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Chapter 2

REVIEW. OF THE LITERATURE -

Much research has been done in recent Jears and
much has been written on the role of attitudes and moti-

,ation of students in second language learning.

f Lambert and Gardner haveaﬁone research on the

| question both in Canada ‘and - abroad.j They suggest that°'-

s ""The learner g MOtivation for . language study.....
-~ .would" be_determined by his attitudes and. readiness’ .
© to 1dentify and by his. orientation to the whole process
-~ of’ "learning a’foreign 1anguage 0 .k _

‘ Two contrasting types of student motives were
;'4 g ' identified. The "integrative" motive r%flects a w1lling-

ness or a desire to - -be like representative members of the

- Wothep" language community. The contrasting form of student .

‘motive is an “instrumental"'orientation which is character-:

0‘

Azed by ‘a desire ‘to g;in social recognition or economic e
11

advantages through kn wledge of a foreign language.

In 1959 Lambert and Gardner carried out studies
)

. with English—speaking high school students in Montreal who

'.n.. . ‘ t ;

were studying French. They found thst studené% with an
"integrative" orientation were more successful in second--
language 1earning.than‘those who were instrumentallyb

- '« - N

lOR C. Gardner and Lambert, op. cit., pe 132,
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qk', A follow-up study in l960 confirmed and extended
these/findings. In this study information was gathened on
the attitudes of parents of students ‘towards the French
c?mmunlty. They found that student attitudes were greatly
influenced by those of their parents. Students who re—_

flected integrative motives had parents who held similar

t

attitudes.l§ ‘ .i C x

g In 1974 Gardner Tnd Smythe conducted further studies

‘in London, Ontario with students 1earn1ng French as, a\second

B

'language in. grades seven &o eleven. From their results,r

"h they concluded that. the motivation to 1earn a second lan-

.guage is something more than mérely wanting to learn the
"-language. It involves\a total attitudinal orientation Bo-
"ward not énly the French—speaklng community but also the
French class. They concluded that.the:student hes‘to acquire
not only:a new set of skills but.also the behavior petterns
of another linguistic and cultural,group They found that:

"..,. the student s attitude toward that group. or
towards other groups in general will affect the
.. extent to which he can incorporate the beHavior
K patterns of -the ather ¢ultural groupw"l4.’

L 1

v T e

21p44., p.

lalbid-, p- 5- - ) - .

- 14 R.C. Gardner and P.C. Smythe,,"Motivation and

‘Second Languageé Acquisition," Canadian Modern I age .
Review, XXXI (October, 19755 p.—ZE'E—_"—__am
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This suggests that an integrative type of orientatioﬁ is_

' necegsary for success in second language learning.-

Phe studr-further showed that the'iategratirely-
oriented student perceived the French class- much more
positively than the inatrumentally-oriented student.

A later study supports these findinée}‘ Gardner

and Smythe found that:

‘"It is quite é¢lear that the . integratively—motivated o

students are much more .active in French class; ‘they
participate .more- than the. non-integratively notivated
. students. ' It geems quite: likely that the 1ntegrative1y
:motivated student is much more interested in. lesrning

-French and selzes every opportunity'to work and learn "15 S

In another ‘study with students in grades nine to o
eleven, tests were administered to students who' dropped out
of French when given an option; as well as to those who-

chose to continue. The results shoaed that\fhe drop;outs

speakers, They also showed that the drop—outs empressed

less favourable attitudes'toward Frenoh, perceived less en-

~;couragement from their parents and exhibited 1eea effort and |

desire to learn a foreign language.;6 ‘ , _
Claire Burstall in her studies of French in the,
primary schools of Lngland ‘and Wales, alluded to the im-

portence'br the "integrative" attitudes in the learning

! - : N

“ 15R G.\Gardner, P.C, Smythe, R. Clement ‘and L.
'Gliksman, - "Seécond-Language Leéarning: A Social Psychological

Perspective", Ganadian Modern Lan a e Review XAXII, No. 3 °
(February, - 19735 253 - ~ '

* - ] ,
16R c. Gardner and P.Cs omythe, 0P cit., p. 225-27:\;
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f‘started ;::
r'only have these programs bEen successful in improving ’
'r:student achievement but they also appear to improre studentfp:7‘*"
‘uattitudes.' In his evaluationeof the immersion program in :
m‘hsthe Ottawa and Garlton School Boards, Stern'found that the
o attﬁtudes of students enrolléd 1n immersion classes were 3

much moxe positive than those oﬂ students in regular Frendh

programs.18 Y -'3 oL . Lo
S o b e a
. Genesee studied some of the effects or immersgpn
. programs on students.' In the area of interpersonal ! ;--;~{ -ifﬁ

:f, very little difference between the 1eve1 of. perfprmance of ',

' ,Balan¢e, (Windsor, mn Rub Co. Ltd., 197

- - . oo ‘

v

_of French as a secohd language. She says: |

"Undoubtedly the most powerful incentive to learn
French, from the pupils' point of view, is the pros-
pect of being. able to establish contact with. French-

. speaking people. . The other side of the coin is that if

pupils are convinced that ttey will never go to France, ' . e
they tggd to condemn learning French as a "waste of . S
time.” } ' o

The deVelopment of favourable attitudes is cne of

L e T

the objecdivee of French immersion courses which have been\

ecent yeers across Lanada.- It appears that notv‘

OOmmunication skills in French he found that there was 3“‘

those students rated as being of below—average intelligence

‘and the perrormance of above-average students. He suggests

| l7Clar§‘Burstall and. others, Primar Frenc ~in the‘;tf'
) CpPe EHA=ID: T

o 18btern He H, and others "Evaluation and Overview R DA

of Studies - Related to' the . Federally-Funded Extensions of o R T
the: Second-Languagé Learning (French) 'Programg in the .- I'.f SR
Carleton and Ottawa School. Boards". Toronto. Ministry of

' Education, Ontario, 1?76. Pe 93 R ‘ oo
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determinant“of'success:in secondIlanguage.lesrning.

tota certain extent,,a part of the target culture.«‘

improve student attitudes.<1n“;';”

oS

that intelligence is not the sole or mqst.important.
’ 19 .
Attitudes mey play a large part as wellr_lt o0

\
~

. :su'rmmr

The relevant literature has shown that attitudes
and motivation are an important determining factor in u'

successful second langu learning, in addition to the

<

other important factors namely, eptitude and intelligence.

The research suggests that student attitudes determine

whether or not students choose to study French,.as well as R

their achievementnand behaviour 1n the Prench class.. They

'f“i also suggest that in Qrder to sttain success in second
mn

languaée study, a student needs to be driven by an’ "Inte*'

grative“ type of motive which reflects a de51re to become,

\ ' o
Finslly, it has been shown that parental attitudes

have a direct 1n£luence on student attitudes and\thereforev

they must be taken into account<in any plans tq try to o

19Fred Genesee,’PAcquisition of Reading Skills in L o ':;;f

Immersion PrOgrams"' Foreign Language Annals, XII, No. 1

(1979) P 77. r”. - R TR o S DR 2“-. o ki';;fii.
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v The study Was de81gned b0 ﬁnvestigate ﬁhe factorsg‘_
S ‘ affecting the\pnrollment in French in Newfoundland High fﬂf“
Hy; S Schools. A comparison was done between two groups of"'*

Grade lO students using th@ variables sex, achievement

}x‘

lif-and attitude.;a This chapter descrzbe5°the pgocedures

J

: @10 students, the collectlon of da%a, the samples, valldation

e,

.i;and administration of tﬁe instrument, and the methods of
A s ,

>

R I

i o ':._::‘A‘:c"ee‘ Séleé’ﬁ}e“d'.?fo;x'-"lithe"Sﬁud’,-.j;_}_'.-.f- N
EEPE LN The area selected: for tbls study was’ the Avalon

North Integrated School Board. The main neason for thia kj”' '

‘s ‘L.,

.

};_choice wos that the author is employed as a French tcacher

i;:‘ﬁ'ﬂlv'__ﬂ;y f‘ illtated collecting data.‘ In addition, the school

"ff‘it covers a large sample of the populatiOn. The author 1s
j’;vvery ramiliar wich the qrea and is acquainted personally

With @11 the French teachers :anolved.@’l‘his &elped t0 :Ln-

St ) Tt
g 20 I SRS 9% e
N . . e~
. . L e
coa T N

,j{‘f“sure a hish return of questionnaires and sueranteed, as
,ﬁ'much as possibie, that the authon s sPecifications wlth

’?;qregard to administering the questionnaire were mét.~

“d,analysis performed on the collected d%pa..;:.”{ ’.:ﬁ5733}fr“: S

L
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., <:;4 - The schools were similar with regard to direct
influence from a French milieu. None was close to any
French-speaking communities so there could be little ?
dgstortion of scores on the questionnaire in that regard.
The majority of schools were central high schools fed by
sevéral small communities. THere were no native French

. teadhers involved. All students were doing a course re-

. . 1 flecting an audio-lingual approach to learning Ffench.

! - =~ . The school board was typicél'of most school districts:

covering'mostly small villages with a few larger towns. .
B il ' .

