








.y

THE DEVELOPMBN'1! 01'
A SCHOOL IKPROVEMBN'l' PROORAK

FOR

ERIC G. LAMBeRT SCHOOL

CHURCHILL rALLS, LABRIJ')()R

NEWFOUNDLAND

o
ADRIAN CLARO

A the.h submitted to the

Scbool of' GracS",_ ..e Stu.sies

in partial f'uHill.ent of' the requirements

f'or thtl degree of

Kaster of' Education

,.culty of' Ie!ucation

D.partaent ot Bducational Administration

H_ori.l oniveraity of Newfoundland

June, 1990



•••

The author ha~ granted an irrevocable non­
exclusive licence allowing the National Ubraty
of Call1tda to reproduce,loan, dsmbute or sell
copies of hiS/her thesis by any means and in
any form or format. makirlg this thesis available
to Interested persons.

The author retains ownership ollhe copyright
in his/her thesis. Neither the thesis IlO(

substantial extracts from it may be printed Of

at!":":fWise reproduced without hislher per­
mission.

L'auleur a acoordd une licence irr6vocab1e at
non exclusive permettant ll. la Bibliol~l,e

nationale du canada de reprodulre, prater.
distribuer ou vondra dos copies de sa tMoo
de Quelque mani~rQ .at sous quelque tonne
que ce soil pour meltre des exemplaires de
cette these a Ia disposition des personnes
ioteressees.

L'autetX OOf\SeIVe Ia propriete du droit d'auteor
qui protege sa tMse. Ni Ia these ni des eldraits
substantiels de celkK:i ne doivenl Alta
~ au autrement reproduits SMS son
autorisation.

15BM 0-315-61600-1

Canada



ABSTRACT

Eric G. Lambert School has been privately operated by

the Churchill Falls (La~rador) corporation since it opened in

September, 1967. As a private school operated by a hydro

electric corporation, it has functioned outside the

denominational educational system of the province of

Newfoundland, and its operation is not subject to the

jurisdiction of any school board. However, the school does

follow the curriculum prescribed by the provincial Department

of Education.

This stUdy was developed to provide parents, teachers,

and students the opportunity to express what they liked and/or

disliked, and what they wanted to maintain and/or change about

their schooL The stUdy design was shaped by the literature

on school improvement, and inclUded an abridged version of the

history of Eric G. Lambert School, the development and

administration of three questionnaires: one for each of the

groups involved in the study - parents, teachers, and

students.

This was the first time such an indepth study

undertaken at Eric G. Lambert School. It was a welcomed

experience for parents, teachers, and students to have the

opportunity to express their opinions about all aspects of

the operation of the schooL The history of tho school

indicated that the involvement of any of the survey groups in

school matters was heretofore one of reaction instead of
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action. Hence, the main intent was to provide a coherent

portrait of the school as perceived by students, teachers and

parents of Churchill Falls as of June, 1988 when the

questionnaires were completed and administered. An analysis

of the data will provide a framework for a three-to-fivto-year

schoolwide improvement plan for Eric G. Lalllbert School.

Tte thrQe quElstionnaires dYveloped by the

researcher, from an eXhaustive literature review on school

improvement, the Ilistory of Eric G. Lambert school, and the

experience of the researcher's own tenure at the school. The

main survey areas were:

Expectations

Clear Instructional Goals

student·Centered Learning Environment

continuous Humanistic Assessment

Key Instructional Behaviours

Effective LeaderShip

Shared Vision

Systematic Monitoring and Evaluation

Emphasis on Student Learning and Progress

Well· Coordinated Curriculum

Staff Development

Positive School climate

Churchill Falls School Committee

Community counselling and support Services

communications

Pressure and support
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Churchill Falls Recreation Department

Incentives

The questionnaires were administered to the population for

each group: 27 teachers, 142 parents, and 161 students.

Responses were excellent, as 92.9% of parents, 100% of the

teachers and 92.5% of the students returned completed

questionnaires, for an overall response rate ot 93.3%.

The Statistical Package :")r the Social Servicos (SPSS:X)

was used to generate a summary of the descriptive statistics

for each individual item for each group !:nrveyed. The

analysis was presented in the form of descriptive statistics,

utilizing primarily tabular formats which often required

little additional comment in the text of the document.

The three groups expressed a variety ot opinions

regarding various aspects of the operation of Eric G. Lambert

School. There were similarities and differences expressed

with each group's identification of perceived strengths and

weaknesses of the school, opinions of what the characteristics

of a successful student should be, and sugge.stions for

improvement. The data revealed that student discipline,

expansion of the curricululI\, alcohol and drut) programs, staff

performance appraisal program, and a greater opportunity for

students to be involved in appropriate school decisions and

policy development are amont) the core int)ndients ot· a three­

to-five-year improvement plan, currently underway at Eric G.

Lambert School.

iy



The cooperation, encouragement, and advice of many people

involved in this study is qratefully acknowJ.edged. A special

word of thanks is extended to Dr. Georqe A. Hiclalan for his

supervision of this thesis. Appreciation is also expressed

to Carrie spain and Michelle Schapter for providino; computer

assistance in preparing the data for analysis, and to "aur~en

Kent for typing the final draft.

