N SCHOOL COUNSE

AT A ST. JOHN'S HIGH SCHOOL WITH A RESEARCH
COMPONENT STUDYING AN ADOLESCENT
RELATIONSHIPS GROUP

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

CHRISTINA SUZANNE BROPHY
















INTERNSHIP IN SCHOOL COUNSELLING UNDERTAKEN AT
A ST. JOHN’S HIGH SCHOOL
WITH
A RESEARCH COMPONENT STUDYING AN

ADOLESCENT RELATIONSHIPS GROUP

BY

CHRISTINA SUZANNE BROPHY, B.A,, B.Ed.

A report submitted to the School of Graduate Studies
In Partial fulfilment of the requirements for the degree of

Master of Education

Faculty of Education

University of

1998

St. John's Newfoundland



[ L |

National Library Bibliothéque nationale

of Canada du Canada
Acquisitions and Acquisitions et
e 5

&lm Klg-.: ?‘.‘-"-‘m K1A ONS.
Canada Canada
The author has granted a non-
exclusive licence allowing the
National Library of Canada to

reproduce, loan, distribute or sell
copies of this thesis in microform,
paper or electronic formats.

The author retains ownership of the
copyright in this thesis. Neither the
thesis nor substantial extracts from it
may be printed or otherwise
reproduced without the author’s
permission.

Vour e Vore retrarce

Our e Mo ratbrance

L’auteur a accordé une licence non
exclusive permettant a la
Bibliothéque nationale du Canada de
reproduire, préter, distribuer ou
vendre des copies de cette thése sous
la forme de microfiche/film, de
reproduction sur papier ou sur format
électronique. ’

L’auteur conserve la propriété du
droit d’auteur qui protége cette thése.
Ni la thése ni des extraits substantiels
de celle-ci ne doivent étre imprimés
ou autrement reproduits sans son
autorisation.

0-612-36100-4

Canadi



ABSTRACT

This internship report consists of three sections. The first section gives an
overview of the intemnship including: rationale, setting, duration, supervision and
evaluation, and objectives. The second describes the experiences of the intern at a St.
John’s High School between April and June 1995 and contains a reflective, critical
discussion of the value of the activities in meeting the specific internship objectives. The
final section of this report describes a research project conducted during the internship.
A fictitious name: Centre City High School (or Centre City) is used throughout this
report in place of the actual name of the high school where the internship was completed,
to protect the anonymity of students.

The purpose of the of the i ip was to provide

practical experiences for the graduate student to develop personal and professional
competencies as a school counsellor beyond those of the required practicum in

P . Under the supervision of both field and university supervisors,

opportunities were provided for the intern to gain further knowledge, experience, and

skill in:  indivi and group i career

P of | ity resources i to guidance
referrals, and conducting site-based research which would be useful in a school guidance
program. The intern completed specific activities which were chosen to fulfil each of

these general objectives.

The purpose of the research component was for the intern to gain experience in



research which would normally be by a school at the y
level. The intern administered a questionnaire designed to elicit students' responses
conceming their participation in a seven session Adolescent Relationships Group at
Centre City High School. The research report contains a pertinent literature review of the

topic, objectives of the program, summary of each session's topic and activities, and

feedback from the student icil ing their i in the group.

Recommendations are given for who are i in ing similar

Adolescent Relationships Groups in their high schools.

iii
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CHAPTER ONE
OVERVIEW OF THE INTERNSHIP

Rationale

The internship is one option available to graduate students in the Educational
Psychology program at Memorial University which offers the opportunity to gain
additional "hands-on" experience in the school setting. It provides the intern with the
preparatory experience of applying and evaluating the various concepts of counselling
theory and guidance programming which is the primary focus of the course work

throughout the program. As stated in the Report of the Committee on Graduate

ip | > Guidelines and F (1995), the i ip, “...consists of

an organized sequence of supervised activities in which interns have the opportunity to

exercise i ibilities which are i with the i role for

which they are preparing” (p.1).
The intended purpose of these "supervised activities” is to provide an opportunity

for the intem to gain further knowledge of guidance and counselling in circumstances

comparable to those in which she will work as a guidance counsellor. It is the career goal

of this student to work as a school counsellor in a Newfoundland school, and over the

course of her graduate program, the intern has previ both p:
and practicum experiences as part of her field experience in school guidance at Centre

City High School (September 1994 through to April 1995).



Setting

Centre City High School is a Roman Catholic high school in the centre of St.
John's. A total of approximately 1400 male and female students, in grades 9-12, attend
the school.

Centre City was chosen by the graduate student as the intemnship setting for
several reasons. First, both the pre-practicum and practicum experiences of the intern's
graduate program have been completed at Centre City. This has enabled the intern to
participate in the same setting throughout the entire school year which has given her an

overview of the i ibilities of the school from to

June.

Second, the intern chose to continue at Centre City because guidance initiatives

are most effective when rapport has been well i The intern's pr

and practicum experiences at Centre City enabled her to build rapport with both her own
individual and group clientele, as well as develop a working relationship with members
of staff and administration at the school. As this was the first year of the newly

P program at ial, the time period available for

internships began in April, 1995. This meant that rapport had already been established at
the school and that the intern was able to continue on in a well established role.

Third, continuing on at Centre City High School offered the prospective
counsellor the opportunity to maintain her commitment to various initiatives presently

underway throughout the school. It allowed her continued participation in all elements of



the guidance program through to the end of the school year.

Duration
The internship began with the school's re-opening after Easter Holidays and

extended to the last day of school before summer vacation.

