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ABSTRACT

This internship report consists of three sections . The first section gives an

nvemew of the internship iocluding: rationale, setting, duration, supervis ion and

evaluation, and objectives. The secood describes the experiences o f the intern at a St,

John' s High School between April and June 1995 and contains a reflective, critical

discussion of the value of the activities in meetin g the specific internshi p objecti ves. The

final sectio n of this report describes a research project conducted during the internship.

A fictitious name : Centre City High School (or Centre City ) is used throughout this

report in place of the actual name of the high schoo l where the internship was comp leted.

to protect the anonymity of students.

The purpose of the placement component of the internship was to provide

practical experiences for the graduate student to develop personal and professional

competencies as a schoo l counsello r beyo nd those of the required pracncum in

Educatio nal Psycho logy . Under the supervi sion o r both field and universi ty supervisors,

opportuni ties were provided for the: intern to gain further knowledg e. expe rience. and

skill in : individ ual and group counselli ng, career counselling, consu ltation.

psychoeducational assessment, awareness o f community resources app licab le to guidance

referrals. and conducting site-based research which would be use ful in a school guidance

program. The intern comp leted specific activ ities which were chosen to fulfil each o f

these general objectives.

The purpose of the research componen t was for the intern to gain experienc e in



research which would nonnaJl y be encountered by a schoo l counsellor at the secondary

level. The intern admini stered a questionnaire designed to di cit studen ts' responses

concerning their particip ation in a seven session Ado lescent Relatio nships Group at

Centre City High School. 'Theresearc h repon con tai..'ua pertinent literature review oCthe

topic. objectives of the program. summary of each session's topic and activities, and

feedbac k from the student panicipants concernin g their experi ences in the gro up.

Recommendations are given for counsellors who are interested in conducting similar

Adolescent Relationship s Groups in their high schoo ls.

ii i
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CHAPTER ONE

OVERVIEW OF THE INTERNSHIP

Ratio oal e

The internship is one option available to graduate students in the Educational

Psychology program at Memorial University which offers the opponuni ty to gain

additional "hands-on" experience in the school setting. It provides the intern with the

preparatory experience of applying and evaluating the various concepts of counselling

theory and guidance programming which is the primary focus of the course work

throughout the program. As stated in the Report of the Committee on Graduate

Inlenrship Programme: Guidelines and Procedures (1995) . the internship. •...consists of

an organized sequence of supervised activities in which interns have the opportunity to

exercise professional responsibilities which are associated with the professional rete for

which they are preparing- (p.l) .

The intended purpose of these · supervised activities" is to provide an opportunity

for the intern to gain further knowledge of guidance and counselling in circumstances

comparable to those in which she will work as a guidance counsellor. It is the career goal

of this student to worle. as a school counsellor in a Newfoundland school, and over the

COUI'SC of her graduate program. the intern has previously completed both pre-practicum

and practicum experiences as part of her field experience in school guidance at Centre

City High School (September 1994 through to April 1995).



Settin g

Centre City High Scbool is a Roman Catho lic high school in the centre of St.

John's. A total of approximately 1400 male and female students . in grades 9-12. attend

the school.

Centre City was chosen by the graduate student as the internship setting for

several reasons. First, both the pre-practicum and practicum experiences of the intern's

graduate program have been completed at Centre City. This has enab led the intern to

participate in the sam e setting throughout the entire school year which has given her an

overview of the professional responsibilities of the school counsellor from September to

June.

Second. the intern chose to continue at Centre City because guidance initiatives

are most effective when rapport has been well established. The intern's pre-practicurn

and practicum experiences at Centre City enabled her 10build rapport with both her own

individual and group clientele. as well as develop a working relationship with members

of staff and administrati on at the schoo l. As this was the first year of the newly

structured Educational Psychology program at Memorial. the time period available for

internships began in April . 1995. This meant that rapport had already been established at

the school and that the intern was able 10continue on in a well established role.

Third, continuin g on at Centre City High School offered the prospective

counsellor the opportunity to maintain her commitment to various initiatives presently

underway throughout the school. It allowed her continued participatio n in all elements of



the guidance program lhrough to the cod of the school year .

Duration

The internship began with the scbool's re-opening after Easter Holidays and

extend ed to the last day o f schoo l before summ er vacation,

Supervisioa

Supervision duri ng the internship was provided by both a field supervisor and a

university superv isor. Mn. Joan O'Rei lly . couns ellor at Centre City High Sc hoo l

supervi sed the intern on a dai ly basis in the school sett ing. Mrs. O'Reill y prev iousl y

provided supervis ion for both the pre-prac ticum and practicum experi ences of the

student's gradua te program . Dr. Alan Ken worth y, the university supervisor. is a

psychologist in private prac tice. who had previ ous ly taught the intern "Ethical and Legal

Issues in Counselling and School Psychology" (6100)_ a co re course of the EducatiorW

Psychology program . Dr. Kenworthy worked with the intern on "week ly basi s duri ng

her internshi p at Centre City .

The following superv ision strategies were followed during the internship. They

include superv ision by both the field and univers ity supervisors as well as sel f-mo nitori ng

by the intern regarding her pro gress in achieving the internship object ives .

The intern met each day with the field superv iso r for consultation reg ard ing

specific case examples as well as self-reflection on overall internsh ip exp eri ences .



D. The intern met weekly with the university supervisor to review internsbip

experiencc:sand issues related 10 the professi onal development of the prospective

counsellor.

m. The intern received pro fessional supervision of individual counsellin g sessions on

six occasions. Tbese were conducted usin g taped sessions or direct observatio n

by either the field supervisor or university superviso r.

IV. Supervision was provided by the field supervisor as the intern took a leadership

role durin g two counsellor-parent and two counse llor-teacher consul tations.

V. The field supervisor observed the intern leading one group session of The

Ado lescent Relationships Group, co-leading a focw -group works hop, and training

a group of grade rune students for their peer career facilitator roles at the school.

VI. The intern maintained regular counselling records of each client as required for

studen t records according to the Roman Catholic Schoo l Board' s regulations .

These were discussed wi th the field supervisor on a regu lar basis to receive

feedback on progress. and further direction .

