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ABSTRACT

Eric G. Lambert School has been privately operated by
the Churchill Falls (Layrador) Corporation since it opened in
September, 1967. As a private school operated by a hydro
electric corporation, it has functioned outside the
denominational educational system of the province of
Newfoundland, and its operation is not subject to the
jurisdiction of any school board. However, the school does
follow the curriculum prescribed by the provincial Department
of Education.

This study was developed to provide parents, teachers,
and students the opportunity to express what they liked and/or
disliked, and what they wanted to maintain and/or change about
their school. The study design was shaped by the literature
on school improvement, and included an abridged version of the
history of Eric G. Lambert School, the development and
administration of three questionnaires: one for each of the
groups involved in the study - parents, teachers, and
students.

This was the first time such an indepth study was
undertaken at Eric G. Lambert School. It was a welcomed
experience for parents, teachers, and students to have the
opportunity to express their opinions about all aspects of
the operation of the school. The history of the school
indicated that the involvement of any of the survey groups in

school matters was heretofore one of reaction instead of
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action. Hence, the main intent was to provide a coherent
portrait of the school as perceived by students, teachers and
parents of Churchill Falls as of June, 1988 when the
questionnaires were completed and administered. An analysis
of the data will provide a framework for a three-to-five-year
schoolwide improvement plan for Eric G. Lambert School.

The three questionnaires were developed ‘ by the
researcher, from an exhaustive literature review on school
improvement, the history of Eric G. Lambert School, and the
experience of the researcher's own tenure at the school. The
main survey areas were:

Expectations

Clear Instructional Goals
Student-Centered Learning Environment
Continuous Humanistic Assessment

Key Instructional Behaviours

Effective Leadership

Shared Vision

Systematic Monitoring and Evaluation
Emphasis on Student Learning and Progress
Well-Coordinated Curriculum

Staff Development

Positive School Climate

Churchill Falls School Committee
Community Counselling and Support Services
Communications

Pressure and Support
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Churchill Falls Recreation Department
Incentives
The questionnaires were administered to the population for

each group: 27 teacher: 142

, and 161 .
Responses were excellent, as 92.9% of parents, 100% of the
teachers and 92.5% of the students returned completed
questionnaires, for an overall response rate of 93.3%.

The Statistical Package [ir the Social Services (SPSS:X)
was used to generate a summary of the descriptive statistics
for each individual item for each group sirveyed. The
analysis was presented in the form of descriptive statistics,
utilizing primarily tabular formats which often required
little additional comment in the text of the document.

The three groups expressed a variety of opinions
regarding various aspects of the operation of Eric G. Lambert
School. There were similarities and differences expressed
with each group's identification of perceived strengths and
weaknesses of the school, opinions of what the characteristics
of a successful student should be, and sugge_stions for
improvement. The data revealed that student discipline,
expansion of the curriculum, alcohol and drug programs, staff
performance appraisal program, and a greater opportunity for
students to be involved in appropriate school decisions and
policy development are among the core ingradients of a three-
to-five-year improvement plan, currently underway at Eric G.

Lambert School.
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CHAPTER 1

INTRODUCTION

"Education is a complex and perplexing undertaking"
(McConagly, 1983, p. 3). This has never been more true than
when applied to our schools. However, no matter how much
agreement there is about the difficult missicns given to
schools, there is equal disagreement that schools are not
achieving up to the public's expectations. Numerous studies
have been published over the years indicating dissatisfaction
over the effectiveness of public education. (Conant, 1959;
Coleman, 1966; Plowden, 1967; Jencks et al., 1972).

Each decade has had its attempts with reform. However,
no decade has equalled the eighties in their push to improve
schools. "“The 1980's can be characterized as a decade in
search of excellence in all fields, especially in the fields
of business, industry and education" (Fantini, 1986, p. 1).
In the field of education there were a number of studies that
argued for reform. (Alder, 1983; Boyer, 1983; Education
Commission of the States, 1983; Goodlad, 1983; Kozol, 1985;
Sizer, 1984; Twentieth Century Fund, 1983).

