO~ta. ."
.. " . , .

co.m~~ete swinl1 of the 'pendul~ with ~ach cl,aiming tO,be

the ~nsw~~ to l"anqliage, lea:r:ning ·or. lan~age a~quisit-lon.

Yet ,after years of classroom, use. "the go'a1s of the

programs 'w~re not accomplished 'or only partiaily,
. . , .". . ."

accomplished. r----.. .
\ The gramrnar-traRslat"ion method, which. persisted -in.

J '.

. .
some classrooms into th'e 19605, was found to be

, lneffectiv~' ~~ that""students ~h~ -spent years studYin~ the"

language could not "us~ it except i,n af!. academic f,ontext ..

The direct method,· wbic;h rePlaced it"~ particulaily in '.

Europe', failed. becaus;e' it assumeci", tha,t" learning a ,sec~nd

/. . .
Then, in' the SQs and 60S~ the alJ.dio~lingual method·

langu~9'e was the same as ~ea:rning a first ILado, 196:4~.

I

prio~ explanation of . the purpose

. )

became "the new ,:;eyolu'~ion" for language. teaching.

Essentially, the audio-lln$ial: method:. aimed at developing

in stU.dents.the ab~li.-ty to perf~rm like~na:.fv~..~p.~ker5 ::

~onditioninq them with auto.matie re"~ponses.. to sti~li,

oral o'r written. Th~ student:" was. to. talk withOut any'
.,

OJ:; 51tuationa~ context of

.... ', ..,'
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the patt~n drill. T~ skills we-;; -to be learr(ed in' a

. clear pattern of lis't.ening first, f~llowed by speaking,

reading··and. writJng. ettastain ~unvnariz.es~ne-of the, bas",~

'" tenets of the a~io-lingua,\.~ppr9ach in this wa~:

. '- ~n the .elt;mentarY le~els, the 'p'uplls are to
say nothinq that they hav~ not heard, read

,nothing that they have nbt spoken, and write
nqtl1-ing that they, have not read: (Chastain,

'-19-76., .pI. ~12) .' ,., f

:4ro:t: various'reasqns, the aUd'iO-li.ng~al,method, like

its· pr~decess~rsl had bee!;l labelled as a f~ilure in~. ..
,a7'compli~hing all it s~t'Out t6 do. The;.reason,s f.or:itS'"

. ...
..........

..

~emise hav,e bee~ JSUJ1)m.arized iii the foilowing manner t. _::/"

,GeneraH've .l'!ngu'is'tics had shown that language'~
coul.d not bI!: ,neatly dissEt£.ted into linear and
discrete units, tha'b. ~anguage was a -.
hierarchical structure in which all bits and
pieces dQ:..not add up to a single Wh0ie- :.
;~~~~~:~~ h~;~o~~~v~~~~~~4'~~ts~ewd'f~ed
'into an individual by rate repetition. A.nd.
language teache'fs were discovering that th?; .

,~;:;~~~~a~~~ ~~~~~~d:~~;n~~nc~~~~;eo~ere ,not
'language. . .• T~e meaningful. funqtions, if
',they' were learned at all, were learned perhaps
'in spite of A.LM. (Brown, 1980., p'. 242)

.' 5 • '.' " . "
.The AriM \Io!as still being. widely ,pradtit:ed when it 'rIas

J '. • )

recog~ized that the drills procedure must be '!hare tha'n'
i ..~.'

ju~t:a mimicry-m~morization exercise. R1ver~ (~968 ),.was

copvinced that' t.be s~udent'must 'have a pu~pose for ,the.

utterances of the "d.lassrpom level .... She state~":..

He, mus~ bE!" given the -opportunity ~o app.ly what
he has learned 1n an act of comrnunicati.on'
provoked ·8./iIong· members of the ~la8s. -qroup.:. We
cannot wait until the·~t has a .'!lure grasp

~iv~~~ ~: :;~~-i~~e~-h
0
c~mm~rii~~ft~~~. ~fore

(~i,ve'rs; 1968,' .p'. 165)

It •• ,
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It has been point~d out that the audio-lingual

method was successf~i in producing oral profi.ciency· at the:

ea:rly ·.st~ges of language learning but that," i 1; was expected

. to acc()mpli'sh an impossil::rle goal; to be a pa~acea: for
"'. ·IIt,. • ':

language teachi?; (Al1~n, 1983),. ~The dj.scontent o.ver the

perc~1ved lack of success wi~h -th~S method and the oth~rs '., .

"b.rOUght about in 'the 19605 and 19705 an' al~~rnative to the"

ALM .:- ",the c!=Ignitive code theory' of language,teaching.

~he, COgni!t~ve cO-de lea~n'ing theo~ lias been d~'scri~~d ,~s a ,'\

.. mo~e:r.n 'gr'~ar-tf~ns~~t~'Oh;~.heOry/~arrOll, 19.'65.). :0 ~'.­

con,trast ~o' ,t~e a~dio-l~ngua~'CltP.p·roach.. t1't~ cognitive "opde

leaining" ~he~:y ,a~.tac~es :ini?re~"lm.p.orta,nce, .to·· anal¥si~ 'ot.

the,"i~n:~'a~e,'~n~·· einPh~sii:es,st~dEmt '~~~'~r~t~.ndln~:'rarlt.er

'than automatic 'student' reeponse. '·",It::rejec,teq. the

~ec~~~sf.·ty. fo'r a~to~atic:" C~~~r;d fr"~m'~~b.i~ f6~niat~on~
. drills and 'it advoclited ·that:

N\ . pr9V1ded ,th: st~dent has' a pro~e-r A~gree .. of
cognitive control over the structu,re$ of the
la!'l:guage, '£a,cllit.y' wi':j.l· develC?P' automatically
with u.se of ,the l,ariguage "in"meanimjful
situations. (Carroll, 1965;.p. ,-2'78') .

While th~ cqgnitlvi 'code leai~ing theorY' was'-'not

tep~~ced'bY 'other .m~t'h~GI~~~es aqd'1s '~tiil',the'ba~is for'

so~e' secon~, lang,ua;ge pr~gtams t~ay. '1:1:;8 1..un:t'~t:iOriS
brought ·abo\j.t the realization' that 'perh~ps 6her~ is, ~o one

"'best method .tha~· c'ont,ributes (.to succes~Ul' ;angua.g~ ': ..

'learning '.(Riv~r~, 1~6·8). Becaus~ 'oi:.t~e··la~~~~~.ngo,f ;;'

w~ole. scale' m6thOdologies of,.previi:iUS~~-aeca~e.s, some.

aut.l'l~ks 'describe ~ur prese~t. ~tate' ~f'. ~angu~g~ .te~chln.q,a$

;- ..
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