Gratitude is also extended to Or. Hubert Kitchen, former

HeaCt, Department of Educational Administration, and Gwen

Brokenshire, Institute for Educational Research and

Development, for their guidance in the development and testing

of the survey instrument. To the parunts of Churchill Falls,

the staff and students of Eric G. Lambert School, for their

cooperation and assistance, and t':J all others who helped to

bring this study to completion, many thanks.

Finally, and most im.portantly. special thanks to my

fa_ily, without whose support this study would not have been

possible.



Abstract

Tal:lle of Content.

ii

List of Figures •..•.••.•..•...••••......•..••••...•• xi

List of Tables ••••••••....•...••..•....••..••.•...•• xvi

Cbapter

Introduction ......••••••••••••...••••••••

The Problem ..••...•.••..•..•••••.•••

Purposes of the Study ••••...••.••.••
General Objective ..••••.••.•..••
specific Objectives ••...•.•...••

s ignif ioanoe of the Study ...•••.••••

Limitation3 of the study ••..•..••••..

Delimitations of the Study .••.•••.•••

Research Questions

Definition of Terms ..........•...•..
community Student Counselling and
support service unit............ 9
Communication .•...•••.•••••...•• 9
Incentives .......•.....•..••.•• 10
CF(L)Co . .•.•• 10
Churchill Falls Recreation

Department ...•.••....•....•. 11
High Expectations •.......•.. .. 11
Churchill Falls School Commit e. 12
Emphasis on Student Learning

and Proqress................. 12
Pressure and support • . . • . . . . . • • 12
Effective Leadership .........•• 13
Coordinated Curriculum ...•.•••• 14
Staff Development . . • . . . • • • • • • • 14

positive School climate ••.•• 15
Shared Vision . . . . . . . . • . • • • • • • • 16
systematic Monitoring and

Evaluation .....••••..•...••• 16
Student-Centered Learning

tnv ironment ....•••.......••• 17
continuous Humanistic Assessment. 17
Key Instructional Behaviors 18
Clear Instructional Goals 18

Organization of the Study 19

v1



A Review of Literature •..••..•••••••••••• 20

Introduction 20

The Need For School Improvement . • • • . 22
Impact of Research . • • • • • . . . . • . . 22
The change in Society .•......... 26
The Changing World View .••..•••. 26

The Concept of School Improvement • . . 2~

Difficulties in Understanding ••. 29
Attempts At Clarification . • • . . 31
serious Efforts Toward Definition 34

The Nature of 'Educational Change 39
The Meaning of Change • . . . • . . . • 39
Stages in the Change Process . . • 40
Assumptions About Change ..•... . 43

The School as the Ta.rget for Improvement 45
The Research Agreement • • • • • • • . . 45

The Role of the Principal •.•••.••... 47
The Importance of the principal. 47
What Do principals Do? • • • • • • • • • 49
The Principal is Not Alone • • • • • 58

The Role of the Teacher . . . . . . . . • . • • . 60
The Teacher I s World ............• 60
Ho.... Teachers View Change • . . . • • • 61
What Works For Teachers 62

The Role of students . • . • • • . . . . . . . . • 65
Students Not Considered •.......• 65
Some Insight Why Students Are

Not Involved .•....•••....... 66
Student Involvement Can Make

A Difference .•.•..•••.•.•..• 68
Suggestions Fer Student Invelvement 68

The Role of Parents .... . . • . . . . . • • . . . 69
Parents Generally Not Involved. 69
suggestions For Parental

Involvement .•.•..••.•.••••• 70

vii



The Role of the External Facilitator. 73
The Importance of External Help. 73
The Labels Used For External

Assistance ••.•.•••.....•.•.. 74
The Activities of the External

Facilitator................. 75
Consideration in the Selection of

an External Facilitator ..... 77

The Problem of the High School ••.•.•• 78
Research Has Given Little Attention 78
Differences That Influence the

School ImprovElment Effort ... 78
The J"pproach To High School

Improvement .•••.•••.•••..•.. 82

The Strategy Dilemma .•.............•. 83
The Different Terminology .•••. 83
What The Top-Down And Bottom-Up

Strategies Entail ........•.• 84
The Experience From School

Improvement projects 84

Criteria For Successful School
Improvement .•...•........•••••.•. 87
conceptual Difficulties 87
Definitions .•..••..••...... ... S8
Ingredients For Success S9

Towards A Strategy For School Improvement 96
No Set Formula .... • . • • • • . . . . • . • 96
Characteristics of a

Successful Strategy ....•...• 97
Types of Strategies .•••••.•••.•• 98
Specific components ..•.•..•••... 100
A Consensus .......•.•......••.•• 102

Conclusion •..•..•....••.•.•.••••••••. 103

An Abridged Version of the History of
Eric G. Lambert School Churchill Falls,
Labrador. Newfoundland • • • • . . • . . . . . . . • • . . . 105

Abstract .•...•••..•.•....•••.••...••. 105

The Town of Churchlll Falls . . • • • • . . . 108

viii



Chapter

The School's Early Years .•..•••..••.. 112

School r~icenc. .......•.•....•••...... 115

School Name .... . . . . . • . • . • . . . . . • . • • . . 116

Administrative Arrangement........... 116

Student Body Characteristics ••••...•• 120

Parent-Teacher Communication •.....••• 122
The First Attempt . • • • • . . • . . . . . 122