VII. The intent reviewed both the general objectives and specific activities of the

interns hip on a weekly basis. Progresson these objectives was discussed with the

univers ity supervisor during a scheduled visit at the school.

VIIl. The intern wrote a self-reflective journal on her learning experie nces throughout

the internshi p which was reviewed by the university supervisor.



(;eDen) Objectives

As stated in the Rqx»1 of the Comminee on Grodume Inu!T7uhipProgramme:

Guidelines and ProadUTQ. (199 5) the purpose of the internshi p inc ludes provid ing

op ponunities fur:

1. The deve lopment of personal and professional competencies for each
intern based on b:isIherneeds. previous experiences. and career p lans ;

2. Practical experiences that will bring into focus the theoretical component
of the programme;

3. Practical experiences tha t wi ll enab le the intern and the Facul ty to evaluate
the intern's pro fessional and personal compe tencies ;

4. The development of researc h and problem -solving skills approp riat e to the
needs of the intern and the settin g. considering the nature of the placement
and the intern 's career goals; and

S. Feedback to the Faculty which will serve to inform furth er programme
developmen t (p.l).

Goals aDd Specifi c Acti viti es

The intern comp leted a variety of activities throughou t the internshi p to further

develop her professional co mpetencies as a schoo l co unsel lor. This sec tion o f the

interns hip report lists the specific activities which were set as goals to be completed

duri ng the internship.

Although each of these planned activities was completed durin g internship. for

man y of the objecti ves. the num ber of activ ities compl eted actual ly exceeded what had

been set as a goat For example. one activi ty was for the intern to read at least five

articles dealing with spec ific counse lling techniqu es relevant to the students she

counse lled . By the end of the internship however. because this was an activi ty the intern



found particularly enjoyable, the intern had actually read over thirty articles which

satisfied meeting this goal. The intern's experience with the different activities of the

internship. as well as, a reflective. critica l discussion of the value of the activities in

meeting the specific objectives is given in Chapter II.

General Objective: To develop skills in individual counselling.

A. Specific Objective: To acquire further knowledge concerning the

application of counselling theories.

Activjties:

Read at least five articles dealing with specific counselling

techniques relevant to the students being counselled.

2. Observe at least three one-on-one counselling sessions.

B. Specific Objective: To further individual counselling skills through

participation in individual counsellin g sessions.

Activities:

To maintain an individual counselling caseload of at least five on­

going clients. in addition to a variety of short term counselling

sessions as time and resources permit.

2. Receive supervision of counselling sessions on at least five

occasions by either the Field Supervisor or University Supervisor.



Il. Gtmml Objective' To develop competence in group counselling techniques

A. Specifie Objective: To gain further knowledge of types of gro ups..

purposes and app roach es..

~

Read at least five articles dealing with group counselling

techniques.

2. Observe at least two peercounselling group sessions.

8. Specjfic Objective' To gain further experience in group leadership.

~

1. Continue weekly co-leadership of The Adolescent Relationships

Group at Centre City High School.

2. Continue co-leadership of TIle Focus Group (a group for-female

students interested in nontraditional career- areas).

3. Conduct at least two career counse lling group sessions.

1I1. General Objective ' To develop competence in career counsell ing techniques.

A. Specific Objective: To gain further knowledge of career counselling

approaches and techniques.

~

I . Read at least ten articles dealing with career counselling

approaches and techniques.



2. Meet with the school counseUor to discuss the developmental

career counselling program at Cen tre City High Schoo l.

3. Meet with the schoo l counsellor to discussthe informati on and

applicatio n process for scholarships and awards availab le to

students who are plannin g to attend post-secondary stud y.

B. Spec ific Objective: To gain further experience in career counselling

approach es and techniques.

~

I . Participate in at least two career counse lling gro up experiences as

in section U.B.J , abov e.

2. Participate in a career coWlSelling training session for peer career

facilitato rs.

3. lead a career counselling training session for peer career

facilita tors.

lV. Genera l Objective· To deve lop skills in paren t and teache r consultatio n.

A. Specific Objective: To observe counse llor activities in the senio r high

schoo l.

Activities '

1. To observe two counse llor-teacher consultations.

2 . To observe two ccunsetlcr -perem consultations.



B. Specific Objective : To gain experience in parent andteacher consultation .

Activities:

To parti cipat e in two supervised parent consultations .

2. To participate in two supervised teach er co nsu ltations .

v. General Objective· To bec ome more profici ent in the meth ods of studen t

psychoeducaticnal assessment.

A. Specj fic Objective: To use subj ectiv e and obj ectiv e child study proc edur es

in studen t psychoeducational assessment .

~

Rec ord beha vioral observations ofcl ients d uring test situations .

2. Admi nister appropri ate standard ized tests (for examp le: Wechsler

Intelligence Scalefor Children III; The Kaufman Test of

Educational Achievement; Visual Motor Integrat ion Test; Benton

Visual Retentio n Test; Visual Memo ry Test; Learning Styles

Inventory. Bender Visual Motor Gestalt Test . etc. )

3. Interp ret test resul ts. write report s. and provide feedbac k on eac h

case to appropriate perso nne l.

B. Specific Obj ec tive: To increase perso nal resourc e materials avai lable on

psychoeducationa l assessm ent.
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I. Compile psychoeducational assessment material and file by topic

for easyeceessfbiliry.

2. Read five articl es re levant to the assessment! remediation of a

student who has been assessed.

VI. General Objec tive- To develop an awaren ess o f community resources whic h are

applicabl e to guidance referrals .

A. Specifi c Objective: To obtain information concerning available

community resources.

~

I. Discuss with the guidance counsellor procedures usedto obtain the

serv ices of the special educa tio n teecbers, school nurse. school

tutors, school psychologist. and other resource personnel.

2. Meet with at least three o f the above personne l.

J. Visit at least two community organizations! agencies whic h

provide referral assistance for students .

B. Speci fic Objective"To become involved in student cases which will

requ ire the assistance o f outside resources.

~

Obtai n assis tance from comm unity personnel when need ed.



II

2. Refer stUdentsto appropriate agencies as needed.

Vll. GeneralObjecti ve ' To gain experience in conducting site-based researc h which

would be applicab le to a schoo l guidance program ,

A. Speci fic Ob jective : To obtain background infonnation on ado lescent peer

relationships.

