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. . .,
The purpose o~ t h is stu dy was to ex-amine the role of

....;~ting i n Ne....foundl.and high . s~hools W'i~h a view tci

.' enhancing a nd 'd i v er s i f y i ng t~at, r ol e. The ' writer's

- ;11/

': .

interes~ in - th~ Issue was p~ompt~d by . a n analysis ' of

wntlng practices a nd teacher a ttit udes' t o writing in one

Newfoundland slZhpol distric~ (see appe nd i ce s ) ', This
~ • $ , • .

", in.terest ' led to a r ev i ew of rele v a nt l i t e r atu r e on -t .he

role O~ , ';"rit~ng . Sinc~ . on ly a very ' ~e~: t heses neve dealt

w~th wd.tin~ in ·Newf ound l a nc;i. high' sC!.t0o ls;· · t he., _:, t udy

iri~Ud?S t'efer~nces to (:~m\ara~e " situations th:rOUgh~t ....~. : " ~';

th~ t<!este~n . ~frld: " . , ..~ :~

'The wdte'r was 'gu i c:led -by f~ur q~e·¢i.ol').s·: .". Ilt,a.t ' is t~

state' of writing in New'found land high schools? Why "sb oul d
', .. • I , . . ', "

. writing be .t augh t ? ' Why ' is 'writ i n,? ' ,not Qeil1g ' t a ught more' ;"

effectively-'?----------What can, we do t o give , wr±t±n<]7"·more-,- - .- .-"
. '. . .

' . pr.ominence in our high schoo.~s?

, Ans ....ers to, these four qlJestions were arr.lved · at

through r e f erenc e s to literature and to the writer's '

" ~ers~nal expe~ie.n~sa~ a high s chool t e aChe\ . To the

.fir~t ' of these ·qu e s t l oQs.- t he write,r -conc j.ud e s t h a t .writ i ng

, I s . not; being well taught', TI? the second~estion"he

-'{:/ conclude~ -' tha~ ~ritin9' :- ,Sh~Uld be ~ taUgh~ by. all~ t.ea,chers

, f or the var'~ety of ~enefi~ i t c a n ~ring , t o stu~ent~,

. inc.luding Jelf-fUl.f il lme nt, improved o.:po s t ':'. e e:o nd a r y

opport~ni t i.~S; and mo~t ,i,m~.ortantlY,

l e a r n i ng, of 5ubjec.t matter. . '



question, of wl\~ wr~ting ' is not ~sed mor~

effectively , r~vea l.ed ' . t h e s e ' f~~tO'~s, arJo~g. Qt~ers : :

teacher work,lo~d,·misconception~ about; the nature and the:

need f or writing, subject area spec:ialization . and the

difficulty .of evaluating writing.,

In response' to the fourth questi.on" t he writer has
attempted to ex prain . hov" writing "c a n' ' be; .g i ve n · nior:e

, 'pr omi ne nc e. through t~ac~er ::.dU?at,ion;, st~~ss ' on , read,in~J

the " devel~pment of writ1~g a~ross t he curricuI~!", 'a~d

, , " , ", , ~ , ' : ' , , ' ,', ', :
T?e study c,onclude~ with "a'"~iscus'Slion ,o f evaLuat.Lon

of wrlt'ing "'as : it ' is and 'a s , it' , should" be' 'done" and gives

recommeridat~~~'s 'f 'or im~~ovin~ ' th~'~t~t~,: ,of ~riting ; .
" " . , " ' .

' \

.' /
l',; :, '
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Despite ~.is protestations of b~ing no , Illore th~n. an

"o l d fa shioned s chool , ~eacher" ; "Frank Wolfe i; t h.e

embod iment o f e ll that X' you l d like to see in 'a prof e s s o-r-:·

He /5 SChOlar~y. d~di!cated~ ,cons i de ra t e of . s~ade.n·ts,' and '

t~riv~5 ' o n their learning : He is . o.l~ays ~il:l1ng 't o

, liS~:~ . a rid a~\lays prom~t with feedback. , \H~ i~ ..mot ,e ~than

" a.: c,ci~petent.. adviso~" h.~ is2: f~ierld : . If ~t~"at. ma~~s' an, d.~"

fashl.o~ed ,s phoo l , 7e~~he~ , . t't!en 1 ,~~n.t , to; ,b\-. on,e t~o . I ~

~ l~ sincer.i~Y . t hank you Dr . Welte . ". •

' I. ot.fer :~ special ,'n~~e ' o{ t h a nks ~o ~au7een.cOnnOliy. '
~h'ose lJodvice and p,raile we r e o- 'freel y given and qra~efully , , "

. . . ~
". .. , . .' a cce pt ed: •• .