AT N . ReEEons for Choosing Grade 10

X
¥

The main reason for choosing this grade level was
that in all schools French is an optional subject in this

. ‘ grade. In most cases, students have a choicé of French or

n

bl

geography.
' A further reason for this choice was that at this
level all students had completed enough years of French

. study to be able to give an opinion of the subject. In
addition, at that age Ievel; students should have had some
contact with the French culture through excursions or

various media and thus, should be able to formulate opinions

rantmense s

A ' aboutithe French community. o ’

-

-

, Collection of Data ~ °
In reply to a request to use.the Grade 10 population
in this study, the superintendent‘obliged with both verbal

! . N . ' L4

-«

L .
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and written permission and encouragemept. The author then
contacted by phone each French teacher who was teasching
Grade 10 and asked for his assistance in ;he study. All
were quite willing to participate. Each teacher promptly
supplied a list of‘;;udents in Grade 10 in his school '

indicating whether or not each was doing French.

Sampling. ‘
The student population was divided into th groups,

naﬁely "French" and "Non-French". The -total number doing
French was 287 as compared to %49 who were not studying
French. Each student was then assigned a number ana using
a table of random numbers, a random sample of 100 students

was chosen from each group. | .

Instruments

The information on student attitudes was gathered

by means of a guestionnaire which~was-cbmpleted by each of

'the two hundred students in the samplé. The qneétionnaire

consisted of five different scales namely (1) Oriéntation
Scale, (2) Fredch Attitude Scale, (3) Attitude Toward the
French Course Scale, (4) Attitude Toward Learning French R
Scale, and (5) Parental Encouragément Scele, .In addition

the student was asked to state his oversll é%erage (in all

subjects) for the previous year and his average mark in

French for the same ygar? Students were also asked to state

their sex. However they were not required to give their

names,

-
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Each scale consisted of a serles of positive
»
statements about the subject of the scale. Students were
asked to rate their feelings on a scale ranging from 1 to

4 ranging from total disagreemént with the statement, to

total agreement with the particular statement.

-
QIPPT

A ¥n the Orientation Scale students were given four
- statements which reflected an "integrative" type of

attitudinal orientation to learning French and four other

T e e G e

statements reflecting an "in%trumental" orientation, From
N the scores on thesg/statements each student was classified
i_ . ’ as belonging‘to one gf theseﬁgroups. The details of'this
| process aré'given on page 24. ' ' i
The questionnaire was éompiled by tt; author using - g_
examples from Lambert and Jakobovits and with the aid of ;

personnel from the Faculty of Education at Memorial Univer-

sity.

Reliability and Validity of the Questionnaire

The questionnaire was tested for reliability by
gadministering it to 25 Grade 1l students in St. George's

. High School, New Harbohr_on one occasion and then re-
adninistering the same questionnaire to the same class

three weeks later. Resdlté were tabulated each time and - ;

.
- 4
DI U
'

~ compared. No significant differences were found in the

student ratings. After-a few slight ghanges in the wording i
of several questions, the questionnaire was Judgeh by the

P

. "author's adv181ng committee to be valid for the purpose of
- Q .

this study.
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Administration of the Questionnaire

Questionnaires were sent to the teachers of students
who were randomly selected to partidipate in the study
accompanied by a list of those students. Teachers were
asked to-administer the questionnaire to all of these stu-
dents within each claés at the same time. This would help

- eliminate any distortion by outside influences, The com-
pleted-questionnaires were gll-returned within three weeks.

The ﬁefcentageﬂo£ return was one hundred per cent.

4na1§$is of the Data
_ ‘The collected data"were thoroughly analyzéd first
.through a detalled descriptive analysis, followed by a
furthgr analysis using various tests of sigﬁificanée to
compare the two groups of students. In the descriptive
analysis, which is.contained in Chapter 4% the ratings of
the two groups on each statement in the questionnaire are
. : examined and theif mean scores on each statement are
compared. ’

In the inferentiél analysis, yhich is found in tﬁe !
samé‘qhapﬁer}'eéch hypothesis is tested using a test of
significance and the results of each test are»exﬁﬁinea—;nd
conclusions dfawn. -

To test Hyﬁothéais I, concerniggAmofiVational Cok
orienfation aqd‘a studént’'s dééisiOnqu take Ffench or. to

drop'it, the students were first classified as reflecting

+

either'Integrative Orienfation or Instruméntél‘brientation
. . . E w

3 o ,

*

T e it S
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according to their ratings on the Orientation Index. A
chi-square test of independehce was then performed on the
data and_ the results were examined.

v

To test Hypothesis Il concerning the relationship
between sef and a student's decision to take French,.a
chi~-square 'test ogyihdependence was performed on the
‘relevant data and’ the results were examined. )

The same type of test was used to test Hypothesis
III whlch concerned the refgtlonship between dhh%evement )
'and a student's decision to study French or to drop it..
The atudents were divided into two groups, namely high
R o achievers‘and~low achievers, according to their overell :
'%t academic average and the results of the test wefe exemihed.
. . To test the remaining three hypothesee,‘t—tests of

signifieance were used. The mean scores of the two groups
~‘o_f students (French .and Non-French) on the "PFrench Attitude"
scale .were eompared to test Hypothesis IV. This hypothesis

- was concerned with the relationship between a student's .

attitude toward the French-Canadlan culture and his dec1slon
as to‘whether or not he took French. .
H}pdthesis ¥ postulated that thete was not a signi-

ficant relatienship between the encouregement given. a

student by his parents. and his declsion to take French. The

i, .
B S ST S PO

mean scores of the two groups on the "Parental Encourageme@t"
! . .
.scale were compared. ‘4. : e
To~ test Hypothesis VI, concerning the relationship

between a student's attitude toward learning French and his

T AT e i L W S S e e
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. . ' |
decision to take the course, the mean scores of the two

groups on the "Learning‘Freﬁch" sralenwere compared.

There was no hypothesis Qrawn up to investigate
Question VII redating to the reletdonship between = studénth
attitude toward the Fremch course and his decision to take
French or to drop'itt/rh direct comparison of the mean

scores of the two groups on the "Attitude Toward the Course"

scale would be invalid because the course was different

The French students ‘were glving tbeir'
|
opiniona of the course they were studyzng at the tlme of

their completion of the questlonnaire. .The non-French

- stu&ents, on the other hand, were evaluabing bhe course they "w

had studied the previous year. Howeve;, a detailed des-
criptive analysis of student ratlngs on this scale is per-;

formed in Chapter 4 and any apparent trends or differenoea
t ~

'within each group are: noted.

]
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‘sfsquare tests and t-tests performed on the data are ex'
!

nthe responses of the two groups giVing mean scores and
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e - Chapter 4

ANALYSIS OF THE DATA  +

-

This chapter contains the\analysis of the data
by both descriptivé and inferential statistics. 1In all

scales, except the\"Attltude Toward the Course™ scale,

' i

“the responses of the two groups “of” students are dlrectly

tcompared. For each scale ‘a table 1s presented comparing

standard deviations, In addition, the results or the ch -

ned
\

and the hypotheses are tested to ascertain the'relationship‘

between a student 8 decision to do French and the different

4
I

. variables. ]
Copies of the questionnaire and distribution of the .
student,responses for the two groups are givenlln Appendices..“_

Aand B.

r

Motivational Orientaticn . i

Thls scale consisted cr eight statements each _~)

j_giving a reason for studying French. Of these statements.

: t4 reflected integrative orientation or motives and the

'remaining 4 reflected 1nstrumental motives for doing French.'f;
-‘Students were. classed as being intesrative or instrumental
“in’ their desire to 1earn French by comparing their scores

.on the two - groups of statements. Statements 1, 3, 5, and

TSR R s L

1
¢ et A ——
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' statements in the Orientation Index.. .
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-7 reflected iMstrumental orientation while statements 2, 4,

© and 8:indicated integrative motives.

The formula used to distinguish a student as being
integrative or i-nstrumental in motivational orient‘ration
was an arbitrary one. Students were asked to. rate their
agreement with each of the statements-n.on a scale of 1 to 4,
The total scores for: each student on each set” of statements
were compaf‘ed. The instrumental score was subtracted from.

the integrative sc\ore. If the difference was +5 or over, :

that student was clessii‘ied as ’oeing "integrative" . If the R
difference was —3 or less, then that student ‘was. considered'. 3

‘as "1nstrumental" in his motives." Those students whose '

dii‘ferences in scores were between +3 and -3 were not

\ .
) classajfied as being clearl-y 1nstrumental or 1ntegrative’

b}t were considered 88 having nearly equal measure of both
motives. . , 4 .
Table 1 shows the mean scores and the standard

deviations for each of ‘the tw.g groups on’ the ind:wid.ual
N

7
An overall comparison of the t,wo groups on -this.’

scale is shown in Table 11, The sum of the mean scores of

French sézdents on the -"integrative" questions was lO 5

T~

) out of a possible score of 16., The sum o.f their mean

scores on. the questions reflecting "instrumental" motives

- %,

wag 74 8‘ ° C T

"y ... The sum of the mean scores of non—French students

.on the"i tegret.ive'f questions was 9.53 and the mean -score .
. . . . . T . s . 4 . ' ’ o ' . ’ \- . '
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N
on the "instrumental®™ questions for this group was 6.8.

oo " TABLE I~ N
| GCOMPARISON OF FRENCH AND NON-FRENCH GROUPS ON
ORIENTATION INDEX BY MEAN SCORES
AND STANDARD ¢DEVIATIONS
Statenents - ,vFrench " Non-French
Number =  Mean 8.D. Mean = S.D. °
. \ . R . . . '
| 1 Lo 0.0 A0 0.0
3 -2, 2 SRS 5 W .0 14
& 28 .9 27 1.1
5L 3l e L9 2.8 1.0 -
7 .5+ .8 . l2 . .5 |
| 8 1.9 .9 1.7 .9 ’
' ¢ . mBLE 11
' COMPARISON OF FRENCH AND NON-FRENCH
GROUP SCORES ON INTEGRATIVE AND _
) . S INSTRUMENTAL STATEMENTS - _ .
‘. .4 R | * ," ! .*4 . .
Group’ . : Integrative Score . Instrumental Score -
N - N ’l. L. N : . L . . - . - \
Fremch - .- - 10,58 -~ 7.8
Non-French " 95 6.8
[ '_aHighes;t' -poss»ibl'e‘ score is 16.
e o _

This suggests xthat both groups may be classed as.
reflecting more integrative orientation than instrumental
orientation. However the scores of the French students on‘ '

N . ,

v . .
. ot ", ' e
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both types of questions were slightly higher than those of
the non-French group. This suggests that those students
who chose to continue the study of French did not do so

!

for purely "integrative" reasons or solely for "instrumental

. reasons but rather for a mixture of both.