Read curren t literature on relevan t topics suc h as adolescent peer

rela tionships. teen friendshi ps . datin g, etc.

B. Specific Objec tive: To gain experience in data collec tion and analysis

pertinent 10 a qual itative researc h design.

~

I. Develop and administer questionnaires.

2. Follow the Faculty of Education Ethics Review Committee

gu ide lines for researc h involving human subjec ts.

3. Write a literature review relevant to the topic studied.

4. Summarize student responses 10 the questionn aires .

5. Make recommendations for future Adolescent Relationships

Groups.



CHAPTER TWO

DISCUSSION OF THE INTERNSmp ACfIVlTIES

Goalt : To Develop Skills In Individu al CouDselling.

This goal focused on two areas. The first involved acquiring further knowledge

concerning the application of counselling skills and techniques. The second focused on

skill development through practical counselling experiences. The intern engaged in a

variety of activities in each area including reading, observation, workshop participation.

and individual counselling. Feedback from supervisors also proved valuable toward

realization of this goal.

The intern read a wide variety of current journal articles on topics which were

relevant to the specific needs of individual students on her case load. The readings

completed during the internship are listed in Appendix A. This activity helped increase

her knowledge of counselling skills and techniques which were applicable to the cases in

which she was involved. The intern found this activity very enjoyable. Often. when

finding a journal that contained an article which was relevant 10 a case she was working

on, the intern found herself reading several other additional. unrelated articles cf inreresr,

before returning the jo urnal to the library. The intern feels that this activity. in addition to

increasing her knowledge of counselling skills. has also helped foster her enjoyment of.
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and commi tmen t to. n:ading ClIITel1t research in the counselling field In the future, the

intern plans to subscri be to several jo urnals and feels that regul ar trips to the peri od ical

secti on o f the library wi ll continue to be an enjoyab le bobby.

Also . the intern began to compile a filing syst em. (organized by topic) for the

articles she reads . She feels this literature base will prove very useful for personal

referen ce. and provide a basis for a bibliography which can bemade available to studen ts.

teachers, and paren ts.

~

Observation o f four individual counselling cases hand led by the field supervisor

increased the intern's know ledge of the app lication of counselling techniques. In several

instances, the intern was ab le to observe the same clien t for more thanone counselling

session . This provided the opportunity to observe over progress ive sessions. The field

supervisor provided time to discuss the sessions with the intern. These discussions

pro ved to be an excellent learni ng opponunity as the intern was able to discuss her

observ ations, inquire about future directions, and learn re levant ethica l respo ns ibi lities

and school board policies as they related to issues which arose in the counse lling

sessions..

During the internship . the intern observed three peer counse llor traini ng sess ions .

as well as . the final prac tical testin g component of the peer counselling program at Centre

City High Schoo l. The tes ting involved a role play in which the peer coun sellors
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demonstrated the counselling skills which lhey had. acquired through their training ; one

student presented a problem and another student acted as counsellor . This experience

provided the intern with an additional demonstration of basic counselling skills. The

intern found it valuable to sit back and observ e the body language. empathic responses.

open ended questions. and other skills demonstrated by the peer counsellors, as it helped

her reflect on her own approach in counselling sessions . Throughout the internship, the

intern's exposure to both peer counsellor training and the resulting contributions which

the peer counselling service makes in the school guidanc e program. increased the intern' s

appreciation and commitmen t to the possibilities of a well-run peer couns elling program.

In the future, the intern looks forward to insuring that peer counselling is an emphasi zed

component o f school guidance .

Workshop

The intern attended a one day works hop at Drug Dependency Serv ices. Southc on

Hall. St. John 's, entitled; Fundamental Concepts in Addictions Counsell ing. The

workshop increased the intern's awaren ess of substance abuse issues and knowledge o f

family dynamics pertinent 10 addictions counselling. Additional ly, it gave the intern an

opportunity to converse with counselling professionals from other fields such as nurs ing.

social work . and corrections.
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Individual Couru>elling

The intern maintained an individual counsellin g case load of ten clients. Some of

these students had been seeing the intern throughout the year during her pre-pracricum

and practicum experiences at Holy Heart. The intern's continued participation in the

same setting gave her the opportunity to work: wi th several students over a long term

basis throughout the entire school year . The intern also met wi th many students for only

one or two sessions on an "as needed" basis. Sessions involved a broad variety of

personal, academic. and career concerns.

The struc ture of the intern's individual counselling schedule varied according to

students' needs. For example. during a difficult period for a grade 12 student the intern

saw her twice a day for two days. and then once daily for four more days. The frequency

of sessions then decreased into once weekly for two more consecutive weeks. In a

different situation. the intern saw a studen t regularly , once a week. throu ghout the entire

internship. The extreme ly varied schedule of sessions with students , as well as the

variety of student needs encountered on a dai ly basis, are representative of the role of a

secondary schoo l counsellor.

Supervision

The intern was supervised by the field supervisor or universi ty supervisor during

individual counselling sessions. on six occasions. For each of these sessions the

supervisor offered constructive feedback and suggested alternati ve technique s for future
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sessions. This was found by the intern. to be valuable learning experience.

In addition to direct observation. the intern also met on a daily basi s with the field

supervisor to di scuss the progress of various cases and ask for direction when need ed .

The field supervisor was extremely helpful and ac ted as a ment or to the intern. The dail y

meetings with the field supervisor provided the intern with an opportunity to think­

thro ugh various cases, explo re her own observations and feelings toward issues which

arose in counselling, examine other possible approaches. and evaluate suggested

strategies.

Goal 2: To denlop competence in cro up co uDselli ng tte bDiqUes.

Read ing

To help the intern gain further knowledge about different types of groups, and

about different group activi ties designed 10 help meet student needs . the intern read a

wide variety o f articles on group counselling techn iques (see Appendix A ). Read ing

CUl'Tef11 literature on group counselling provided the intern with infonna tion on a variety

of group techniques as well as some creati ve ideas to usc with the group s in which she

was involved . lbe activities and approac hes introd uced to the intern through th is read ing

assignment. may prove helpful in the intern's efforts to lead future group programs as

well .
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Observation

During the internship, the intern observed three peer counselling sess ions lead by

the field supervi sor. This was found by the intern 10 be a valuable learnin g opportUnity

because. in addition to observing the role of a group leader in action. the intern also

witnessed a program implemented as intended by its authors. (The program was

developed by the field supervi so r Mrs. Joan O'ReiUy and her co lleague Mr . Len Hynes.)

