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The aim of thi s work i s t o show t hat the defini ti on

o f lite r ature as an art f orm has o ften be en overl ooked when

ma teria l s have been selec t ed to be inc luded i n the high

s ch ool l i te r a t u re pr og ram . When youn9 r ead ers are i ntroduced

to t he ex per i enc es of lite r a tur e , t he y are of t en exposed to

wr it i ngs othe r t han those e ffe cting an arti s ti c experience .

The pressures t o have mater ial!! included tha t

e xhi bit o t her intentions. a r e many and v a ried . The selecti on

p r ocess bec ome s complic at ed when the intent i ons are 5 0

manipulated to ap pea r to be literarY when in fac t t he y are

outside the domain of li t e rat ur e .

It must be the task of English educa tors to remind

t h emse l v es of t he i n t entions of li te rature . This entails

a lso the c onstant awat'eness of t hf:l age and exper ient ia l

backqrou nd of t he tar;eted audi ence .

In this work , I c on t end that the Newfoundland hifilh

s choo l program now i nc l udes Newfoundland writings ch os en with

the i nt e n t t o g ive eJlp osure to Newfoundland l it e r a tu r e , to

preserve the traditiona l Newfou ndland culture , and to aupply

cul tu r a l l y r e l e vant materials f o r Newfoundland students .

However , what has received mos t attention haa been t h e

p res erving of • cu l t u r e . But t he cu l tur e t o be preserved may

not be t he cult ur e of the students , hence one t o whi ch they
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mar not be ab l e to re late . What is cu l t urall :r re l e vant ma:r

not be re l evant f o r the s t ud ent s bein g t argeted .

Thr oug h an exami na tion of t he materials al re ady i n

the literature program and in con side ra t i on of t he re s u:':s

of a survey conducted in hi gh s c hoo l chssrooms . I conc lude

tha t the cu I ture promo t ed in these wd ting5 is t oo ta r

remo ve d from t he kno wledge of the students . I ha ve also

ex amin ed t he ar e a s of literature . f o lk l o r e and his tor y and

f ind that many of t he materials must ha ve been s e lec ted to r

their ful fil ling of t he objectives o f folklore and histo rY

rather t han the o b j ec ti ve s of liter atur e . Literary quali t y

and t he l it erature exp e rf enc e ha ve been sac r i ficed in favo ur

of prese rv in9 a cultu r e . while wri tinCJ s of fo lklore . r egiona l

hi s t ory and n os tal;ic re mi nisce n c es continue t o be

empha sised .
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For the past numbe r o f years . the hioh schoo l

curri c u lum ha" included i n it selec ted Newf oundland wd ti nOIl

as part of the lit e r at ur e pr ooram. Hany of these writinos ,

however , c a n and shou ld be c ha l l anqed on t he i r merit

s uitable fo r young: readers . Do t hey ac tu. ll y hav e much to

offer students as se r eet ren e of t i...tu· _I.ll!.il? They a re

included as su c h.

The inclusion of vad ous mater ialll has apparently

been influe nc ed by folklorhts a nd oth e r s who have attempted

t o find ways to ag:qra ndhe a cultu r e in their attempt to

sup p ly su bstance to a literature proqram . Hany mater ials are

met t e r a of h i s to r y , fo l k l ore , and nosta lo ia , most o f whi ch

may wel l be un fa mil iar t o t hll st udent . a t leas t i niti a l l y .

The l i t e r a tu r e pt og:rlllM in s chool have c ome t o

r epresent more tha n th e pr ovidinq of mate rials f o r I l.t e t .t ur e

apprecia tion . Oi ven th is d eve l opmen t, t here 1 5 a ne ed to

reflect upon s ome of the dominant de f t n t t t one o f l it e r a t ur • .

i t s rol e fo r young- r e ad e r s, and t he mat e ri als th a t mlQh t

fulfi ll the needs o f t he ee young: readers. Poll o'of ln';l thia

first conc e r n, any req i onal l ite rature ml';1ht well be incl uded

because of it s l iterary quali ty . bu t nQl for l ntanti on.

mill'- the r ole o f li t e r a tu r e. At prnant , tha cu rr icul um

has become cluttered with m.tert.l. from diUer.nt e r ••• • el l

blanketed as "li l e r .tur . .. .



It is much easi er t o f oste r a cc e pt an ce fo r

mat e rials if prac t i cal benefits ca n be stated for thei r

i nclusi on . a rn ce many edu cators apparentl y have p ro b l ems

un de rst a nding wha t li t e ra t u re s hou ld Ji2. f or t he stude n t , it

i s too often gi ven a r ol e tha t is ea sil y und ers tood an d

exp l a i ned . When i t can be exp la ined in terms of preservi ng

he r i t aqe , cui tur e, and t radi t i ons , t he ro l e of litera tu re

can be easily reduced to acconmoda te thi s seemingly

prac tical. bene fici a l and ob vi ous l y essentia l ro l e . It

ma t t erS litt le t ha t s ome of the content may be ques ti ona ble

on grounds othe r t han its quality as l ite ra t u re . The

in t en tions ov e r s ha do w t he means . and t h e means ar e then

j us ti fi ed i n t e rms of " li t e r a t ur e".

There is a need f or Engl ish educ a to r s to arque the

right of li t e r ature to exist as litera t ure. It ne ed not be

ass igned a diff eren t f unction , s uch as deliveri ng c e r t a in

co n t ent ma t eri al . If t hi s i s allowed to continue . l ite ra t ur e

as a n a rt cann ot really ex i s t in any s ens e of the word .

Not expos i ng stud en t s to l i t e r a t u r e - as - li t e r a t u r e

denies them a cc ess to t he "real " e xpe r i ences of literature

and helps c reate an att itude that li t e ra tur e is written f or

an elite group . There i s no need f or literature t o encompass

al l wr itinqs deemed t o be a ne ce s s ary study f or s t uden t s .

If this is so . then literature qi ves way to othe r areas of

study i n the literature pr oq ram. Actuall y. tha t i s a symptom

of t h e p r oblems a lready sta t ed .



No it em of litera ture . by t he ve r y definiti on of

lite ra t ure . ne ed ",upply i rrmedi a t e 2I.I.tllal in lltruc tion f o r

the indivi du a l r e ad er . No r do e s an y c rea t i ve p iece o f

t r t e r a r u r e ne ed t o b e an e xampl e of s ome othe r f orm or t ype

o f wr it ing . The emphas i s i n l it e r a t ur e sh o u l d be on

ind i vi du ality . An indi vidua l e ea d e r s h a r e s an e aee r i e ne e

throug h a piece of wc i ti ng . The p i e c e o f wr it i ng i ll an

" e xempl ar f or " t h e ",ub jec t of li t er a tu r e . S i mil a r ly . t he

select ed Newf ound l and l i te r a t u r e n e e d not be "e xampl e s a t "

Newf oun d l a nd li t e r a t u r e bu t exemplars f9 r li t e r a t u r e . The

f act that the wr i te r i s f rom Newfo und l a nd 1:1 sec o ndlrY t o

t he pie c e o f wri ting its e lf.

I t ap pe a rs tha t s ome ed uc a t or s Ir e s t r,.,slll l nq t he

ne ed f o r wri t i ngs Wh l Ch f al l o u t si de th e d omaln o t

lit erat u r e . It be comes t he j ob o f En q i1 s h ed uca t o rs t o a ll ow

lit e r atur e to pr omot e l t s own ju sl1 f1c a t l on argumen t.

e s pecially it i t is be i nq i nfilt r a t e d by o t he r areas ha Ving

d i ff er en t i n t e n t i ons .