My ' fi nal, 6ut no t least:, thapks qo "to my wife E.dith ;

. 110) m~ s/'ds Roher t Kevin-a~d J~nat~an : \llthOJJt ~hose l ove •

an 'cr"patie nce my iif'e \lO~ld be ress w'~rth . ~ ivi ng " "

" ' ,
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CHAPTER I

INTRODUCTION

Without writing, the liter~te , mind would
not and could .not think a~ it does, not only
when engaged i n writing . but notn)allV even when
it i!> comIlosing i.ts tboughts in or~l form , ..

walt~r, J . Ong, 1985

{

IntroductiQnaDd Statement 'Qf the Problem

" . / . . r
Writing s:~ill -doe s riot h~ld -the place. it- deserves in

many high ' ·SChOOls. thro/~hout 'this province . Admittedly, .

there _ha~e. b~en' som~/,:ttemPts" a t developing a sense of

importance o'f writing, through the English Language and

Literature cour-ses Inthe ' Reorga~ized High 5Ch6o~ Program .

The course outlines f13r these -subj eces suggest that ..
/ . . , '

teachers follow "ttie writing process" and suggest a
I .

minimum number' of written al;signments' that stud,ents should
. / p .

conpIet.e . / oe s Pi t e that, wrlting .1 .s still ' -l a r gely not_:,

ta~ght , or' too otten poorly taught . It is still seen as.

the dom~n of English ~ t~achers. only, and the phrase
/ . ' . . . . .

"wri't.ng across th~ ~urriculum" has been ..one, ~o borrow a

phr e ·f r om Macbeth, " "full of sound ,a nd fury, signifying

no 'h i n v • So tQO, ,I SUbmit, hd-s ~eco~e the very cencepe-,/ . . ' . ' . ., . .
/ 0£ "the lIriUng process" as outlined Ln . Senior High • .

", . .'/-:..'"••H.\"?" "'_', ,

.i::;,.....I ,~."".;",' . '\\ .~l:*: j ;" "}~,. ,.,,,,,, ';":;;;t :,~;;,<, ,j,;.;,:;,:i;;" ,·j :Llit/;;



Wh~t 1<!lly ( 1982 ) S~id" o f . English cours 'e~"t ' s t i ll

applie s to today 's high schoo ls:

New .programme s (no l: necessarily progressive ·
prog r a mme s ) . are deve loped, English . t e a c he r s '
conf erences co me a nd go, schoo l years' come and
go, stud ents come a nd g o , y et th~ ngs r ema i n '
unch anqe d , (p . 70 ) •

The ' r e ade r migh t at t h i s point n?te tha:t children

seem to do a l ot .of writi, - a~ a. matter ' o f fact ,.they

seem ee be writ~ngsomethihg t~rou~~out most . of . the i r

school days. · • The questions a~,e, t h ou gh :

writing? , Why' -r- they writing? .. For

w~at' are t hey

whom .are ' they

':·.t

. wri ting? The a·nswers . are that they ar e al l t oo c r t.en

. -~-!\ting s;,,~.t ; , ee; t h•.~ • ·par"gr. P'?,....!!ll~t!@-Dl.nk type

"'f a c t ual ensvees r t o show off t ne i r ca pacity for rate

m·~mo~iz.ati-Qn1 .; the~F clas~om te~''Che'r a~ e ,-:,alu at or .

' Ag a i n , t he reader might ask, "Well what is w~ong with .". .
that? " I s · . no~ that thhe ."way teachers a nd students have

always used writi~g? For goodness s~k.e, you are not

tell ing us ~not to have students wri te, . e r e you?
-,

Most aaauz-edLy not! I am ' s a y i ng t hat s t udents ' must

wri1t ~U9~ more often, more substanti~:ly, m~re free ly ',

more ",c r ea t i ve l y , acre purposefully " for more a.U:diences .

They", 'mus t u~e writing' to he l p t h em 'l ~arn a ll content

materials, .cc - e ev e r cp .originality of thought, and to

enfiancethei~' powers L'Of think i ng . They m.ust especially ....

. use~ridng more ext; ensi've ly in all a reas of their

. curriculum , 'not j us t in En~lish c lass·es .



-,
-:

r
\

,ch,;ol ~ :i n this r e g ,;rd ' The ' an swer , i ~ "proba bl y ,not " . :b~t , ~.'

. t i ey ' m~: be . l a t e 'i n t rying ' t o '~o' S~II11e~hf'7 " abOU~' : '~!l~~ " ', " , "
p ro b l em. Being l a t e i n a dap t ing new i d ea s -Ls perhap s wh a t .
.. . . ' . -. ' " j '

Ne"'found~a l'ld t e ach ers neve .be e n too rea~y 'to e ccepe , ~t

it i s hot quit e exc'u~abl~ when we h ave at ojlr\ disp~sal a -. *
wi de bo,dy o;}teratu~ ··~?~~nle~t ~_n~' . t he ' wr ,i tin9 ; r obl e ms

i d ent if i ed a nd solutions. pro~osed i !) j\.lri!>d! c;:ti~ns such llI S_

Eng l a nd" Scotland , New zeala'nci. th~ United States~ a nd in

\ .. . O~h~ p~r~6' "of cana~~ ~ : We ShOUld ' be ' i .n a', I'9 s 'it i on \.t~
' ~ene f! t f,ro~ the~ expe~ iences '.of. the s e tit he r pl ~ ~ ills , bU~

t hus ' f ar we have l a~gelY \a~e~ ,t~ , t lll ke adVantlll~ ~f f il-eitt• ..