The intern found it to be an opportunity to observ e, in action . the practical application of

the course: The Theory and Practice of Peer Helping Programs (an elective course

offered toward the M.Ed. in Educational Psycholo gy).

The tim ing o f the internship (at the end of the schoo l year) enabled the intern to

observe and parti cipate in man y academi c/career oriented group activiti es. (Academic

and career concerns. such as copi ng with final exam stress and makin g post- secondary

education deci sions . are common issues encountered during this time of the year at the

high schoo l leveL) Exposure to academ ic/career related group counselling was found by

the intern to be a valuable learni ng experience to he lp prepare for her future career.

These experi ences are described in greate r detail in the section of this repo rt entitled:

Goal 3: To develop competence in career counselling techniques.

Practice

The intern lead one peer coun selling session on ' value clarification". She used the

objectives and acti vities of the peer counselling program for this topic , and in
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consultation with the field supervisor. added an additional activity, "Fallout Shelter".

borrowed from Zanzig (1989 . p.90.).

During the internship, the intern continued [ 0 cc-Iead a group entitled: The

Adolescent Relationships Group, with Ms. Doreen Western, B.N.• M.Sc.N .• Associate

Professor. Schoo l of N ursing (Memo rial University of Newfoundland) . Th is group began

during the intern's practicum at Centre City High School. The students' perceptions of

their experiences in this group is the subject of the intern's research study. It is the focus

of the second half of this report, where it is described in detail .

The intern also continued her co-leadership ro le of a different group. entitled: The

Focus Group. The Focus Group involved a variety of topics and activities for female

students who were interested in nontraditional career areas . The program grew out of the

ind ividual interests of the group leaders and participants and was not based o n an y known

"published" program. It was also named by the group leaders. The leadership role was

shared between Mrs. Joan O'Reilly, field supervisor; Ms. Paula Hickey, Mathematics

teacher; and the intern. This group had started in October to help address the needs and

interests of the students at the school. The intern began her participation in the group as a

pre-ptacticum student and continued her involvement throughout the year.

During her internship at Centre City, the intern lead a "peer career facilitator"

training program for a group of interested students. and also delivered group guidance

presentations in the Grade 9 classrooms. The intern's roles in each of these guidance

initiatives are discussed in greater detail in the discussion of Goal 3: To develop
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competence in career C:OWJS~l/i1fg teclmiqwes.

The intern's practical experiences at Centre City have emphasized the important

role whic h group counselling plays in the delivery of a well-rounded guidance program.

From the intern 's case load. she could easily identify common topics for future group

programs. For exam ple. in additio n to the many career and academic related concerns o f

students , att ention de ficit disorder. low se lf esteem, anger management, loss , alcohol ism.

and divorc e, were commo n themes which arose in many counse lling sessions. The intern

feels that the experience she gained in group counselling during the internship will help

her deliver programs to addres s such issues, in her future role as school coun sellor .

The intern 's experie nces have also increased her appreciatio n o f the time. work ,

and perso nnel invo lved in the development and delivery of an effective group program .

For exam pl e. altho ugh many programs are available commerc ially, on a wid e variety of

topics (including the peer counselling training program used at Centre City). each mus t

be adapted to meet spec ific student interests and needs if they are to be most effective.

Also. many other individuals. in addition 10 the schoo l counsellor . were invo lved in the

various groups . (For example . Ms. westera, Associate Professor. School of Nursing was

co- leader of The Adolescenl Relationships Group; Ms. Hickey, Mathematics reacher

helped lead The Focus Group; a variety of local profess ionals participated as guest

speakers for The Focus Group sessions; and even the peer counsellors themselves, gave

presentations on topics they had researched. during some Peer Counselling training

sessions.) The intern has gained an appreciation of the valuable contribution which
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others can make in providing effective school guid ance services.

Goa l 3: To develop competence in career counselling techniqu es.

Reading

Over the period of the internshi p the inte rn read many current journal articles on

the top ic of career counselling. These readings are listed in Appendix A. The intern feels

that the readin g of current career literature has increased her background kno wledge of

the many activities she witnessed at the schoo l on a dail y basis.

Observation and Participation

The intern observed and participated in classroom career guidance activities at

each grade level (i .e. Grade 9; Level I, Grade 10; Level II, Grade II ; and Level III, Grade

12), as we ll as, both group and individual sessio ns for students who were undecided

about their post-secondary plans .

During one specific scheduled meeting with the field supervisor, the intern asked

questions and took notes concerning the object ives and activities whic h she had observed

at each grade level. Th is gave the intern the opportunity to learn abo ut setting up a

developmental program, including compl eting a needs assess ment , involving paren ts, and

obta ining funding . In the intern 's op inion, her observations. experiences, and discussions

with the field supervisor concerning the developmental guidance program at Centre Cit y

will help her p lan and deliver her own proactive guidance program in the future .
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The intern observed training sessions for the peer career facilitators on both the

Choices Senior (l SM Info rmation Syst ems. 1993) and Choices Junior (IS M Info rm atio n

Syst ems. 199 3) computer pro grams . Sh e also observed and was very impress ed wi th the

work the peer care er faci litators did with their classm ates on a dail y basis. Addi tionally,

the intern too k a lead ership role in the development or a Peer Career Faci litator Program

for the grade nine stud ents. This invo lved the intern giving two Grade 9 classroom C~

presen tations, training [WQ smal l grou ps of students as peer facilita tors . and then ass isting

these trained students as they sched uled sessions and guided each of their classmates

through the Choices JUlIIOr (ISM Info rmati on Systems. 1993) computer program.

Throughout the internship. the intern assisted stud ents with the materi als available

in the guidance career resource centre (post-secondary calendars. specific career

informa tion pac kag es. personali ty inventories and chec klists . computer pro gram s. et c.).