Writers s uc h a a No r t h r op Pr ye mlln t a ln th a t

l i teratu re shoul d de ve l op e xpe rten ce . I n a.a thel i ci . Th l.

st udy a s " e rt . th a t th e 'e lec ted Newf ound la nd wn t l nq. ch o• • n

fo r th e h i go h scho ol p r og r am o f f e r con t en t on l y .

To ' how what 1s In t he pr 09ram a. we l l • • whI t

s hou ld b e In th e p r o9 ram t ill a pIper loo ka a t wha t Ilt . r l t u r e

i s . Sinc e many of t he wrll1 nqa .I r e .d ,. inc l ude d fa l l t nt c

t he c at e go n el o f t ol k lo r . a nd h t a t o r y . t h . a e t wo aub j.c t.



are examined to attempt to ill u9trate t ha t they , and their

wri tings , are not literature .

Thi s paper also reports on a :Iurv ey con d ucted with

selected senior h igh schoo l students in t he provinc e t o ga i n

some indicati on of how much of the cu i euee ad dres s ed in t he

selected wri tings and in t he put culture of Newfoundland

generally ex ists in the minds of students en t e d nq the s en ior

high schoo l programs. (See Appe ndices A and B. )

If wri tings in history and f olkl or e are inc l ude d

in t he literature program to t e ach a culture , t h en much fi ne

li terature wi l l be overlooked in ord e r t o fu lf i l l these othe r

intentions . However , i f aes thet ics receives prior ity i n

sel ecting materi al s for literature , then it i s like ly t hat

quality literature will be selected for the f u l fi ll men t of

the li t erature ex pe r i en c e .



Chllpler 1

Whe n 1l is th e duty of schools t o leach I r t e r e t u r e .

i t i s not unusual to fi nd c r i t i c ism a bou t what i s i ncluded

wi t h i n t he f ra mewo rk of that whi c h 15 t erm ed ' l ite ra t u r e ' .

Out of al l t he wo r l d ' s q re a t li t e r ature , ea c h t nd i v i d ue l

( e s pe c i a l l y the li te r atu r e t eacher) builds h u /he r p r i o r r t i e e

of wha t s /he consi ders t o be lit er a t u r e , bu t must se lect for

t he c l assroom mat e r ial from t he app r oved wnt lnq:l lo r t ha t

curricu lum of study . It even tua l ly co me s d own to the basic

qu estions : "What i a l Lt e r a t ur e f " a nd "Why .sho u l d it be

t aUl;lht,? " whi ch , i n turn , l e a ds to the c b j ec t t ve s of any

lit e r atu r e p ro<;Jram.

First , III de fi ni tion of l i t e r e t ur e must be

es t ablished, bec au s e t he ju sti fic ation o f ma t er u l a t hat fit

ob jec tives must a lso fal l und e r what l l t e r a l u r e 11 .

\ieJ~-'.l~.Ls_ _'J'h.i. r~ . . lnterna tiQnal Oi t l l 90 UY . upp lle.

d e t rru t r c n whi c h appe.rs to be t he on e moat clo . e l y r e l e t e d

to th e qene ra } obj ective s outli ne d t n th e cou r ee outline f o r

th e hi q h s ch o o l 11t e ::a t u r . cou n . a s upp l\.d b y l h . Oepu t m.n t

of !duca t l0n f o r t h e p r cv i nee of "ewf oundllnd e nd I.e b re dor .

Webs te r 's Th ird de f i n•• l iter ltu r e la "wrl tl nq . 10 p ro • • or

ve r s e : e a p . wr lt l nljiJlI hl ...l n9 e a ee t t enee o f f or m or ••p re'.l o n

end e xp r e s a l nq ld••• o f p.rrlll nen t o r un 1" er ' ll l nte n t . " The

de t t m t t en lIupp l i.d 1n l h. (;O\H •• O" .c n ,tlon t or Th.ma U c



Lite ra t ure 1 200 (1 981 ) sup plied by the Dep a d men t of

Educa t i on reads :

Li t e r a tur e is lang uag e us ed
i ma gina tively and a r t i s t i ca ll y . I t
co mmuni ca t es ideas and fee U n gs . It
e xp ress e s pe rceptio n s . i n t e rpr e t a tions .
an d visions of hUllla n ezperience t h r ouljJh
s u c h f ornUI as the s ho r t s t o ry . the poem .
the nov e l, t h e ess a y. the play . It
exi s ts i n all c ultures . I t appea r s in
wr i t t en , oral a nd e n ac ted f orm. (p . 2 )

This de fi ni tion is further expanded t o sta t e t h a t Ii te rat y

co nce r ns "focl',s on pur s ui t s roo t e d i n eve ry man 's ( sic )

q uest f or t ruly human val ues in H vi n g ". an d t ha t li t e ratur e

" re pr e s ents for s t uden t s the pa tt erns t hat men (s i c ) have

c re s ted t o ma k e sense of t heir world". Fu r thermo re, i t "ca n

not on ly pro v i de r eadi ng pl e a su r e an d e n j o11lle nt bu t al se

provi d e s e l f · understand i nq a n d t h e ba s i s for pe r s onal

va l ues " . Th e universali tJ of what l i teratu re iA ec ho es the

ideas of such a pe rs on a s No r t hr op Fr J e , who s ays " as a

reader of l i t eratur e 1 e xis t on17 as a repres entat i ve of

h umani t y as a whole" . ( P r :re . 19 64, p . 10 1 )

Fry e ( 1 957) also s e t s a de fi ni ti on t hat separates

litera t ur e f rom ot her wri t i nqs and the r efore determi nes wha t

writings constit ut e l i tera t ure . He says :

In li terature . que s t i ons of fact o r
truth are s ubordina ted to t he primary
li t e ra r y aims of producing a st ructure
of word s f or 1 t s can sake , a nd t h e s 1go ­
va l ue o f symbo ls a r e s ubo rdina te to
t hei r i mportance as a s t ructur e of
i n t e rco nnected moti f s . Whenever we nev e
an autonomous verba l stru c tur e of t h i s
ki n d , we ha ve l iterature . Wheneve r thi s



autonomous structure 111 l a c k i nq. we ha ve
language, words used i nstrumentally to
help human cons c i ousn e s s do or
un de r s t an d so me thing else . (P . 74 )

This is an important dis tinction for the pur pose of t hi s

paper , s tnee it s pe ll s out what can be termed literature

with a universal meaning as opposed to words us e d to

c ommunicate something of a more particular reference . Frye .

in his book The Educated Imag ination ( 1964 ) , distinguishes

the " l a nguag e of the i maginat i o n, which is literature , from

t wo other wa ys of usinq words: ordinary speech and the

conveyinq of i nformation . " (p . 134) There is no doubt that

literature ioS understood and accept.ed as different from

ordinary speech and writing . "There i s no direct address in

literature : it isn't what you say but how it's said that's

imp ortant there ." ( Ibi d . , p. 4.6) In ordinary speech and

wri t in.; there i s a defini te message intended for a

particular audience , whereas "the 1 i terary writer isn't

9ivi ng information. That's why you can't produce l iterature

voluntarily , in the way you'd write a letter or a r epoz t ; "

(Ibid. )

What is of concern (or should be) for the

literature teacher is the kind of material that is

des ignated to be used i n the classroom to fulfill the

Objectives and , more importantly , to expose the s tudent; t o

representative materiah of ' g o od ' literature that maintain

un iversality of meanin9, aesthetic value, and



comprehena1bility fo r t h e ba ckground of the s tudents be ing

t aught. Th e poo l of litera t ure a ppe ars i nuhau s ti bl e in

vol ume , but th e r e i s a lways pressure exerted f r om va rious

sou rces on an y curri cul um t o ha ve pa rticu l a r ma t eri a l s

inc lude d on specific gr ounds : and , in t he s c re ening

pr o c edur e, someo n e ( or some group , more likely ) wil l outl ine

what is needed. Thi s , i n tur n, will a ttract publi she r s who

sc rambl e t o produ ce milteria ls tha t wil l be a cceptable .