.'HOW ,doe~ t he s i tuat i on i n t h il1 ~rovin'c~ _.r es e mble 'fflllt
, .

, wa s (o r i s~ t r ue i n other pa r t s of the" wo.rld ? What

. ev ~dence i s. there t ha \ writing is not beinlj " u~ed

effect ive ly . or not be i ng -u e e d at all? Why. s hou ld'

.. st~defts ~rite ? · If , t he y ~hOU ld ; why 'a r e t 'hey not doi ng

so? ' wh a t is ~o be . don~. about \ t~e' p ro blem of a l~ck o f­

wri ting . if ' i ndee d th~re i~ a problem? ' .All of thes e ;re

rel~vant "qu e s t i ons . ' not ~ecause theY_:hav~' bot: heted me

- t h r~~g-h' most o f ~y , ei"ght~~-fL;~~ar - .c'are~ as; an;'Engi~sh
Oepa~tment Hea d . in a , Newfou~dland, high ec nc o r , but be'cause

th~Y are ·g l oba,l co ncerns t hat nave imPl icat i ons f or s n .
hi'gty-s'l::hools i,,! this p ro v i nc e . ,

:.,:

' . ,- -··f
;;',',,;,:;,:,.', " .,,,:.;'i''''V'''~ ;:"&,~ ::,:;.~<::;.">~ ;, ", '.': -,.~:. ' ~'i :·J:~·:_:~~~~~"\~.~ ~;·::i~~~~··,j);C~·;~·;:~;;:Jjj:~·~



_.
~T6e . ans.....ering of .t h e s e question~ . will provide both

the supstance,. and the direction of t1)~ study. · rr; dbing

so , I . ~~V l appeal to tt'le reader fro~ .the pe~spect~ves of

perso~al -'expe r l'e n.c e , ~nE\Cdotal evidence, Phenomeno"logical

reflections a'od r ep r e s enta t i v e se'lections from the vas.t

amount of literature on writing .

. ,
The pu;"pose of this exercise is cc stimulate

awareness of"- t he problem with writing, and to begin in a

small ' way the ,restoration 0:: 1;;he . proce ~s Qf w~it\ng to its

'~i9htf'1 place 1~ the"' NeWfPundi~~d high scho~l curric~~~m:

v

What Is the curr;;ent State of Writing
• in High Schools?

-. . .~

There is a story of a Newfoundlander who . went t o

Boston · during the ' D~p~ess ion~ to .; employrn~~. . After '

. g i~ i n~ his home. ~ddress as "Newto'!ndland" , ' he was asked by

t.h.e .in:e~iewer, "what ~tate is that in?"

"In ,a ~'~ate , of starvation. when I l e f t ' it", replied

t he Newfound-lander . . . .
Starvation is .really no jok~ , but it may 'be a usef ul

metaphor fo r the' ~at~ of ' weiting' in this prov ince .

/ s.tarvation is normally thought of in terms of a deficiency



":',:

..~

of f09d fo r ~ body , bu t . the metap hor i c al s t ar vat ion "'"

hen~e~'dCi:~ncy of f ood ,f o r t he minds ' of young
students . There ar~ man)', kinds of food for t he body , yet

' :r ~ I. - . " . ' r . .
Ofll.Y <ier tain .. fiod.s: lrovide prote; n - . t:.~e substa nce nee ded,

" rc r phy sical growth . Likewise ,~ther~ ar~~ p~enteous f oods

. f or . tl'!e mind , such as t.e j evfs on , ~di?, newspapers ,

boo ks , d i s c u s s i ,?n s, lectures , ~ apd {ar t , ~t onl y

wri~ng In,ay' provide th~t ' foo~ne.eged fo r . specia l .r~s ~.f

intellectual ..af'ld personal g r owt h . Th us , g i ven ~" ,

ap parent s c a r cit y of wr i ting . in Newfoundland high . sc hoo ls ,

there ·ma y be s t a rva t i on of too many yo ung...Jl\inds ,.'

' How does that ' .s t a rvat i on of ' wr ~ting ' m~nifest i t s e lf?