To do this effectively. the intern found it necessary to spen d addit ional time fam iliarizing

herself with the resources availab le at the high school . (Although she had read about

these resources in text books. she had never aetua.lly used most of than befoee .] In the

intern 's op inion. both of these experi ences ( learni ng more about the rypc:s of career

resources available in a well-stocked career resource library. as we ll as, leami ng how to

leac h students to use !he resou rces) increased her own knowledge and confidence in this

The intern met with Mrs. Terry Leonar d. a gu idance co unse llor at Ce ntre City. to

discuss the infonnation on scholarships and the app licat ion proc ess . At a schoo l the size
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of Centre City, this process is very involved . In addition to knowing about a wide variety

of scholarships and awards, and passing this information on 10 eligible students. the

school counsellor at Centre City is also responsible for settin g up a scholarship

committee which contains representatives from each of the academic departments . This

meeting gave the intern an overview of the role a school counsellor in a large high

school. in helping students obtai n academic awards to attend post seco ndary institut ions.

As mentioned in the previous section on group counselling, the intern co- lead a

group for girls interested in nontraditional careers entitled: The Focus Group.

Throughout the schoo l year the focus group participated in a wide variety of activities

involving: Career Area Interest Checlc1ist (ISM Infonnation Systems. 1993); Choices

Senior (ISM Information Systems, 1993) computer program; guided fantasy; guest

speaker presentations by professionals in the local community; an activity workshop

exploring the early learnin g experiences of girls. etc.

As this was the first year the school had such a group, the intern gained

experience in the initial planning stages. follow-up, and constant evaluation which is

involved in beginning a new program. The intern feels that this experience will help her

initiate and further refine The Focus Group, as part of her own future career guidance

program. In the future , the intern would like to add several other components to the

program. These include: jo b shadowing opportunities, visits to local post-secondary

institutions offering courses pertinent to nontraditional career choice. and a hands-on

technology component providing a variety of practical labs in which the students
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parti cipate in nontnditional activities sucb as electronics. engin eering. mechanics, etc .

Goal 4: To de'¥elop sldlls 111 pan at aDd teuller COIlSDftatio• •

Altho ugh reading on the topic of consultation was not identified in the initial

internship goals, the intern did read a number of current articles on this topic (see

Appendix A). The readings provided practical suggestions for consulti ng with parents.

teachers , and other professionals. For example. Dickinson & Bradshaw (1992) identify

six occasions commonly encountered by school counsellors and recommend either

counselling, consultation, or a combination of the two. as most effective to promote

change; Conroy & Mayer ( 1994 ) describe three diffeJen l approaches 10 improve

consultation with paren ts: multi-week small groupsessions. monthly parent nights. and a

paren t resource library, and Blwn (1986) describes seven ways to improve consultation

with teachers by building more constructive rdationships.

Ob servation and Pani cjPat ion

The timing o f the internsh ip. at the end of the schoo l year , allow ed the intern to

increase her experience in cons ultation. The intern observed the field supervi sor in many

counsellor-teacher and co unse llor-patent consultations. These consultations included

beth small infonn al meetin gs, as well as, more detailed case conferences involving

student(s ), parent(s), teacher(s), school administrator(s), schoo l board o fficial(s). and



24

others. The intern often participated in the meetings and case conferences and was able

to work with the student in response to the recommendations which were made.

The intern also participated in a planning session concerning the students who

would be coming to Centre City from a local junior high school in September of 1996.

This gave the intern an overview of the role a schoo l counsellor plays in helping with the

transition of students from one school to the next.

Throughout the internship the intern gained experience in consultation with

students, parents. teachers. administrators. representatives from local groups and

organizations (for example: Women in Trades and Technology; Women in Successfu l

Employment ; Children and Adults with Attention Deficit Disorder. Drug Dependency

Services. Adolescent Health Counselling Centre). and a variety of other professionals

(counsellors. social workers. physicians. speech therapist. etc.}, The field superviso r

observed as the intern lead two counse llor-paren t conferences and two counsellor-teacher

meetings.

The internship increased the graduate student 's experience and confidence in the

area of consultation . She gained a greater appreciation of how the old adage "it takes a

whole community to raise a child", applies to a school guidance program. To find

solutions to the many complex situations which are often encountered in school guidance.

creativity and co-operation between a variety of professionals is needed .
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Goal S: To become proficiea t III tile meth ods of studeat lISKUmeDt.

The intern read a variety of articles which were relevant to the assessment and

remediation of the students with whom she was working (See Appendix A ). In

particular. the readings focused on attention deficit hypenctivity disorder. learning

di sabi lities, and dys lexia. The readings offered su ggest ions useful for workin g wi th these

studen ts.

Assessment Ma terial f iles

As a beginning school ccunseuc r. the intern had very little resource material

(handouts., checklists, strategies. personal copies of joumaJ articles. etc.) relevant to

psychoeducational assessmen t. During lhe internship , she began to compile an

assortment of such information. filed by topic. which she found 10 be a very convenient

and valuable personal resource. In her future work as a school counsellor , she

endeavours to contin ue to add to her "materials file- to ex pand on these resources. and to

keep the infonn ation current.

~

The intern used both subjective and objective methods when doing

com prehensive stude nt assess men ts. The subjective meas ures included: discus sions with

stude nts. teachers. and paren ts; reviewing studen ts ' sc hoo l files ; and makin g beha vioural
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observa tions of students in both info rmal and testing situations. The objec tive measures

incl uded the adm inistration of a variety of stand ardized assess ment instruments including

the Visual Motor Integration Test (VAll), Benton Visual Retention Test. and the Bender

Visual Motor Gestalt Test. These were used in conj unction with The Kaufman Test of

Educational Achievement (K·TEA) and The Wesch/er Intelligence Scale for Children

(WISC lll).

Th e intern wrot e reports on the assessment s and presented the results in thr ee case

conferen ces involving students, teachers, and parent s. Each conference was supervised

by the field supervisor . The recommendations given by the intern resulted in program

changes for the cl ients involved.

Thro ughout the entire assessment process the field supervisor worked with the

intern to ensure that school board pol icy was followed. and that recommendations were

tailored to meet individual student needs, and withi n the resources of the school. Thus. in

addition to building the intern's confidence with respect to student assessments, the intern

ga ined experience in the deve lopment of practica l, individualized programs.