In the j unior high and h i gh sc hoo l lit er a ture

pr ograms i n Newfoundlan d , then , there has been a s trong

message i n rece n t yea r s t o incl ude what has bee n te rme d

' Newf oun d land Liter a ture ' or some times, ' Newfound landi a ' .

She il a Sa und ers ( 1982 ) h as d e fi n e d t h is t e rm as : "Anyth i ng

and every thing th3.t i s sp ecifica ll y r e lated to the island.

whether i t c omes under t he heading of history , geography ,

literature , f olklore , mus i c. During t he pas t de cad e a

number of books , c on t aini nq va r i ous Newfound land wri tings .

have be en published , with mos t o f them a imed at the s chools ,

and some des igned to reach a particular group . s uch as

English teachers ." (P. 24)

The eo u r s e out line s stipula te t ha t Ne wfound land

writings must be included as a part of the lite r a t u r e

section . Engli s h Eight: CoYn e Description (1 97 8)

s pecifi ca l ly s t a t es tha t " no matter what the appr oa ch .

t hemati c or genre , rep r esentat i ve piec es of Newfoundland

literature must be i ncl uded for study i n t he appropri ate



s e ctions ", a s tatement whi ch is fa vo ur ed b y t he lite ra ry

concepts to be cove r ed i n t he c ou rs e . (p . 6 )

If pa rti cu l ar ma teri als are chosen f or s t ud y, t hen

obvious ly t he re must be a r e aso n f or ch oos i n g these

materials ; and , ne dou bt , t he justification is f ound in t he

emphaa da upon using cu lturally r e l evant ma teria ls and fo r

de velop i n g an und e rs tandi ng and ap pr eciati on f or c u l tu r e an d

he r itage . In f act , there a re a number of legi timate reasons

f o r i nc l u di ng Newfou ndland wri ti n gs i n the c ur ricul um. One

s t udy was done whi ch sho~ed t ha t using Newfoundland writi n gs

wit h children i n iso l ated ar eas of t he provi nce was more

suc ces s f u l tha n was true f o r ot h e r materia l s . ( lle r r y, 19 ,:1. 1 )

children found t he materials much easi er t o re l at e to and to

under s tand .

Fol kl oris t s hav e also pr omoted the t nc luet en of

fol klore mate r i als to make stude n t s aware of t he at t empts to

" r e cor d ' fast - vani shi ng r e lics ' be fore thei r c omplete

disappearance f r om mode rn culture" . ( Br unv a nd, 19 76 , p . 9)

The uni qu e Newf ound l an d heritage, t r a d i ti ons, cu l tur e , an d

s pe ech patterns wer e sin9 1ed ou t f or preservat i on be9inninq

fr om the disco very of the o ut por tn by v isitors. As early as

19 40 , Tompkins stated th a t " as lo n; he ( the

Newf oun d1 ande r ) con tinues to h av e t he i n tell iIJe nce to

appreciate i ts pic t ur esque wa y . , the re is no illll'lediate

danger o f Britain ' s o l dest co l on y becomi ng stand a rd iz e d".

(p. 10) This idea of t he p r es e rvation of cu ltu r e was taken
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up by other people after Confederation, whe n the onslauqht

of a North American cu lture was immi nent . Thi s idea was

s oon internal ized by many Newfoundlanders, especially during

the 19605, when throughout North America t h e r e was an

emphasis on getting back f r om urban living t o the ' r oo t s ',

whi eh bas i cally was rural, old-s ty I e living . Many of th e

wr itings f rom Newfo undland e on cent e a t ed on t hi s t.heme and ,

e ven tually. t he theme appeared to dominate the wr it ing .

So the emphas is on a s epa r a t e , unique Ne wfoundland

heritage and cu l tu re i s not new nor has it been i gnored .

s i nce many writers have f ound in i t a mass o f ideas to write

ab out f rom which developed the Newfound la nd literature .

Thi s was a ver y i mportant s t ep in t h e deve l opment of

Newfoundland writings since it promoted a ne cessary

c ons ciousness of a people t o anal yze and view themsel ve s in

relation to others and t herefo r e help t o fulfill one of t he

p urp oses of a distinctive reQional literature.

What ha s to be addressed , t houQh , is how wri H ngs

of a Newfoundland eu l t ure fit i nto the category at

literature , if they depict specifically a past way of life

t hat has appeal for a restricted few and lacks universal

mean ing . In that sense, these materials may be i ncl uded ,

no t t o pr ovide students with worthy li t e r a tu r e but may be

eeteee ed because of t h e i r appeal to folkl ore . What may

indeed be happening i n the literature proQram is the use of

materials that may ha ve nosta lQic value for the teacher , but
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are f orei gn to t.he student b e cause the y d o not r ela te to t he

stud en t' s p r esent cul t ur e . Dai qon and La conte (1971 ) point

to t h is t endenc y for materia ls incl ude d in t he lit erature

class r oom to sa t isfy the ne eds of the teac her and n o t those

of the stu d ent s. (p . 174)

If t his be so , the n th e i n cl usi on of such wr i ting

nee d s to be !Jiven a pr op er c on tex t a nd, al t houg h incl uded in

th e li t eratu r e program , II. clarif i cation n eeds t o be made to

stud ents about wh y it i s the re and why it i s d if feren t f r o m

othe r li t e r a t ur e i ncl u d ed f o r s tu d y ,

When Newf oundla nd wri t ings are u s ed to speak

sp ec i fi cally of the past , t hey ne e d n.gj;. be c l as sifi ed wi t h

t hose wr i tings having mor e uni ver sa l me ani ng'_ Sin ce the s e

t wo types o f wr it ing have different i nt e n ti on s , tho u gh each

b labell ed as l itera t u re , the who le function of l iterature

becomes confus i n9 f or t h e student .

mis r e pres e n t t he definition .