·"It , shows -itself , 1n c :,a s s z:o oro,s whereve r ' c on t e nt . ~ re.i"

t eachers g ive t oo - f r eque nt ,ob j e ct i ve tests, or fill - in1the

b Lank test's , .a nd e ee . f ev' essay type t e sts , as it ha~

s howed ,.i t s e l f in 'Eng l and ' (Brit t o n 197 '5), ~ n ; Ca na da

(F i ll i on ' 197 9 ) , in Amerlca (Applebee 198 1 and 19 8 5) and 1n'

Sc otl a nd (Spe nc er i 98J) : It snows i t s e.l f . wher.e students
, \ .

write ,onl y to display · t hei r knowledge to a eeecner- as

evaluat'or ( App l eb.e~98 1, Fulwiler 19 84) . I t shows J.t. s e lf

. in , c l a s s r o o ms wh e r e i-n seudenes are not given the

opportunity to wr ite f rer ly o n t op i c s that }nterest them,

. r a t he r t han on teacher-assigned 't op i c s ( E i,bow' I'9 7 3 ~ Allen,

198 2, Ol s on . 1985 ) , I t manifeFt 's itse~lf , wh,en , Eng l i sh

teachers spend far to~ much time and effort trying to

teach gram~ar ' ;!Jl~S, to the detrime~t Of, Writ ing~ , Whil~

mi s t .ak e n Ly believing th':l t lea rni~of gramm ar is.



19 8 2 , Elley ~ ' e t e i , 19 76) .

.-~ -,

\
prerequisite t o learning t o '-'r ite (Bu llock 1975, Allen

\ ...

But what of the state of writing here in t he

N~:-,founal and h i lgh ' I S~hOOl system? \. Ye s , here ' ,t ? O,

inept t'tude or mis.i..nformat ion ~eeps . t he writ,irig of students
, : ~ - . , ~ - "

t o a' minim um, and. hi nders its, adoption i n variou s cont"ent

areas (Fagan 198 9 ) . On a survey I condu~ted , mor e than

80\ .o f all teachers in one sc hoo l dist rict admitted ' t hat. ,

for them, writing was . a . - li t tl e used tool in their

classrOOitls ~ I nforma l dis~ssions with s eve r al teachers

from . var ious hig~ lilChop ls through out . ~he province

co nf irmed What th~s . writer . suspected: the malaise which

ap~arently infec:t~ . t he state o f writing" can b'e ' fo,und in

. school.a small and l~r~e , r u ral and~urb\.n . om.y .c ne school

i:htlS encountered was · f ound · tic be :~orking on a ,l a ngu age

across · t he curriculum po licy, which . of nece'se I t .y embodi.. d
r , " . . I

a writing po~icy (Furey, 1987) .

Fu rt h.e r evidence of ~tre dl!mise of writ ing i n

Ne~foundland High sclioo.ls is s uggested by often l a.~k-

• 0;. l u s t r e ' per f Q%ma nc e oll.."'py):llic exemmetacns , pa rticularly

,t hos e in English l a ng ua ge and l i t e r a t ure . I often wcneer ,

t~ough ,. whether some o f t lii s .,~iffic~lty is ' attributabl e t o

poor ques)ioning on t~ese ~x~s'. A further witness to t he

. l ac k of writing in the hi9h!'!'ChOOI S i s ' the typical f irst

ye a e ati udent. . a t Memori al University Who,' after a ll those

yea rs o f schooling, cannot approximate even a barely

level o f eaeey'

-'
1986) .



Throughou t high s ch ools , and into f ourth level

· university Eng lish . courses ~ students dema n d . note s ' a nd

st r uc tur e of the s ort .... whi c h would e arev 't he m tc r Le er n by

rotE! (Wolf e 1987 ) . I s ubmi t that. s uch rote iearning - a nd

t he d~and' f or ; t - is promoted i n high sC.hools by the use

of sh~rt an s:we r and Obj~Ve t ype questions on ' a da ily

basis .

High ~choo l t e a c hers' , f reque nt ly comp lMn abo ut

stude nt s who are unable t o' write . The s a me t ea che r s

c omp l a i n just ,a s loudly ' al::!.0ut s t udents who j U'!it can not;

.of,; ...........-, .... . ,findi ngs ; f~il t o s e~ a ' sub tle . irony i n th~ir c~mPla~nts .

i t . i s just · a bit iro n i c t hat teache'rS fail to see' the

p~s'sibilitY th~t ' s t J d e nt s c~nnot wr ite be~.use- te~chers '

s e em' t o th'ink. These teacher~ , out of f r us t r a tion o r
I -

· have .n~t taugh~ t hem to writ e . It is even a c're ironic

t hat teachers f ail t o realize that ·; t he r e Is a strong ,

r elationsh ip between learninq .t o wr i t e and learn ing t o .

t h i nk . The frustration in ' t he f onner i n s t anc e ' like ly

c omes no t f r om a l ac k of tie echer' effort . bu t : r a t he r fr om a

mis d i r e ction o f efforts . The hclt o f acqu~intance ,with

r~se a rch i n the second i nstance ' p r oba b l y c OJ!le.s n o t f ro~

teacher apathy . but rathe r - from a l a c k o f direct i on

perhaps even f r om stagnllt io~ dU~ t o . l a c k. o f ir~....entive t o

re ad and/ or t o upgr ad e qualifica tions .

