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ABSTRACT

The aim of this work is to show that the definition
of literature as an art form has often been overlooked when
materials have been selected to be included in the high
school literature program. When young readers are introduced
to the experiences of literature, they are often exposed to
writings other than those effecting an artistic experience.

The pressures to have materials included that
exhibit other intentions are many and varied. The selection
process becomes complicated when the intentions are so
manipulated to appear to be literary when in fact they are
outside the domain of literature.

It must be the task of English educators to remind
themselves of the intentions of literature. This entails
also the constant awareness of the age and experiential
background of the targeted audience.

In this work, 1 contend that the Newfoundland high
school program now includes Newfoundland writings chosen with
the intent to give exposure to Newfoundland literature, to
preserve the traditional Newfoundland culture, and to supply
culturally relevant materials for Newfoundland students.
However, what has received most attention has been the
preserving of a culture, But the culture to be preserved may

not be the culture of the students, hence one to which they
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may not be able to relate. What is culturally relevant may
not be relevant for the students being targeted.

Through an examination of the materials already in
the literature program and in consideration of the results
of a survey conducted in high school classrooms, I conclude
that the culture promoted in these writings is too far
removed from the knowledge of the students. I have also
examined the areas of literature, folklore and history and
find that many of the materials must have been selected for
their fulfilling of the objectives of folklore and history
rather than the objectives of literature. Literary quality
and the literature experience have been sacrificed in favour
of preserving a culture, while writings of folklore, regional
history and nostalgic reminiscences continue to be

emphasized.
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INTRODUCTION

For the past number of years, the high school
curriculum has included in it selected Newfoundland writings
as part of the literature program. Many of these writings,
however, can and should be challenged on their merit as
suitable for young readers. Do they actually have much to
offer students as selections of ]jiterature? They are
included as such.

The inclusion of various materials has apparently
been influenced by folklorists and others who have attempted
to find ways to aggrandize a culture in their attempt to
supply substance to a literature program. Many materials are
matters of history, folklore, and nostalgia, most of which
may well be unfamiliar to the student, at least initially.

The literature programs in school have come to
represent more than the providing of materials for literature
appreciation. Given this development, there 1s a need to
reflect upon some of the dominant definitions of literature,
its role for young readers, and the materials that might
fulfill the needs of these young readers. Pollowing this
first concern, any regional literature might well be included
because of its literary quality, but pot for intentions
outside the role of literature. At present, the curriculum
has become cluttered with materials from different areas, all

blanketed as “literature".
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It is much easier to foster acceptance for
materials if practical benefits can be stated for their
inclusion. Since many educators apparently have problems
understanding what literature should do for the student, it
is too often given a role that is easily understood and
explained. When it can be explained in terms of preserving
heritage, culture, and traditions, the role of literature
can be easily reduced to accommodate this seemingly
practical, beneficial and obviously essential role. It
matters little that some of the content may be questionable
on grounds other than its quality as literature. The
intentions overshadow the means, and the means are then
justified in terms of "literature".

There is a need for English educators to argue the
right of literature to exist as literature. It need not be
assigned a different function, such as delivering certain
content material. If this is allowed to continue, literature
as an art cannot really exist in any sense of the word.

Not exposing students to literature-as-literature
denies them access to the "real" experiences of literature
and helps create an attitude that literature is written for
an elite group. There is no need for literature to encompass
all writings deemed to be a necessary study for students.
If this is so, then literature gives way to other areas of
study in the literature program. Actually, that is a symptom

of the problems already stated.
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No item of literature, by the very definition of
literature, need supply immediate practical instruction for
the individual reader. Nor does any creative piece of
literature need to be an example of some other form or type
of writing. The emphasis in literature should be on
individuality. An individual reader shares an experience
through a piece of writing. The piece of writing is an
"“exemplar for" the subject of literature. Similarly, the
selected Newfoundland literature need not be "examples of"
Newfoundland literature but exemplars for literature. The
fact that the writer is from Newfoundland 1s secondary to
the piece of writing itself.

It appears that some educators are stressing the
need for writings which fall outside the domain ot
literature. It becomes the job of Engiish educators to allow
literature to promote 1ts own Jjustification argument,
especially if it is being infiltrated by other areas having
different intentions.

Writers such as Northrop Frye maintain that
literature should develop experiences in aesthetica. This
study asserts that the selected Newfoundland writings chosen
for the high school program offer content only.

To show what is in the program as well as what
should be in the program this paper looka at what litersture
is. Since many of the writings already included tall into

the categories of folklore and history., these two mubjects
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are examined to attempt to illustrate that they, and their
writings, are not literature.