Goal 6: T o develop a n awa re ness of schoo l and comm unity resources whi ch a re

applicable to guida nce refe rrals.

During the internsh ip the intern com pleted a number of act ivities to furthe r her

awareness of the school and comm unity resources app licab le to guidance programming.
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Schoo! Resourcq

To obtain information conceming the availab ility of schoo l resourc es. the intern

discussed. with the field supervisor , the procedures used to access the services of the

speci al education teac hers. school tutors. the schoo l nurse. and the schoo l psychologist

The intern met with the iIc:ad of the Spec ial Education Department to learn, in

great er detail. the servi ces availab le at Centre C ity High Schoo l for students with special

needs . She met with the teacher in charge of the professional Moring program at the

schoo l to learn more abo ut obtaining fundin g. and setti ng up suc h a program. as well as,

to gather a more detai led descriptio n of now the tutorin g program worked . The intern

also me t with the Sch oo l Board' s speech and langua ge pathologist and Special Serv ices

Program Coordinator to gather basic infonnation relevant to several cases she was

working OR.

Co mm unity Reso urces

To help increase her awareness of comm unity resources app licab le to gu idance

referra ls, the intern made severa l scheduled visits to agencies outs ide the school.

Included, were visits with a counsellor at lhe Adolesc ent Health Counse lling Centre; a

parent volunt eer at the local chapter of Children and Adults with Attention Deficit

Diso rder (CHADD). and with a counse llor at Drug Dependency Services. Duri ng the se

visits the intern obtained much informatio n pertaining to the reso urces avai lab le to

stude nts and their famili es and the procedures for mak ing referral s .
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At each of these locations the intern foundthat she bad beenprevi ous ly unaware

of the exten t ofthc services which were availab le. For exampl e:

Drug Depend ency Services provid es a me library service. This includes a variety

of different media (p rint, videos. cassettes) information on addictions re lated

topics. Information on other topics such as: programs to increase self esteem,

ski lls for working wi th gro ups, peer counse lling, and speed reading are also

availab le.

II. Children and Adul ts with Attention Deficit DiSQrder(CHApP> in addition 10

providing a great deal of current literature on attention disorder, has several

excellent video based programs which it lends to schoo l counsellors to assist them

in their work with chi ldren with ADD and Amm. It also has a paren t support

group.

III. The Adolescent Health COunselling Cgt~ provides individual counselling

services to adolescents and also offers a variety of group sessi ons which incl ude a

survivors of sexual abuse gro up and a group on anger management,

During the course of the internship the intern obtained the assistance of a wide

variety of schoo l and comm unity reso urce personn el. Under the guidance of the field

superviso r, the intern made referrals to these professionals when required . The intern
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found that the referral process is more effective when the counsellor is fully aware of the

services availabl e. andthat knowing individuals., can make the referral proc ess faster and

more efficient, For these reasons, visiting resource services. and networking with other

professionals outside the school. is well worth the effort.

Goal 7: To gaia esperteeee in cODdartiDg site based resea rcb which woald be

applicable to a schoo l guida ace program.

To gain experience in conducting site based research which wou ld nonnal ly be

encountered by a seco ndary school counsellor. the graduat e studen t comple ted a research

project in the area of adolescen t peer relationshi ps . Spec ifically, the intern adm inistered

a special ly designed questionnaire to elicit students' feedback concerning their

participation in a seven session Adolescent Relationships Group ar Centre City High

School. The purpose of this study was to gather the student's opinions about : how

effective the group was in achieving its objectives. what they learned from their

experiences in the group . and recommendations to improve future such groups. Both the

Adolescent Relations hips Group. and the intem's study . are described in grea ter derai l in

Chapter IlL

The reason for doing this study was twofo ld. First. it aJlowcd. the intern 10 gain

experience in conducti ng site based research which would be helpful in her future career

as school coun se llor . Thro ughout the intern 's classroom teaching career, and prior to the

interns h ipcomponen t o f her graduate program. the intern hadnever be fore done a study
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of a school program. In the opinion of the intern. the experience she gained from

reviewing relevan t literature. following ethicalguidelines. and collecting, and analyzing

data. has helped prepare her for further qualitative study of guidance initiatives in her

future role as school co unsellor .

Second. it allowed the intern to gather students' feedback and recommendations.

so that improvements can be made in future Adolescent Relationships Groups in the

internship setting. Perhaps the findings from this study may also be helpful to school

counsellors (or school coun sellor interns) in other school s, who are interested in setting

up simi lar programs.



CHAPTER ill

THE RESEARCH COMPONENT:

STUDENTS' PERCEPTIONS CONCERNING THEIR EXPERIENCES IN

THE ADOLESCENT RELATIONSmps GROUP

In tr d action

To fulfil the counselling internship requirements for the Master of Education

degree in Educational Psychology at Memorial University, the intern must design and

examine a site-based research question typ ical of that commonly encountered by school

guidance counsellors. The study conducted sought to gather and examine the feedback

from students who participated in the Adolescent Relationships group at Centre City

High School during the 199411995 school year.

School guidance prognuns provide a wide variety of services to help address

student needs. One component of the guidance program at Centre City High School in

St. John's. is the Peer Counselling Program. During her practicum and internship at

Centre City in the 1994195 school year, the intern, and classma te Ms. Doreen Weslera

developed and delivered a special issues pilot program as an add-on to the schoo l's Peer

Counselling Program. The major focus of this program was the dating and friendship

relationships of teens and it was titled: The Adolescent Relationships Group. The

objectives. schedule. topics. and activities of this group program are described in detai l in

this chapter of the internship report. under the heading : The Adolescent Relationships
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Group, (p .38 ). Because the development aClhe Adolescclt Relationships Groupwas not

the subject of the internship stUdy, (but instead a component of the pracneumj, the

development of simil ar groups.is no t reviewed in the literature review oftbis report. The

Adolescent Relationships Group had already existed and ended prior to beginning the

study . Instead. the focus of the literature review is on the legitimacy of school

counsellors using simple counsellor developed evaluation methods, such as the

questionnai re used in this study , to provide feedback on the vario us guidance initiatives

within their programs.