In Table III the French students and non-French .

students are compared on the variable of motivational

orientation, : R o ' o

v o TABLEIII

 RELATIONSHIP BETWEEN MO’I‘IVATIONAL ORIJ:J\TATION
- ' AND ‘STUDENTS' DECISION
oo E TO S’L‘UDY FRENCH

3

. ¥
Mqtivational Orientati-on '

Grouwp Integrative Instrumental Total
French 38 5 ‘ 43
Non-French 49 2 51

Total’ 87 7 ' 94

-2.00 af = 1 'Not sigziiricant st p .05

Chi-square (.
e The results show that about half of the students
were clearly oriented one way or the other. In the French |
group 58 students wer&lassed as reflecting integratlve /

’or,ientation and onlvy.S were classed as instrumental,  In |
the group of ‘\sttident.s not s’tudyin.g_lFrencl; 49 were clearly-
dis'tinguishéd as beiﬁg int:e‘,g‘ratively oriented and only 2

were ‘clearly instrumental.

" It islinteresting to note that

st YA Y AT A K Ml =

s

8 Bttt = b ¢

. ke e e s
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the total number of integrative students was 87 compared to

7 instrumental students. The number of integrative non-

-French‘ students was greater than the number of French stu-

dents clea‘rly reflectihg the same motive,
H&pothesis I postulated that there would be no
significant” relationship between 'motivational 6rientation

and a student s deglsion to continue the atudy of French

1

or to drop it. ‘A chm-—square test of independence was per-

formed on the data in Table III to -test the significance
of the relationship between the two groups of students
(French and non-French) and the variable of motivatlonal
orientation {integratlve or 1nstrumenta1) A chi—square
of 2.0l was found which is,not significant at the .05

level of significance. ' Thus the nul'l hypothesis was not-
: - :
rejected. There is no significant relationship between-

motivational orientation and a student's decision to con-

tinue the study of French or to drop it.

e

. Sex
! . r ) ey : : N
Table IV shows that 71 per cent of students who

chose to stﬁdy French in Grade 10 were female.- S{xty per -

" cent of the students who dropped French were boys and 40

per cent were girls.

Hypothesis II postulated that there would be no
signii‘icant relationship between sex and the student 8

decision to contlnue the study of French or to drop it:. « A

chi-square test of independence was performed on the " data
_ | ! '

‘- L. L .. -
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in Table IV to test the significance of the relatioﬁship
between the two groups of French and non-French students '
on the variablef of sex. A chi- square of 18.6 was found ®
which is significant at the .0l level of ,signii:icance. g

Therefore the n'ull hypothesis was rejected indicating a
significant relationéh»ip between sex and a studenc's.

1» , decis'ion.to continue the study of French as a second lan- o RN

. suage' or to drop :l.t. The r}sults 1ndicate that a hlghly
"' ,significant number of students who chose to continue xhe . R i ;

study ,gf French were female. o - S B - o L

TABI..E IV” E

RELATIONSHIP BETWEEN SE)( ANE SI’UDENTS'
DECISION ’I‘O STUDY FRENCH .

P SR

vSex

; ¢ ~ Group ’ oo Male Female 4 Total

2
. #1..

o French N .28 20 - o8
L - NOn-Fi-ench' ‘ 59 -39 | 98
B Total T 87 1090 . . 196

k7

 Ohi-square = 18,6  df =1 ;signific'a'nt' at-p < 0L ..

R
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® . Ach:L evement
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Table V. shows that of the students enrolled in

kg

- PR . .
D i T ahe T S UV LRI P

French 83 per cent were in the high achi‘evemen’c group.
'I'his means- that: their overall academic average for the
B

previous year was 65 per cen‘b or over. In the r}an-;rrench [ |

: ’ ! [

\‘/“‘-




'.‘:There 13 a 51gniflcent relationship between the variable

_ to study French. = . P
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\
group only 43 per cent were high achievers.
\ Hypothesis fII post;ulated that there would be no
significant relationship between the overall a'e‘adem(ic
average of a student and his decision to continue the sthdy
of lFrenc_h or to drop it. A chi-square test of independence
was performed on- the data in Table' 7 to 'test the rel'ation-*

nship between the two g;roups of. studen‘as (French and non- - -

-

. French) and the variable of achievement level. ’l‘he result

was a chi square oi‘ LI 1 which As significant at the 201

‘level. : Therefore the null hypothes:n.s III Was reaected. -

N

?

- of- overall achievement and a student s decision. to study

French. The number of students in t;he h:l.gh aehlevement
1eve1 who chose to contlnue the study of French was sigm-—l

flcantly greater than the number of low-achievers who chose

TABLE v

‘REI\‘ATIONSHIP BE’I‘WEEN OVERALL ACHIEVEMLNT AND -
‘ STUDENT’S DECISION TO S‘I’UDY FRENCH '

" \
U . C Achie'w{ement Level'. '\', |
‘Group . High Low . - - Total
Fresth .82 .. - . 1. : 99
NenFrems . a0 . - .55, 93
Motali o o122 . o 192

Chi-square = 31.1 df =1  .significant at-p_ < 0L.

R
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French Attitude.-

In this scale ééudants'were asked to-read 10

positive statements about Fr\ench—c?nadians:_and their culture

¢ _.~' ' L
-~

and -to Indicate the.extent of their sgreement with each
statement on apscale of 1 to 4. Table VI shows the mean
scores and standard dévi’at;ioné for sach of the two groups

on each statément in the "E:i,enéh-;ﬁttitude," scale.

| i TABLE VI ‘
CQMPARISON OF FRENCH AND NON-FRENCH GROUPS

“ON FRENCH ATTITUDE SCALE . BY. MEAN U
SCORES AND S‘I‘ANDARD\ DEVIATIONS R R

T . P A
= = W . K

was 29

Tt

RS V- I BRI SV RV SO VI g
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o

X »
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O FiHW0 O D 0 .0 .|

.,

\ 'Statement Erench T . "iNQ}i;_Fﬁe'hch" ' R
- Number . . Mean <% 84De 7 "Meam'. . SeDei
s .":‘_ o ) . . . \-
2.8 - 081 2.6 ".
2.9 0.9 3.0 0 .
3. 0.9 2.9 . .

The two groups in the sample were similar 1n.‘ _: '

!

Fheir att:.’t:udes toward the French-Canadian people and

culture. ’l‘he \overall mean score for the French studqnts

?\\

‘I‘he mean scores per question ranged from 2 6 to

‘3 7 for the French students and the ranse Ior non-F’rench

".. o




o

+

-

} TN

O i 3 T 2l o L T )

r T e
TN .

»

@

31

students was a similar 2.6 to 3.8. BStudents generally
showed a high respe&% for the French—Canadigns and gave
high r;£ings to statements suggesting that French-Canadians
have the right to preserve their own langusge and culture.
The simiLanipy in scores suggests that attitudes toward the
French-Canadian people may not have been a determining
factor in a student's decision to continue the study of
French or to drop it.

Table VII shows that the mean score for the French
stuéénts on the "Attitude Toward the 'French" ‘scale was

30,0 and the mean for the non-French group was 29.2. The

standard deviations for the frgnchgand‘the non-French

&«

groups were 5.7‘and 5.9 respectively indicating that the
ke s

‘distribution gf scores was vefy similar for the two groups.

y . r

]

. ) TABLE VII . ‘
COMPARISON OF FRENCH AND NON FRENCH GROUP MEAN *
-~ SCORES;ON FRENCH ATTITUDE SCALE
: Group Mean Scoreg 'S.D, t-value - d}:‘ 2-Tail Prob.
» Py s - ) ~ B K]
FI“énCh ., ;30.0 ta 507 . 3
’ ; o 1.0 198 0.286
'Non-French 29.2 5.9 * ‘

[y K N
s Hypothesis IV postulated that there was no.31gnifi-
cant difference between the mean scores of French students

on the "Attitude Toward the Freuch“ scale and the mean

' , !