I t is n ot t h e i nt.e nti on in t h is paper t o denY a

plac e f or fol klore i n a lite r atur e program . In faet. it can

hol d a very pr omi nent r ole i n ful f ill1n9 ce r ta i n ob j e cti v e s

i n a liter a t ur e c ourse . Fol k lori s t s have very conv incin 9 l y

poi nted to t he n e e d t o study c ult u r e . and have made t he ca s e

t ha t it ca n be an inte gral part of a litera ture cur r icu lum .

f~ i char d Tal l man (19:'2) point! out t h at " t he study of

f ol k l o re helps to make both bi s t o r y and li terature mo r e

i tmlod i at e a n d believab le for s tuden t s" ( P . 169 ) ; that ....hen
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,tudenls "dhcover t h e impo r t anc e of 1ore and his t ory" for

th ems el ves ancl others "the abstract mea nder i nqs of the ir

t n t b ooks c an b ecome real a n d al i v e" . (Ibi d . • p. 170) He

goes on to po1tlt out tha t "f ol kl o r e by n a tur e i s

i nt e r di s ci p lina r y" and t ha t teac h ers should find mea ns

th at t he " s t udJ of folk l ore ca n e n r i ch standard cou r s es l i k e

English . {Ibid. •• p . 183}

Sinee so me of t he writings f o u nd i n t he materi ...h

used fo r s t udy i n the l iter a t ur e p raqraIDS in junior high and

hi gh s chool dea l with f o lkl o r e and not l i te r a t u r e , it is t h e

folk lorists to whom we shou l d turn for i ns i ght into i ts

val u e , purpose. and teaching s tra teq i ea . If it is no t

lite r alu t"e . it i s not fa ir to treat it t h e lIIame as t h e

materia l s recoqnized a s l i t e r at u r e .

When fo l klore i s addres sed br such peop l e as

'ra ll man , t h e emp h as is i s on studen t co l l ection s f r om his /he r

own herita'il'8 In d culture and not s o muc h on the reports a nd

vrit1ng-~ o f ot h e rl . These mat e r i . ls ml r well h a ve mo r e

mean i n g- for t he s t ud e n t.. this i n no va)' disc redit s the

vork and wr i tin'il'5 of others, but adds to i t t hroug-h the

i ndividual local c oll e c tions . t his clea rl)' sets a different

pers p ective for IIt ud y t han the purpose espoused in the

obj ectives of li te rat u r e.

When wri ti n 'il's 'lith int en tions o f pres e rving a

cul t u r e are gi ven t he same t r e a t ment i n the program a s

li t e r a tu r e with uni vers a l me a ni ng a nd i n t en t, t he de fin i tion
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of 11 te ra ture bec omes s o br oa d tha t it 1;3 meani nqless . flot

that the t wo cannot be t au\lht as on e cour s e , but rather thl'lt

t her e mus t be empl oyed different strate9ies and t ec h ni que s

i n order to a rouse an apprecia ti on f or both. U ldeed , i f we

were to ask of bo t h t y pes of writing "Why do we t each t hi s

or read this?" , the answe r woul d most 1 i kely i ndi c a t e t h e

di stinction of whi ch is li t e r a t ur e and whi ch is nQt . On e

ty pe o f selection ma y have much to s ay about a world

corrrnunit y, wher eas t he other has somethin9 to :uy ab o ut one

parti c ular par t of a regional ar ti!l at on e parti cular point

i n i t s bis t a ry .

The ques tion r emains : What do we d o ab out i t ?

Should t he tw o be ta uqh t to g e ther? t he r e appea rs t o be n o

pr oblem in d ol n9 s o. But the answe r mus t t all back to

Frye 's dis t inction poi nted to ea r lier . The l an Quaqe i n each

ki nd of kfr i ti ng is us e d for a d iffere nt in t e nti on. Any

rea ding t ha t a person d oe s adds t o his /her experience . and

it i s our r e ad in g ell.perience tha t we draw upon in wr iting,

a s kfell 15 our pe r s onal eJilperience. Anythinq that one reads

be comes a backdrop for wha.t s lhe be c omes , and l iterature i s

a place t o t ransfe r the ima ginati v e en e r qie s of literary

writings and pass t hem to the student . "The s tudent

r esponse to this transfer of ener;y may be t o become a

writer hi mse l f . but t he 'ilreat maj o r ity o f student! wil t do

other thin'ls with it . " (Fr ye , 1964 . p. 116 )
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Fu r t her , an un dus t and.ing of an d an appreciation

for one's heritage and traditional cu l tura l backgr ound i s

important i n und e r stsn d inq oneself . Ce r t ai n ly _ the val ues

of studying t he past have bee n we ll-docume nt ed by hi s to ri a ns

and fo l klot:'i sts , among o the rs. William Ha milton (197 6) s ay s

t hat it i s " an i n tens e l y human ch a r act e r istic th at compe ls

u s to f ind meaning be t ween o urse l v es a nd our environment"

a nd that i t i nv o l ves a human " comp ulsive des dre t o look

backward , to know s omething of our own pas t and th a t of our

s urround i ngs . " ( p . 2 ) However , Hamilton (1976 ) points to

J . 5 . Br une r i n The Pr ocess o f Edu c a ti on to r c auU o n about

" har ne s s i ng these i nnate inte r ests", Bruner exp lains that

to teach sp ec i fi c t opics "lolithout mak i ng c l ear thei r c ont e x t

in the br oa d e r fundamental structure of a fie l d of knGwledqe

i s uneconomica l ." Fi rs t , Br uner sa ys th a t it makes it

difficult for students t o "qene r ali ze fr om what he has

learned t o what he wi ll encounte r l a t e r " , Se condly , i f

there is n o t an unde rs tandinq of genera l principles , the

l ear ning "has l ittle reward i n t er ms of in tellectua l

e xcitement ." I n other wor ds . interest is more easily

created when the learner c a n ma ke t h e knowledqe us a b l e

beyond th e situation in which the l ea r ninq h a s occur r e d .

Thi rdly , "i f the know ledge is not st r ucturally tied t oget h e r

it will likely be forgo tten , " (Hamil t on, 1976 , p . 2)

This is an att empt t o tie how ma terials a re to be

i nc luded and taught 12. t he purpose for having them there in
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the: first pl ace . The empha.si s o f the fo lk lo ris ts and

socioloqists appe ars t o stress t he need f or t he s tudents t o

col l ect in fo rma t.i on about his/her own backqro un d .

This i dea of studying- one ' s her itage and culture

i s wor t hwhil e a nd indee d esse ntial i n gaining

unde rst an ding o f oneself . Such wri tings c an al so pr ovide an

unders t an din; o f how thes e wr i ting s deve l oped out of the

culture. But thi s demands a s tudy tha t ha s as its p r iority

in t en tions that r equi r e mor e time than ca n be afforded in

t he Ii tenture program . Con t ent i n t he f orm ot studying a

culture and past way of li f e i s necessary in t hat kind of

progr am.

The conclusion t ha t little undentandi nq of the

cu l ture bein; s tudi ed e xi sts i n the mi nds of t he students i s

bas ed on t he ex perience with t ea chi n9 s t ud e nts in t he

cl a s sroom, and on t h e re sults of the cu l tu r a l s ur vey

con duct ed tor t h i s pape r . Fur thermore , althoug h t he re is a

ne ed f or s tudents t o g a i n an und e rst and i n g of this cu lture.

there must al s o be an awar eness made t h rougoh literature of

ot he r t opics , co nc e r ns , and aspects o f Newfoundland and

La bra dor , espec iall y as the y relate t o t h e culture and li ves

of t he de ve l op ing- student , Yet t he selections no w available

deal mor e wi th teach ing cu lture than wit h e xpeE'iencim;

li t e r a t u r e .