A "legacy of mediocre education" (Fantini, 1986, p. 2) has
permeated the American society. A "legacy of doubt" (Schmuck,
1984, p. 21) has been created about the ability of the school
to make a difference in student learning. Yudof (1984)

indicates that the public reaction to the documented school



2
ills is "yes, we've slipped; so let's change our ways" (p.
456).

Since all these studies were done about schooling in the
United States, one may indeed question the relevance for
Canada. Goodlad (1984a) offers this observation:

Up to here, at least, this discussion is as relevant

for schooling in Canada as it is for schooling in the

United States. It would be presumptuous of me to

assume that the realities of schooling we encountered

and described are paralleled completely in Canadian

schools. Still, having taught and served as a

principal in Canadian schools and having visited some

over the years since leaving my native country, I have

n - gathered any evidence to suggest that the

regularities of schooling in Canada are profoundly

different from the regularities of <=cheoling in the

United States. (p. 5)

In addition to these major studies of schooling, declining
enrcllments, financial cut-backs, changing priorities of
governments and other educational funding agencies are great
problems for educational systems. The "age of slowdown"
(Boulding, 1975, p. 8) has become the new reality. " . . .
In terms of budget allocations, schools will have difficulty
getting priority, although the demands on the school are
increasing" (Van Velzen, Miles, Ekholm, Hameyer & Robin, 1985,
P. 25). Educators and educational policy makers have "become
so accustomed to the belief that schools that are bigger are
better that (there is]) difficulty imagining how to make
schools smaller and better" (Neal, Bailey, & Ross, 1981, p.
9, emphasis in original).

The demand for reform also comes from "the changing world

view" (Fantini, 1986, p. 7). The Newtonian model of our world
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as a ‘'fixed state' has gradually been replaced by the
Einsteinian view that our world is dynamic and flexible. Such
shifts in world views, educational goals and means of delivery
are best summarized by Fantini (1986) in Table 1 on page 42.
Fantini (1986) argues that "we are moving from a teaching
position to a learning position. This is far more than a neat
parallel construction, for it represents a fundamental shift
in our view of education and schooling" (p. 39, emphasis in
original).

Our changing society, our changing world view, together
with the plethora of studies of schooling, all have the
"clarion call for change, . . . for action in our schools"
(Hall, Hord, Guzman, Huling-Austin, Rutherford and
Stiegelbauer, 1984, p. 48). Howevet_, Wescott-Dodd (1984)
captures the best sentiment for reform with the following
commentary:

We have the knowledge and expertise to redesign
our public education system. We also have thousands

of talented, dedicated educators to carry out the

needed Most i we have of

of and their who deserve

a better systenm than they have now, one that is stable

yet responds to change. Now is the time to implement
the new design. (pp. 69-70)

This new design is the school improvement process.

The Rroblem
Although Eric G. Lambert School is located in an isolated
community in the interior of Labrador, it was not 'insulated'

against the winds of a changing society, nor against the
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'pushes and pulls' that have been the impetus for this
educational change. As a private school operated by a large
hydroelectric corporation, the Churchill Falls (Labrador)
Corporation, Eric G. Lambert School has functioned outside the
denominational education system of the province of
Newfoundland for the past twenty-two years. The school has
had six principals who reported to five corporation presidents
and six site operation managers. As the history of the school
indicates, the process of growth was not without pain.
Except for a few minor attempts to investigate the
'health' of Eric G. Lambert School, no significant, indepth
study of the school anu its unique operating environment has
been undertaken that involved all three interested groups -
students, teachers and parents ~ having the opportunity to
determine what each liked and disliked, what each wanted to
maintain and/or change about their school.
This study is to provide this opportunity for students,
teachers and parents to indicate their opinions and
educational positions in response to selected questions

distributed to them in the form of a survey.