‘ scores of the non-French students on the same scale. A

Ca

w Sarer =
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two-tailed t-test was performed on the mean scores of the
two groups and a t-value of 1.07 was found. : This waé’éot’

significant at the .0l level. Therefore the null hypothesis

was not rejected. There is no significant difference between

the mean scores of the two groups on the "French Attitude"
scale, Thus, there is no significant relationship between

a student's attitude toward French-Cahadians and their-

»

culture and his decision to continue the study ofiFrencﬂ

or to drop it.,

“
7

Parenval Encouragement to Learn Freach

On this écale studentg weré asked to rate the
amount of parental ehc¢ouragenent to learn French that they
felt they received. The scale con51sted of 5 statements
concerning their parents' feelings tpward French, what they
said about the subaect and how they encouraged them to learn

the language. Studentes were asked to- indicate the extent

&

of their agreement with each statement on a scale of 1 to 4,

”»

'Table VIII shows the mean scores and standard

N

deviations {or each of thefFrencH and non-French gfoups

on the individual statements in the "Parental Encouragement"
scale. .

v

The Frenchrstudeﬁts scored consisteptly higher
mean scores on each statement in the "Parental Enconrage-
ment to Learn French" scale with the exception of one’

statement where the scores were identical. The French

scores ranged from 2 5 to’ 3 5. The non-French scores

r
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ranged from 1.9 to 2.9 which is a lower range. The.over-
all mesan score per question was 2.7 for the:French students
and 2.3 for fhe,non-French group. The fact that the French
students scored consistently higher on the scale as a whole
suggests that parental encouragement may be a determining

factor in a student's decision to study French or to drop

it.
TABLE VIII

. GCMPARISON OF FRENCH AND NpN-FRENCH GROUPS ON

PARENTAL ENCOURAGEMENT' SCALE BY MEAN -

. ' ~ SCORES AND STANDARD DEVIATIONS ‘

: 7 . Statement French ' *  Non-French

;ﬁ R - Number .. Mean SeD. Mean s.D.
1 2.4 1.1 1.9 . 0.9
2 209 1.0 2.6 llo
3 2.’4‘ ) lol 1-9 * 0'93
4 3.5 0.8 2.9 +1.0
}. 5 2‘3 ' 1-0 2.3 009

TabléEIX shows that the mean score for French
students on the "Parental Encoﬁnagement to Learn French"

scale was 13.4 out of a possible score of 20. The mean
" [}

score of the non-French students on the same scale was

o+ P TS M e ¢
[

11.8. The standard dgviations‘for the.FrEnch and non-
Frenchfgroups were 3.8 and 3.4 respectively. This suggests

F-tﬁét the distribution of scores was. similar ,in both groups.

\
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TABLE IX
COMPARISCN OF FRENCH AND NON-FRENCH GROUP MEAN
/ . SCORES ON PARENTAL ENCOURAGEMENT SCALE.
2
Group Mean Score S.D, t-value df. 2-Teil Prob. -
French 13.4 5.§
2.91 188 0.004 N

Non-French- 11.8 3.4

' Hypothesis V postitlated that there would be no
‘significant difference between the mean score of Freach \
students on the "Parental Encouragément" scale and the . . .

mean score of non-French students on the same scale. In

Sz

other words, it postulated that thereé would be no signifi-

cant relationship between the parental encouragement a
student receives and his decision to study French or to
.drop it. _A t-test of significance was performed ogithe -~
mean scores of the two groups on the "Parehtal Encouragement” ‘
scale,, A t-value of 2.91 was found which was signiﬁicant'
" at the .Ol leﬁel. Thus, the #ypothesis was rejected indi- ’
cating a siggifiqant difference between the mean- scores o;
the twé groups of students on this particular scale. ?hére é
"_f .  is 8 signifiqanﬁ bélationship between the encouragement to ’

% B do French sivenxto a student by his parénts and his decision

T to continue the study of French or to drop it.

\ The degree of parental ?ncouragement given a French ‘

student was significantly higher than‘tye degree ‘of parental

-encouragement given a non-French student.
' r
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Attitude Toward Learning French

On this scale students were asked to read 7
positive statements about wanting to learn French as a
second langvaée and to indicate their agreement with each
on Q scale of 1 to 4. . -
"Table X shows the meén scores and standard-deviations
for the French and the non-French groups on each statement

in the "Attitude Toward Lesrning French" scale. . v

r

. . . ’ ' )

.. TABLEX ' | ' :
{ : o S

. COMPARISON OF FRENCH AND NON-FRENCH GROUPS ON-
ATTITUDE TOWARD LEARNING FRENCH SCALE BY
MEAN SCORES \AND STANDARD DEVIATIONS

T

Statement - French ’ Non-Fremch - | i

‘Number Mean S.D. Mean \\ i

_ : - . !

1 3.0 1.0

2 .6 1.0 ;

\ 3 3.1 0.8 ) '
4 2.4 1.0

5 347 0.7 ’ .

. 6 3.6 0.7 ;

) N . \

7 2.5 0.9 ‘ :

< i

There was a substantial difference between the - é

scores of the ﬁwg_g:oups in the sample on the "Attitude
Toward Learning French" scale. -The mean scores of the
French students wére generally,bigher.with a range'of 2.5

to 3.7. For ghe n@n-Ffengp stndenté‘the fadge‘w&s from 1.5

to 3.3. The overall mean'score ?ei‘Queétion in the French

[N . 2
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\
group was 3.0 while that oflthé'non—French group was 2.3,
The results on sever§&~questions suggest that a
possible reason why students chose not to,do French may.be
that they saw no use for it in Newfbundland. Generally,
the difference between tte scores of the two groups suggesté

that a student's attitudes toward learning French may be a

major determining factor in his decision to study French.

Table XI shows that the mean score of French
students on the "Attitude Toward Learnlng French" scale

was 20, 8 cut of a possible score of 28, The mean score of

the non—French group on the sqme ecale was 16,3, The o
.standard dev1ationé Tor the two groups were the same indi—

.cating that the dlstribution of the scores was ‘similar for

both groups.

TABLE XI

COMPARISON OF FRENCH AND NON-FRENCH GROUP MEAN
\ ' SCORES ON ATTITUDE TOWARD LEARNING
; : FRENC SCALE

—
==

a

Group -Meen Score S5.D, ‘tbvalue af. *2-Tail Prbﬁ.

French ’ 20.8 ,1_‘4,3 .
. - 7426 195 0.000
Non-French 16.3 4,3 o _ ‘ '

Hypothesis'VI‘po;§iléted that there would be no
aignificant relationship between a student s attitude to-. o

ward learning Fr?nch and his decision to continue the study.

L

\
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of French or to drop it.. It postulated that there would be
no significant difference between the mean score of the
French group on. the "Attitude Toward Learning French" scale
and the mean score of the non~French students on the same

scale., A t-test of significance was performed on the

"difference between the mean scores of the two groups on this

*scale. The results were significant at the .0l level of
: e

probabllltys Thus, the null hypothesis' was rejsbted indicating

there is a signiflcant difference between the French students

and the non-French students mean scores on the "Attitude

A\

.:Toward Learn{hg French" scale.  In other’ words, a- hlghly

91gnificant relationship exists between a student sxattltude

toward learning French as a second.langusgs and his d601510n

to continue. the study of French or to drop it. The attltudes
of French students tows/d 1earning French were signlficently

mgre positive than those of the non—French students.

8

. ‘\

Attitude Toward the Course

In this scale students were ssked to rate their

-egreement'with'tudnteen,positive statements abput~the ;

French coubse they were Currently~enrblled'in,‘er for the-

‘non—French students, the French course they had studied the

previous year.

Table XII shows the.meau7sceres and standard . ,

e

~deviations for each of -the two groups on -the ind;vidual
' statements in the "Attitudg Toward the Course” scale.

[
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TABLE XII

COMPARISON OF FREhCH AND NON-FRENCH GROUPS ON
ATTITUDE TOWARD THE COURSE SCALE BY'
MEAN SCORES AND STANDARD DEVIATIONS

Statement French Non-French

5 N}mber . Mean S.D. Mean S.D.
1 3,2 0.8 2.3 1.0

2 3.0 0.9  <2.3 1.0

3 2.1 0.9~ 1.7 0.7

y 3.2 0.9 2.7 L.l

5. 2.9 1.0 2.9 1.0

- 6 2.6 1.0 2.3 1.0

,‘ 7 S 2.5 - 0.9 2.5 1,0
8 - 3.0 1.0 2.5 1.0 |

N ' 9. 3.0 1.0 S 2.7 1.0
10 - 2.6 . 1.0 25 0.9

. 11 2.1 1.0 1.9 1.0
12 3.5 0.8 371 . 1.0

13 3,0 1.1

1.9 . 1.1

o B - Question VI was concerned with. the attitudes of
students tcward the French course.r The  French students, _
in rating their present course, generally rated it higher |
than the non-French students rated the course they had '
“done the previous year. However, the ma.jor difi‘erence in

N sc‘ores wasg reflected on the statement concerning anxiety
in French claes.' Nom—French students seemed to experience
high anxiety in French class while the Frenc’h students
respcnses suggested that they experienced low anxiety in

-class, Althcugh both groups rated the ‘teacher 8 enthusiasm

)
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high, the French students' rating was higher. This suggests

a better relationship with the teacher which may account

for ﬁhe low anxiety level showh by French students in class.
Generally, the difference in scores between the two

éroups‘sugsests that attitudes toward the course and more
\especially toward the teacher and the French class may be
\a determining.factor in a student's decisiop‘to study

%rench or to drop it.

- Summary
An analysis of the results showg that a sfudent's
A . decision to cqhtinue the study of French as a second len-

guégé or to drbp it when given an optiod is related to

e T
{

several different factors.

. The results showed ‘that there is = significant
relationship between sex and a student's decisipn to study
French. It was found that the number of girls who choose .
‘ - French when givenr a'choiée is significantly greater than .