Major Issues •.••••..•....••....••• , 125
Conclusion •.•••••••.•••.••...•• 126

curriculum .•.......•••.••.•••.•..•.•• 127
Non-Graded CUrriculum • • • . . . • . . • 127
Music Education . . • . • • • . . • • . . . . 129
Curriculum for Francophone Students 130
Second Language Instruction 131
Guidance Program • . . . • • . . . . . • • 131
Religious Education .•..••.•....• 134
Special Education ..•.•.....••• 135
Library Program . • • . • . • . . • . • • . . 137
Family Life Program ..•••.•..•... 138

Formation of the Local Branch of the NTA 140

The School Transfer Debate ••••.•.•... 143
Early Attempts to change

Private Status ••..••..•..... 144
Debate Moves to the Community ... 14G

The Formation of tho Churchill Falls
School Committee •..••.•••..••.•.• 151

Conclusion .••.•...•.....•.......•..•• 152

Design of the Study • • . • • • • • • . . • • • • . • • . • • • 154

Introduction ...•..•••..•..•••.•••.••• 154
The General Design of the Study .••... 155
The History of Eric G. Lambert School. 155
The Survey Instrument . • . . . • . • . . • • . • • 157
The Type of Instrument 157
Description of the Instrument . . . • . . . 158
Development of the Survey Instrument. 165
Population and Sample .•..••••.••••.. 165
Collection of Data •....•••••.••..••.• 166
Analysis of Data •...•••.•.....••. _ 167



Chapter

Analysis ot Data ••.........•......•.•••••. 169

Introduction . • . . . . . . . . . . • . • . . . . • • . • • 169
Expectations • . • • . . . . • . . . • • • • . . . . • . • . 173

Expectations For Student Success 173
School Expectations ••..•.•...•. 175
Community Expectations ..•....... la3

Clear Instructional Goals •...••.••••• las
Student-centered Learning Environment. 18S
Continuous Humanistic Assessment ...• 191
Key Instructional Behaviours •• • . • . . . 194
Effective Leadership ...••.••..•..... 198
Shared Vision ............•....••••.•• 202
Systematic Monitoring and tvaluation. 21G
Emphasis on Student Learning and

Progress ......•••......••...•••.. 220
Well-Coordinated Curriculum •.•••••••• 222
Staff Development .••...•......•...... 233
positive School Climate.............. 235
Churchill FaJ 1 s School COl1olllittee •.•. 250
Emphasis on k:ducation ..••••.••.•.•.•. 254
Community Counselling and Support

Service •....•...........•••...•. 256
Communications . . . . • . . . . . . . . . • • • • • . . . 259
Pressure and support ........•...•... 261
Churchill Falls Racreation Department. 264
Incentives •..•....•.........•.•.•... 265

Chapter

summary and Conclusion •••.•.••.••.•....•.. 270

Introduction . • . • . • • . . . • . • • . . • . • . . . • • 270
Summary ...••......•••..•••.•.•••.•... 270
Conclusion •••.•.••••..•••••••••••... 275

References

Appendices

2.3

304

Appendix A - Parent Questionnaire ..•• • • . • • • • . . 305

Appendix B - Student Questionnaire ..•.••••••••• 333

Appendix C - Teacher Questionnaire •...•••••.••• 359



tbt of Piqur••

,iqure

1. participants in local school improvement....... 21

2, Thp ~chool improvement process .•. ,............. J5

1. The ecology of school improvement ...••. ,....... 3"1

The relation of sUbprocesses of change ......• ,. 41

5. Implementation strategies .....•..•.•.•... ,..... 86

6, Factors contributinq to successful school
improvement ...•. , •••• , .••••.••••..••.•... ,..... 92

7. A data-grounded model of institutionali::ation ., 94

8. comparison of components of tllO strategies .... , 101

9. organi::ational chart prior to september " 1982 .. 118

10. organizational chart in effect from
September, 1982, to the present ............•.. , 119

11. Hembers of the school staff, resource people
from both inside and outside the cOllUllunity
collectively act as a team to meet student
counselling needs .•..•..•.•...... ,......... • ..• IJJ

12, Design in the development of a school
improvement plan for Eric G. Lambert School •... 156

13, The context of school improvement for
Eric G. Lambert School, , ..•.....•.. , 160

14. Agreement that students are learning what the
school should teach ...........••.....•....••... 175

15. Satisfaction with preparation for post-secondary
studies .•....••...•.....•......•...•..... , .•.. , 176

16. Agreement that first year post-secondary puor
performance due to inadequate school preparatipn 177

17. SatiGfaction with teacher involvement in the
Churchill Falls home and school association
[CFH&SA] ., .•. , , ..•..... ,................ 183

xi



18. Agreement that teacher life style should be a
concern of parents • • • .. . . • • . . .• • • .• • . . • • . • . . • • 18"

19. Satisfaction ....ith the efforts to teach students
to be responsible citizens ••••..••...•••...•••. 186

20. Agre ...uent that the school considers emotional
and social deve10pmen-t:. as important as academic
achievemant •..••...•••.•••••..........•.••••••• 181