The design of the study was by the 1i
oin school improvement. This study design was what Wescott-
Dodd (1984) referred to as "the new design® (p. 70). "School
improvement doesn't happen by itself (Cox, 1983, p. 10).
People are involved and they occupy "many different roles"
(Leithwood & Montgomery, 1982b, p. 158). In reviewing the

roles of the various participants, it is useful to realize
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that "school improvement is a complicated process, precisely
because it revolves around people and people resist cubby
holes and generalizations" (Clark, Lotto, & Astuto, 1984, p.
56) .

Despite the difficulties, this study was shaped by the
simplicity and idealism of John Goodlad. In conversation with
Quinby (1985}, he advocated this approach:

« . . the individual school [can determine] its plans
based on its own analysis of that schoal's problems.
The principal, need
to think their problems through and datermlne their
priorities, using as much data as possible. Then the
principal, representing that school, should sit down
with the superintendent and the superintendent's
staff, saying "Here's what we would like to do. Here
are our plans over a three-to-five year period. Here
are our priorities for the coming year." Then the
resources of the district should be brought to bear
on helping that individual school do what it has
defined and received approval to do. (p. 17, emphasis
in original)

Purposes of the Study
era; ct

This study provided an opportunity for students, parents
and teachers to indicate their opinions and educational
perceptions concerning Eric G. Lambert School. The main
intent was to provide a coherent portrait of the school as it
is perceived by students and teachers within it, and the
parents of the community whose children it serves. The
general objective was to develop a schoolwide improvement

program for Eric G. Lambert School.



Bpecific objectives

The following five specific objectives were the focus of

this study:

1. To complete a literature review of the concept of
school improvement.

2. To document the history of Eric G. Lambert School
from the archival data available and from the school
experiences of the researcher.

3 To design and administer survey instruments

(questionnaires) to determine the attitudes of

, and about the present
operation of Eric G. Lambert School.

4. To analyze the findings using the correlates for
school improvement as listed in the literature.

5. To formulate a plan, from the data anmalysis,
outlining the strengths of the school that should
be maintained, the weaknesses of the school that
should be improved, and the areas of school life
that should be addressed according to the students,

parents and teachers surveyed.

gignificance of the Study

within the context of the private operation of Eric G.
Lambert School, a three-to-five-year plan of action for the
improvement of the school was formulated for the stakeholders

to endorse, the Churchill Falls School Committee to guide and
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support and the Churchill Falls ({Labrador) Corporation to

consider implementing.

Limjitations o: stud

The following limitations are acknowledged as being

inherent within the present study:

1. While the format of the study may have
transferability to other schools in other
environments, the findings of the study may only be
meaningful and useful for the students, parents, and
teachers of Eric G. Lambert School.

2. Parents and students within the same family unit may
have unduly influenced each other in completing
their questionnaires.

3. Administering questionnaires to teachers during the
last week of a school year may not have been the
most opportune time to elicit responses.

4. The school experienced involuntary changes of staff
during the school year 1987-88. This 'environmental
turbulence' may have unduly biased the questionnaire

responses, particularly those of the parents.

Delimjtations of the Study
The following delimitations were recognized in this study:
1. The student questionnaires were limited to students
from Grade Six to Senior High graduates during the

school year 1987-88.
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2. The other survey groups included parents and
teachers of those students for the school year 1987-
88.
Research Questions
This study was designed to address the following research
questions:
1. What general differences and/or similarities exist

among the three study groups - parents, teachers,

and - with to the over-all

operation of Eric G. Lambert School?

What specific differences and/or similarities exist

among " , and with

to their p ions of the and

of Eric G. Lambert School?

How do 7 , and perceive the

overall effectiveness of the present school program?

To what extent are , and

satisfied with the administrative component of Eric
G. Lambert School?