whatever t h e reasons f~r po or wr i ting and f or poo r

· 't ea ch i ng ' wr i t i ng , it i s app a:rent t~"at .pe o r- t ea ch ing of
· ....



wdting e~ists in provin.c~ , a~ it ' has i n the Uni~ed

St~tes , as Knoblauch and Brannon tell us . •

wr iting i s often t.aught, 'as though i t .we r e a
mechanical act of selecting prefabri.cated f orms

i~~hi~~ec::::e~v~~n;:n~~n.i~Ch~ic:f:°~~~ll;t t~e~:
delivered by masters to apprentiCl:!S through
lecture, . then memorized and practiced until
proficienc;y' is achLeved r . as ' ~hough human beings
lack verbal competence until teachers ' provide
them with it ; as though t he surface decorum of
tex-ts were more valuabl.e than . quality of
thought ; Lndee d ' as t hoUgh , decorum wer e
equ ivalent to i nt e:llect u al quality . (p . 4 )

\ .

It . wo~ld be i nt e rest i n g,., and .hop e fully ,,(instruct ~.ve,\ to

'. :an swer th \ . q uestion of why wri~ng i~ not ~ing d9ne, . bu t

s urely be,f o re doi n g that , ','one riee~~ t o explain why ",: r it~n'g '

~ be done. · Af t e r all, if t her e is n o ' need ·or

why t eachers ~hould teach writing .

" a ppazen t; purpose fo r writ,ing in ' schools , t hen who . -cer es

about why it . i s not bei'ng don e ?

Than kfu lly , ther~ . are many "!'ho do car e about the

p l ace' .Of wriV~ in SChOOl~ - parents~ administr a tors,

some. ~eachers in En glish. and: i n co n t ent areas , "p r cspec t iv e­

empl oyers ,~ quite a few b i?h s~hool stude'nts , .a n d you, ,the

r eader, for a lack of care l'Iould prevent your readi~g .of

t hi s t hesi s. With your induIge~c~, I. '11 111. 'poi~t o ut ~

n umbe r of r_~asons , fo r . writing, from the viewp~ints of

write r 's both ama t eur a nd professio~al, youn g"and old, '

h istorical ' a nd mOdern; necphy'ties and scholars.

Th e chapter to follow will hay.e .t wo separate, y et in

som~ ~a,l.s co mp,le\eneary , pa~ts. The firs t 'p ar t . . will

consist of a re view of the literature on -the qu,esti~n of ' ( \



Th e ' s e c ond p a r t ....i1.1 con,5ist d f .~necdota~ evid ence

and p henomenological ref l ections on the nee d f o r wri ting.

I n neithe r i ns tance shou l d t h e , eviden ce gi v.en - ·' be

. considered t ot all y exhaustive. Ra t her, ' the ent~i.e s e re,

r-epre eentet.Lve o f t he most t rustwor t hy lluth o rities on- .

w'ri~i ng - people . who actua l l y engage thems~lves , i n t he

process of writ i ng at ' a l ~ the level s allud e d tl above . In
\. .

t hat . sense tOe.n, . I hope t he two div isions ....11 c ompl e Inant

each o ther and a nswer the ques tion of why writing ,sh o ul d

be taught .

. ",-
r .

)

;/



CHAPTER II

WHY WRITING SHOULD B~ T~UGHT

The child ' s eecncetc world ' fa ' 8 wonderful
plAce, in which everybody ' is id~ t h i ngs
because h e~ t o dp them ~ .

s t ephen Leacock , 194 4. . .

"
Wha t t he I iteraturg Says. About Wri ting

Writ ing Is NatUrol

"wri ti ng i s a " very natura l a c t ; ch i l dr en want t o ",

' t"' . . .~rOlr; 8 very ~o'ung age ',!-nd~can do: ~ l o nq ,be fo r e the y .
. .... ,· .c · . .. ..

. l e a r n s uch c o nvent i on s as s pell ing; and perhaps even l o ng

betor~ ·~heY. · ·ente~ _SC~~OI ii ' ' (Grav~s 19~ 2 ' , par t · .- o~ ~he

writing pro bleJl.may ·we'll b .e th a t ·th e school ex pe r iences o f

chilcir~n d?S~roy their ,n..atur al des ~r'e to write , so that by

the time' - t h e y 'r e a c h h~gh S~hool . they h a v e lost this

na~ural p.estie or . a t least h a ve s uppr e s s er it fo r a

mu l t i.tude of ~reasons ,

. ,squ ire " 198 3 ) sa i d, trt?e u r ge " to 'wr i t e a nd

communicate 'i s mor e nat ur a l ' tdt the u~e:"to read, : and : i t

'n e e ds t o be n ourished from the time .c hild r e n fi rst . en ter

. ' . '. .
" k i n der g a rten ch ildren can . write ) ' and .' want ec writ~ . Th i s

. . .
wri ter has seen ch ildren i~' gra~e ' one write"" very. e~g!".ging

schoo'l " [p,

. c o mmun i c at e

kindergarten.