Supervision
Supervision during the internship was provided by both a field supervisor and a
university supervisor. Mrs. Joan O'Reilly, counsellor at Centre City High School

supervised the intern on a daily basis in the school setting. Mrs. OReilly previously

provided supervision for both the pi i and i i of the

student's graduate program. Dr. Alan K the university supervisor, is a
psychologist in private practice, who had previously taught the intern "Ethical and Legal

Issues in C ing and School gy" (6100), a core course of the Educational

Psychology program. Dr. Kenworthy worked with the intemn on a weekly basis during
her internship at Centre City.
The following supervision strategies were followed during the internship. They

include supervision by both the field and university supervisors as well as self-monitoring

by the intemn ing her progress in achieving the i ip obj

j The inten met each day with the field supervisor for consultation regarding

specific case as well as self- ion on overall i
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The intem met weekly with the uni ity supervi: to review i
experiences and issues related to the i of the prosp:
counsellor.

The intemn received i supervision of indivit ing sessions on

six occasions. These were conducted using taped sessions or direct observation
by either the field supervisor or university supervisor.

Supervision was provided by the field supervisor as the intern took a leadership

teach

role during two -parent and two

The field supervisor observed the intern leading one group session of The

A Relati ips Group, co-leading a focus-group workshop, and training
a group of grade nine students for their peer career facilitator roles at the school.
The intern maintained regular counselling records of each client as required for
student records according to the Roman Catholic School Board's regulations.
These were discussed with the field supervisor on a regular basis to receive
feedback on progress, and further direction.

The intern reviewed both the general objectives and specific activities of the
internship on a weekly basis. Progress on these objectives was discussed with the
university supervisor during a scheduled visit at the school.

The intern wrote a seif-reflective journal on her leamning experiences throughout

the internship which was reviewed by the university supervisor.



General Objectives
As stated in the Report of the Committee on Graduate Internship Programme:
Guidelines and Procedures, (1995) the purpose of the internship includes providing
opportunities for:
1. The of personal and i ies for each

intern based on his/her needs, previous experiences, and career plans;
2. Practical experiences that will bring into focus the theoretical component

of the programme;

3¢ Practical experiences that will enable the intern and the Faculty to evaluate
the intern's i and personal i

4. The development of research and problem-solving skills appropriate to the

needs of the intern and the setting, considering the nature of the placement
and the intern's career goals; an¢

Si Feedback to the Faculty which will serve to inform further programme
development (p.1).

Goals and Specific Activities

The intern completed a variety of activities throughout the internship to further

develop her i ies as a school This section of the

internship report lists the specific activities which were set as goals to be completed
during the internship.

Although each of these planned activities was completed during internship, for
many of the objectives, the number of activities completed actually exceeded what had
been set as a goal. For example, one activity was for the intern to read at least five
articles dealing with specific counselling techniques relevant to the students she

counselled. By the end of the internship however, because this was an activity the intern



found particularly enjoyable, the intern had actually read over thirty articles which

satisfied meeting this goal. The intern’s experience with the different activities of the

internship, as well as, a reflective, critical discussion of the value of the activities in

meeting the specific objectives is given in Chapter II.

L General Objective: To develop skills in individual counselling.

A.

Specific Objective: To acquire further knowledge concerning the

application of counselling theories.

Activities:

1: Read at least five articles dealing with specific counselling
techniques relevant to the students being counselled.

2. Observe at least three one-on-one counselling sessions.

Specific Objective: To further individual counselling skills through

in indivi ing sessions.
Activities:
L To maintain an individual counselling caseload of at least five on-
going clients, in addition to a variety of short term counselling

sessions as time and resources permit.

Y

Receive supervision of counselling sessions on at least five

occasions by either the Field Supervisor or University Supervisor.



I General Objective: To develop in group
A.  Specific Objective: To gain further knowledge of types of groups,
purposes and approaches.
1. Readat least five articles dealing with group counselling
techniques.
% Observe at least two peer counselling group sessions.

B.  Specific Objective: To gain further experience in group leadership.

Activities:
L Continue weekly ip of The A
Group at Centre City High School.

2. Continue co-leadership of The Focus Group (a group for female

students interested in nontraditional career areas).

S Conduct at least two career counselling group sessions.
118 General Objective: To develop in career

A Specific Objective: To gain further knowledge of career counselling
approaches and techniques.
Activities:
L Read at least ten articles dealing with career counselling

approaches and techniques.



2. Meet with the school to discuss the

career counselling program at Centre City High School.
3 Meset with the school counsellor to discuss the information and

process for ips and awards available to

students who are planning to attend post-secondary study.
B. Specific Objective: To gain further experience in career counselling

approaches and techniques.

Activities:

k. Participate in at least two career counselling group experiences as
in section I1.B.3, above.

2 Participate in a career counselling training session for peer career
facilitators.

3. Lead a career counselling training session for peer career

facilitators.

IV.  General Objective: To develop skills in parent and teacher consultation.
A. Specific Objective: To observe counsellor activities in the senior high
school.
Activities:
1. To observe two counsellor-teacher consultations.

2: To observe two counsellor-parent consultations.



B.

9

Specific Objective: To gain experience in parent and teacher consultation.

To participate in two supervised parent consultations.

To participate in two supervised teacher consultations.

V. General Objective: To become more proficient in the methods of student

psychoeducational assessment.

A.

B.

Specific Objective: To use subjective and objective child study

in student psychoeducational assessment.

Activities:

1.

2

Record behavioral observations of clients during test situations.
Administer appropriate standardized tests (for example: Wechsler
Intelligence Scale for Children IIT, The Kaufman Test of

hi Visual Motor Ir ion Test; Benton

Visual Retention Test; Visual Memory Test; Learning Styles
Inventory, Bender Visual Motor Gestalt Test, etc.)
Interpret test results, write reports, and provide feedback on each

case to appropriate personnel.

Specific Objective: To increase personal resource materials available on

psychoeducational assessment.



L Compile psychoeducational assessment material and file by topic
for easy accessibility.
2. Read five articles relevant to the assessment/ remediation of a

student who has been assessed.

VI.  General Objective: To develop an awareness of community resources which are

applicable to guidance referrals.