This paper also reports on a survey conducted with
selected senior high school students in the province to gain
some indication of how much of the culture addressed in the
selected writings and in the past culture of Newfoundland
generally exists in the minds of students entering the senior
high school programs. (See Appendices A and B.)

If writings in history and folklore are included
in the literature program to teach a culture, then much fine
literature will be overlooked in order to fulfill these other
intentions. However, if aesthetics receives priority in
selecting materials for literature, then it is likely that
quality literature will be selected for the fulfillment of

the literature experience.



Chapter 1

LITERATURE IN THE HIGH SCHOOL PROGRAM

When it is the duty of schools to teach literature,
it is not unusual to find criticism about what is included
within the framework of that which 1s termed 'literature'.
Out of all the world's great literature, each individual
(especially the literature teacher) builds his/her priorities
of what s/he considers to be literature, but must select for
the classroom material from the approved writings for that
curriculum of study. It eventually comes down to the basic
questions: "What is literature?"” and "Why should 1t be
taught?" which, in turn, leads to the objectives of any
literature program.

First, a definition of literature muat be
established, because the justification of materials that fit
objectives must also fall wunder what literature 1ip.
Webyter's _Third . _International Dictionsry supplies &
definition which appears to be the one most closely related
to the general objectives outlined in the course outline for
the high school literature courses supplied by the Depertment
of Education for the province of Newfoundland and Labrador.
Webster's Third defines literature as “writings in prose or
verse; esp. writings having excellence of form or expresaion
and expressing i1deas of permanent or universal intent." The

definition supplied in the Course Description for Thematic
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Literature 1200 (1981) supplied by the Department of

Education reads:

Literature is language used
imaginatively and artistically. It
communicates ideas and feelings. It

expresses perceptions, interpretations,
and visions of human experience through
such forms as the short story, the poem,
the novel, the essay, the play. It
exists in all cultures. It appears in
written, oral and enacted form. (p. 2)

This definition is further expanded to state that literary
concerns "focns on pursuits rooted in every man's (sic)
quest for truly human values in living", and that literature
"represents for students the patterns that men (sic) have

created to make sense of their world". Furthermore, it "

can
not only provide reading pleasure and enjoyment but also
provide self-understanding and the basis for personal
values™. The universality of what literature is echoes the
ideas of such a person as Northrop Frye, who says "as a
reader of literature I exist only as a representative of
humanity as a whole". (Frye, 1964, p. 101)

Frye (1957) also sets a definition that separates
literature from other writings and therefore determines what
writings constitute literature. He says:

In literature, questions of fact or

truth are subordinated to the primary

literary aims of producing a structure

of words for its own sake, and the sign-

value of symbols are subordinate to

their importance as a structure of

int d motifs. Wh we have

an autonomous verbal structure of this
kind, we have literature. Whenever this




autonomous structure is lacking, we have

language, words used instrumentally to

help  human consciousness do or

understand something else. (p. 74)

This is an important distinction for the purpose of this
paper, since it spells out what can be termed literature
with a universal meaning as opposed to words used to
communicate something of a more particular reference. Frye,
in his book The Educated Imagination (1964), distinguishes
the "language of the imagination, which is literature, from
two other ways of using words: ordinary speech and the
conveying of information." (p. 134) There is no doubt that
literature is understood and accepted as different £rom
ordinary speech and writing. "There is no direct address in
literature: it isn't what you say but how it's said that's
important there." (Ibid., p. 46) In ordinary speech and
writing there is a definite message intended for a
particular audience, whereas "the literary writer isn't
giving information. That's why you can't produce literature
voluntarily, in the way you'd write a letter or a report."
(Ibid.)

What is of concern (or should be) for the
literature teacher is the kind of material that is
designated to be used in the classroom to fulfill the
objectives and, more importantly, to expose the student to
representative materials of 'good' literature that maintain

universality of meaning, aesthetic value, and
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comprehensibility for the background of the students being
taught. The pool of literature appears inexhaustible in
volume, but there is always pressure exerted from various
sources on any curriculum to have particular materials
included on specific grounds; and, in the screening
procedure, someone (or some group, more likely) will outline
what is needed. This, in turn, will attract publishers who
scramble to produce materials that will be acceptable.