\ thé number of b@ys'who bhoose to do French.
The schievement level of e student in'school is
R also related to his decision to choose French to to drop
it. The resuf%s showed that the number of high achievers
who chose French was sisnificantly greaper than‘the number

of low achievers who did French.

P e S T SO

The\student s pttitudes are also related to his

deciaion. The results showed that the student's attitude’
— o . ' - N v .
T 4 ~ toward \learning French was a major determining factor in

e

\
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whether or not he chose to continue French. The attitudes
of French students toward learning French as a second
language wene significantly more positive than the éttitudes
of the students who chose to drop French in Grade 10.

The attitudes of'a student's parents toward French
as a course of study were ;150 found to be directly relateg
to his‘ohoice of whether or not to do French. It was
found that French students piﬁceived consistently more
p051t1ve en¢ouragement from their’ parents to do French than
did the non-French students. |

‘A student's attitudes toward the French course may
also be related to his decision to take Frencn. ‘The results
from the Questionnaire showed that French students.fatoo
the course higler and.generaily seemed to experience lower
anxlety in French olaes than did non-Freanch students.

With respect to spndenb attitudes toward Frenoh—
Cangdidns and their culbuno,‘it was found that such attitudes
were not relateéd to a student's choice of whether or nof“he
did~French. Both gfoups.of students in the sample exhibited
very ppsitive'attitudes toward the: other cultural group.

Finally, it was revealed that the notivational
orientation was not directly related to a student s choice
of French,or another subject. Results showed that the
majority of both groups of students reflected integrativo
motives as opposed to instrumental motives. Hence’the

type of motive that the student reflected was not a signi-

,gicant factor influencing his decision to study Frenoh or

\
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to opt out of the course when given the opportunity.
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the rel%tionship between a student's attitude and his‘

culture, ettitudes toward their French course, attitudes

»
] v

Chapter S
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

i, ' Summary

The Problem
Statistics. have shown that since 1970 the enroll—

ment in the study. of French as 8 second’ language in

_ secondary schools has been steadily declining across the

countryk The main purpose ‘of ‘this study was to investigate

i
~

decision to coentinue the- Btudy of French or o’ drop it when
offered a ehoice. The sample used in the htudy was a ran-
dom sample of two hundred Grade 10 students in the Avalon
North Integrated‘School District., One half of these stu-

dents were ‘enrolled in French'for the current year while

\ . .
the remaining one hundred students had opted out of French -

to pursue stﬁdies in enother subdect area. The study trled

to determine if there was .any relationship between a
student B choice of contlnulng French or dropping it end
the variablee of motivational orientation, SexX, achieve-
ment, ‘attitude towarde the ¥French-Canedians and their

3

toward learning French ad a gecond 'language, and parental
encouragement to learn French. h

~ The hypothesee were stated in the null form and
Yo a2 |

b ——
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they postulated that there would be no significant relation-
ship between a student's decision to do French and each of

these variables mentioned above. ’ f

i

Design of the Study '

From the total brade 10 student population in the
Avalon North Integrated School District, a random sample
of one hundred French students and one hundred students
not doing French was chosen.,

The Avalon North District .was selected because of

“its lerge size and because the euthor is employed in it

. as a French teacher and is very familiar with the area.

JS The Grade 10 population was chosen because French -

was optional at that level. In addition, the students )
A
should be meture enough to formulate opinions about various

topics. . , _
' The instrument nsed to collect the date was a quest-
ionnaire which measured the intensity of student attitudes
toward the French—Cenadian people and their culture, toward
their French. course, and toward learning French. It also
gathered information on. student's motivatienal orientation, -
parental encouragement achievement 1evel and sex. '

' The collected data Weretaken rrom the questionnaires, ,
coded, punched on computer cards and processed by computer, '

-

The t-test of difference between .means and chi-squfre tests
n ° 13

of independence were used to test the significence of .

relstionships between the student's decision to study French

e,
e slulpy. i
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and the different variables. In addition, a detailed
question-by-question descriptive analysis waa done on the

student responses on the questionnaire. -

. v
Conclusions

From the results of the .study a. number of con-

clusions werf'drawn.

. Conmclusion I - - o ]

/ L v ‘
The results of ‘the study revealed that there was
no signiricant relationship between a student 8 motivational

. orientation and his decision to study French or: to drop it.

-'This is not coneistent with the findings of Gardner and .,jh.ﬁi

Smythe who. found that students who chose ‘to- take French

were largely integratively oriented while a 1arge majority~

\

of the -students who dropped French were. instrumentally

oriented. - s . . T

Nearly half the students in this study appeared to
: reflect a mixture of both types pf orientation. - This® might
- 'be explained by the geographical 1ocation of the. province

of Newfcundland. The province is relatively distant from a
\ '

French milieu ‘and the students may not have had'enough con— _.r"

»

. tact with ‘the Frepch-Canadiaq culture to instil in them a .‘
' d type of 1ntegrative orientation. At the same time, there

are fewer. material advantages in'Newfoundlandnsuch 88" Johs -;7

that might contribute to more instrumental motives dn the part

“of studenta. In London, Ontario where most of Gardner s andwg ;ﬁ,fi‘u

Smytha & studies were done, the, proximity to the French-. ;.-i*

, :
) -
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r
A

Canadian culture and the availability of more material

adyantagéf, that stem from knowing the French language, ‘
' P4

'ﬁay»result in moré students reflecting motives which are

°clearly integrative or clearly instrumental.

Conclusion 11

} This reseagch has shown that there is e definite
relationship between sex and & student's decision to con--

“ tinue the study of French or to,drép it. The study

- revealed that ashiéhly significant propoftion of students

whozchose to cqntinue the study‘beFrencq were female.
. Burstall found that girls geherall& werelmore
§ucéessfui in)learning French and had more favourable
attitudes toward learning thelianguage than/ did boys.
This may account for the siénificant proportion of girls

o

in this study who chose to study Frénch.

Conclusion III

, b
According to the results of the study, achievement

'is an important factor that helps depermine whether or not
.a séudent chooses to take French. It was reveaieé that a
highly significent proportion of students WES chose French
were ﬁigh—achievers.

It ig suggested by these ;ésults, that girls are
generally higher achievers than boys. This‘further,suﬁgorts
the suggestion that more girls take French for the simple

reason that‘they experience success in the subject. It is
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a8 widely-known fact that students will stay with a course

if. they experience success in it.

Conclusion IV

From this study it was revealed that’ the attitudes ;
pf students toward French-Canadian people and their culture

was not a major factor in a student's choice as to whether

or not he took French. All students exhibited positive

attitudes toward the French culture ahd its people. This
is not consistent with the findings of Gardner ard Smythe
who found that students who chose French had much more
positive éttitudes toward thé French-Canadians than did the
students who chose tp drop out of French study.

The reason for the posiﬁive attitudes of the students
in this study toward the French-Canadian culture may be
that the students havé not had much contact with the French-
’ Canadian people. As a result théy ma& not have developed

any prejudices against the other cultural group but instead

they have remained largely open-minded toward them. In the
London, Ontario area:,where most of the studies by Gardner e
and Smythe were conducted, students are confronted with

more divergent attitudes toward the Fxench-Canadian people

" than are students in Newfoundland where the French-Canadian

culture is largely a "fofeigq" culture. °

LY

Conclusion V ' : ' . 4o

. N )
The study revealed that.a student's decision to

:
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do French was greatly influenced by the amount of encourage-
ment ﬁe received from his parents to learg the language.
The degree of parental encouragement perceiveﬁ by thé French‘
students was aignifipantly higher than the degree of encour-
agement perceived by the students who chose not to continue
French. This jis cons?stent with the findings of Lambert
and othegs. . .

Thﬁ results reveal that parents' attitudes play B
lerger role in & student's decision to do French than do

the -attitudes of the studeéent toward the Frenph-Canadian

‘people and their culture.. Because of the lack of an

immediate environment in which to use French, the parents
who encouraged their students %o take French probably saw
the academic value of French in their child's course of

study rgther than‘the socisl benefits of knowing French.,

-

Conclusion VI ,. - ’

' It was also found that a highly significant relation—

ship exists between a student's decision to take French and
his attitude toward learning French. Students who chose to
continue French had much more positive attitudes toward
learning the language than did those students who dropped
the course. Gardner and Smythe fouﬁd gimilar results in
their research. . . ' ' T v

' The'Newfoundiand student's decision as to whether-

or not he takes French appears to be governed by more

immediate, course-oiiéhted factors; These include achieve-

A e A g et
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ment and attitudes toward the actual learning of the

. language. The French-Canadian people and their culture

are relatively foreign to him and thus his attitudes

toward them do not play & major role in his decision.

General Observations T

- The study revealed that French'students were more
positive in fheir attitudes toward.their course of study
than'ﬁere the\non-French students in their attitudes toward
tne course they had done ﬁhe previows year., The two groups
differed widely-on the questlon of anxiety in French class.

The French students seemed bo experience 1uw anx1ety in

French class while the non-French experienced a nigh level

of anxiety. This is consistent wifh'the\findings of Gardner,

and -Smythe. They found that French "drop-outs” experiénced'
higher anxiety.tnsn did the "stay-ins".

Gardner also found that integratively-oriented

students exhibited low anxiety in French class. This obser- d

vation mey not be consistent wich those of Gsrdner in that
many non-French students were integratively-oriented but
they still exhibited high anxiety in class,

The * observation concerning anxlety level in French
class, combined with the finding ﬁhat French students rated
their teecher higher than did the non-French students,
suggest that 8 student's decision to do French is influenced

by these course-related factors. The earlier findings of k

significant relationships between 8 student's decision end

-~
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the variables of achievement snd attitude toward learning ’

“ French further ‘suppo‘rt this conclusion.