In t h ems el ves t hese writin ; s present a problem fo r

thos e who st ress the ne ed f Ol: r egional lite r a tu l:e to be
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incl uded . for the reasons that it provides an easier stYle

of writing' for students and a form of lite r ature that us es

local dia lec t and expressions to which they can more easily

re la t e. But do es t hat then mean that we are t o igno r e t he

cultura l cha nge i n Newf oundland , and the in f l uenc e s of North

American cu lture throuqh mass media and socia l c ontact ­

t hat . i n fa ct , students can relate more ea~ily t o a past

cul t ure? Sure ly we can ' t expect t he modern Newfoundland

yout h t o l earn All. ~ a pas t way of li f e t hat has

practica ll y disappea red . If the r e is a need t o know this

and i t doe s n ' t presently ex is t , then t ha t is no t the j ob of

li teratut"e but r at h er the jo b of hi s t o ry . That ean on ly

r e qu i r e a different a sp ec t of r e ad in g' which surely beqs t he

teache r to s hitt emphasis f rom the t aecer wo r ld view to t he

pa rti c u la r - again sUg'gelltinq a d if fe t"ent I type' of study .

All wd tings must be i nclude d tog e ther as

l1te t"atut"e ; so sa y t he c ourse outli ne s . With so many

di ffe rent materials , the teacher is faced with n earl y as

momentous a ba ckqround t o fi ll in fo r these Newfoundland

writ ing'S as is necesury when teachi nq regiona l British

wri tings . or Arneri can wri ti nqs , or Toronto wri ting,. or

Inuit writings. The culture being discussed has n.2.t~

in t he minds of these students and , indeed , may be as

foreign as the cu ltures o f ot he r lands . T h e oc ean ta lked

about may be the same oce an , an d the land may be the same

l and , but t he at t i t udes , cus t.cms , be lie fs , lifestyles,
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so ng's . dances , have chanqed. And what is bein9' accounted

fo r may be foreign not only t o t he indiv i d ua l student , but.

also t o the commun ity or environment of the s t udent. The

n os t a l gi a of reminiscing s ometimes develops a chan;e from

the ac t ua l . Furthermore, the very na t ur e of "!. Newfoundland

c ul ture" sUg'qests singularity , whereas t h e re was indeed a

pl ural i ty o f Newfound land " cuI tures" va r y i n q from reqion to

te;lon , or even fr om cove to cove . If a person were to

collect t he artifacts and particulars of his /her past

cul ture and c ompa r e t hem to the culture written ab out in the

stories and reports , there coul d well be some wide

discrepancies . There hall a l s o be en a qreat emphasis on the

"quaint , cute , whimsi cal , syrupy beset by ' qooe y

fabricati on~' in which trad i et c net performance

sentimentalized and prettified." (Abr a h ams and Kalcik .

1978 . p . 224 ) Richard Dorson ca lled such thinqs "fakelorlll ."

(Ibid . )

The impor tant thing t o remember 15 that it is

benefi cial to e.pose student.~ to then materials i n order

that they experience the val u e of c ri ti ca l l y evaluatin9 the

way i n which writi nqs depict a culture . But t ha t come s very

c l os e to becominc;J the job of history .

To determine why there is an emph.~ill on l oca l

reqional writi nc;J5 (h e r e . " r egi ona l " means a pa r t icu l a r

IJeoqraphical place such as Newfoundland and L,abrador).

cou l d look bey ond j us t the works of the folk l orists and
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50ciol OlJis ts. Act ual ly . modern t he or ies of literature study

give insights i nt o the incr e a s ed emphasis on stude nt

eKperiences i n an approa c h to li te r at ure as well ai!I the

t e ach i ng of r eadi n g . The ps y c ho li ng u i s tic/ langu a g 8

experience mode l (co9'01 r t ve - ueve t op mel'ltal-perspec:ti v e )

emphas izes t he linguist i c experience of t he rea der .

Ac c ording t o t hi s approa ch , the t eac her s h ou ld create a n

env i r onmen t whi ch fosters pe rso na l and a es t heti c respons e to

a tex t , and text ee I e cti on is b a.!led on a va riety o f type s

and genr e s as well as differen t lin gu i s t i c f orms . This

appt"oach re coqnhes the works of Kenn e th Goodman a nd Fr a nk

Smi th . ( Ande r son , 1986) This i s on l y one approach amon g

s eve ral . bu t it has rece i ved a modi cum o f r ecogn i ti on in the

pa st decade . Oth er ap proaches e xtend back as far a!l t he

ar g ument s of Matthew Ar no ld , "'ho mai nta i n ed tha t. t h e purpose

of li te rature studl' requires us i n g ma t e r ials that r epresent

"th e best t.hou;ht s and word s of western c iv i 1 izaH on ."

( I b i d .) The moder n P 5y cbolinquisti c app roach , co u p l ed with

t he pressures of t h e f o l klo ris t s and ot he r s al l uded t o

earlier , pemitted t h e mov e ment ( e s peci a ll y in Newfo undland ,

whe r:e there has bee n a pronounced ehan q e in lifestyle em e e

con f ed er a tion) t oward loca l mat e r:1a1s an d c on t ent that are

su p pos ed l y mo ee cl o s e ly t'e la ted t o t he s t uden t ' s own

environment . The i d e a , o f cour s e , was to US!! "culturall y

relevant" materials .
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I hav e no argumen t aga inst t ha t i d e a , s i n ce it is

ob vi ous that the Nor t h Ameri can urban cu l ture was f oreign to

the Newfound land ou t p o r t. c hi l d o f t he 195 0s . But afte r t he

a d vent. of t el evi s i on and othe r mas s media , the emphasis

be9qed a cha nge t o a c\ ommoda t e the chanqing culture . Yet

there appears to have developed a need to promot e the use of

culturally r~levant materials as well as t he idea of

c u ltur a l preservation . both of whi ch involve more t ha n the

l i t era tu r e program s h oul d be expected to do .

There remad na t he pr oblem alluded t o earlier - the

cultural re levancy o f some Newfoundland writings. For

today 's Newfou ndland student , many wr i tings a re abo ut a

"for dqn" Ne wfo und l a.n d cu l ture . They require a treatment

t h at s e ts up a back ground and siljj'nificance f or t hes e

wr i tinljj' s as much as the "mai nland" wr itin9s of t he 1950s

mig'ht require .

The need, t he n , to t e a ch ill Newf ou n d la n d writ i ngs

has been es t a b lish e d within the fr amework of lIo changing

cul ture . The decis ion to plac e these writing'S i n the

literature pr Oljj' r am wo u l d appear to be a sound one , s i nce it

might ins t i ll in the student a n ap p re ci a t i on f o r his /her

he ritage . Thi s can he l p develop an awar en es s of self w

i d e nti t y , an i mpor t a n t purpose of the sc hool proQram . The

i denti t y of a pe opl e speakine;, t h ro uQ'h the v a rious literar y

voices can give this effect quite adequately .
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However . caution has to be exercised i n choosin;

literature for study fr om such a small region which i s still

i n t he beginning stages o f producing mean ingful 1 iterary

work . both f or people outs ide the r eg i on as well as for

people at home ~ in other words , a mor e universa l meaning

and appe al . To adhere too long to t he same wri tings ca n no t

onl y allow a misrepresentati on of the li terature available.

but also stifle t he development of a !load regional

l it e r a t u r e .