21. Agreement with the personal attention given by
teachers ....hen help with school work is
required .•...•.•...•••...•..•.••••....•.••...•• 188

22. Agreement with the personal attention given to
students by teachers in the selection of high
school courses ..•....•..........••....•..•...•. 189

23. Satisfaction with the opportunity to xaximize
achievpment .........••....•.••...•••..•......•. 190

2". Agreement that parents should be periodically
informed of their children's progress -- in
addition to the regular report times......... •. 191

25. Agreement that teachers provide information
about students I weak areas .......•............. 192

26. The percentage of teachers who explain to students
the criteria they use for evaluation 193

27. Satisfaction with the practice of having homework
every school night .•...........•......•....••. 195

28. student response to teacher instructional
behaviour............ ...•• . ...•.•...... • . 196

29. Teacher response to various instructional
behaviours .•.•.....••...•...•...•....•......•. 197

30. Satisfaction with the work of the principal.. •. 199

31. Teachers' opinions re various aspects of staff
meetings ...........•....••..•.•.•.....•..•••.. 200

32. Teachers' vieW' of various principal's
behaviours . . . . . • . • . • . . . . • . . . . . . . . . . . . . . . . . . • • . 201

33. Satisfaction with the school's efforts to promote
nutritional habits among students ..••..•...••. 202

xii



34. Agreement to discontinue selling such canteen
items as bars, chips, and soft drinks .••.•• ",. 203

35. Agreement for prayer to be part of each day's
opening exercises •.. , ••••••.••....•..•• , .••. ,.. 204

36. Agreement that co-curricular responsib~lities for
teachers should be compulsory •......•.•••••...• 206

37. Agreement with the supervision provided students
when travel is involved tor school-related
activities ......••..••••.••••••...••••..•••.,... 209

38. satis:faction with efforts to have students
understand their moral and ethical
responsibilities •••. , .•••. , ..•...•••.••••••• ,... 210

39. student response regarding the indicated
aspects of behaviour •••••• , •••...••••••.••. , •. • 214

40, AgroClmQnt that students beyond grade 6 shoUld
accompany parents to parent-teacher conferences 217

41. Satisfaction with promotional guidelines ..•. ,... 218

42. Grades awarded to the school by the three survey
groups ., .......•.... , .•... , .•.. " ...•. , .•... ,.. 219

43. Agreement that the school provides parents with
techniques to improve their children I s academic
achievement , ....•....•••.. , .•...•..•.•..••. , . . • 220

44. Satisfaction with the achievement awards given
at the school' s closing assembly • • • • . . . • . . . .. . • 221

45. Agreement to incorporate the extended core concept
in French language instruction .....••...•.... ,.. 222

46. Agreement to have one of the library, music, or
physical education positions bilingual ........• 223

47. Agreement that music education remain compUlsory
for grades K-9 .•..• , ..•••• , ••.. , , . • . .. .. • 224

48. Agreement that er_ichment programs be provided
in the school program .•• , ••.•.. , . . • . • . . • • . .• . 225

49. Agreement with the grade 7 students being
accommodated at the high school section, .••.. ,.. 226

xiii



50. Agreement with a local course about Churchill Falla
hydro development and pperation .••••.•.••.•.•••• 227

51. Aqreement that all students should include the
nutrition course in their senior proqram .•.•••. 228

52. Areas of the curriculum teacheL's expressed a
satisfaction level of less than 75\; •••••••.••••• 231

53. satisfaction with students behaviour in school •• 235

54. satisfaction with school rules ....•••••••..•.•• 236

55. satisfaction with teacher consistency in
handling student discipline 237

56. Agreement that students are involved with
teachers in deciding school rules .......••..•••• 238

57. Agreement that drug abuse is a problem amonq
students ............•..................••....• , 239

58. Agreement that alcohol is a problem among
students.. . • ...•• ..•••• .•.•.•••.... •• 240

59. satisfaction with the ' ~vel of school spirit •• , 241

60. Satisfaction with student~teacher relationship.. 242

61. Agreement that teachers consider students'
happiness important .... . . . . • . • . . . • • . . . . • • • . . . • •. 243

62. Parents I response to various aspects of
school life ......•...••...•.••..........•..•.••• 244

63. Student response to various aspects of
school life ....•...•.•••...•.••••.•........••••. 246

64. Teacher response to various aspects of
school life ...•••.....•.....•....••••••....••••. 248

65. Teacher response to various aspects of
scbool life •....••.•.••...•••.•........•••....•. 249

66. Agreement with the invitation or the CFfl'&SA
to CFSC to annually attend one or its
public meetings ••....••.••..•...••......••.•.••. 250

67. Satisfaction with the work of tbe school
committee ......•............... ,................ 251

xiv



68. Percentage knowledgeable about the school
cOlUllitte.'s role ...•...•.•••..••• .•.•.••.••••.• 252

69. Percentag_ indicated k.lowlBdgeabla about
community raprssentat:l'e8 on tie school
committee •..•••••..•••••.••••..••......••......• 253

70. Agreement with a winter break in the school
calendar •. .• • . .• . . • • • . . • . . • • •. . • • • . . . . • . . . • • • • • 254