As wi th the other components of guidance programs. it is recommended that

school counsellors evaluat e the various initiatives within peer counselling programs (de

Rosenrnll , 1989 ). Student and gro up leader perceptions of a program' s success in

meeting objectives; opinions about the various group activities; and feedback and

recommendati ons regarding improvements in future programs. can all be of help 10

schoo l counsellors in their efforts to deliver an effective guidance program. The

limitations oflhis study are presented on page 47 of lhis report.

Purpo se aod Ratioule

The purpose of the research component is to gather and examine questionnaire

feedback. from students who participated in The Adolescent Relationships Group at

Centre City High School during the 1994195 school year. It is hoped thai the

recommendations which come from this study will be or help in conducting future
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Adolescent RelationsmpsGroups (and relat ed uni ts of the Peer Counselling Program) in

the internship setting. The findings may also be helpful to guidance counsellors in other

Newfoundland schools who are interested in setting up simil ar programs.

Resear~b QUesti ODS

The purpose of this study is to answer the following research questi ons :

In the opinion of lhe student participants. how effective was The Adolescent

Relationships Gro up in achieving its objectives?

D. In the opinion of the student participants. what did they learn from their

experiences in the group?

m. What recommendations for impro ving future Ado lescent Relationships Groups

were made by the students who parti cipat ed in the group?

Lilenture Review

The primary purpose of program evaluation in school counselling is to provide

guidanc e workers with evidence o f thei r contributions that will allow them10 im prove an

activity or set of activities (Johnson & Whitfield 1991 ). Acco rding 10 a na tional study by

the Canadian Guidance and Counselling Foundation (Canadian Labour Force

Development Board. 1994), most counsellors believe the quality of their service has

improved over the past two years. In spite oflhis belief. most counsellors either do not

evaluate their services. or evaluate infonn ally by verbally asking clients if their needs
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were met. or by inferring from the clients ' words or manner that the guidance service was

adequate (Canadian Labour Foree Development Board. 1994) . [n another study which

examined the prognm evaluation efforts of counsellors more close ly, Fairchild (199)

found that the most cor1unon type of data which is collected by schoo l counsell ors is

"enumeran ve". Ibis inc ludes recording the amoun t o f time devoted to providing various

services. or keep ing trac k oCthe frequency with which different guidance activities occur

(Corexample. co unting the number of group sess ions ). Tabulating the number of times an

event occurs, does littl e to ensure that couns ellin g program s are respons ive 10 studen t

needs (Fairc hi ld. 1993 ).

The shortage of more detailed. objective, and anonymous feedback from clients

is apparent in the finding that only 3.6% of secondary school counse llors evaluat e their

guidance programs by having clients complete a written evaluatio n Conn at the end of a

counse lling servi ce (Canadi an labour Force Dev elopmen t Board.1994). The Canad ian

Guidance and Counselling Foundation report describes this lack of evaluation as

"worrisome- and asserts tha I it puts schoo l co unselli ng servi ces in serious jeop ardy of

erosion as "counsellors have no data to support their contention that they are mak ing a

positive impact on the lives of their clients - (Canadi an Labour Force Deve lopment Board.

1994. p.xvii). Without such evidence. school counse llors risk losing the funding needed

to ensure the survival of thei r services (Gi llies. 1993).

Other so urces also stress the need for schoo l counsellors to evalua te their

programs to improve the quality of their services and 10justify and defen d those servic es
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which they do provid e (Fairchild, 1993, 1994; Gillies. 199) ; Hughey, Gysben. & Starr ,

1993; Lee & Worbnan. 1992; Kline & Vernon. 1986; Wilson. 1985}.

Unfortunately, for Canadian secondary school counsellors evaluation is a low

priority (Canadi an Labo ur Force Developmen t Board. 1994). This is not surpri sing,

considering some of the many obstac les which have been suggested in the literature

(Wilson, 1985; Lee& workman, 1992; Fairchi ld. 1993, 1994). Fairchild' s (1993) article

summarizes the man y exp lanations offered through out the educational literature to

account for school counsellor's lack of evaluation efforts. These include: inadequate

training; lack of goal s or objectives to evaluate; time constraints: lack of financial and

people resources ; the percepti on that such an activi ty must becomplex and diffic ult; and

concerns about potential negative conseq uences (Fai rchi ld. 1993).

Of these many poss ible obstacles. "lack of fami liarity with methods for obt.1ining

infonnation' and "too time consuming and cumbersome- were identified by school

counsellors who were flot collecting evaluation data, as the two greatest barri ers

(Fairchild. 1993. p.372 ). Fairchi ld (l993). asserts tha t the mOSI significant barrier to

school counsello rs collecting acco untabil ity researc h is actually -attirud inal- (p .372).

This view is supported by Lee and Workman (199 2) who found that altho ugh schoo l

counsellors adm it their need 10 learn more abou t evaluatio n. 51% of those surveyed

indicated that they wo uld not be interested in taking further training on this topic if it

were made availab le to the m. A "salient theme - in couns ello rs' survey comm ents was

their dislike for research (Lee & Workman., 1992. p.17). Fairchild (1993) says that
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counseUor's attitudinal barri er toward research must first be overcome if other obstacles.

such as time constraints and lack offami liarity wi th methods. can be addressed .

Fairchild (1993. 1994) makes several recommendations to promote school

counsellor's involvement in evaluation efforts. First. be recommends that school

counsellors in lraini ng be involved in internshi p activities whic h help demystify the

proc ess of evaluation and help encourag e the view that collecting such data is positive

and prod uctive rather thannegative and threatening (F airchild. 1993) . Seco ndly, he gives

further direction to school counsell ors by recommending that eval uation of counselling

services be kept manageable by viewin g it as a conti nuous process whic h isola tes spec ific

services for scrutiny at different times (Fairchild. 1994). Simple. non-threatening

evaluation methods applied to se lect co mpo nen ts of the guidanc e program can become

part of an on-go ing evaluation of guidance services.