I‘\ ' The decline in French enrollment may, therefore, be

related to academic factors rather than soclal or political

-

factors. It is directly related to achievement, sex, and
attitqdes‘t/:oward the course, the class, the teacher and
t6ward the langusge learning process itself. There is no
significant relationship between the decline in enrollment
"and the way students feel towsrd French- speaking people .

"and their culture.

Implications

[4

The study has -‘shoim‘ -t.:h'at s‘e;t is an im’portanﬁ
determiniﬁ'g' facttrd~in a:studént's decision to study French.
‘The proportion =t girls "that take ,Frénch is significantly
greater than the proportion of boys who choose the subject.
Girls also consistently experience a hx\gher rate of success
in second 1anguage study than do boys. \‘This implies that
they feel more confident in second 1ang1.\agee than do boys.
Therefore the courses have to be organized to help boys
achieve ' a large measure of success and hence attain more
confidence in French language, study.

The resu/lts \‘of the study revealed that enrollment

- in French is largely limited to high achievers. -This
implies that only the moié ascademi¢ally-~oriented studeints
do succeed in French. The level of difficulty of the
courses being taught should be evaluated. The posavibil.ftty

RNt oy ~E
S N

.
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of having different levels of French in high school as is
done in mathematics should be\@ssed.

The‘study has also shown that parental attitudes
toward French are directly related to a student's de;ision
to study the langusge. This implies that improving ’parental
attitudes toward French should indirectly improve studeﬁt

enrollmen{: in French. Parents should therefore be made

B T e

aware of the a%ms and ob,jectivés\ of‘%he French courses being

taught and of the benefits that their children can derive .

. from learning ‘Frexich. o . . k

" ' The findings of the study have ‘rev‘ealed“‘that gtudent )
" attitudes tow-ard the course, the class, the .teacher and
‘qéward; learn,ing' lT“rench are "z‘a\lso important i‘actor‘s in the
decline in French enrollment. The implication of these

- 3
findings is that any attempts to increase the enrollment ;
B

should focus mainly on these school-related rgctors. The
aims and objectives of courses should be. studi‘ed to see if
they can be realistically achieved. The actual Freﬁ;h class
should be examined with regard to teaching practices and .
the. amount. ol‘ st_;udefxt particip?tion. The levels %o which ‘
» the various skills can be realist;&cally developed should .

e wamw

. be examined. Improved student attitudes toward the learning
~ of French as a second 1anguége should result in more Btu-
dents choosing to continue the study of French when given o,

a choice. ) . . BN
» - L) ~
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\

Recommendations

Regarding further research in the area of French
enrollment decline and student attitudes the foliowing
recommendations are offered: .

(1) A detailed study. of student attitudes toward
French as related to the sex of' the student;

/ (2) A thorough investigation into student attitudes
togard'the EQZEal French class and his decision to continue
French or to drop it.

(5}‘ Turther investigation into achievement and
I Q.. 1evel of students and their decismpn to study French.

’ (4) A further study of parent's. attitude toward
French and its relatigggg}p to student attitudes.'

(5) A detmiled study of the relationship between
the éocio—economic staﬁgé of a student and his decision to
do French. \ . !

(6) A thorough study of the relatian;hip between:
French teachers' teaching practices and tﬁe students'
decision to study French. .

(7) A more detailed examination.of the relation-

ship between a student's attitude toward the course and his

decision td study French.
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Orientation Index

Below are eight reasons which might be giveﬁ for
studying French. Please read each reason carefully and
put an "X" in the blank which best indicates t;he exte'n'c
to. which - it describes your feeling,. ‘

THE STUDY OF FRENCH CAN BE IMPORTANT TO ME BECAUSE:
1. I need it in order to $£inish high sch_ool.'

. Definitely Definitely

ny not my
Feeling R . s s _100 Feeling ‘
4 . 3 2 1 e

x

b 2. 16 will enable me to gain Frencht_geaking friends.

nore easily.

Definitely o S e Definite"‘l'y,'u

-4

not my

v

ny v S
- Feeling 21, ig R 2% ) il Feeling. ..

5. One needs a good knowledge of at least one foreign
- language to be recognize'd by othe\mx as a.person of .
value or irﬁpoz_'t;ance'.

Dafinitely “ ‘ Definitely

my .
‘Feeling 16 24 ling :
¢ 3 o Pl

4, It will help me to understand better the way of 1ife '

of French—Canadians .

Defipitely = - -7 Ce N + Definit:ely
m AR : not ny

y S S
Feelin 25 4 43 , 2% ., lin

\

K .

ar

b
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i,

‘I think it.will’ some day be useful in getting a good

job. o e
Definitely \ Définitely
. - - not my 1

ny
Feeling

41 & ,- 1 ,' 9  Feeling’ -
\E' 3"‘2,"'1 SN

-

It will allowme to get to know more and varn.ed people.

. ’ Definltely . Defimtely
N not my -
d Feeling i } 2 % F‘eeling
. ‘?. I reel that no one is really educated unless ‘he is
. £ \
,flueﬁt in French.; . L 4o , |
o Definitely . T v . Definitely .
! Sy oomy. - N . - not my -
Feeling 3., 1Y oy 18 ,. .68~ F'eel;_Lng :
- 8.. It would enable me to th?.nk and.’ behave as the French-
4 oo
an Canadians do. \
Definitely Definitely
myi ' : T 5" g_oz*w
Feeling 4 19 - Ly 4 eeling
: e S el o
. ) i AN
» ° | \\\‘v\\
. \
4 e
@ i" v . A ‘0 X
‘ “ ) .\—v a .
. 4
L ” N
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Attitudes Toward the Course

- Students are asked to mark an "Xg in the blank
which best 1ndicates the dggree to which they agree or
disagree y;th the followling statements about the French
course they are presently studying. There aré four
possible choices. Thus,‘students are asked to be as exact

8s possible. The possibilities are:

Tdtally Agree Disagree Totally
Agree Somewhat Somewhat Disagre?

1. This\course prepares me to speak and understand the
common everyday languagefof French people.
Totally 4 Totally

Agree 40 4 1% 4 Disagree
= A= B

‘2. This course is interesting.

Totally . .o Totally
Agree 29 47 15 , 9 ‘Disagree
4 % 2 1 :

3. The topics in the course have megning for my own

situation and life style.

Totally S Totally
Agree 9 , 22 , 40 , 29 Disagree
" 4 ) 2 1

+

4. There is enough time spent on grammar.
Totally . Totally

Agree 50, 29 , 14 °, 7 Disagree
- .- 5 3 2 1

[N

S There is enough oral practice, b

Totally ., e . Totally
Agree ;6 v 31, 21 , 12 Disagree

e s o 7
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6. The stories in the text are realistic. L%

Totallj ‘ X Totelly

Agree 20 , 40 |, 22 18- Disagree
. 3 2 1

9. The French learned in the course is always relevant
«  to Quebec. |

Totally : Totally

v

Agree lE ’ }g ’ 397, 14 Digagree
P 2 1 Y

5

8. The books are attractively illustrated.

_ Totally : Totally
. Agree“ , QE s 32' ,.. EZ ’ 12 . Disagree
9. The books éré modern in appearance. :
Totally\ : Totally
a0 Agree 42 28 18 , 12 Disagree

L 5 2 1

.10. The topics of conversation have meaning for today's

youth. - ////

Totally : Totally
Agree 22 39 - 20 19 Disagree
—T, . 3 ? 2 ? l

11. The course reguires little home study.

NG

Totally 3

Tetally 5 22 .
Agree 1 : 0y _35 Disagree
__ﬁ__’ __3__$ 2_\’ {

12. The teacher shows enthusiasm for the course. )
Tgtally . ¥ Totally
Agree 62, 28 7 3 Pisagree

. : 4 R 2 1 < '

13, 1I-feel at ease in French class,
Totally l Totally -

E Agree- 44 28 | 1 A -. Disagree.
B g ok

. '.x.
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French Attitude Scale

Students are asked to mark anp "X" in ‘the blank

" which best indicates the extent to which they agree or

disagree with each of the following statements:

1.

4

4,

2

¢

French-Canadians have made a great contribution to the
richness of our society. i ‘ | '
Strongly Strongly

Agree 20 , 46 28 6 Disagree
4 5 2 1 :

RS
) ~

The fact that most English-Canadians do not speak or

-

understand French is. one of the main réasons for

‘problems with Quebec withln Céhada._ ' ¢

\

Strongly ~ ' “Strongly
Agree 29 , 41 , 21» 9 Disagree ..
\ 4 ] :?\ 1 .
e

French-Ganada has produced outstanding writers.
Strongly , Strongly

© Agree . % , §§ , 21 " E Disagree

French-Canada has produced'outstanding singers and

vxmusicians.
Strongly . ‘ . Stréngly
Agree 22 ) 4% 4 192 s O %A, Disagree

If Canada should lose the influence of French—Canadian
people, it would be inﬂeed a deep loss.