In t h i s s e nse, Newfoundland writing in the

curr iculum seems to fulfill two main pu rposes . On thf one

hand . it provides an understanding and appreciation for a

pas t c u l ture demonstrated by the i mpo r t an c e of st r on'iJ

per&onal values for su rvival . A s tu dy of thi s kind also

gi ves individua l readers the opportunity to realize who they

are in relation to t h e wor ld co mmun ity and an appre c iation

and understanding: of the development of modern culture an d

va lues . Howeve r , t o do t his , the writing must be placed i n

a so c ial, economic , po litical and , t he r e f or e , historical

con t e xt to achieve II. full unders tanding . If not , i t becomes

meaningless (according to Bruner ) . Furthermore , it is

rell',i niscent of t he reasons for l!Itudying: hi l!l t or Y and ,

al t hou-;h it may not be fa ctually documented i n all cases , it

is written with the intention of corrmuni catinc; ' wha t it was

like ' in the past.
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Another reason for studYing Newfound land writings

is to allow the student the opportunity to experience the

literatul:'e of his/her own region aa a part of the world

community of literature - a literature using the regiona l

setting and regional expressions as a backdrop to tt"ansmit

a meaning that has universal appeal. In other words ,

Newfou ndland literature is important in the curriculum for

promotin9 the development of local writers and for tracinq

the accomplishments made by writers to date . There is an

obvious danger if there is a~ adherence to writinqs

of the past . This adherence can promote a feeling- of

inferiority that may persist and cause a stagnation of

creativity rather than a promotion of awareness for what is

rich and vat'ied in the present culture and surroundings

about which to write . youth of today have their own

problems and experience8 that continually provide emotional

react ions and energie!l which can create literature , and

the."Je writings need to be eeecueaaed , By providing' a

variety of literature from the region there is II greater

opportunity for II strong reg'ional literature to develop that

has univI'!rsal meaning and appeal.

To exnoae students continually to t he '90od old

days' . as if the only good thinqs happened in the past, is

unhealthy and misleading . Anyone who thinks that way has

not reallY considered the past in context . Northrop Frye

refers to this view as the "mythology about 'the good o ld
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days' when everything was simpler . It Frye attributes t h i s

view to people who "assume that the society of thei r

ch ildhood was a solid and co herent structure ." (Frye , 1964.

p . 144) Susan Parr (1 982 ) claims that "typicallr , adults

are nosta19ic ab out thei r own you t h and critical of t hos e

yOUDgoer than they , " ( p. 7) She argues for t he need for

s t udy by quoti nq walter Kaufman's statement to the effect

that "the perception that the pa st was better is itself

lik e ly t o be oversimplified, uniformed , and ironically ,

indicative of the need for humanistic s t udj;" ( I bi d.)

Kaufman also adds that "those who believe that past ages

were not sick aug-ht to study the humanities ." (Ibid .)

It is necessary to refer once aqain to Frye , who

views literature as n ot that ~hi ch i s to be instilled into

students , but rather a "re:shaping" of "the :student' s total

verbal experience ." Thi51 e xper.ience i ncludes the influences

of televi sion and movies as well as reading . Therefore ,

literature "should be the means of leading the student from

his present subjective social vision into the total v is i on

of mankind ." (Frye. 1976, p . 21 ) Albert Ayars (1 983)

states that "children understand complex adult concepts and

societal values when these val ues are related t o their daily

experiences ." (p . 116 ) Literature that is related to their

own experil'!nces , culture , and lifestyle then is likely more

meaningfu l in the development of self·idenHty than are
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wr i ti ngs of & f or e ign vision ; and ma ny of t he " d Ungs of

t h e pa st mar rep re se nt a f oreign vis ion f or s tud en ts.

The " c lose identi fication of li t era tur e And li f e

i s no t a hi ay s dearh appreciated , espe cia lly . perha ps , br

s tudents whos e maj o r i n t e r e s t s lie elsewhere than i n t he

humani ti es . . . . To t hem Eng lish li te ratu r e often s eems

e i the r tdvia l l y i rre leva nt or el s e an inc:omprehen ll1b l e

'hi ;h~b[ o"" l uxur y , " ( s e a r y and St or1", 1966 , p . 5 ) The

c r ea t i on of s uch f eelings can be traced to a numbe r of

c a us e s . Se ary and story po int.:!! :spe ci fi c a ll y to such s t ud y

ma teri a l i n s choo l as "poel1l!l and plays far f rom adequa tel y

r epre s en t ati ve of t he s cope of Englisb litera ture .. • or by

being re qui r ed to s tudy t e xts whi ch , f o r proper

c ompr eh en s i on , ne eded a ma t u r i t r a nd ez pe rience h e (the

s t Udent ) di d no t pouess . " ( I bi d ., pp . 5-6 ) What may

like ly r e sul t is a " feeli ng t ha t Eng lish li te rat ur e is a

nanow and s pe cia li zed s t udy . re mote f rolll. and alie n t o a ll

he knows of life ." (I bid ., p. 6 )

As s tate d earl i e r . ebe ee 15 a nee d for t he

incl usion of cul t u ra l ma t eri als in t he literature pro;ram.

But as poin ted ou t by Rowland Lorimer ( 1984) in his

discussion of CanAdian literature i n The NatioD in the

~. "methods must be found t o he l p students re,liu how

a piece of li terature ;rows out of cu lture , how it 1s

c ea f t ed i nt o , work of ar t . and how , i n t ur n , s uch wor ks
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enhance wha t i!l di s tinctive an d wha t is be st abou t a

community . " ( p . 99 )

In 1Ir1 t ino f or you ng adul treaders , man y of

toda y I S 1Ir1ters are incorporat i ng modern H, "found l and an d

us i ng the present re leva nt cu ltur e " ith its r egiona l f lavour

as a bac kd rop f o r lite r atu r e t ha t i s mo r e me an ing-f u l and

appea ling to mode r n youth . Throug ho u t Can ad a , there is t his

req i onal emphas i s in wr it i ng t hat i s proving s ucce s s f u l ,

si nce i t a pparentl y ha s wi der mea ning an d app e a l . Th e se

writers "cr e a be a l ocali zed r e a li ty , de e p ly ['oo ted in bo th

physica l a nd emotional topog raph y ." (sa ltma n, 19 8 7 . p. 65)

The bes t o f t he Cana d i an writenl s eem t o be re0;10nal

wr it ers . ( Ibid . ) A poten tia l dang e r for the lite r a ture

programs i s that these r egiona l Newf oundland wr i t i n9S would

not be 9iv en t he same t r eatmen t as the ea rlie r wr i t i n9s . o r ,

worse s t il l , would be ov erl ook ed al t0get her .

Ba r bara Smith ( 1978 ) says "we fi nd tha t the works

t hat s urv ive . .. are thos p. that evoke and exemplify~

mean in9s . I t i s true that 1 i terary works may en9 &ge ou r

i nt e r e s t s and touch our s pi rits as records and imaqe s of an

othe r wi s e i r r ec ove ra b l e past , but to endure as so me t h i nq

other t ha n v ivid h i s t o r ical artifacts , they must also be

ab le to s e r ve as metaphors and pa r ab l es of an unpredictab le

f uture. " ( P o 151 )

In an at tempt to find relevan cy i n materia l s f or

Newfoundland student:! . the assumpt ion that writ ings ab ou t a
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past way of life a r e the refo re oultura ll y relevant. is a

questiona ble one . It may ass ume that t he s ti9'f1iltized

' Newf oundl and oha r acter' is tr ue f o r all times and a ll

g enerations and it may gi ve the view of a static oultur e .