A. Specific Objective: To obtain information concemning available
community resources.
Activities:

5 Discuss with the guidance counsellor procedures used to obtain the
services of the special education teachers, school nurse, school
tutors, school psychologist, and other resource personnel.

2. Meet with at least three of the above personnel.

3 Visit at least two community organizations/ agencies which
provide referral assistance for students.

Specific Objective: To become involved in student cases which will

require the assistance of outside resources.

Activities

1. Obtain assi from i when needed.




2. Refer students to appropriate agencies as needed.

VIL.  General Objective: To gain experience in conducting site-based research which

would be applicable to a school guidance program.

A

Specific Objective: To obtain i ion on peer
relationships.

L. Read current literature on relevant topics such as adolescent peer
relationships, teen friendships, dating, etc.
Specific Objective: To gain experience in data collection and analysis
pertinent to a qualitative research design.
ivities:
1. Develop and administer questionnaires.
2. Follow the Faculty of Education Ethics Review Committee

guidelines for research involving human subjects.

3. ‘Write a literature review relevant to the topic studied.
4. ize student to the
5 Make ions for future A

Groups.



CHAPTER TWO

DISCUSSION OF THE INTERNSHIP ACTIVITIES

Goal 1: To Develop Skills In Individual Counselling.
This goal focused on two areas. The first involved acquiring further knowledge

the ication of ing skills and techni The second focused on

skill development through practical counselling experiences. The intern engaged in a
variety of activities in each area including reading, observation, workshop participation,
and individual counselling. Feedback from supervisors also proved valuable toward

realization of this goal.

Readin

The intern read a wide variety of current journal articles on topics which were
relevant to the specific needs of individual students on her case load. The readings
completed during the internship are listed in Appendix A. This activity helped increase

her k ige of ing skills and i which were i to the cases in

which she was involved. The intem found this activity very enjoyable. Often, when
finding a journal that contained an article which was relevant to a case she was working
on, the intern found herself reading several other additional, unrelated articles of interest,

before returning the journal to the library. The intern feels that this activity, in addition to

her of ing skills, has also helped foster her enjoyment of,
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and commitment to, reading current research in the counselling field. In the future, the
intern plans to subscribe to several journals and feels that regular trips to the periodical
section of the library will continue to be an enjoyable hobby.

Also, the intern began to compile 2 filing system (organized by topic) for the
articles she reads. She feels this literature base will prove very useful for personal
reference, and provide a basis for a bibliography which can be made available to students.,

teachers, and parents.

Observation
o ion of four indivi ing cases handled by the field supervisor

the intern's ge of the ication of i i In several
instances, the intem was able to observe the same client for more than one counselling
session. This provided the opportunity to observe over progressive sessions. The field
supervisor provided time to discuss the sessions with the inten. These discussions
proved to be an excellent leaming opportunity as the intern was able to discuss her
observations, inquire about future directions, and leam relevant ethical responsibilities
and school board policies as they related to issues which arose in the counselling
sessions..
During the internship, the intern observed three peer counsellor training sessions,
as well as, the final practical testing component of the peer counselling program at Centre

City High School. The testing involved a role play in which the peer counsellors
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demonstrated the counselling skills which they had acquired through their training; one
student presented a problem and another student acted as counsellor. This experience

1 ion of basic ing skills. The

provided the intem with an

intern found it valuable to sit back and observe the body language, empathic responses,

open ended i and other skills by the peer as it helped

her reflect on her own approach in ing sessions. Tt the i ip, the
intern's exposure to both peer counsellor training and the resulting contributions which
the peer counselling service makes in the school guidance program, increased the intern's

and i to the ibilities of a well-run peer counselling program.

In the future, the intern looks forward to insuring that peer counselling is an emphasized

component of school guidance.

Workshop

The intern attended a one day p at Drug D Services,
Hall, St. John's, entitled; Fundamental Concepts in Addictions Counselling. The

the intern's of abuse issues and knowledge of

family ics pertinent to addicti i Additionally, it gave the intern an
opportunity to converse with counselling professionals from other fields such as nursing,

social work, and corrections.



an indivi ing case load of ten clients. Some of

these students had been seeing the intem throughout the year during her pre-practicum
and practicum experiences at Holy Heart. The intern's continued participation in the
same setting gave her the opportunity to work with several students over a long term
basis throughout the entire school year. The intern also met with many students for only
one or two sessions on an "as needed" basis. Sessions involved a broad variety of
personal, academic, and career concerns.

The structure of the intern's individual counselling schedule varied according to
students’ needs. For example, during a difficult period for a grade 12 student the intern
saw her twice a day for two days, and then once daily for four more days. The frequency
of sessions then decreased into once weekly for two more consecutive weeks. In a
different situation, the intern saw a student regularly, once a week, throughout the entire
internship. The extremely varied schedule of sessions with students, as well as the
variety of student needs encountered on a daily basis, are representative of the role of a

secondary school counsellor.

Supervision
The intern was supervised by the field supervisor or university supervisor during
individual counselling sessions, on six occasions. For each of these sessions the

supervisor offered constructive feedback and suggested alternative techniques for future



sessions. This was found by the intern, to be valuable learning experience.

In addition to direct observation, the intern also met on 2 daily basis with the field
supervisor to discuss the progress of various cases and ask for direction when needed.
The field supervisor was extremely helpful and acted as a mentor to the intern. The daily
meetings with the field supervisor provided the inten with an opportunity to think-
through various cases, explore her own observations and feelings toward issues which
arose in counselling, examine other possible approaches, and evaluate suggested

strategies.

Goal 2: To develop in group
Reading

To help the intern gain further knowledge about different types of groups, and
about different group activities designed to help meet student needs, the intern read a
wide variety of articles on group counseiling techniques (see Appendix A). Reading
current literature on group counselling provided the intem with information on a variety
of group techniques as well as some creative ideas to use with the groups in which she
was involved. The activities and approaches introduced to the intern through this reading
assignment, may prove helpful in the intern's efforts to lead future group programs as

well.