22 8),. That children do have th is need t o

s hou l d be obvious eta ~ny teacher ot
Milz (1980) also q1V's evid e nc e" t h a t eV8~



. storie's, and even pictur e b ooks. They ye the dev i ce of

, i nv e nt ed spel l ing (Gr a ves 1982) t o ge t over t he ,"' n e e d" f o r

"-~pelllng . •Onc e an' a dult l~ar~~, witry~ t ift c q i la' s h el p, .e c

break t his invente~ spelling ,'code, which might l o ok l i k e

this : "GN~S AT WRI<- (Geni u s at Work)" (Bi s s e.x,: 1980), h e

ca n not f a il to see ' t:ha t children can 'wr i t e . and want t o

Not too long aqo t here would 'hav~ been man y

teacher s who . woul d have , scoft'ed at t he ' v e ry notion o f

ch i ldre n writi ng so early \ in t h e i r schoo l . ca r eers , but~

pe o p l e are g radually accepting the reality t h a t you ng

ch i ldre n c an 'i n deed write .. . ' ",'
'If t he urge, to write is a natural one in young

chi l dren , cou l d , teachers assume t....tJ.at this urg7" ca n. be

r-ek Lndj e .d i n olden ' children a n d used tc ' f ur t he r t h e i r.

communi~ative . abilities? ' Teachers in high schools woul d• ...•.'-"-_ _ :.:...c
t hen be ab le t o qe lp t he i r .stud e nt s·',.r e alize th at writing

exh .atis tiv e cine . Some of the benetlts of ~earning t o write

a n.d .p r a c t ,i c i n g· writing are what' may be termed

\

i s a natural ' art , and . .helP · them ma k e ~u~~. u se

poten~a ~. \ . ,~
Th e li~t o f ' re~ sons for ~riting is a

'of its

..
r ather

" l n t anq i b l es" . '" Among t:.hese' a re : selr':fulf illment ,. . ~

t herapy , escape ~~om _real it~ , and ·a sense of power ' ov e r

l a n g uage . Other be~efits are more obvious . These in clude

. pr e s erva t io n of <ie 's euf ti u r e , increased ed~cationai a nd

empl oy ment OppolJtunities, ,i mpr o v e me nt ' of writi:ng

ab i liti e s ., and a co!'s i derable increa.se in the faci l ity ' for



learninq-'- in ' aLl cont;e n t areas in whic h wri t i ng is ~sed

. e f fect~vely . .

I wi l l rel a te each of t hese t o available literature

and later, where p o s s ibl e , to a necdotal pe r so na l
-,

expe r!.ences in r ea l c lassrooms .

Writ ing As se lf - f)l1ti llment

" "~n( J'10rk of' w~ii:inq _confers its f i rst benefit on its

author . A' st;~dent , writing what h e ..wants eo Qxpres.s , is

creating h i s personal~ty - H~ - is discoveri ng who pe ' is ' and

wh~t it , ~_s .he h as , t o say'! ' (~llen 19 8 ~, p. '~5 ) . , Bak~r

(197 1 ) supports this. concept ' of self~fuJ,fi ll mel}t t hrough' . .
writ i ng. jie sa ys : ,"I n spftEi of the map y elect ron ic :means

of r e aching , our conceptual li fe,

' . ' . , "'.__not hi ng ,s o sea rching engages t he

sou l , as t r yirT9 to put himself

we ~ust ~~m~mber t~at
ind~hd1fal 's mi nd , ~nd

on paper . Nothi ng so

pleases as find ing hi mself' , ti her e " (p . 1 6 ) .

Th\ need {or se lf-aot. ualization is one Qf th~ fi ve

' bas i c ~um,an needs ..as -'postul a~ed b y Abra ham Mas low ( 1966) .

if tha t , rie e d can be met ,by writing, the n" t eachers wou ld be
. l! '

advised to enco u rage s j:uden ts to write. How such writing

can "be ' clevel.oped will"be clis_cusse~ l at er in this thes·is .

/
Writing ' As Therapy

- Br and , (1980 )' in h e r book ~ Thera py i n wr i t i ng , ~akes a

well docume nt ed case f .o r the _J1se 'Of 'wr i t i ng: as \hel:.'ap/ .

She rr;~i ewed t he. use o f writinq as the rapy from. the t:Wne



v ery recent t i mes . Bra nd

.'