What improvements need to be made in the over-all
operation of Eric G. Lambert School according to the

ions and ions of the study groups?




Definition of Terms

ty ling and Services Unit

In response to the community's request for a full-time
guidance unit as part of the personnel complement of Eric G.
Lambert School, the Corporation (CF(L)Co) accepted an
alternative endorsed by the Churchill Falls Committee to meet
the counselling needs of the students. An effort would be
made to coordinate the community and corporate services with
the local health care professionals forming the nucleus of
this community team. The school would work in close
interaction with this team in meeting the expressed need(s)
of its students. Figure 11, page 133, gives a diagrammatical

representation of this unit.

Communication

There is frequent communication with parents, and various

parent groups regarding ' achi
of school goals, school and other of school
life. Open communication is fostered between, and among,
and te help and maintain
collegial relations. This communication and interaction
’ and p. can manifest itself in

many ways. For example, teacher attendance at Home and School

meetings, P conf arranged so that the work
schedule does not preclude one of the parents, encouragement
of parent-initiated contacts, and no significant delays in

responding to parent concerns.
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Incentives
These are well and sy c reward
for achi . are for their

efforts and performance in academics ari their contributions
to the school. Rewards are given in a variety of ways, but
all rewards are designed to reinforce the school goals and
norms. Classroom, school and community reward systems are
often interlocking and mutually reinforcing. Display of
excellent student work, honour roll, notes sent home to
parents, scholarship awards, highlights in the school and/or
community newspaper serve to motivate and sustain students'

achievement of the school 's high ion for

them. staff are also recognized for their positive

contribution to the life of the school.

CF(L)Co

CF(L)Co is the acronym frequently used for the Churchill
Falls (Labrador) Corporation Limited. The Corporation was
formed in the mid-sixties as a subsidiary of the British-
Newfoundland Corporation Limited (Brinco) to develor the
hydroelectric potential of the Upper Churchill River. This
project was completed in 1972, and in 1974 the government of
Newfoundland and Labrador purchased controlling interest in
the Corporation and it became one of the Newfoundland and
Labrador Hydro Group of Companies. CF(L)Co owns, maintains
and operates on? of the largest underground hydroelectric

plants in the world, selling more than 90% of its power to
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Hydro-Quebec. The Corporation also owns, operates and
maintains all the facilities that make up the town of
Churchill Falls.

Churchill Falls

This is a department of CF(L)Co with a director and staff
who assist the school staff with the delivery of various
school programs; e.g. Physical Education and Drama Programs.

Its facilities are also shared with the school.

High Expectations
Effective schools hold high academic and social behaviour
expectations for their students. There appears to be a

in the r 1i that this variable is

consistently related to school effectiveness. Murphy et al.
(1985) states that

high expectations refers to a climate where the staff
expects all students to do well, believes that all
students have the capacity to do well, believes in its
ability to influence student achievement, accepts
ibility for , and is held
accountable for student 1earning. (p. 367)

This norm is translated into specific school and classroom
policies, practices, and behaviors. According to Joyce et al.
(1983), a high-expectation environment carries powerful

messages that positively influence goal achievement.



12

Churchill Falls School Committee
As an alternative to the transfer of operation of Eric G.
Lambert School to one of the Labrador school boards, the
Churchill Falls (Labrador) Corporation set up this Committee
in 1982 to provide community input into the school's operation
and to assist the principal and the Corporation in fulfilling
the responsibilities as outlined in the licence to operate the
school. The Committee consists of eight members - four from
the community and four from the Corporation with the principal
and a Department of Education representative as ex-officio
members. The Committ-e meets at least four times each year
with a prearranged agenda, and functions within specific terms

of reference.

is on Learning and

Permeating the climate in effective schools is "a specific
emphasis on high academic performance" (Murphy & Hallinger,
1985, p. 19). There is a prevailing norm that can be best
described as "academic press". All activities combine to
create an atmosphere that fosters student growth ensuring that

continuous progress is maintained.