Observation

During the intemnship, the intern observed three peer counselling sessions lead by
the field supervisor. This was found by the intern to be a valuable learning opportunity
because, in addition to observing the role of a group leader in action, the intern also
witnessed a program implemented as intended by its authors. (The program was
developed by the field supervisor Mrs. Joan O'Reilly and her colleague Mr. Len Hynes.)
The intern found it to be an opportunity to observe, in action, the practical application of
the course: The Theory and Practice of Peer Helping Programs (an elective course
offered toward the M.Ed. in Educational Psychology).

The timing of the internship (at the end of the school year) enabled the intern to

observe and ici in many i oriented group activities. (Academic

and career concems, such as coping with final exam stress and making post-secondary

education decisions, are common issues encountered during this time of the year at the

high school level.) Exposure to i related group ing was found by
the intern to be a valuable learning experience to help prepare for her future career.
These experiences are described in greater detail in the section of this report entitled:

Goal 3: To develop in career i hni

Practice
The intern lead one peer counselling session on “value clarification”. She used the

objectives and activities of the peer counselling program for this topic, and in
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consultation witk: the field supervisor, added an additional activity, “Fallout Shelter”,
borrowed from Zanzig (1989, p.90.).

During the internship, the intern continued to co-lead a group entitled: The
Adolescent Relationships Group, with Ms. Doreen Westera, B.N., M.Sc.N., Associate
Professor, School of Nursing (Memorial University of Newfoundland). This group began
during the intern’s practicum at Centre City High School. The students’ perceptions of
their experiences in this group is the subject of the intern's research study. It is the focus
of the second half of this report, where it is described in detail.

The intern also continued her co-leadership role of a different group, entitled: The
Focus Group. The Focus Group involved a variety of topics and activities for female
students who were interested in nontraditional career areas. The program grew out of the
individual interests of the group leaders and participants and was not based on any known
“published” program. It was also named by the group leaders. The leadership role was
shared between Mrs. Joan O'Reilly, field supervisor; Ms. Paula Hickey, Mathematics
teacher; and the intern. This group had started in October to help address the needs and

interests of the students at the school. The intern began her participation in the group as a

p! student and i her i the year.

During her internship at Centre City, the intern lead a “peer career facilitator”
training program for a group of interested students, and also delivered group guidance
presentations in the Grade 9 classrooms. The intern's roles in each of these guidance

initiatives are discussed in greater detail in the discussion of Goal 3: To develop



in career

The intern's practical experiences at Centre City have emphasized the important
role which group counselling plays in the delivery of a well-rounded guidance program.
From the intern's case load, she could easily identify common topics for future group
programs. For example, in addition to the many career and academic related concems of
students, attention deficit disorder, low self esteem, anger management, loss, alcoholism,
and divorce, were common themes which arose in many counselling sessions. The intern
feels that the experience she gained in group counselling during the internship will help
her deliver programs to address such issues, in her future role as school counsellor.

The intern's i have also i her iation of the time. work,

and personnel involved in the development and delivery of an effective group program.

For example, although many programs are available commercially, on a wide variety of
topics (including the peer counselling training program used at Centre City), each must
be adapted to meet specific student interests and needs if they are to be most effective.

Also, many other individuals, in addition to the school counsellor, were involved in the
various groups. (For example, Ms. Westera, Associate Professor, School of Nursing was
co-leader of The Adolescent Relationships Group; Ms. Hickey, Mathematics teacher
helped lead The Focus Group; a variety of local professionals participated as guest
speakers for The Focus Group sessions; and even the peer counsellors themselves, gave
presentations on topics they had researched, during some Peer Counselling training

sessions.) The intern has gained an appreciation of the valuable contribution which
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others can make in providing effective school guidance services.

Goal 3: To develop competence in career counselling techniques.
Reading

Over the period of the internship the intern read many current journal articles on
the topic of career counselling. These readings are listed in Appendix A. The intern feels

that the reading of current career li has i d her background knowledge of

the many activities she witnessed at the school on a daily basis.

Observation and Participation

The intem observed and icipated in cl career gui ivities at

each grade level (i.e. Grade 9; Level I, Grade 10; Level II, Grade 11; and Level III, Grade
12), as well as, both group and individual sessions for students who were undecided
about their post-secondary plans.

During one specific scheduled meeting with the field supervisor, the intern asked

questions and took notes ing the objectives and activities which she had observed

at each grade level. This gave the intern the opportunity to learn about setting up a

1 program, includi leting a needs involving parents, and
obtaining funding. In the intern's opinion, her observations, experiences, and discussions

with the field supervisor ing the program at Centre City

will help her plan and deliver her own proactive guidance program in the future.
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The intern observed training sessions for the peer career facilitators on both the
Choices Senior (ISM Information Systems, 1993) and Choices Junior (ISM Information
Systems, 1993) computer programs. She aiso observed and was very impressed with the
work the peer career facilitators did with their classmates on a daily basis. Additionally,
the intem took a leadership role in the development of a Peer Career Facilitator Program
for the grade nine students. This involved the intern giving two Grade 9 classroom career
presentations, training two small groups of students as peer facilitators, and then assisting
these trained students as they scheduled sessions and guided each of their classmates
through the Choices Junior (ISM Information Systems, 1993) computer program.
Throughout the intemnship, the intern assisted students with the materials available
in the guidance career resource centre (post-secondary calendars, specific career

inventories and ists, computer etc.).