71. Aqraement ....ith the neqativ. social effect of
the so-called 'security blanket environment' of
Churchill Falls •••••.••••.•••••.••.•••••.••••••• '<:56

72. Agreement with the counselling services meeting
student needs •••.•••••.••.••••..••.••••••.•••.•• 257

73. Agreement with the special services meeting
student needs •.....••.....••....••..••.•...••... 258

74. Agreement with informing parents i"t their
children have detentions .••• . . . • • . . • . . • • . • . . . •• 260

75. Agreement with continuing to promote safegrad .. 261

76. Agreement with the bus beginning its regular
service in mid-October .••••.•..........•••..... 262

77. Agreement with the bus discontinuing its regUlar
service in mid-Hay .••..•••.....••..•..••.•..•.• 262

78. Agreement with the school bus services .•.•...•. 263

79. Agreement with starting sports programs after
4:30 p.m. . •..•.•.•••.....••....•...••..•......• 264



List of Talll..

Talll.

1. Shifts Emerging in the Second Half eof
the Twentieth Century .....•••....•.•.•..•••..•••.. 27

2. Factors Affecting the Educational Change ProceliS­
Illustrative Variables suggested by the Literature. 42

3. Item Numbers in the Parent, Teacher and Student
Questionnaires that are associated with the five
correlates of School Effectiveness within the
classroom dimension .•....•••••••••..••...•••••••.• 161

4. Item Numbers in the Parent, Teacher, and Student
Questionnaires that are associated with the Eight
Correlates of School Effectiveness within the School
Dimension •..........•......•.........•..•••.•••.•. 162

5. Item Numbers in the Parent, Teacher, and Student
Questionnaires that are associated with the None
Correlates of School Effectiveness within the
Community Dimension.............................. 163

6. Open Form Item Numbers in the Parent, Teacher and
Student Questionnaires ......•...•.....•.......... 164

7. The Study Population .. . . . • . . . . . . • •. . . • . . . . . . . . . . 170

a. Who Completed the Parent Questionnaire •.. 171

9. The Composition of the Teacher PopUlation ..•. 171

10. The composition of the Student population 172

11. Expectations for Student Success as shown by
Parents, Teachers, and Students •. •••••• ••• 174

12. Rank Order of Characteristics of Successful
Students as Perceived by all Respondent Groups ... 182

13. Importance of Homework as Indicated by Parents
and Students ...•............••...••..........•... 185

14. Parents' and Students' Agreement on Frequency of
Homework .....................................••.. 194

15. Student(s) and Parents (P) Rank Personal Qualities
of Teachers ..• • . . . . . • • . . . • • . . . • • • . . . . • . • . . . • . • . . 205

xvi



16. Courses Parents and Students Would Require Every
Student to Take . • . • . • . . • • . . . • . •• . • • • . . . • . • . • • • • •• 230

17. Routes the School might take to Ensure a Winter
Break in the Calendar •••..•.•••••••••...••••.•.•• 255

18. The Best way to Reach Parents with Information
About School •...••..••••.•...•••...••..••...•..• ".. 259

xvii



CIlAPl'IR 1

IHTRODOCTIOIt

"Education is a complex and perplexing undertaking"

(McConagly, 1983, p. 3). This has never been more true than

when applied to our schools. However, no matter -how much

agreement there is about the difficult missions given to

schools, there is equal disagreement that schools are not

achieving up to the pUblic's expectations. Numerous studies

have been publiohed over the years indicating dissatisfaction

over the effectivl."!ness of public education. (conant, 1959;

Coleman, 1966; Plowden, 1967; Jencks et aI., 1972).

Each decade has had its attempts with reform. HowQver,

no 1ecade has equalled the eighties in their push to improve

schools. "The 1980's can be characterized as a decade in

search of excellence in all fields, especially in the fields

of business, industry and education ll (Fantini, 1986, p. 1).

In the field of education there were a number of studies that

argued for reform. (Alder, 1983; Boyer, 1983; Education

Commission of the states, 1983; Good1ad, 1983; Kozol, 1985;

Sizer, 1984; Twentieth Century Fund, 1983).

A "legacy of mediocre education" (Fantini, 1986, p. 2) has

permeated the American society. A "legacy of doubt ll (Schmuck,

1984, p. 21) has been cr~dted about the ability of the school

to make a ditference in stUdent lsarninq. Yudof (1984)

indicates that the public reaction to the documented school



ills is "yes, we've slipped: so tet's change our ways" (p.

456).

since all these studies were done about schooling in the

united States, one may indeed question the relevance for

Canada. Goodlad (1984a) offers this observation:

Up to here, at least, this discussion is as relevant
for schooling in Canada as it is for schooling in the
united states. It would be presuml?tuous of me to
assume that the realities of schooling we encountered
and described are paralleled completely in Canadian
schools. Still, having taught and served as a
principal in Canadian schools and having visited some
over the years since leaving my native country, I have
n ~ gathered any evidence to suggest that the
regularities of schooling in Canada are profoundly
different from the regularities of ~..chooling in the
United States. (p. 5)

In addition to these major studies of schooling, declining

enrollments, financial cut-backs, changing priorities of

governments and other educational funding agencies are great

problems for educational systems. The "age of slowdown"

(BOulding, 1975, p. 8) has be~ome the new reality.