In the junior high and high school literature
programs in Newfoundland, then, there has been a strong
message in recent years to include what has been termed
'Newfoundland Literature' or sometimes, 'Newfoundlandia'.
Sheila Saunders (1982) has defined this term as: "Anything
and everything that is specifically related to the island,
whether it comes under the heading of history, geography,
literature, folklore, music. During the past decade a
number of books, containing various Newfoundland writings,
have been published, with most of them aimed at the schools,
and some designed to reach a particular group, such as
English teachers." (p. 24)

The course outlines stipulate that Newfoundland
writings must be included as a part of the literature
section. English Eight: Course Description (1978)
specifically states that '"no matter what the approach,
thematic or genre, representative pieces of Newfoundland

literature must be included for study in the appropriate
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sections", a stat t which is by the literary

concepts to be covered in the course. (p. 6)

1f particular materials are chosen for study, then
obviously there must be a reason for choosing these
materials; and, no doubt, the justification is found in the
emphasis upon using culturally relevant materials and for
.develnpinq an understanding and appreciation for culture and
heritage. In fact, there are a number of legitimate reasons
for including Newfoundland writings in the curriculum. One
study was done which showed that using Newfoundland writings
with children in isolated areas of the province was more
successful than was true for other materials. (Perry, 1931)
Children found the materials much easier to relate to and to
understand.

Folklorists have also promoted the inclusion of
folklore materials to make students aware of the attempts to
"record 'fast-vanishing relics®' before their complete
disappearance from modern culture". (Brunvand, 1976, p. 9)
The unique Newfoundland heritage, traditions, culture, and
speech patterns were singled out for preservation beginning
from the discovery of the outports by visitors. As early as
1940, Tompkins stated that "as long as he (the
Newfoundlander) continues to have the intelligence to
appreciate its picturesque ways, there is no immediate
danger of Britain's oldest colony becoming standardized".

(p. 70) This idea of the preservation of culture was taken
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up by other people after Confederation, when the onslaught
of a North American culture was imminent. This idea was
soon internalized by many Newfoundlanders, especially during
the 1960s, when throughout North America there was an
emphasis on getting back from urban living to the 'roots',
which basically was rural, old-style living. Many of the
writings from Newfoundland concentrated on this theme and,
eventually, the theme appeared to dominate the writing.

So the emphasis on a separate, unique Newfoundland
heritage and culture is not new nor has it been ignored,
since many writers have found in it a mass of ideas to write
about f£rom which developed the Newfoundland literature.
This was a very important step in the development of
Newfoundland writings since it promoted a necessary
consciousness of a people to analyze and view themselves in
relation to others and therefore help to fulfill one of the
purposes of a distinctive regional literature.

What has to be addressed, though, is how writings
of a Newfoundland culture fit into the category of
literature, if they depict specifically a past way of life
that has appeal for a restricted few and lacks universal
meaning. In that sense, these materials may be included,
not to provide students with worthy literature but may be
selected because of their appeal %o folklore. What may
indeed be happening in the literature program is the use of

materials that may have nostalgic value for the teacher, but
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are foreign to the student because they do not relate to the
student's present culture. Daigon and Laconte (1971) point
to this tendency for materials included in the literature
classroom to satisfy the needs of the teacher and not those
of the students. (p. 174)

If this be so, then the inclusion of such writing
needs to be given a proper context and, although included in
the literature program, a clarification needs to be made to
students about why it is there and why it is different from
other literature included for study.

When Newfoundland writings are used to speak
specifically of the past, they need not be classified with
those writings having more universal meaning. Since these
two types of writing have different intentions, though each
is labelled as literature, the whole function of literature
becomes confusing for the student. The materials
misrepresent the definition.

It is not the intention in this paper to deny a
place for folklore in a literature program. In fact, it can
hold a very prominent role in fulfilling certain objectives
in a literature course. Folklorists have very convincingly
pointed to the need to study culture, and have made the case
that it can be an integral part of a literature curriculum.
Fichard Tallman (1972) points out that "the study of
folklore helps to make both history and literature more

immediate and believable for students" (p. 169); that when
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students "discover the importance of lore and history" for
themselves and others "the abstract meanderings of their
textbooks can become real and alive". (Ibid., p. 170) He
goes on to point out that "folklore by nature is
interdisciplinary" and that teachers should find means so
that the "study of folklore can enrich standard courses like
English. (1Ibid., p. 183)

Since some of the writings found in the materials
used for study in the literature programs in junior high and
high school deal with folklore and not literature, it is the
folklorists to whom we should turn for insight into its
value, purpose, and teaching strategies. I1f it is not
literature, it is not fair to treat it the same as the
materials recognized as literature.