To do this effectively, the intemn found it necessary to spend additional time familiarizing
herself with the resources available at the high school. (Although she had read about
these resources in text books, she had never actually used most of them before.) In the
intern’s opinion, both of these experiences (leaming more about the types of career

resources available in a well-stocked career resource library, as well as, learning how to

teach students to use the i her own ige and in this
area.
The intern met with Mrs. Terry Leonard, a guidance counsellor at Centre City, to

discuss the i ion on ips and the ication process. At a school the size
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of Centre City, this process is very invoived. In addition to knowing about a wide variety
of scholarships and awards, and passing this information on to eligible students, the

school counsellor at Centre City is also responsible for setting up a scholarship

which contains ives from each of the academic departments. This
meeting gave the intem an overview of the role a school counsellor in a large high
school, in helping students obtain academic awards to attend post secondary institutions.

As mentioned in the previous section on group counselling, the intern co-lead a
group for girls interested in nontraditional careers entitled: The Focus Group.
Throughout the school year the focus group participated in a wide variety of activities
involving: Career Area Interest Checklist (ISM Information Systems, 1993); Choices
Senior (ISM Information Systems, 1993) computer program; guided fantasy; guest
speaker presentations by professionals in the local community; an activity workshop
exploring the early learning experiences of girls, etc.

As this was the first year the school had such a group, the intemn gained
experience in the initial planning stages, follow-up, and constant evaluation which is
involved in beginning a new program. The intern feels that this experience will help her
initiate and further refine The Focus Group, as part of her own future career guidance
program. In the future, the intem would like to add several other components to the
program. These include: job shadowing opportunities, visits to local post-secondary
institutions offering courses pertinent to nontraditional career choice, and a hands-on

technology component providing a variety of practical labs in which the students
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participate in nontraditional activities such as electronics, engineering, mechanics, etc.

Goal 4: To develop skills in parent and teacher consultation.
Reading

Although reading on the topic of consultation was not identified in the initial
internship goals, the intern did read a number of current articles on this topic (see
Appendix A). The readings provided practical suggestions for consulting with parents,
teachers, and other professionals. For example, Dickinson & Bradshaw (1992) identify

six i by school and either

ora ination of the two, as most effective to promote

change; Conroy & Mayer (1994) describe three different approaches to improve
consultation with parents: multi-week small group sessions, monthly parent nights, and a
parent resource library; and Blum (1986) describes seven ways to improve consultation

with teachers by building more constructive relationships.

Observation and Participation
The timing of the internship, at the end of the school year, allowed the intemn to

increase her experience in consultation. The intern observed the field supervisor in many

her and parent i These i included

both small informal meetings, as well as, more detailed case conferences involving

parent(s), school ini school board i and
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others. The intern often participated in the ings and case and was able

to work with the student in response to the recommendations which were made.

The intern also participated in a planning session concerning the students who
would be coming to Centre City from a local junior high school in September of 1996.
This gave the intern an overview of the role a school counsellor plays in helping with the
transition of students from one school to the next.

Throughout the internship the intern gained experience in consultation with

students, parents, teachers, administrators, representatives from local groups and

organizations (for example: Women in Trades and Technology; Women in S ful

Employment; Children and Adults with Attention Deficit Disorder, Drug Dependency
Services, Adolescent Health Counselling Centre), and a variety of other professionals

(counsellors, social workers, physicians, speech therapist, etc.). The field supervisor

observed as the intern lead two Ilor-parent and two 1lor-teach
meetings.
The i hip i d the graduate student's i and confid in the

area of consultation. She gained a greater appreciation of how the old adage "it takes a
whole community to raise a child", applies to a school guidance program. To find
solutions to the many complex situations which are often encountered in school guidance,

creativity and co-operation between a variety of professionals is needed.
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Goal 5: To become proficient in the methods of student assessment.
Reading
The intern read a variety of articles which were relevant to the assessment and
remediation of the students with whom she was working (See Appendix A). In
particular, the readings focused on attention deficit hyperactivity disorder, learning
disabilities, and dyslexia. The readings offered suggestions useful for working with these

students.

Assessment Material Files

As a beginning school counsellor, the intern had very little resource material
(handouts, checklists, strategies, personal copies of journal articles, etc.) relevant to
psychoeducational assessment. During the internship, she began to compile an
assortment of such information, filed by topic, which she found to be a very convenient
and valuable personal resource. In her future work as a school counsellor, she
endeavours to continue to add to her “materials file" to expand on these resources, and to

keep the information current.

Practice

The intem used both subjective and objective methods when doing

student The subjecti included: di ions with

students, teachers, and parents; reviewing students’ school files; and making behavioural
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observations of students in both informal and testing situati The obj

included the administration of a variety of standardized i includi

the Visual Motor Integration Test (VMI), Benton Visual Retention Test, and the Bender
Visual Motor Gestalt Test. These were used in conjunction with The Kaufman Test of
Educational Achievement (K-TEA) and The Weschler Intelligence Scale for Children
(WISC II).

The intern wrote reports on the assessments and presented the results in three case
conferences involving students, teachers, and parents. Each conference was supervised
by the field supervisor. The recommendations given by the intern resulted in program
changes for the clients involved.

Throughout the entire assessment process the field supervisor worked with the

intern to ensure that school board policy was d, and that dations were

tailored to meet individual student needs, and within the resources of the school. Thus, in

addition to building the intern's confidence with respect to student assessments, the intern

gained experience in the devel of practical, individualized p
Goal 6: To develop an awareness of school and community resources which are
applicable to guidance referrals.

During the internship the intern completed a number of activities to further her
licsble to guid

awareness of the school and




27
School Resources

To obtain i i ing the availability of school the intemn

discussed, with the field supervisor, the procedures used to access the services of the
special education teachers, school tutors, the school nurse, and the school psychologist.
The intemn met with the head of the Special Education Department to learn, in
greater detail, the services available at Centre City High School for students with special
needs. She met with the teacher in charge of the professional tutoring program at the
school to learn more about obtaining funding, and setting up such a program, as well as,
to gather a more detailed description of how the tutoring program worked. The intern
also met with the School Board's speech and language pathologist and Special Services
Program Coordinator to gather basic information relevant to several cases she was

working on.