Fu r t he r mor e , s t uden ts may be instil led with the f e e lin; of

inferio rity from a local pe rspective becaus e the y are not

awa re of t ha t whi c h i s suppos ed ly t h ei r culture - t he one

t h ey a re living or the one in the wri t ings - and , on a wi der

perspective , because they are a lready associated with a

culture t ha t has been viewed inferior an d primitive in

c ompa ri s on to the domin a nt Nort h American cuI ture . The

i mp l i ca t i ons fo r the cur riculum a re obvious . Thes e writing'S

of a past cui ture must be placed in context an d treated

di fferenth , It culturall y r!tl e v an t materials are sup e rior

and are essential , t hen first the re must be an und erstandi nq

o f !!!.hAt.. that c ulture i s, a nd then eet e e t r ene made baaed upon

wh!!t is re I evant . However . i f the pu r pos e of t he pr09ram is

merel y t o study the pa s t culture and heri tage in it" own

r ight . t he n materials must be cho sen to re f l ect that

culture . but t hey must be placed in context to avoid any

confusion which c a n occ ur from blending t he t wo kindJ!l of

writing- without first havin9 es tablished a firm distinct ion .

The lite l:'ature to he studi e d s i mpl y !!l!a.t adhere to

t he basic objectives of l ite t'" a t u t'"e . The i ntentions of

literature hav e a lready been npl ot'"ed conc erning the

t e achinq of literatu r e f ot'" the dev elopment o f the studen t in
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a world COtmun1t7 . Furthermo r e, alt hou9h the r e pr obab l y

mus t be f ostered a f eeliDg for pas t. trad ition and cu lture .

t here mus t be no c on f using of the stated val ue s and

i ntentions of li t e ra t ur e . I n ot her words . the literature

cu r r i cu l utn mus t not face an e r os ion of univer sal i nt e n t

t hrough t he r e fl e c t i ons on the past j us t because the use of

writers o f .. pa s t culture mar indeed be .aUsfacto ry r ea d i no;r

for t he adul t reader who can relate to that pa s t . Suc h

wr it i ngs may offer little li terary q ua li t y or universal

va lue f or the student of II dif f e re n t culture who mU1!It

certainly b" awa r e o f his/he r own livin; cultur e i n

preparing f or future . Si nce the ob jec tives for the two

t ype s of wr i t i ngs are different, t he teac hing- strategies

mus t c or r e s pond i n;1!' be different .
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Chapte r 2

FOLKLORE IN THE HIGH SCHOOL LI TERATURE PROGRAM

The r e as ons f or t he emphas is on Newfound land

literature i n (Jenera l and , mor e speci fi c a ll y , upon the

sel ections chosen for study i ll the school cu rricu lum, can be

traced to the influenc e of the f ol k l oris t s , especially aft e r

Newfound land joined Confe de ration . With the sudden

awareness that Newfoundland s ocie t y and culture were facing­

a drastic i n f l uenc e from the main land North American

cultu re , an d were bl!lingo thr e atened b y this "new" culture .

all efforts seemed directed toward t h e preservation of the

traditi ona l . Since this chan'il'f! a ppea red r evo lutionary

rather than e vol u ti onary i n nature , the appa rent nee d t o

prese rve became more intens e . The con trasts be tween t he!

people, li f es tyles, and ideas of t he past and those of t he

mor e modern cu lture were so stark , e special ly to outside rs .

t hat t hey con jured up many humorous s itua ti ons and

insinuations .

Thi s focus of at t en ti on s eemed to p ra i se t he

rustic bea uty and sim ple values of the t raditional li fe o f

the peop l e and , on t he other hand . circu late the odditi es

and humorous i ncidents resulting: from th i s sud d en culture

clash of a s i mpl e people lludde n l y j erked into a new an d

str l!iMe culture. The powerful impac t of t he new culture

appeared to hav e a belit tlin~ e ffec t on t he s i mple laid-back
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waf of life o f the ol d cult ur e . The old values and customs

became t he quaint and curious . where u the ne il cu ltur e

demat'1ded conf orrd t., . Bu t t he new c ulture had s o much to

off er t ha t eou l d free the individual from a l if e of

depe ndencr a nd hardship t ha t , to those l1 vintll' in the pe r i od

of Con f edera ti on. t he ne w cuI t ur e oUered a way out of t hi s

antique bonda/J _. It was t he r e f or e ac cepted ea ged 7'.

upecially af ter the be ne fits o f leavi n9 t h e o l d way o f IHe

were exper ien c ed .

'1'0 gain an und l"standin9 of the wr it ings o f t hb

cu l t u r e one mus t look at t he r o l e an d i n t ent i "n s o f

f ol kl ore . It is i nd ee d from the f ol klorist s t hat mu ch of

t he !lr t U n; r e e e r ve d its motivati on and co n tinu ed success in

pub l iea tion .

The New Col umbia EncTCl op e d ia defines fo l k lore as

"the bod1 of eu.tolM . l egen ds , beli e fs , and s up erstitions

pus ed on b:r ora l tradition . . . . Toda Y llIoa t f ol k loris t s and

an thropol o9i at a regard f o l k cu stoms . l eg en ds. and beliefs lIS

an ima gina t.i ve e llp E'e s s i on b:r a pe ople of i ts desire s ,

a t ti tudes, and cultur e values . M The r o l e of folkl ore 11

also ellplained as becomi ng incre as ing ly " important i n the

s t udy of pr imitive societies and in understanding the

histo r y of mankind ." There ia no mention of any tie t o the

art of lite r a t u re. Fo l k l or e i s de fi ne d as a separate type

of wE' i ting serving a f unc tion different from t hat of

l Lt er.at. ure , It is through its aff iliation with wr i ting s
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t.hat qive an understanding of the pa st that fol klore

acquires i ts recognition and i h separate de finition.

Because of these qua lities o f f olkl ore , i t

des e r v es to be re c:ogn! ze d as d lll ti ne t eno ug h to be separated

from literature ev en in the schoo l cu rriculwn. Such d i verse

mat erials ha v e been i ncl ud ed a s l it era t ur e, i nc luding

materials f r om falkio!:'. llnd history , tha t the ve r y term

" literature" has be en ch ang ed in order t o blanket these

matedal s . Par tly bec a us e the writings hav e been treated as

li t eratur e , t he r e has been s uch a tendency to romanti cize

and sensa tiona lize life i n t he past t ha t there is l ittl e

r eaemal en c e to t he actual life . This gi v es a false

i mp re s s i on of the past . Since ebeae writ i ngs hav e been

inc lud ed i n the l iterature to qive an und erstand i ng of the

past , t.he y h av e bee n , by definition , i nc l uded to serve t he

function of f olklore . In t hat case , they misrepresent i n

t wo "ays : they are .D..91. f ol kl or .. be c a us e t he y give a false

dep i c tion o r misun ders tand ing of the past ; and t hey are .Il.2.t..

l it e r a t ur e because they have be en included s imply to 'live

t ha t impress ion of t h e put ,

T ~lere is certa i nly a ne ed f or .. cl os e ins pec tion

of the loca l v r itin'l s t o insure that they f it the particular

c a t eg or y t o whi ch t h ey ha ve been Ilss iqned . "Genuine

fo l klor e s ho uld be 'l iven i n the f orm in whi ch it i s used by

t he folk , no t as ruhaped by writers s eeking" t o pop ularize

it . " (Fowke, 1976 , p . 10 ) Onc e materiah are i nc l uded for
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stud, i a the cu r ri c u lum, manr of t he inaccurate wr itin;s

easilr be a ccepted as accurate b7 the i nd i s c r i min a t e reader .

espec ia ll., t h os e who a re of school &;. . I n othe r word a ,

folklor e mus t be fi rmly utabl1shed a s f o lklore . and

lite r a t u r e designated as literature . ea ch a c cord l,nq to its

s e pa r a t e definit i on and role in the cu r ri cu lum .