When folklore is addressed by such people as
Tallman, the emphasis is on student collections from his/her
own heritage and culture and not so much on the reports and
writings of others. These materials may well have more
meaning for the students. This in no way discredits the
work and writings of others, but adds to it through the
individual local collections. This clearly sets a different
perspective for study than the purpose espoused in the
objectives of literature.

When writings with intentions of preserving a
culture are given the same treatment in the program as

literature with universal meaning and intent, the definition
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of literature becomes so broad that it is meaningless. Not
that the two cannot be taught as one course, but rather that
there must be employed different strategies and techniques
in order to arouse an appreciation for both. Indeed, if we
were to ask of both types of writing "Why do we teach this
or read this?", the answer would most likely indicate the
distinction of which is literature and which is not. One
type of selection may have much to say about a world
community, whereas the other has something to say about one
particular part of a regional arca at one particular point
in its history.

The question remains: What do we do about it?
Should the two be taught together? There appears to be no
problem in doing so. But the answer must fall back to
Frye's distinction pointed to earlier. The language in each
kind of writing is used for a different intention. Any
reading that a person does adds to his/her experience, and
it is our reading experience that we draw upon in writing,
as well as our personal experience. Anything that one reads
becomes a backdrop for what s/he becomes, and literature is
a place to transfer the imaginative energies of literary
writings and pass them to the student. "The student
response to this transfer of energy may be to become a
writer himself, but the great majority of students will do

other things with it." (Frye, 1964, p. 116)
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Further, an understanding of and an appreciation
for one's heritage and traditional cultural background is
important in understanding oneself. Certainly. the values
of studying the past have been well-documented by historians
and folklorists, among others. William Hamilton (1976) says
that it is "an intensely human characteristic that compels
us to find meaning between ourselves and our environment"
and that it involves a human "compulsive desire to look
backward, to know something of our own past and that of our
surroundings." (p. 2) However, Hamilton (1976) points to
J.5. Bruner in The Process of Education for caution about
"harnessing these innate interests'. Bruner explains that
to teach specific topics "without making clear their context
in the broader fundamental structure of a field of kncwledge
is uneconomical." First, Bruner says that it makes it
difficult for students to "generalize from what he has
learned to what he will encounter later". Secondly, if
there is not an understanding of general principles, the
learning "has little reward in terms of intellectual
excitement." In other words, interest is more easily
created when the learner can make the knowledge usable
beyond the situation in which the learning has occurred.
Thirdly, "if the knowledge is not structurally tied together
it will likely be forgotten." (Hamilton, 1976, p. 2)
This is an attempt to tie how materials are to be

included and taught to the purpose for having them there in
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the first place. The emphasis of the folklorists and
sociologists appears to stress the need for the students to
collect information about his/her own background.

This idea of studying one's heritage and culture
is worthwhile and indeed essential in gaining an
understanding of oneself. Such writings can also provide an
understanding of how these writings developed out of the
culture. But this demands a study that has as its priority
intentions that require more time than can be afforded in
the literature program. Content in the form of studying a
culture and past way of life is necessary in that kind of
program.

The conclusion that little understanding of the
culture being studied exists in the minds of the students is
based on the experience with teaching students in the
classroom, and on the results of the cultural survey
conducted for this paper. Furthermore, although there is a
need for students to gain an understanding of this culture,
there must also be an awareness made through literature of
other topics, concerns, and aspects of Newfoundland and
Labrador, especially as they relate to the culture and lives
of the developing student. Yet the selections now available
deal more with teaching culture than with experiencing
literature.

In themselves these writings present a problem for

those who stress the need for regional literature to be
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included, for the reasons that it provides an easier style
of writing for students and a form of literature that uses
local dialect and expressions to which they can more easily
relate. But does that then mean that we are to ignore the
cultural change in Newfoundland, and the influences of North
American culture through mass media and social contact -
that, in fact, students can relate more easily to a past
culture? Surely we can't expect the modern Newfoundland
youth to learn all about a past way of life that has
practically disappeared. If there is a need to know this
and it doesn't presently exist, then that is not the job of
literature but rather the job of history. That can only
require a different aspect of reading which surely begs the
teacher to shift emphasis from the larger world view to the
particular - again suggesting a different 'type' of study.