Community Resources
To help increase her of ity resources i to guidance

referrals, the intern made several scheduled visits to agencies outside the school.

Included, were visits with a at the Adol Health C ing Centre; a

parent volunteer at the local chapter of Children and Adults with Attention Deficit
Disorder (CHADD), and with a counsellor at Drug Dependency Services. During these

visits the intern obtained much i i ining to the available to

students and their families and the procedures for making referrals.
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At each of these locations the intern found that she had been previously unaware

of the extent of the services which were available. For example:
L Drug Dependency Services provides a free library service. This includes a variety
of different media (print, videos, i ion on addictions related

topics. Information on other topics such as: programs to increase self esteem,
skills for working with groups, peer counselling, and speed reading are also

available.

1. Children and ith Attention cit Di in addition to
providing a great deal of current literature on attention disorder, has several
excellent video based programs which it lends to school counsellors to assist them

in their work with children with ADD and ADHD. It also has a parent support

group.
MI.  The Adolescent Health Counselling Centre provides individual counselling

services to adolescents and also offers a variety of group sessions which include a

survivors of sexual abuse group and a group on anger management.

During the course of the internship the intern obtained the assistance of a wide
variety of school and community resource personnel. Under the guidance of the field

supervisor, the intern made referrals to these professionals when required. The intern
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found that the referral process is more effective when the counsellor is fully aware of the
services available, and that knowing individuals, can make the referral process faster and
more efficient. For these reasons, visiting resource services, and networking with other

professionals outside the school, is well worth the effort.

Goal 7: To gain experience in conducting site based research which would be
applicable to a school guidance program.
To gain experience in conducting site based research which would normally be

encountered by a secondary school counsellor, the graduate student completed a research

project in the area of peer i i i the intemn
a specially designed questionnaire to elicit students’ feedback conceming their
participation in a seven session Adolescent Relationships Group at Centre City High
School. The purpose of this study was to gather the student's opinions about: how
effective the group was in achieving its objectives, what they leamed from their
experiences in the group, and recommendations to improve future such groups. Both the
Adolescent Relationships Group, and the intemn’s study, are described in greater detail in
Chapter III.

The reason for doing this study was twofold. First, it allowed the intern to gain
experience in conducting site based research which would be helpful in her future career

as school Thi the intern's teaching career, and prior to the

internship component of her graduate program, the intern had never before done a study
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of a school program. In the opinion of the intern, the experience she gained from

reviewing relevant literature, ing ethical guidelis and ing, and
data, has helped prepare her for further qualitative study of guidance initiatives in her
future role as school counsellor.

Second, it allowed the intern to gather students’ feedback and recommendations,
so that improvements can be made in future Adolescent Relationships Groups in the
internship setting. Perhaps the findings from this study may also be helpful to school
counsellors (or school counsellor interns) in other schools, who are interested in setting

up similar programs.



CHAPTER Il
THE RESEARCH COMPONENT:
STUDENTS' PERCEPTIONS CONCERNING THEIR EXPERIENCES IN
THE ADOLESCENT RELATIONSHIPS GROUP

Intrduction
To fulfil the ing i i i for the Master of Education
degree in i P at M ial University, the intern must design and

examine a site-based research question typical of that commonly encountered by school

id: The study sought to gather and examine the feedback

from students who particij in the Adol ionships group at Centre City

High School during the 1994/1995 school year.

School guidance programs provide a2 wide variety of services to help address
student needs. One component of the guidance program at Centre City High School in
St. John's, is the Peer Counselling Program. During her practicum and internship at
Centre City in the 1994/95 school year, the intern, and classmate Ms. Doreen Westera
developed and delivered a special issues pilot program as an add-on to the school's Peer
Counselling Program. The major focus of this program was the dating and friendship
relationships of teens and it was titled: The Adolescent Relationships Group. The
objectives, schedule, topics, and activities of this group program are described in detail in

this chapter of the internship report, under the heading : The Adolescent Relationships
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Group, (p.38 ). Because the of the Adol ionships Group was not

the subject of the internship study, (but instead a component of the practicum), the
development of similar groups, is not reviewed in the literature review of this report. The
Adolescent Relationships Group had already existed and ended prior to beginning the
study. Instead, the focus of the literature review is on the legitimacy of school
counsellors using simple counsellor developed evaluation methods, such as the
questionnaire used in this study, to provide feedback on the various guidance initiatives
within their programs.

As with the other components of guidance programs, it is recommended that
school counsellors evaluate the various initiatives within peer counselling programs (de
Rosenroll, 1989). Student and group leader perceptions of a program's success in
meeting objectives; opinions about the various group activities; and feedback and
in future can all be of help to

school counsellors in their efforts to deliver an effective guidance program. The

limitations of this study are on page 47 of this report.

Purpose and Rationale

The purpose of the research component is to gather and examine questionnaire

feedback from students who icil in The A i ips Group at
Centre City High School during the 1994/95 school year. It is hoped that the

recommendations which come from this study will be of help in conducting future
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Adolescent Relationships Groups (and related units of the Peer Counselling Program) in
the internship setting. The findings may also be helpful to guidance counsellors in other

Newfoundland schools who are interested in setting up similar programs.

Research Questions
The purpose of this study is to answer the following research questions:
L In the opinion of the student participants, how effective was The Adolescent
Group in achieving its
.  In the opinion of the student participants, what did they leam from their

experiences in the group?

. What ions for improving future Adol ionships Groups

were made by the students who participated in the group?