Ju s t as .ady co lonial writ ino;rs refl ect "the

origins .. . o f lit e r a r y a ttitud .. that .haped wri t e rs s uch

as Cooper and Twai n" ( Zi f f . 197 0 . p . v . } . so the early

writers of hiatorica l and folklore materials of

Newfoundland 's past ca n shape the development of toda y 's

write rs. z iff. i n d iscu5s in; the co l onial period of "dUn;

i n Ameri ca n , s hows t he val ue of t hese wr it i ng-s by statin9

tha t all wri tin9s i n the pas t wtIr e ne ce s s a r y in es tablishi ng

t he different aspects o f Ame rican society . In a ll t heee

wri tings , " t he fi e l d of vi!lion was being defined ." ( I b i d .,

p . 20)

The i d e . of utablishing • field of vi sion fallll

back to the roh o f fo lk lo r. i n i nfl uer.c i ng: l1terature .

That point i s well taken, and undnst a nd a bl e . But it d oes

not mea n thu t wr i t1 ng:1I c an n ow be studied as litera ture

!limp ly because they are impor tant as fol k lore . In

de vel op ing: a " field of v i s i on ," a society i s bent upon

9ain1n9 an understand in9 of its elf a s a society . That is

not the same .s g:.. 1n1 n; a li t e r a r Y' e llperi en ce throuqh a

readi ng: of li ter a t u r e . And IIlt h oug:h i t may lIeem necessary
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t o !Jtudy folk l o re an d his to ry t o find where .. pe o ple ha ve

come f r om anel to ;let an undentandi ng' of whe re t h ey mar be

901 n9 i n t heh develo pment of an ar t f o nn . t o do 11 0 does not

fulf ill the definition of li t e r a ture.

To study put wr iti n; !! as .. study o f past.

l i t e r a tur e is to lI U 9 9 lHl t that there has be en .. d e v elopme n t

of li t e ratu re f r om s omewhere . This very notion may a l s o

suggest t hat particula r wr it i ngs are li tera t ure . Tha t maJ

indeed n ot be s o . In ot her wor ds , we a r e no w ba ck to t he

or191na l discussion of early Newf oun dland writin~~ . In

fac t. we are now of fer i ng t he s t ud y of the de ve lopment o f

literature as oppos ed to the appreciation of literar y

wr i tings a s a mea ns o f gaini ng a l itera ry experience . ther .

ma y also be a 5u9ge s tion t hat Newfou ndland writin9 s have

dev eloped f t'om t he pas t eu t t uee wt'i tinqs , and u e now a P&t't

o f a pa t'ti cu l a t' lit et'&r Y styl e . If t h a t i s so , t.h en ebeee

i s & n e ed t o inc lude t hes e l a t e t' wt'i t!ngs i n & litu atut'e

c ou rs e t'athu than t he e a d ier wt' i ti nqs f r cm whence they

developed , sinc e the emphasis i n lite t'&tu t'e s hould be upon

the 1i t e t'&t'y .

The fol klod llt5' contd bution in Newf ound land ma y

i n d eed be va lu ab l e i n es tablish i nq a " f i e l d of vi s ion" o f a

pe ople . Bu t as a study o f li t e t'atu t'e e Kpedenc e, i t i gno t'e ll

the pu t'po s e fo t' s t udy i nq lite t'a tu t'e in the f hs t p lace .

The i nflue nce of g ove t'nment h a s also been

i ns t t'umen t a l i n having c u ltun l mAtedal s qain s uch high
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recognition in the curri culum. The multicultural proqrams

of the federal government have made ava ilable mon ey for

p r ompti n; the "mosai c " concept of Canadi an cultu r e, a nd

"attention haa been devoted t o the various mi n or ity cu ltur a l

qroups in Canada - specifically t o the preservation , s tudy

and disp lay of t heir distin ctive cultural t raditions."

(Ca r pe nt e r , 197 8 . p . 56 ) This has emphasil:;ed the need for

fo lklorist s t udy i n the various r e Cii oRs, and p ower gaine d b y

reas cn of the funds made a vailable to 9roups has enabled

their en t ry into t he printed vce d and it:! circ u l ati on .

"Es senti all y , t h e Can adi a n taxpa yer supports f o l kl o re

he avi l y wi t hout understandino the nature or meaning' of t h i s

mate ri a l or ac cept i ng' it as s i9nificant." ( I bid . , p . 62)

Gi ve n this influence , the mass materials be ing

pr odu ced p r ovoked the continuance of t he ki nds of materials

an d wr itings al ready mentioned. Nostalgia, remin iscences .

an d humor hav e been readil y put t o pr int and ci r c u l at e d .

This i nfl ue n ee ha s had an impact , not onl y throu9h an

und e r standin9 of what the past cu l t u r e has been , but a lso

t hrough a j udgeme n t on the present cu i t ure as well . In

ot he r words , the culture i s "not being allowed to evol ve

na t ura l l y , but rather . is being moulded from above . In

effect , c u l tu r Al freedom is restr icted i n Can a d a by elected

governments. " (I b i d., p. 65 )

The natural place where t hes e rest ri ctions would

have t he most i mpact is in the education of the young .
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Therefore , many materials geared toward t he school student

have been auembl ed by publ Leh e re , But no separate area of

s tudy has be en set aside . That t ende ncy t o us e fo lklo re as

li t e r atu r e is where t h e probl em lies . Since the two are

:se pa r a t e , i n i nt e res t and f unc tion , they "houi d remai n so i n

t heir treatment i n t he classroom .

The need t o r e cord t his pa ss i n9 c u l tur e was

obv i ous l Y neces s ary . In 1tiall r, there

embar ras sment f or a people c e be reminded o f t he i r being a

part of t his s e emin g l y inferior culture . Nor hu that

inf eriority di sappeared comple t ely even t oday . The coined

t erm "Nevfi e" or "Newf" is used i n a some what derogatory

s ens e t hat sug g e s t s to the Newfo undlander t ha t s / he is a

pa r t of an i nf e ri or s e gment of North America . and i n an

i n f e ri or cult ure . That i n f erio r itY c ome s mai nly fr om t he

out s ide v i ew of the people , yet it has been inte r n a li z ed .

Therefore , it ha s less to do with t he knowledQe or lack of

xno wl ed qe o f t he cu ltu r e by Newfoundlanders . bu t mor e to do

wi th t he lack o f knowled;e about t he s t re nqt hs o f the

cult ur e by many people cut e Ide the iltea .

Pol klorists t raditionally tend " t o vi ew cha nqe

neg-at i-vely , whether i t c cc u r a on a small s cale in the

transmissi on ot particular texts or on a laro;e s cale , such

as when a communi t y mio;rates or bec omes urbanized ."

(Kirs henbl a t t -Gi mloJ l e t t . 19 18 , p . 109 ) In Newfo un d l a nd .

f olklo r is ts c onvi n c i ng l y expressed the v i ew that the past
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