All writings must be included together as
literature; so say the course outlines. With so many
different materials, the teacher is faced with nearly as
momentous a background to £ill in for these Newfoundland
writings as is necessary when teaching regional British
writings, or American writings, or Toronto writings, or

Inuit writings. The culture being discussed has not lived

in the minds of these students and, indeed, may be as
foreign as the cultures of other lands. The ocean talked
about may be the same ocean, and the land may be the same

land, but the attitudes, customs, beliefs, lifestyles,



17
songs, dances, have changed. And what is being accounted
for may be foreign not only to the individual student, but
also to the community or environment of the student. The
nostalgia of reminiscing sometimes develops a change from
the actual. Furthermore, the very nature of "a Newfoundland
culture" suggests singularity, whereas there was indeed a
plurality of Newfoundland "cultures" varying from region to
region, or even from cove to cove. If a person were to
collect the artifacts and particulars of his/her past
culture and compare them to the culture written about in the
stories and reports, there could well be some wide
discrepancies. There has also been a great emphasis on the
"quaint, cute, whimsical, syrupy Dbeset by 'gooey
fabrications' in which traditional performance  was
sentimentalized and prettified."” (Abrahams and Kalcik,
1978, p. 224) Richard Dorson called such things "fakelore."
(1bid.)

The important thing to remember is that it is
beneficial to expose students to these materials in order
that they experience the value of critically evaluating the
way in which writings depict a culture. But that comes very
close to becoming the job of history.

To determine why there is an emphasis on local
regional writings (here, "regional" means a particular
geographical place such as Newfoundland and Labrador). one

could look beyond just the works of the folklorists and
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sociologists. Actually, modern theories of literature study
give insights into the increased emphasis on student
experiences in an approach to literature as well as the
teaching of reading. The psycholinguistic/language
experience  model (cognitive-developmental-perspective)
emphasizes the linguistic experience of the reader.
Rccording to this approach, the teacher should create an
environment which fosters personal and aesthetic response to
a text, and text selection is based on a variety of types
and genres as well as different linguistic forms. This
approach recognizes the works of Kenneth Goodman and Frank
Smith. (Anderson, 1986) This is only one approach among
several, but it has received a modicum of recognition in the
past decade. Other approaches extend back as far as the
arguments of Matthew Arnold, who maintained that the purpose
of literature study requires using materials that represent
“the best thoughts and words of western civilization."
(Ibid.) The modern psycholinguistic approach, coupled with
the pressures of the folklorists and others alluded to
earlier, permitted the movement (especially in Newfoundland,
where there has been a pronounced change in lifestyle since
Confederation) toward local materials and content that are
supposedly more closely related to the student's own
environment. The idea, of course, was to use "culturally

relevant"” materials.
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I have no argument against that idea, since it is
obvious that the North American urban culture was foreign to
the Newfoundland outport child of the 1950s. But after the
advent of television and other mass media, the emphasis
begged a change to accommodate the changing culture. Yet
there appears to have developed a need to promote the use of
culturally relevant materials as well as the idea of
cultural preservation, both of which involve more than the
literature program should be expected to do.

There remairns the problem alluded to earlier - the
cultural relevancy of some Newfoundland writings. For
today's Newfoundland student, many writings are about a
“foreign" Newfoundland culture. They require a treatment
that sets up a background and significance for these
writings as much as the "mainland" writings of the 1950s
might require.

The need, then, to teach all Newfoundland writings
has been established within the framework of a changing
culture. The decision to place these writings in the
literature program would appear to be 2 sound one, since it
might instill in the student an appreciation for his/her
heritage. This can help develop an awareness of self-
identity, an important purpose of the school program. The
identity of a people speaking through the various literary

voices can give this effect quite adequately.



20

However, caution has to be exercised in choosing
literature for study from such a small region which is still
in the beginning stages of producing meaningful literary
work, both for people outside the region as well as for
people at home - in other words, a more universal meaning
and appeal. To adhere too long to the same writings can not
only allow a misrepresentation of the literature available,
but also stifle the development of a good regional
literature.

In this sense, Newfoundland writing in the
curriculum seems to fulfill two main purposes. On thr one
hand, it provides an understanding and appreciation for a
past culture demonstrated by the importance of strong
personal values for survival. A study of this kind also
gives individual readers the opportunity to realize who they
are in relation to the world community and an appreciation
and understanding of the development of modern culture and
values. However, to do this, the writing must be placed in
a social, economic, political and, therefore, historical
context to achieve a full understanding. If not, it becomes
meaningless (according to Bruner). Furthermore, it is
reminiscent of the reasons for studying history and,
although it may not be factually documented in all cases, it
is written with the intention of communicating 'what it was