Literature Review

The primary purpose of program evaluation in school counselling is to provide
guidance workers with evidence of their contributions that will allow them to improve an
activity or set of activities (Johnson & Whitfield 1991). According to a national study by
the Canadian Guidance and Counselling Foundation (Canadian Labour Force
Development Board, 1994), most counsellors believe the quality of their service has
improved over the past two years. In spite of this belief, most counsellors either do not

evaluate their services, or evaluate informally by verbally asking clients if their needs
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were met, or by inferring from the clients’ words or manner that the guidance service was
adequate (Canadian Labour Force Development Board, 1994). In another study which

the program jon efforts of more closely, Fairchild (1993)

found that the most common type of data which is collected by school counsellors is
“enumerative”. This includes recording the amount of time devoted to providing various
services, or keeping track of the frequency with which different guidance activities occur
(for example, counting the number of group sessions). Tabulating the number of times an

event occurs, does little to ensure that i are responsive to student

needs (Fairchild, 1993).

The shortage of more detailed, objective, and anonymous feedback from clients
is apparent in the finding that only 3.6% of secondary school counsellors evaluate their
guidance programs by having clients complete a written evaluation form at the end of a
counselling service (Canadian Labour Force Development Board, 1994). The Canadian
Guidance and Counselling Foundation report describes this lack of evaluation as
“worrisome” and asserts that it puts school counselling services in serious jeopardy of
erosion as “counsellors have no data to support their contention that they are making a
positive impact on the lives of their clients” (Canadian Labour Force Development Board,
1994, p.xvii). Without such evidence, school counsellors risk losing the funding needed
to ensure the survival of their services (Gillies, 1993).

Other sources also stress the need for school counsellors to evaluate their

programs to improve the quality of their services and to justify and defend those services
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which they do provide (Fairchild, 1993, 1994; Gillies, 1993; Hughey, Gysbers, & Starr,
1993; Lee & Workman, 1992; Kline & Vernon, 1986; Wilson, 1985).

Unfortunately, for Canadian secondary school counsellors evaluation is a low
priority (Canadian Labour Force Development Board, 1994). This is not surprising,
considering some of the many obstacles which have been suggested in the literature
(Wilson, 1985; Lee & Workman, 1992; Fairchild, 1993, 1994). Fairchild's (1993) article

the many i offered the i literature to

account for school counsellor's lack of evaluation efforts. These include: inadequate
training; lack of goals or objectives to evaluate; time constraints; lack of financial and
people resources; the perception that such an activity must be complex and difficult; and
concerns about potential negative consequences (Fairchild, 1993).

Of these many possible obstacles, “lack of familiarity with methods for obtaining

information” and “too time ing and " were identi by school

counsellors who were nor collecting evaluation data, as the two greatest barriers
(Fairchild, 1993, p.372). Fairchild (1993), asserts that the most significant barrier to

school i ility research is actually “attitudinal” (p.372).

This view is supported by Lee and Workman (1992) who found that although school
counsellors admit their need to leam more about evaluation, 51% of those surveyed
indicated that they would not be interested in taking further training on this topic if it
were made available to them. A “salient theme” in counsellors’ survey comments was

their dislike for research (Lee & Workman, 1992, p.17). Fairchild (1993) says that
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counsellor’s attitudinal barrier toward research must first be overcome if other obstacles,
such as time constraints and lack of familiarity with methods, can be addressed.

Fairchild (1993, 1994) makes several recommendations to promote school

s i in ion efforts.  First, he recommends that school

counsellors in training be involved in internship activities which help demystify the
process of evaluation and help encourage the view that collecting such data is positive
and productive rather than negative and threatening (Fairchild, 1993). Secondly, he gives

further direction to school by ing that ion of

services be kept manageable by viewing it as a continuous process which isolates specific
services for scrutiny at different times (Fairchild, 1994). Simple, non-threatening
evaluation methods applied to select components of the guidance program can become
part of an on-going evaluation of guidance services.

In his article on the evaluation of counselling services in a rural elementary
school, Fairchild (1994) describes one example of how information can be collected by
school counsellors to guide their decision making. Students were asked to complete a
brief, one page, 18 item questionnaire, and an 11 item 5-point Likert-type scale was

distributed to teachers. Keeping questionnaires short, simple, and focused on the specific

information in which the school is i kept this

while also ibuting to ongoing ility efforts. Similarly, Hughey, Gysbers &

Starr (1993) assert: “It is important that the forms not be complex and that they take a

short time to complete. The key is to ask what you want to know and what will provide



37
the information you need” (p.35).
Self-report assessment methods developed by the school counsellor (such as

checklists, rating scales, and questionnaires) have been criticised as having limited value

due to the lack of ision of the i (Dough & Bryant-Taylor, 1983).
These methods have also been criticized because of their inability to provide information
about the strength of the relationships among variables or about possible causal

influences (Wilson, 1985). In contrast to 1 methods, the subjective nature of

make i ion of the results very limited.

Some advantages of these methods have also been suggested. Dougherty and
Bryant-Taylor (1983) assert that using self-report assessment instruments such as
checklists, rating scales, or questionnaires developed by the school counsellor are “one

form of program evaluation that can be performed with or without a colleague skilled in

research (p- 131). The relatively simple procedures used to

gather and present i ion are helpful to who do not have the time to

apply more detailed research (Dougherty & Bryant Taylor, 1983). Often, comments
gathered from clients can provide more useful information than enumerative data or
counsellors’ observations alone, and written comments from clients can be very helpful
to the school counsellor when support is needed for program expansion (Dougherty &
Bryant Taylor, 1983).

The Guidelines for the Development and Delivery of Guidance Services (1988)

for Newfoundland and Labrador recommend the use of qualitative methods of data
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to aid school in their appraisal of the various components of

guidance programs and to assist them in making decisions about improvements. These

guidelines suggest the use of questionnaires which provide space for written comments to

assess students’ sati: ion and ions of the i of parti aspects of a
guidance program. Assessing the perceptions of those “involved in the guidance program
can provide valuable feedback that can be used to enhance the program” (Hughey,
Gysbers, Starr, 1993, p.31) and can help to ensure that the program is responsive to

student needs (Fairchild, 1994).