Strongly , - Strongly
Agn@e 5% ) -5% y gg, . ? Disagree
) : R U
/
\ N
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6. We can learn different ways of cooking from French-
; Canadian people.
Strongly Strongly

Agreg ug f 22 \ lg N % &gigagree

“ 7. English Canadiaﬁs should make a gréﬁter effort to meet

more French-Canadians.,

e U SRS IR e

' " Strongly Strongly
‘ , Agree 46 38 12 ., 4  Disagree
\ 1 5 2 1
8. It is wrong to force : Canadians to speak English
, -in the;r'qwﬁ province. . j
B ' " Strongly o . . Str6ngly 3
g , Agree - _26 21 2; 16 Disagree
&r\ _ l — ’ ~=5— ' ’ -~ oo ]
'g. i ‘ 9. French-Cenadians have every reason to be proud of
g- < their culture. N
2 Strongly - ~ Strongly
Agree 76, 22 2 0 Disagree
‘ & 3 2 71
10+ English-Caneadians should be encouraged to learn
Freach. 5.
,' 'Strongly o Strongly
3
t

r

Agree’ ) SR ‘58 ’ ,23‘4, 42- Disagree
A -

S -
- .

B &

K \ g kS

1 ! )
! \ :

f% ‘ ;
2 - a St *
; /
¢ |
t & A \
g " . 4
% ] v ) )
i ' |
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Attitude Toward Learning French Scale

Students are asked to mark an "X" in the blank
which best indicates the degree to which ;%ey agree or
disagree with each of the following statements:

1., I would study Frénch in school even if it were not

o

required.
Definitely Definitely
Yes 38, 32, 17 13 No -
4 2 2 1

2, I would enjoy going_taﬁsee French films in the
original language. .} .
Definitely | Definitely
~Yes 21 36, 22 2l No

3. The ﬁafe I get to know French-spesking people, the
more I want to be able %o Epeak their language.
Strongly | Definitely

Agree 39 , 40 , 17 , 4 No
4 3 2 1

4. I want to read French literature in French.

w  Strongly ) Definitely
Agree 1% 34 2 21 No
,, Ap e % 2, A

5.. I wish I could speak French perfectly.

Very _ , ‘ : . Not at
Much 7 e g2 ALl
6. If I planned to live in Quebec, I would make a great v

effort to learn the language even though I could get

b

3 . .
‘along in English.

Definitely - Definitely g
e S S - B S : ;
. . . ‘ H] N \ i » v
é - [ o . ) \

R N L.
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7. Eveén though Newfoundland is not relatively close to

Quebec, it is important for Newfoundlanders to learn

P French.
/“{.
Y Strongly : ' Strongly {
Agree 16 , 35 31, 16 Disagree
% 3 el 1
Parental Encouragement to Learn French as a Second Language
- Students are asked to mark an "X" in the blenk which
- best shows the extent of their agre?ment or disagreement
with each of the following sfa%ementg:.a '
1. My parents encoﬁraged me to study French.
) Very Definitely S Very Définitely
i Yes 18 , 27 , .27 28 v No -
. 4 p) 2 1
. 2. My parenté\think that.theré are more important things .
. than French to study in school.
ﬂ Very Definitely Very Definitely
. _ 4 3 2, .1
3. My parents have stressed the importance that French
will have for me when 1 leaves high school.
. ‘ Very Definitely - Very Definitely
; Yes Vo 22 ., 24 ,, 26 , -_28 No
. I 5. 2 1 )
' Ve - "
4., Ny pargnts feel: that French is a waste of time,
Very Definitely o : Very Definitely
Yes 62 , _26 , 10 , 2 : No
- T3 Z I~ .
5. Whenever I have homework in French, ﬁy parents maﬁb s&re .
: I do it. \ | N | L
% t Very Definitely . - - o ' : Ver&-Degip;peiy
| : ' v Yes, oA 23 . 32°, 23 , No " -
B 4 }_ - S 1 - .
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My overall average last year was:
A(80 - 100)_35 , B(65 - 79) _47 ., O(55 -6 _16 |
D(50 - 54) _____, E(40 -49) _1 , F(O -39 __ -
My mark in French last year was: '
A(80 - 100)_ 40 , B(65 - 79) 41, C(55 - 64) 12
D(50 - 54) _ 3 , E(40 -49) _1 , F(O - 39)
I amn male. _-28 & female __ 70
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Orientation Index

Below are eight reasons which might be given for
: studying french. Please read each reason carefully and

put an "X" in the blank which best indicates the extent

to which it describes your feeling.

BE ‘IMPORTANT ‘70 ME BBECAUSE:

THE STUDY OFNFRENgH c
-1l, I need it'in order %o figish high échool. \

.Definitely

. Definitely . .

" .- mny S ) not my

’ ‘ Feeling s y y - 100 ~ Feeling
- TF 50 C I

. I - A ) ) Fd
‘ ' 2. It will ehable me ‘to gain French-speaking friends, more
) n S .o

K1 ~
'

G SRR IR Se

easily.. . ) s
Définitely ; . - Definitely
oy ' : . not my
Feeling 22, 30 , 28, _20 %%.eeling
¢ 4 4 2 1 %

3. One needs a good knowledgg of at.least one foreign

! Ihnguage to be recognized by others as a person of

value or imporﬁhnce. - . .
€ Definitely : ) Definditely.
Cor my ) - not my
: '+ Feeling 13 . 19 , 21 , 47 Teeling
A N Sy TF L 2 1 )
J 4, Tt will help me to understand better the way of life
o | of French-Canadisns . . B
B Defifiitely S Definitely
"my ' not my
Feeling 29 , 30 , 23 , "18 Feeling
. . zi_ 3 -‘ 2 r N - ‘ ?

i A

r e s
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Y

5. I think it will some day be useful in getting a good job.

Definitely Definitely
. my not my
Feeling 2% , 3 23 . 20 F3311n§

Definitely . Defipitely
my no¥Y my ~
Feeling 21 , %4, %0 , 15 eling
4 L) 2 1 ’

7. I feel that no one is really educated unless(he 1ls fluent

in French.

Definitely , ' Definitely i\
ny . - . : not my
Feeling - . o, 5 , 11 |, 84 Feeling
TR z ol 1 '

-8, It would enable me to think and behave as phe'FrenchQ s

R e
Canadians do.

Definitely ' Definitely
ny : not my
Feeling 7 ., 9 , 30 ., _54 Feeling

f 5 2 1 |
\
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Attitudes Toward the Course
‘ Students are asked %o mark an "X" in the blank
which best indicates the degree to which they agree of dis- :
agree with the following statcments about the last French . §~
course they studied. There are four possible choices. ) g
.
Thus, students are asked to be as exact as possible. The
possibilities are: %
Totally Kgree Pisagres ~ — Totally ]
Agree Somewhat - Somewhat - Disagree 1
1. This course g;epared me fo speak and understand the o
common everyday language of French people. ;
;L ' Totally ~ ‘ g Totally:
y ’ Agree 13 248 ., 27, 26__, Disagree .
. . 4 5 2 1
§ 2s Thqbcourse was interesting.
- J ‘ _
+ Totally v Totally .
Agree 15 , 28 , .31 , 26 Disagree
4 > 2 1. -

v 3. The topics in the course had meaning for my own
situation and life style. i
Totally ~ S ' ‘Totall} i
Agree o , lg ’ :3 s \‘48 ‘ Disagrge '

. ' 4,  There was enough time spent on grammar.

et s

Totally Totally N

, Agree 22  " Q% s 22 , lg‘ Disagree

S. There was enough oral practice.

3 .

§ ' Totally - ‘ " in " ggtally A
ol ’ ) Agree . sagree .

i ‘ ‘ ' 3 T T SRR

{

{

&
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6. The stories in the text were realistic.

Totally . Totally

Agree 10 31 26 Disagree:-
Ao, 23 3, 2%

7. The French learned in the cgyrse was always relevant
to Quebec} '
\
Totally ) Totally |

Agree 20, 31 ., 26, 22 . Disagree
) L 3 2 1 ‘

8. The books were attractively illustrated.

TXtally 9 'Tgtally
gree- 1 ;. 2 % Disagree
© 9. The books were modern'in appearance._

Totally. : \ . Totally

~ - \

o Agree 26, 29 2 1 Disagree
(\ N i sl e o

LY . :
10. The topics of conversation had meaning for today's youth.

- — - !

(ﬂiotally 12 P 16 Tgtally

' Agree 1 s 40 r Disagree
. '2?—— -

= - e

- 11. The course required little hbme study.
Totally Totally _

%gfég‘ ‘_ %i. , % 2 Disagree‘ 

r

@12. The teache: showed enthusiasm for the course.
mT < Totally Totally.

Agree o 12 ‘Disagree o

13, I felt at ease 1n French class.

R

T R R ¢ ek e AebEE Y

/;
/

Totally v 3 j A . " Tota}ly A
Agree - _14 - “2% y 21, , 58 Disagree L =
o 0 A _ T2 o RN ® . -
\‘ . N . , “ . N . . , . '. N . T
oo . ‘- ~ . : ,'
NS 4 . e & o - .‘ *’i :
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French Attitude Scale

Students are asked: to mark an "X" in the blank which
best indicates the extent to which they agree or disagree

with each of the following' statements.

e
1. French-Canadians have made a great contribution to the

~

richness of our society.