like' in the past.
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Another reason for studying Newfoundland writings
is to allow the student the opportunity to experience the
literature of his/her own region as a part of the world
community of literature - a literature using the regional
setting and regional expressions as a backdrop to transmit
a meaning that has universal appeal. In other words,
Newfoundland literature is important in the curriculum for
promoting the development of local writers and for tracing
the accomplishments made by writers to date. There is an
obvious danger if there is a continued adherence to writings
of the past. This adherence can promote a feeling of
inferiority that may persist and cause a stagnation of
creativity rather than a promotion of awareness for what is
rich and varied in the present culture and surroundings
about which to write. Youth of today have their own
problems and experiences that continually provide emotional
reactions and energies which can create literature, and
these writings need to be encouraged. By providing a
variety of literature from the region there is a greater
opportunity for a strong regional literature to develop that
has universal meaning and appeal.

To expose students continually to the 'good old
days', as if the only good things happened in the past, is
unhealthy and misleading. Anyone who thinks that way has
not really considered the past in context. Northrop Frye

refers to this view as the "mythology about 'the good old
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days' when everything was simpler." Frye attributes this
view tc people who "assume that the society of their
childhood was a solid and coherent structure." (Frye, 1964,
p. 144) Susan Parr (1982) claims that "typically, adults
are nostalgic about their own youth and critical of those
younger than they." (p. 7) She argues for the need for
study by quoting Walter Kaufman's statement to the effect
that "the perception that the past was better is itself
likely to be oversimplified, uniformed, and ironically,
indicative of the need for humanistic study." (Ibid.)
Kaufman also adds that "those who believe that past ages
were not sick ought to study the humanities.”" (Ibid.)

It is necessary to refer once again to Frye, who
views literature as not that which is to be instilled into
students, but rather a "reshaping" of "the student's total
verbal experience." This erperience includes the influences
of television and movies as well as reading. Therefore,
literature "should be the means of leading the student from
his present subjective social vision into the total vision
of mankind." (Frye, 1976, p. 21) Albert Ayars (1983)
states that "children understand complex adult concepts and
societal values when these values are related to their daily

experiences." (p. 116) Literature that is related to their

own experiences, culture, and lifestyle then is likely more

meaningful in the development of self-identity than are
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writings of a foreign vision; and many of the writings of
the past may represent a foreign vision for students.

The "close identification of literature and life
is not always ~learly appreciated, especially, perhaps, by
students whose major interests lie elsewhere than in the
humanities.... To them English literature often seems
either trivially irrelevant or else an incomprehensible
'high-brow' luxury." (Seary and Story, 1966, p. 5) The
creation of such feelings can be traced to a number of
causes. Seary and Story points specifically to such study
material in school as "poems and plays far from adequately
representative of the scope of English literature ... or by
being required to study texts which, €for proper
comprehension, needed a maturity and experience he (the
student) did not possess." (Ibid., pp. 5-6) What may
likely result is a "feeling that English literature is a
narrow and specialized study, remote from and alien to all
he knows of life." (Ibid., p. 6)

As stated earlier, there is a need for the
inclusion of cultural materials in the literature program.
But as pointed out by Rowland Lorimer (1984) in his
discussion of Canadian literature in The Nation in the
Schools, "methods must be found to help students realize how
a piece of literature grows out of culture, how it is

crafted into a work of art, and how, in turn, such works
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enhance what is distinctive and what is best about a
community." (p. 99)

In writing for young adult readers, many of
today's writers are incorporating modern Nesfoundland and
using the present relevant culture with its regional flavour
as a backdrop for literature that is more meaningful and
appealing to modern youth. Throughout Canada, there is this
regional emphasis in writing that is proving successful,
since it apparently has wider meaning and appeal. These
writers "create a localized reality, deeply rooted in both
physical and emotional topography." (Saltman, 1987, p. 65)
The best of the Canadian writers seem to be regional
writers. (Ibid.) A potential danger for the literature
programs is that these regional Newfoundland writings would
not be given the same treatment as the earlier writings, or,
worse still, would be overlocked altogether.