Perhaps the most signi: tage of P! i ires is

that they allow to ask i of specific indivi interest which then

enables them to design simple measures for programs at the local level (Dougherty &
Bryant-Taylor, 1983). According to Kline and Vernon (1986) counsellors who are able
to design activities relevant to specific student populations, can then provide more
pertinent and responsive programs. This benefit can be readily illustrated in reference to
peer counselling initiatives within school counselling programs.

Peer counselling programs have become a growing component in many Canadian
schools (Gougeon, 1989). As they continue to develop and counsellors become more
comfortable with basic skill training for peer counsellors, many programs expand to
include further sessions in special issues topics such as suicide, grief, death, and family
relationships (Gougeon, 1989). Similar to the other initiatives within guidance programs,

“the research associated with peer counselling has been slow in its evolution” (de
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Rosenroll, 1989 p.75). Canadian leaders in this field indicate that, just as more academic
research is necessary, a second level of enquiry, local evaluation, is also needed (Carr,

Yani: i, & de 1989). ion of these initatives will help improve,

promote and ensure the survival of these programs.

In peer counselling programs the topics for special issues sessions often emerge
out of the interests of trainers and peer counsellors and from data gathered in or from the
local community (Gougeon, 1989). Because the innovations within peer counselling are
“practitioner directed” and “have grown from the grassroots, not the ivory tower” (de
Rosenroll, 1989, p.75), the success of these programs has much to do with their ability to
be responsive to the specific needs and interests of the participants.

Gillies (1993) describes “relatively simple” data gathering procedures such as

and needs surveys as “grass roots

activity aimed at educational improvement” (p. 69). He says that with these data

methods, the phasis is on providing i ion which has an impact on
the school community that leads to action and change” (p. 69). Gilles also states that
these procedures enable “the counsellor to evaluate on a simple level individual, group, or
program interventions...The information obtained can be readily acted upon so that

changes can be made quickly” (p. 72). Counsellors undertaking their own program

using self- P! i ires can help ensure that their programs

continue to be responsive to situational concerns.

The research contains numerous examples of the types of information which that
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can be gathered through the use of P i i Hughey,
Gysbers, and Starr (1993) used i i ining open ended questions to gather

clients’ feedback on how they had learned about the guidance program; what were clients’
perceptions of how the program had helped them; and what were clients’ suggestions for
improvements. Gougeon (1989) discusses the results of follow-up questionnaires

to peer who had ici] in special issues sessions. In

addition to ing students’ ions for imp: open-ended questions also

asked for students’ comments on the group exercises used throughout the program
including what were the “most useful” and “least useful” parts of the sessions and what
group activities should be included in future programs (Gougeon, 1989). Fairchild

(1994) used open-ended i to solicit i i ing students’

with different components of the counselling program, while teachers were asked to rate

their levels of sati: ion by ing to questions ining a 5 point Likert-type

scale. Dougherty and Bryant-Taylor (1983) the use of P
assessments to evaluate how well a program has met its goals and objectives. Tyler
(1986) recommends evaluating each objective in terms of whether or not the participant

has leamed something which is helpful to him or her. He also recommends gathering

information on the problems and di i during the ion of a

program (Tyler, 1986).




















































































































































































	0001_Cover
	0002_Inside Cover
	0003_Blank Page
	0004_Blank Page
	0005_Blank Page
	0006_Title Page
	0007_Authorization
	0008_Abstract
	0009_Abstract iii
	0010_Acknowledgements
	0011_Table of Contents
	0012_Table of Contents vi
	0013_List of Tables
	0014_Chapter 1 - Page 1
	0015_Page 2
	0016_Page 3
	0017_Page 4
	0018_Page 5
	0019_Page 6
	0020_Page 7
	0021_Page 8
	0022_Page 9
	0023_Page 10
	0024_Page 11
	0025_Chapter II - Page 12
	0026_Page 13
	0027_Page 14
	0028_Page 15
	0029_Page 16
	0030_Page 17
	0031_Page 18
	0032_Page 19
	0033_Page 20
	0034_Page 21
	0035_Page 22
	0036_Page 23
	0037_Page 24
	0038_Page 25
	0039_Page 26
	0040_Page 27
	0041_Page 28
	0042_Page 29
	0043_Page 30
	0044_Chapter III - Page 31
	0045_Page 32
	0046_Page 33
	0047_Page 34
	0048_Page 35
	0049_Page 36
	0050_Page 37
	0051_Page 38
	0052_Page 39
	0053_Page 40
	0054_Page 41
	0055_Page 42
	0056_Page 43
	0057_Page 44
	0058_Page 45
	0059_Page 46
	0060_Page 47
	0061_Page 48
	0062_Page 49
	0063_Page 50
	0064_Page 51
	0065_Page 52
	0066_Page 53
	0067_Page 54
	0068_Page 55
	0069_Page 56
	0070_Page 57
	0071_Page 58
	0072_Page 59
	0073_Page 60
	0074_Page 61
	0075_Page 62
	0076_Page 63
	0077_Page 64
	0078_References
	0079_Page 66
	0080_Appendices
	0081_Appendix A
	0082_Page 69
	0083_Page 70
	0084_Page 71
	0085_Page 72
	0086_Page 73
	0087_Page 74
	0088_Page 75
	0089_Page 76
	0090_Page 77
	0091_Appendix B
	0092_Page 79
	0093_Page 80
	0094_Appendix C
	0095_Appendix D
	0096_Appendix E
	0097_Page 84
	0098_Appendix F
	0099_Page 86
	0100_Appendix G
	0101_Page 88
	0102_Appendix H
	0103_Page 90
	0104_Page 91
	0105_Page 92
	0106_Page 93
	0107_Page 94
	0108_Page 95
	0109_Blank Page
	0110_Blank Page
	0111_Inside Back Cover
	0112_Back Cover