In terms of bUdget allocations, schools will have difficulty

getting priority, although the demands on the .school are

increasing" (Van Velzen, Miles, Ekholm, Hameyer & Robin, 1985,

p. 25). EducatOl"S and educational policy makers have "become

so accustomed to the belief that Bchools that are bigger are

better that [there is) difficulty imagining how to make

schools smaller and better" (Neal, Bailey, & Ross, 1981, p.

9, emphasis in original).

The demand for reform also comes from "the changing world

view" (Fantini, 1986, p. 7). The Newtonian model of our world



ae a •fixed state' has gradually been replaced by the

Einsteinian view that our world is dynamic and flexible. Such

shifts in world views, educational goals and ceans of delivery

are best swamarizlld by Pantini (1986) in Tabl. Ion page 42.

Fantini (1986) arques ,that "we are llOVinq fro. a t.aching

position to a 1••010<1 position. This is tar more than a neat

parallel construction, for it represents IS. fundamental shift

in our view at education and schooling" (p. 39, emphasis in

original) .

Our changing society, our changing world view, together

with the plethora of studies of schooling, all have the

"clarion call for' change, . . . for action in our schools"

(Kall, Hord, GuzlIlan, Ruling-Austin, Rutherford and

Stiegelbauer, 1984, p. 48). However, Wescott-Dodd (1984)

captures the best s.ntiaent for refont with the £ol1oving

commentary :

We have the knowledge and expertise to redesi9n
our public education system. We also have thousands
of talented, dedicated educators to carry out the
needed changes. Most important, we have hundreds of
thousands of students and their parents who deserve
a better systell than they have now, one that is stable
yet responds to change. Now is the tille to btplement
the new design. (pp. 69-70)

This new design is the school improvement process.

Althou9h Eric G. Lambert School is located in an isolated

community in the interior of Labrador, it was not 'insulated'

againot the winds ot a changing society, nor llqalnst the



'pushes and pulls I that have been the impetus for this

educational change. As a private school operated by a large

hydroelectric corporation, the Churchill Falls (Labrador)

corporation, Eric G. Lambert School has functioned outside the

denominational education system of the province of

Newfoundland for the past twenty-two years. Tho school has

had six principals "'ho reported to fivE.! corporation presidents

and six site operation managers. As the history of the school

indicates, the process of growth was not without pain.

Exce.pt for a few minor attempts to investigate th~'

'health' of Eric G. Lambert School, no significant, indepth

study of the school an.... its unique operatinq environment has

been undertaken that involved all three interested groups ­

studentG, teachers and parents - having the opportunity to

determine what each liked and disliked, what each wanted to

maintain and/or change about their school.

This study is to provide this opportunity for students,

teachers and parents to indicate their opinions and

educational positions in response to selected questions

distributed to them in the form of a survey.

The design at the study was determined by the literature

o~ school improvement. This study design was what Wescott­

Dodd (1984) referred to as lithe new design;l (p. 70). "School

improvement doesn't happen by itgelf (cox, 1983, p. 10).

Peoplo are involved and they occupy "many different roles"

(Leithwood. & Montgomery, 19B2b, p. 15B). In reviewing the

roles of the various participants, it is useful to reall2:e



that "school improvement is a complicated process, precisely

because it revolves around people and people resist cubby

holes and generalizations" (Clark, Lotto, & Astuto, 1984, p.

56) •

Despite the difficulties, this study was shaped by the

simplicity and idealism of John Goodlad. In conversation with

Quinby (1985:, he advocated this approach:

.•. the individual school (can determine) its plans
based on its ow analysis of that school's problems.
The principal, teachers, students, and ,parents need
to think their problems through and datermine their
priorities, using as much data as possible. Then the
principal, representing that school, should sit down
with the superintendent and the superintflndent's
staff, saying "Here's what we would like to do. Here
are our plans over a three-to-five year period. Here
are our priorities for the coming year." Then the
resources of the district should be brought to bear
on helping that individual school do what it has
defined and received approval to do. (p. 17, emphasis
in original)

Purposes ot the StUdy

general ob1ective

This study provided an opportunity for students, parents

and teachers to indicate their opinions and educational

perceptions concerning Eric G. Lambert School. The main

intent was to provide a coherent portrait of the school as it

is perceived by students and teachors within it, and the

parents of the cOlllDlunity whoso children it sorves. The

general objective was to develop a schoolwide improvement

program for Eric G. Lambert School.



'l'he fo110,:,1n9 five specific objoctives were the focus of

this study:

1. To complete a literature review of the concept of

8ch001 llIprovement.

2. TO document the history of Eric G. Lambert School

from the archiva1 data available and trom the school

experiences of the rasearcher.

3. To design and administer survey instruments

(questionnaires) to detel'1l'line the attitudes of

parents, students, and tea.chors about the presont

operation of Eric G. Lambert School.

4. To analy:r:e the findings using the correlates for

school i.provement as listed in the literature.