Strongly | - Strongly

Agree 14 4% . 28 14, Disagree
4 13 2 1 T

SRR

2. The fact that most English-Canadians do not spesk or

understand French 1s one of the main reasons for
problems with Quebec within Canada. “

Strongly ‘ ‘ ( ,Strenéiy ¥ C
Agree 3% , % ., .18 ., ll.'- Disagree. -
. 4 53 . 2 . 1 ' A s :
}; French-Cenada hes produced ontsﬁsnding,singers and |
musicians. A < ' .
Strongly | . ﬂ Strongl&‘
Agree _g%__, _2%__, 28_~. . % ?isagree.
4, French~Canada has produced outstanding writers. 'g‘
Strongly _ - . ~ , Strongly -
Agree - ;;%e_, ;&%*—, ,—22“! __%;5 Disagree :;
5. If Cenada shonld‘lgse snefiniinence‘of FfenonsCQnadipé
people, it would be indeed a‘deep Ipss. o .
Strongly S \ A ,.,trongly s
6. We can learn different ways of cooking from French— w5f _.j_,.x.éég
Canadian peoplek\ .-.’-%YQ | ~‘_ff7 '{'1”3 -~:3 :"f32f$%§"¢
- T T T NN
. . N ; .
| 3 L :; SR
e P
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8.

9

~

. 10.

L.

\

Strongly Strongly N -

Agree 35 40 1 6 Disagree
R i

English Canadians should make a greater effort to.

" meet more French—Canadlans.

N\ V
Strongly .+ Strongly
Agree 459 ) 4% N 127 ’ ; Disagree

It is wrong to force French—Canqdians to speak Engllsh

3

-

in their own province.,
Strongly T ' a “. S Stronglg R {f\f

'ASépe '45‘ 5.2, 20 , _16 Disagre ' .
g T _3 it ¢ ; 2 - -}I " . ) _:‘. ‘, ".:._ g

French»Canadians have every reason to Dbe: proud of their "ﬁﬁag .
‘ cultureJ , ' ,‘ - ' T R, ' -\4%
. " . Tooa " :;: | AN e\

Strongly [ R v Strongly -

Agree , "‘84 015, 1 0. Disagree
R ST ' 2 1 ' L
English—Canadiaﬁs should be encouraged to learn French.

Strongly i A Strongly "',_-j. o o 6*

Agree . . 2 2 3 _"%_ DY Sagreé '}'lgﬂ; ‘ ‘f? r“j

i . \
" oL . ™~ - Tw .
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: Attitude Toward Learning French Scale
' , - . Students are asked to mark "X" in the blank which
best indicates the degree to which they agree or disagree !
with each of the following statements: /
. l. I would study French in school even if it-were not! :
‘ required. . ' . .
. . 5 ‘ . ¢
. Definitely . Definitely. .
| Yes 2 y 10 [ 27 ) 61 NO -
o _ ' 4 2 2 1 : R
2. 1 would enjoy going to see French films in the original
language. ‘ .
¢ AN
Definitely ¢ ' Definitely,
. . Yes : 8 , 6 , ,_25°, 51 ; No
. . 4 3 e - ‘
3. )Thé more I éet to know Frenck—Spgakihg people, the . '
. . more,I want.to be able to speak their language. ,
/ - Strongly - - " Strongly ’
‘Agree 22 1, 25 27 ., 26 Disagree y
’ 4 ) 2 1 -
. 4, I want to réad French literature in.French.
A @{ Strongl& e K » ' ‘ ’%grongly .
T Agree - - E y 1l ', g ) 5? ¢+ -Disagree . .
:\5. I wish I could speak rrencn perf;ctly.- C N
‘Very . . N ~2 12 - Notlat , .
- Much 49 ... l Q- 2 All ‘
. | : 9 !a - 9 ) =2 o A _ .
! 6. If I planned to live in Quebec, i would make a gfeat -
effort to 1earn the 1anguage even though I could get . .
e along in Eagligh. B \
R De.fixylitely o Dei}niﬁeixf. S \
. es % _23_ g - N .
T A, i
s ST T
' B Y ."-\" N -

b
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7. Even though Newfoundland is not relatively close- to

Quebec, it is gmportant for Newfoundlanders to learn

French.
SKrongly . 29 5 Strongly
’, gree 11 .20 .. Dlsagree
& i S e R :

Y

A ' : . I "
. . . I

N\
Parental Encourggemenx ‘to . Liearn French as a Second Language

Students are asked to mark an "X" in the blank which
. ¥
A beaﬁ\g:ows thggextent of their agreement or disagreement

with dach of the following statements:

\ i

1. My parents encouraged me to study FrencH.

.7

f e Very g Very
¢~ . _Definitely . Definitely
¥ Yes R l 3 36 v 42 , No
- \ 2.. My parents th ught that there are more important thlngs
, than French to study in: school.
- Very ' ‘ _ Very
\ Definitely , Definitely
Yes 20y 32 , 3 ,: 17 No
o . . «‘4‘ 3.- ) 2 ' T
3. Iy parents have stressed the impo§tanceithat French
¥ © will havg for ge when I legve high-gchool. -
- i .Ver s SR L . Very . -
5efinitely S : Coe Definitely
o - Yes . 8 ..,.-_17 33 ., 42 - No.
) . ..4.' My parents felt that French was - waste of time.
P - “,;; ’ 'Very» : ' 3-~f.."“ L gﬁf" y Very 'p&V S
P _'gefinitely - e e gefinitely -
: S o, es . . ' B : " - . LA .r..\.?'?
; ) . .:',‘_-,{' “ }1 c-jr—

Py
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5. Whenever I had homework in -French, my parents made

sure 1 did it. : ) : j

I
|
Very - Very
' Definitely Definitely
’ . Yes 11 , 26 < _42 , _20 No :
ax 4 "5 2" 1
My oversll average last year was: . v
; K(80 - 200) .4, B(B5 = 79) .35 -, C(55-64) 30
'};- D(50 = 54) _10 ., “E(40 -"49) _11 ', F(O-39) __3
X _ o Ve
[ My mark in French last year was: 4

A(80 - 100) 1, B(65 - 79) .13 , é{55 - 64) _11
D(50 - 54) _13 , B(40 - 49) _ 2., ‘F(0-39) __8

".I am mele 59 , female 39 . .

“ . . ' LA

"Q -

v N
('
r
£
i
g
¢,
:
5
},
:
i
.5
e
{I.
i,
F
]
©




.
¢.
' . 76
.
~\ - P
) 1
- - .
-
.
\ \ »
. - " ,( '
. A 3
. « i
. ~ : ..
. L . 1
[l . -~ Y ’ - )
O - . u
. . p - . :
. h R
- . .
- . . . : ) -
. 3 3 N i ' F
o 5 . 3 . ' N
G 3 g s . . p Op ‘ ’ ‘ g
%, . o . ' o '
' Y i - . ‘ o
H " A i, . - - « B " : : '
'l £ . . k3 - " ¥ .
! s w o - ' F o B
i F -

3
- N L -
; . s P i v, b 955 3B
. ¥ ' y 1
) o F < 3 N 5 - ‘s )
. T . . - . .
o . - 3 4

. . ) o

» 5 . . : '

- . 4 ’ : l .

) ) [N '
.
- ° !
o - * ' E ’ ' ’
. F *
iy 4 .
e
8
i 3 ’ -

g - : ¥ L = ‘APFENDIX C. .- »* : :

.:.. 3 i ~ ) ‘:. . e ‘ .“ ¢ i J . o ; -
i .\ . -7, . LEITER OF PERMISSION TO COSDUOT THE STUDY = 5
b gl T 3 ' P 4 ’ S ’ : v . . '

tedt
sy,
I



CETRICTR R

7

AW amn

\mrﬂ'l ilun{l‘-r:g;!rmﬂ‘mﬂ L\ruumfl ]]Mslhrﬁ«:ff ! ._ b 77

-‘i'/r/r(m..- FO8-dS56C; FAE-3569 ', Mundy, Doard Chairman

.
. ¢ M. Sinith, B.A (Bd.), M.I5d.,
Superintendent

.!’ (/‘ -%a.r -

N

f.@afy -%n(nr/.!_, ./k'n/mnu/drgn/.

A0A 1GO

3 . ' °
C >
<T/\ R June 7, 1979 )

. Mr, Herb Pack o ' , !
P. 0. Box 51 g A B¢
New Harbour -
Trinity Bay - ) .
Newaundl d

Dear Mr. Pack: - ' >

I hereby confirm that permission is granted you to.use
the Grade X population of this sc¢hool distgict in your -
research involving a survey of stu@ként attitudes toward
French ps a 1anguage and the French~Canadian culture.

~

My unde star‘xdlng is that th:.s study is bﬁ{t of\ _the

requlrem nts of your Master's Degree program. o B
: ,“ K ’ Slncerely, o N t
. o | ﬂ
’ ™ ! )
) L N
o : . C M. Smith .-

Distrlct Superintendent
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3 . APPENDIX D
. : ’ .. % " e ’ ' ’ !' . K
‘< LIST OF SCHOOLS INVOLVED IN THE STUDY ' =

P ¢

. . .
N « 3




Ascension Collegiaxe, Bay Robests.

o«
Ad

HE STUDY

LIST OF THE'SCHOOL%gENVOLVEﬁ<;

Holy Trinity High, Normen's Cove.
Whitbourne Hjgh School, Vhitbourze. y
St. Martin's High Dunyille. : C,
St. George ] High New Harbour. o . |
Holy Trinity Central High, Heart' 8 Gontent. p

.

E J. Pratt Higg Brownsdale.
-¥

Jackson-Walsh Gentral High,,Western Bay.‘f. .
Persalvin High, Victoria. '
James Moore Géntral High,. Carbonear.“

St. Paul's High, Harbour Grace. L
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