.',: ,

' .

of the .an c i , nt Gr eeks

~oncluded :

Fl ue n c y i n "'~ng lOay facilitate equivale nt
gains I n selt' cenrteence . At a de epe r l ev el,
\oIriting en hances awarJ!n ess ; i t he lps individuals
reorganize t hei r inner sel ves : i t c ont r ibutes t o
person a l i n tegra tion and sel f aft lnation . And
of cou rse, 'Writing has its c a t hart ic effe cts ; ' i t
supplies emotional re l e a se . I n truth then , t he

"ac t; of wr i ting proffers br oa d the rapeutic
. be ne f i t s . ( p. 2) "

Br~d cites exa'\lPl~~ ' o ~ ho w 4aCh of the fOllOwing '

t ypes of writing has b een successfully u~ed in t herap y " byI . .
va ri o us p r acti.t i on erSl poetry , journals, diaries ,

. •. i ' .
l etters , s tori"es and ncees , SI.he is 'fi"'b~~"' ~n th._.8 '

abU i t y 0,£ ciassroo m t eachers ,to us~ wfibnJ\,to , h e lp
. · 1··
s t ud e nt s .wi t h various sorts Of ~SYCholbgical .and . person~l

protilems, a v ie~ shared by thi ~ / wr iter .

I have ha d scccesaru a experience with wr i t i ng

th~rapy . Not ~ l l t e a ch er s would believe such a poss i~le

us e " o f writing , nesever , a n d ~rand was well aware "of the

. pr ob l em. She ,s a i d ~"Whether writing should pr ima r ily s erve

the "p e r s on a l development "n e e ds o f s tudents o r whe the r it

sho,u .l~ serve i n f oni a t i ona l , social. or pure ly c~nit~ve

. I func t ions is e n Is s u e t hat ~as surf.c.d repe.tedly i ~

Ame r i c an ' edu~a t iori" ( p. 4~) .
. , .

'Ther e like l y is no real n e ed for suc h a tension,

because ' i t ~eems r~asonable to assume that writing can

serve all of the s e fu nctions. co ncurrent ly a n d se veral l y .

: . '.:



wri ting As An Escape From Rea l i t y

, confl ic~,ing deman~ s . , Van Den Be rg (1972) as~s " Why i s ,. h e

a t t i t Ud e of an aciole~cent asymmetrical? '" and the'n answers
, - .

•' th e questidD, "Beca"!'s e i n h i s , wo r l d there is not h i n g '

p'erma n ent; everr thing is, du~ious a nd. 't h e r e i s 'n o

d i r'e~tlon ~ '~' .( P , 57 ) ', Adoiescents , s e e k ./_ release' ,v a l v e . _...,;.

Sadly, for s ome, t h e 'o nl y release is suicide . _Suicide i s

Lite 'is not e I we y e e.asy for edcceacent.e , They live

in al'l. ...in -bet~een worl d ~ t o o .y oung o n t he one hand , and

too old on t h e otqer . T~e.y· a ne exper,iencinq.hY~ ica l ,

mental and emo tional g rowt h , a nJ1 t h e r e · are . persistent

fears tha~ ~one ' s "\ g rowth patt~rns are slowed or even

Life is" 'f u l l o f d i f f,i c u l t , and o f t e n'

now the , t h i r d largest caus 'e of death 'fort.eenager·s

'(S t tipp l e , 19 81 , 64 ') . . For .p ,:r h a p s a l u c ky f ew ', the ou~t1et . J
they seek ccraes through t h e i r writi ngs. Ado lescent girls , '

in ,PartiGfllar, ' a7"e inveterate keepers of diarie~. Man y

, oth~ rs " of b o th.sexss , wri~e l ette r s t o ad vice columns " t o

pen pa ls , and to fan clubs. Still others turn to the

wr iting Of , p~etry or fic t ion . f o r the t:,elease Of ten~ion', .

<,a l)ln o r ma l :

"

a ~ }iayakawa, (1978) puts i t :

Frc:,m' the 'po i n t of v iew of th~ utterer, on;- of
the most. ,i mpo r t a nt r e neerene of t h e uttera nce is
,t h e rel iaving of t e n s i o n s . . . 4 The novel, the
drama, the poems, like the , ,oa t h pr. , t he
expletive , ,a r i s e , in part out Qf' J a n i nternal
flecessity 'wh e n ',t h e organism experiences a
s erious ' t e llsio n, . wh e tih e z- resul ting from j oy,
grief. ~i$turbarice or frus~;ration. . " And as a
result of· · the .u t t e r a n oe s made; - t he tension 'i s " ,
to a . greater or · l e s s e r degree - perhaps only

_ ~o,~e ntarilY ~ ~i.tig"ted . .( p .- 129 ) ,



... .
Ha ya ka wa (19 78) f u rth e r sta t • • . ,t h a t this "ne8d~ tor

esc a pe fro. r eality c a n be a t ine source . Df·-'li t e r a t u r e .
- . ~ .. .