B Su. and Support

This involves the amount of pressure, both subtle and
overt, parents exert on the school (teachers and students) for
it to meet their expectations and the amount and type of

support parents are willing to give the school to help it
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achieve those expectations. There is a consensus of agreement
in the literature that the extent to which teachers and
parents support each other to promote student learning has
been shown to be related to increased school effectiveness.
Murphy et al. (1985) stgte that this pressure and support is
a function of the following four activities and processes:

First, there is frequent communication from the school

about what parents can do to help the school reach its
goals. Second, there is structured parent input into

school goals and decisions. Third, there are
opportunities for parents to pariicipate in school
functions and activities, including classroom

instruction. Fourth, there are opportunities for
parents to learn about school programs, develop
parenting skills, and learn how they can work with
their children at home on academic subjects. (p. 368)

Effective Leadership

Rutter et al. (1979) concluded from their study that good
schools invariably have good administrators. Several key
leadership qualities appear to share a consensus of opinion
among researchers. They include personal vision, translation

of that vision, high ds, resour: lness, assertive

administration, expertise and force of character. An
effective school leader provides active support to teachers,

plans for school improvement, monitors formally and informally

and per: and progress, and uses the
essential technical administrative skills. (Cawelti, 1984;
Edmonds, 1979; Joyce, Hersh & McKibben, 1983; Murphy &
Hallinger, 1985; Rutherford, 1985). Manasse (1982) states

that, above all, a principal cannot execute effective
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1 ip without a 1 vision of where the school is

going, and an image of the school as it should be.

[«] ted iculum

Joyce, Hersh and McKibbin (1983) indicate that such "a
curriculum [is] closely related to both schoolwide and
individual objectives" (p. 29). There is a schoolwide plan

for the school programs so in a ial

manner. Subject matter, resource materials, and instructional
procedures are coordinated between and among teachers, between
and among grades. Such a curriculum has a tight, purposeful
link among objectives, content, teaching strategies and
evaluation methods and devices. Murphy, Weil, Hallinger and
Mitman (1985) use the phrase tightly coupled cuiriculum which
they define as "one in which the curricular materials
employed, the instructional approaches used, and the
assessment instruments selected are all tightly aligned with

the basic learning objectives for the students" (p. 364).

Staff Development

Griffin (1983, p. 2) defines staff development as "any
systematic attempt to alter the professional practices,
beliefs and understandings of school persons toward an

articulated end." This implies that it is much more than

inservice ion. Dill (1981) staff
development as the gestalt for school improvement which in

turn would lead to maximum personal growth and a better
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for ive school ch Purkey and Smith

(1983) state that "staff development should be based on
expressed needs of teachers as revealed in the process of
analyzing school weaknesses (and strengths) and planning
schoolwide correctional strategies. The focus should be on

issues relevant to the organization as a whole, not on

'fixing' individual or admini " (p. 381).
)

Griffin (1987) gives eight that ize

successful staff development. It should be context sensitive,
knowledge-based, participative, collaborative, continuous,

developmental, reflective, and analytic.

LE} ]

This is referred to alternatively as school environment,
learning environment, learning climate, and social climate.
Rutter et al. (1979) uses the term, 'ethos'. Despite the
difficulty in the literature with the nomenclature, and in
determining "a firm definition of school climate" (Bossert,
Dwyer, Rowan, & Lee, 1982, p. 45), Halpin (1966) explains the
idea analsgously this way: "personality is to the individual
what organizational climate is to the organization" (p. 131).
Mullaney (1983) defines school climate as "a certain 'tone'
or 'atmosphere' which results from the interaction between
teachers, students, and principals and which consist of
attitudes, beliefs, and norms" (p. 52). A positive school
climate is interchangeably referred to as a 'good', 'healthy’,

or 'humane' climate and is defined as a climate in which
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