In his article on the evaluation of counselling services in a rural elementary

schoo l. Fairchild (1994) descri bes one examp le of how information can be collected by

schoo l counsellors to guide their dec ision making. Students were asked to co mplete a

brief. one page. 18 item questionnaire. and an I I item S·poi nt Liken- type scal e was

distri buted to teac hers. Keeping quest ionnaires short. simple, and focused on the spec ific

inform ation in which the schoo l counse llor is interested. kept this evaluation manageable

while also contributing to ongoin g accountability efforts . Simi larly, Hughey, Gys bers &

Starr (1993) assert: -It is important that the forms not be complex and that they lake a

short lime to comp lete. The key is to ask wha t you want to know and what will provide
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the infonn.ation you need- (p .J S).

Self-report assessment methods developed by the school counsellor (such as

checklists. rating scales, and questionnaires ) have beeo criticised as having limited value

due to the lack of precision of the instruments (Dougherty & Bryant-Taylor. 1983) .

Thesemethods have also beencriticized because of their inab ility to pro vide information

about the strength of the relationships among variables or about possible causal

influence s (Wilson, 1985) . In contrast to experim ental meth ods . the subjec tive nature of

counse llor dev eloped qu est ionnai res make interp retation of the results very limited.

Some advantages of these methods have also been suggcsted. Dougherty and

Bryant -Tay lor (1 983 ) assert thai using self-report assessment instnunents suc h as

checklists. rating scales.or questionnaires deve loped by the schoo l counsellor are "one

form of program evaluation that can be perfonned with or witho ut a colleague skilled in

sophisticated research methodology" (p. 131). The relatively simple procedures used to

gather and present information are helpful to counsellors who do not have the time to

apply more detailed research (Dougherty & Bryant Tayl or . 1983). Often., co mments

gathered from clients can provide more usefu l information than enumerative data or

co unsellors' observations alone , and written comments from cl ients can be very he lp ful

to the schoo l counse llor when support is needed for program expans ion (Do ugherty &

Bryant Taylor. 19 83) .

The Guideli nes for the Development and Deli very o f Guidan ce Serv ices (1988)

for New found land and Labrado r recomme nd the use o f qualitative methods o f data
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collection to aid school counse llors in their apprmaI of the various components of

guidance pro grams and to assist them in making decisions about improvements. These

guidelines suggest the use of questionnaires which provide space for written comments to

assess students' satisfaction and percep tions of the effectiven ess o f particular aspects o f a

guidance program. Assessing the perc eptions o f lhose "involved in the guidance program

can provide valuable feedback that can be used to enhance the program - (Hughey,

Gysbers, Starr. 1993. p.J I) and can help to ensure that the program is responsiv e to

student needs (Fairc hild. 1994).

Perhap s the most significant advanta ge of counsellor developed questionnaires is

that they allow counsellors [ 0 ask questions of speci fic individual interest which then

enables lhem to design simple measures fOT programs al the local leve l (Do ugheny &

Bryant-Taylor, 1983). Acx:ording to Kline and Vernon (1986) counse llors who are able

10 design activities relevant to speci fic student populations. can then provide more

pertinent and respons ive programs . Thi s benefit can be readily illustrated in reference ( 0

peercounse lling initiatives within schoo l counsellin g programs .

Peer counselling programs have beco me a growing component in many Canadian

schools (Go ugeon, 1989). As they continue to deve lop and counse llors beco me more

comfortable with basic skill training for peer counsellors. man y program s expand 10

include further sess ions in special issues topics such as suicide. grief. death , and family

relationships (Go ugeon. 1989). Similar to the other initiatives within guidan ce programs.

"the research assoc iated with peer counselling has been slow in its evol ution- (de
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Rosenroll. 1989 p.75) . CanWan leaders in this field indicate that.j ust as mo re academi c

research is necessary, a seco nd level of enquiry, local evaluation. is also needed (Carr ,

Yanishcwski, & de Roscnrol l.. 1989). Evaluatio n o f these initatives will he lp improve.

promote and ensure the survival oftbese programs.

In peer counselling programs the topics for speci al issues sessions oft en emerge

out of'th e interests of trainers and peer counse llors and from data gathered in or from the

local community (Go ugeon. 1989) . Because the innovations within peer counse lling are

"practitioner directed- and "have grown from the grassroots, not the ivory tower" (de

Rosenro ll, 1989, p.7S). the success of these program s has much to do with the ir abi lity to

be responsive to the spec ific needsand interests o f lhc pani cipants .

Gillies (1993) desc ribes "relatively simple" data gathering procedures such as

counsello r deve loped ques tionnai res. interviews, and needs surveys as "grass roots

activity aimed at educa tional improvement- (p . 69) . He says that with these data

co llection methods. the "emphasis is on providi ng inform atio n which has an impact on

the school community that leads to action and change" (p. 69). Gilles also states that

these procedures enab le "the counsellor to evaluate on a simple level individual . group. or

program interventions...The in fonna tion obtai ned can be readily acted upon so that

changes can be made q uickly" (p. 72). Co unsellors undenaking their own program

eva luations using se lf-dev eloped questionnaires can help ensure that their programs

cont inue to be responsi ve to situational concerns.

The research contains num erous examples o f the types ofinfonn ation whic h that
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can be ga1hered through the use of counsellor-developed questionnaires. Hughey,

Gysbers , and Starr (1993) used questionnaires containing open ended questi ons to gather

clients' feedbac k on how they had learned about the guidance program ; what were clients '

perceptions of bow the program had helped them; and what were clients ' su ggestions for

improvements. Gougeon (1989) discusses lhe results of follow-up questionnaires

administered to peer counsellors who bad participated in speci al issu es sessions . lo

addition to requ estin g stud ents' sugg estio ns for improvement. open-ended questions also

asked for students' comments on the group exercises used throughout the program

including what were the "most usefu l- and "least useful- parts o f the sess ions and what

group activities sho uld be included in future programs (Gou geon. 1989). Fairchild

(1994) used open-en ded questions to solicit information regarding students' satisfaction

with different compo nents of the counselling program, while teachers were asked to rate

their levels of satisfaction by respo nding to questions containin g a 5 point Liken -type

scale. Dougherty and Bryant-Taylor (1983) recommend the use of counsellor developed

assessments to evaluate how well a program has met its goals and objectives. Tyler

(1986) recommends evaluating each object ive in terms of whether or not the participanl

has learned something which is helpful to him or her. He also recommends gathering

information on the problems and difficulties encountered duri ng the implementation of a

program (Tyler. 1986).
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