Barbara Smith (1978) says "we find that the works
that survive ... are those that evoke and exemplify emergent
meanings. It is true that literary works may engage our
interests and touch our spirits as records and images of an
otherwise irrecoverable past, but to endure as something
other than vivid historical artifacts, they must also be
able to serve as metaphors and parables of an unpredictable
future." (p. 151)

In an attempt to find relevancy in materials for

Newfoundland students, the assumption that writings about a
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past way of life are therefore culturally relevant, is a
questionable one. It may assume that the stigmatized
"Newfoundland character' is true for all times and all
generations and it may give the view of a static culture.
Furthermore, students may be instilled with the feeling of
inferiority from a local perspective because they are not
aware of that which is supposedly their culture - the one
they are living or the one in the writings - and, on a wider
perspective, because they are already associated with a
culture that has been viewed inferior and primitive in
comparison to the dominant North American culture. The
implications for the curriculum are obvious. These writings
of a past culture must be placed in context and treated
differently. If culturally relevant materials are superior
and are essential, then first there must be an understanding
of what that culture is, and then selections made based upon
what is relevant. However, if the purpose of the program is
merely to study the past culture and heritage in its own
right, then materials must be chosen to reflect that
culture, but they must be placed in context to avoid any
confusion which can occur from blending the two kinds of
writing without first having established a firm distinction.
The literature to be studied simply must adhere to

the basic objectives of literature. The intentions of
literature have already been explored concerning the

teaching of literature for the development of the student in
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a world community. Furthermore, although there probably
must be fostered a feeling for past tradition and culture,
there must be no confusing of the stated values and
intentions of literature. In other words, the literature
curriculum must not face an erosion of universal intent
through the reflections on the past just because the use of
writers of a past culture may indeed be satisfactory reading
for the adult reader who can relate to that past. Such
writings may offer little literary quality or universal
value for the student of a different culture who must
certainly be aware of his/her own living culture in
preparing for future. Since the objectives for the two
types of writings are different, the teaching strategies

must correspondingly be different.
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Chapter 2

FOLKLO! N _T! H SCHOOL LITERATURE PROGI

The reasons for the emphasis on Newfoundland
literature in general and, more specifically, upon the
selections chosen for study in the school curriculum, can be
traced to the influence of the folklorists, especially after
Newfoundland joined Confederation. With the sudden
awareness that Newfoundland society and culture were facing
a drastic influence from the mainland North American
culture, and were being threatened by this "new" culture,
all efforts seemed directed toward the preservation of the
traditional. Since this change appeared revolutionary
rather than evolutionary in nature, the apparent need to
preserve became more intense. The contrasts between the
people, lifestyles, and ideas of the past and those of the
more modern culture were so stark, especially to outsiders,
that they conjured up many humorous situations and
insinuations.

This focus of attention seemed to praise the
rustic beauty and simple values of the traditional life of
the people and, on the other hand, circulate the oddities
and humorous incidents resulting from this sudden culture
clash of a simple people suddenly jerked into a new and
strange culture. The powerful impact of the new culture

appeared to have a belittling effect on the simple laid-back
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way of life of the old culture. The old values and customs
became the quaint and curious, whereas the new culture
demanded conformity. But the new culture had so much to
offer that could free the individual from a life of
dependency and hardship that, to those living in the period
of Confederation, the new culture offered a way out of this
antique bondage. It was therefore accepted eagerly,
especially after the benefits of leaving the old way of life
were experienced.

To gain an understanding of the writings of this
culture one must look at the role and intenticns of
folklore. It is indeed from the folklorists that much of
the writing rece: ved its motivation and continued success in
publication.

The New Columbia Encyclopedia defines folklore as
"the body of customs, legends, beliefs, and superstitions
passed on by oral tradition.... Today most folklorists and
anthropologists regard folk customs, legends, and beliefs as
an imaginative expression by a people of its desires,
attitudes, and culture values." The role of folklore is
also explained as becoming increasingly "important in the
study of primitive societies and in understanding the
history of mankind." There is no mention of any tie to the
art of literature. Folklore is defined as a separate type
of writing serving a function different from that of

literature. It is through its affiliation with writings
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that give an understanding of the past that folklore
acquires its recognition and its separate definition.

Because of these qualities of folklore, it
deserves to be recognized as distinct enough to be separated
from literature even in the school curriculum. Such diverse
materials have been included as literature, including
materials from folklore and history, that the very term
"literature" has been changed in order to blanket these
materials. Partly because the writings have been treated as
literature, there has been such a tendency to romanticize
and sensationalize life in the past that there is little
resemblance to the actual life. This gives a false
impression of the past. Since these writings have been
included in the literature to give an understanding of the
past, they have been, by definition, included to serve the
function of folklore. In that case, they misrepresent in
two ways: they are not folklore because they give a false
depiction or misunderstanding of the past; and they are not
literature because they have been included simply to give
that impression of the past.