5. To fonulate a plan, frOll the data analysis,

outlining the strengths of the school that should

be ma.intained, the weaknesses of the school that

should be improved, and the areas of school lite

that s"lould be addressed according to the students,

parents llnd teachers surveyed.

BiqpUiqaDC' of tb. Study

Within tile context of the private operation of Eric G.

Lambert School, a three·to-five-year plan of action for the

improvement of the school .....as formulated for the stakeholders

to endorse, the Churchill Falls School Committee to guide and



acknowledged as being

support and the Churchill Falls (Labrador) corporation to

consider implemonting.

Lt.itattOD! or the Study

The rollowing limitations

inherent within the present study:

1. While the format of the study may have

transferability to other schools in other

environments, the findings of the study may only be

meaningful and useful for the students, parents, and

teachers of Eric G. Lambert SchC'lol.

2. Parents and students within the same family unit may

have unduly influenced each other in completing

their questionnaires.

3. Administering questionnaires to teact..ers during the

last week of a school year may not have been the

most opportune time to elicit responses.

4. The school experienced involuntary changes of st:lff

during the school year 1987-88. This I environmental

turbulence I may have unduly biased the questionnaire

responses, particularly those of the parents.

Dtli.it.t;iop' 9f tbt study

The following delimitations were recognized in this study:

1. The student questionnaires were limited to stUdents

from Grade six to Senior High graduates during the

school year 1987-88.



2. The other survey groups included parents and

teachers of those students for the school year 1987­

88.

Research Questions

This study was des.igned to address the following research

questions:

1. What general differences and/or similarities exist

alllong the three study groups - parents, teachers,

and students - with respect to the over-all

operation of Eric G. Lam.~ert School?

2. What specific differences and/or similarities exist

among parents, teachers, and students with respect

to their perceptions of the strengths and weaknesses

of Eric G. Lambert School?

3. How do parents, teachers, and students perceive the

overall effectiveness of the present school program?

4. To what extent are parents, teachers, and students

satisfied witl. the administrative component of Eric

G. Lambert Se-haal?

S. What improvements need to be made in the over-all

operation of Eric G. Lambert School aCCOrC1.lnq to the

perceptions and recommendations of the study groups?



D.rinitiop or T'PA

Qg.MY.PHy 8t.ud,nt coupullinq aDd support s,ryig" pdt

In response to the community's request for a full-time

guidance unit as part of the personnel complement of Eric G.

Lambert School, the corporation (CF(L)Co) accepted an

alternative endorsed by the Churchill Falls Committee to meet

the counselling needs of the students. An effort would be

made to coordinate the community and corporate services with

the local health care professionals forming the nucleus of

this community team. The school would work in close

interaction with this team in meeting the expressed need(s)

of its students. Figure 11, page 133, gives a diagrammatical

representation of this unit.

COmmunication

There is frequent communication with parents, and various

parent groups regarding student progress, student achievement

of school goals, school programs and other aspects of school

life. Open communication is fostered between, and among,

students, teachers and parents to help promote and maintain

collegial relations. This communication and interaction

bet....een students, teachers and parents can manifest itself in

many ways. For example, teacher attendance at Home and School

meetings, teacher-parent conferences arranged so that the work

schedule dlJes not preclude one of the parents, encouragement

of parent-initiated contacts, and no significant delays in

responding to parent concerns.
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These are well thought-out and systematic reward programs

tor student achievelllent. Students are honoured tor their

efforts and performance in academics ar.1 their contributions

to the school. Rewards are given in a variety of ways, but

all rewards are designed to reinforce the school goals and

Classroom, school and community reward systems are

often interlocking and mutually reinforcing. Display of

excellent stUdent work, honour :'-011, notes sent home to

parents, scholarship awards, highlights in the school and/or

community newspaper serve to motivate emd sustain students'

achievement at." the school community's high expectation for

them. Staff are also recognized for their positive

contribution to the life of the school.

~

CF(L)CO is the acronym frequently used for the Churchill

Falls (Labrador) Corporation Limited. The corporation was

formed in the mid-sixties as a subsidiary of the British­

Newfoundland corporation Limited (Brinco) to develor the

hydroelectric pote"ntial of the Upper Churchill River. This

project was completed in 1972. and in 1974 the goverNllent of

Newfoundland and Labrador purchased controlling interest in

the corporation and it became one of the Newfoundland and

Labrador Hydro Group of Companies. CF(L)CO owns, maintains

and operates on~ of the largest underground hydroelectric

plants in the world. selling more than 90' of its power to
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Hydro-Quebec. The Corporation also owns, operates and

maintains all the facilities that make up the town of

Churchill Falls.

ChUrc.hill ra1111 RecreaUop gepartment

This is a department of CF(L)CO ....ith a director and staff

who assist the schaol staff with the delivery of varioul'l

school programsl e.g. Physical Education and Crama Prog:rams.

Its facilities are also shared with the school.

Bigh ExpectatioDs

Effective schools hold high academic and social behaviour

expectations for their students. There appears to be a

consensus in the research literature that this variable is

consistently related to school effectiveness. Murphy· et al.

(1985) states that

high expectations refers to a climate where the staff
expects all students to do well, believes that all
students have the capacity to do well, believes in its
ability to influence student achievement, accepts
responsibility for student achievement, and is held
accountable for student learning. (p. 367)

This norm is translated into specific school and classroom

policies, practices, and behaviors. According to Joyce et al.

(1983), a high-expectation environment carries powerful

messages that positively influence goal achievement.



'2
Cll\Irgbill .alb 89hool cogit.tte

As an alternative to the transfer of operation of Eric G.

Lambert School to one of the Labrador school boards, the

Churchill Falls (Labrador) corporation set up this Committee

in 1982 to provide community input into the school's operation

and to assist the principal and the corporation in fulfilling

the responsibilities as outlined in the licence to operate the

school. The Committee consists of eight members - four from

the community and four from the corporation with the principal

and a Department of Education representative as ex-officio

members. The Committ-.e meets at least four times each year

with a prearranged agenda, and functions within specific terms

of reference.

Emphasis on Stud.nt Learning anc! progreas

Permeating the climate in effective :!!'.chools is "a specific

emphasis on high academic performance" (Murphy & Hallinger,

1985, p. 19). There is a prevailing norm that can be best

described as tlacademic press". All activities ·combine to

create an atmosphere that fosters student growth ensuring that

continuous progress is maintained.

PreSSUre and support

This involves the amount of pressure, both subtle and

overt, parents exert on the school (teachers and students) for

it to meet their expectations and the amount and type of

support parents are willing to give the school to help it
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achieve those expectations. There is a consensus of agreement

in the literature that the extent to which teachers and

parents support each other to promote student learning has

been shown to be related to increased school effectiveness.

Murphy et al. (1985) state that this pressure and support is

a function of the following four activities and processes:

First, there is frequent communication from the school
about what parents can do to help the school reach its
goals. Second, there is structured parent input into
school goals and decisions. Third, there are
opportunities for parents to par\.icipate in school
functions and activities, including classroom
instruction. Fourth, there are opportunities for
par£>nts to learn about school programs, develop
part';nting skills, and learn how they can work with
thei.r children at home on academic subjects. (p. 368)

Effective Leadership

Rutter et al. (1919) concluded from their study that good

schools invariably have good administrators. several key

leadership qualities appear to share a consensus of opinion

among researchers. They include personal vision, translation

of that vision, high standards, resourcefulness, assertive

administration, expertise and force of character. An

effective school leader provides active support to teachers,

plans for school improvement, monitors formally and informally

teacher and student performance and progress, and uses th~

essential technical administrative skills. (Cawelti, 1984;

Edmonds, 1979; Joyce, Hersh " McKibben, 1983; Murphy &

Hallinger, 1985: Rutherford, 1985). Manasse (1982) states

that, abovQ all, a principal cannot execute E\ffective



1.
leadership without a personal vision of where the school is

going, and an image of the school as it should be.

Coor4h'tCl4 CUrriculum.

Joyce, Hersh and McKibbin (1983) indicate that such "a

curriculum (is] closely related to both schoolwide and

individual objectives" (p. 29). There is a schoolwida plan

for the school pro'oi"ams so students progress in a sequential

manner. SUbject matter, resource materials, and instructional

procedures are coordinated between and among teachers, between

and among grades. Such a curriculum has a tight, purposeful

link among objectives, content, teaching strategies and

evco.luation methods and devices. Murphy, Weil, Mallinger and

Mitman (1985) use the phrase tightly coupled cUl.riculum which

they definG as "one in which the curricular materials

employed, the instructional approaches used, and the

assessment instruments selected are all tightly aligned with

the basic learning objectives for the students" (p. 364).

Stitt Pev'lop.ent

Griffin (1983, p. 2) defines staff development as "any

systematic attempt to alter the professional practices,

bellefs and understandings of school persons toward an

articulated end." This implies that it is much more than

inservice education. Oillon-Peterson (19Cl) presented staff

development as the gestalt for school improvement which in

turn would lead to maximum personal growth and a better
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atmosphere for effective school change. Purkey and smith

(1983) state that Itstaff development. should be based on

expreased needs of teachers as revealed in the process of

analyzing school weaknesses (and strengths) and planning

schoolwide correctional strategies. The focus should be on

issues relevant to the organization as a whole, not on

'Uxing' individual teachers or adl!linistrators" (p. 381).

Griffin (1987) gives eight features that characterize

successful staff development.. It. should be context sensitive,

knowledge-based, participative, collaborative, continuous,

developmental, reflective, and analytic.

Positive scbool Cl imate

This is referred to alternatively as school environment,

learning environment, learning climate, and social climate.

Rutter et al. (1979) uses the tern, 'ethos', Despite the

difficulty in the literature with the nomenclature, and in

determining na firm definition of school climate" (Bossert,

Dwyer, Ro'Wan, & Lee, 1982, p. 45), Halpin (1966) explains the

idea anal"90us1y this 'Way: "personality is to the individual

what orgclOizational climate is to the organization" (p. 131),

Mullaney (1983) defines school climate as "a certain 'tone'

or 'atmosphere' which results from the interaction between

teachers, students, and principals and which consist of

attitudes, beliefs, and norms" (p. 52). A positive school

climate is interchangeably referred to as a 'good', 'healthy',

or 'hwnlline' climate and is defined as a climate in which
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