Thaere is certainly a need for a close inspection
of the local writings to insure that they fit the particular
category to which they have been assigned. "Genuine
folklore should be given in the form in which it is used by
the folk, not as reshaped by writers seeking to popularize

it." (Fowke, 1976, p. 10) Once materials are included for
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study in the curriculum, many of the inaccurate writings can
easily be accepted as accurate by the indiscriminate reader,
especially those who are of school age. In other words,
folklore must be firmly established as folklore, and
literature designated as literature, each according to its
separate definition and role in the curriculum.

Just as early colonial writings reflect "the
origins ... of literary attitudes that shaped writers such
as Cooper and Twain" (Ziff, 1970, p. v.), sc the early
writers of historical and folklore materials of
Newfoundland's past can shape the development of today's
writers. 2iff, in discussing the colonial period of writing
in American, shows the value of these writings by stating
that all writings in the past were necessary in establishing
the different aspects of American society. In all these
writings, "the field of vision was being defined." (Ibid.,
p. 20)

The idea of establishing a field of vision falls
back to the role of folklore in influencing literature.
That point is well taken, and understandable. But it does
not mean that writings can now be studied as literature
simply because they are important as folklore. In
developing a "field of vision," a society is bent upon
gaining an understanding of itself as a society. That is
not the same as gaining a literary experience through a

reading of literature. And although it may seem necessary



31
to study folklore and history to find where a people have
come from and to get an understanding of where they may be
going in their development of an art form, to do so does not
fulfill the definition of literature.

To study past writings as a study of past
literature is to suggest that there has been a development
of literature from somewhere. This very notion may also
suggest that particular writings are literature. That may
indeed not be so. In other words, we are now back to the
original discussion of early Newfoundland writinos. In
fact, we are now offering the study of the development of
literature as opposed to the appreciation of literary
writings as a means of gaining a literary experience. There
may also be a suggestion that Newfoundland writings have
developed from the past culture writings, and are now a part
of a particular literary style. If that is so, then there
is a need to include these later writings in a literature
course rather than the earlier writings from whence they
developed, since the emphasis in literature should be upon
the literary.

The folklorists' contribution in Newfoundland may
indeed be valuable in establishing a "field of vision" of a
people. But as a study of literature experience, it ignores
the purpose for studying literature in the first place.

The influence of government has also been

instrumental in having cultural materials gain such high
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recognition in the curriculum. The multicultural programs
of the federal government have made available money for
prompting the "mosaic" concept of Canadian culture, and
"attention has been devoted to the various minority cultural
groups in Canada - specifically to the preservation, study
and display of their distinctive cultural traditions."
(Carpenter, 1978, p. 56) This has emphasized the need for
folklorist study in the various regions, and power gained by
reason of the funds made available to groups has enabled
their entry into the printed werd and its circulation.
"Essentially, the Canadian taxpayer supports folklore
heavily without understanding the nature or meaning of this
material or accepting it as significant." (Ibid., p. 62)

Given this influence, the mass materials being
produced provoked the continuance of the kinds of materials
and writings already mentioned. Nostalgia, reminiscences,
and humor have been readily put to print and circulated.
This influence has had an impact, not only through an
understanding of what the past culture has been, but also
through a judgement on the present culture as well. In
other words, the culture is "not being allowed to evolve
naturally, but rather, is being moulded from above. In
effect, cultural freedom is restricted in Canada by elected
governments." (Ibid., p. 65)

The natural place where these restrictions would

have the most impact is in the education of the young.
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Therefore, many materials geared toward the school student
have been assembled by publishers. But no separate area of
study has been set aside. That tendency to use folklore as
literature is where the problem lies. Since the two are
separate, in interest and function, they should remain so in
their treatment in the classroom.

The need to record this passing culture was
obviously necessary. Initially, there was  some
embarrassment for a people to be reminded of their being a
part of this seemingly inferior culture. Nor has that
inferiority disappeared completely even today. The coined
term "Newfie" or "Newf" is used in a somewhat derogatory
sense that suggests to the Newfoundlander that s/he is a
part of an inferior segment of North America, and in an
inferior culture. That inferiority comes mainly from the
outside view of the people, yet it has been internalized.
Therefore, it has less to do with the knowledge or lack of
knowledge of the culture by Newfoundlanders, but more to do
with the lack of knowledge about the strengths of the
culture by many people outside the area.

Folklorists traditionally tend "to view change
negatively, whether it occurs on a small scale in the
transmission of particular texts or on a large scale, such
as when a community migrates or becomes urbanized."
(Kirshenblatt-Gimhlett, 1978, p. 109) In Newfoundland,

folklorists convincingly expressed the view that the past
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