He g i ves .the e XlIlIlp le of Edgar Rice Burrouqhs. II youn9 ~ma n

who, l ·c o n f i ne d t o h is sick t?ed. . escaped by wr i t i ng t h e

~ ad~·t;.un series (p . 132 ) •

. ," QShe~'it.rs of greater r e put e a lso u sed writ ing as '

a n esca pe trolD. · physical . h a n d l C(4 p s. e nd , though . th~ '

.'hAndicaps experienced by many adole.cents might b e fewer ,. . .
the escape they turn t o is qui~1!lI often t he act o f wri t i n g ": .

,I . t -
I t i s interea:tlnq . tha~ even t h o s e adol.5c~nts wh o choos e

s ..ii~id will s o ~ery often c~unicate 'their i ~tent lonE!. or

thei~ " reas on s _ .i~ • wri t.!n g . othe r adolescents wh o hav e

- ,

s u'ic a1 l!n denc i es comlliunicate t heir fru!iltra tlons . and

. thol,lghts i~ · the f o;" of pa~try'I I . ha ve h ad , exPerienc e

.wi t h such s~cida l . ad~scents~, a n d will disc u ss ~!,e se

l a t er. The poss i bilities for wr i t irl9 as ' therapy

wo r th p u r suing i n · a ll h igh ac hool. ,

Writing Giv e s Powe r OVer I"anguage

J "Reading ' a nd i :-5 nece ssary twin.'vriting , constitu te'

: n o t me r e l y an a bili t y but a powe~'" (Barzun 197 1 , p , 2 1) .

' Th i s p~wer that Ba rzun ment i o n s i . p ower, over the '

native language of t he w~iter I . the power t o u se i t to r

c Ollllliun i c a t i o rr- und f or p ers onal growth . a nd _d e v e l opme n t ,' --:: :.

R.\-chards elaborates " o n this deve lopme nt , "We learn'

th roug h wha t we have .l ea~ . So mo powers have to b e
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Barz un ( 1~7 1) ec hoes that . ide~: "It sho u ld hav~ 'been )

,Obv i ous, that ee a r -ex p z-eeef c n is r eal on ly after. the m:ans

to it hav e bE!en acqu i red" (p. 22). This " me ~n~ :to self

elpr~ssion" is ..l a nguage , a n d Barz u n be lieves that writing

;5t he t oo l wh; reby p'eople . b~st d e velop th is power ov~r
• l ang u age and t hus the power ' of self-exp ression. Bu s hman

, ,
(19 8 4 ) very appropr iat e ly s:ulIU'ned uP . t'he- impor tance o f this . t .
sense of power t o all students:

The .~ o y Of ' disc;:overin~ ' ,'e f f e c t 1 ve lang~aqe a;'_d •
m.~ni"ulating tha t la nguage to", expz-eas an Idea
c r eativ ely i s a g oa l tha t sho u ld be atta i ned and
che rished in every wriOting c lass, whether t ha't.
class .be English or one ~of t he many cencent; ' area
classes. ( p. vii)

( '
I

, I

, -
"mani p'ulating of 'l angu a tfe" Bushm a n referred to

best · be a ccomp l ~shed i n t.h e act Of ' writing It i~ 'Whi ch

manipulating is ,Jery. impor~nt : Speaking of the act of

wri t 'ing, Sartre (1965) Sflid- : "Ol'\e is not a ..&ite~ · for "­

having chbsen to saY,c:e rtain things, butfor .having chos~n

The

tc say t hem' "i n a cer~ain way" ' . ('p, 1 9 ). ' It . is t hi s

"choosing- t o sa y t hi ng s i n a cercaLnvay '' or " mani pu l at i ng
, ' - , .

the l anguage~' t hat giv es to t he _wri t er a sense of ,p ower
. , -- - '

over 'langua~

;he s ense o f power ov.er l ang u a ge g a i ned by s tuden ts

in high s chool Cannot have the 'i m!?act of t hat. ga ined by

beg.inni.ng wr recr-s, a's d escribed by Ri chards (19?1) bU~ "t he

pursu i t of powe~. over l anguage woUl~ be a ~orthwhile



\ .

,'- ,

..~, .

The ' acquis ition of ~ this firs t ma"nUll l "-optica l .,J'
n ot at i o n (writing) for v erbal l anguage c a n give
the l e a r ner a' n e w power' of c ontrol ov er - and
check upon . all . t hat . he h as been ma~ging

h itherto so skil l fu lly wi t h ear and t ongue . I t
can do more t han this : It can ' o 'ff er . him an
instrument with wh ic h 'he can - exami ne at a not he r ./
tempo a nd in another form for t he fi r s t 'time t h e
mi r ac l e s tie. has heen accomplishing: f leetingly in
speech . wi th wri t ten l a nguag e and step-by-seep
through the process by whi ch h e l e a r ns "i tis us e,
he can come into a new c ogni zanc e . o f what he has
been t alking of and b.e~ring · about only . He
-qe In s , i n _ brie f , ' me a ns o f exp loring a nd
c omparing he rrevez- had -before . (p. 67)

Adolescent writers ~' n~ed- 'to be given plenty of- . .
oppo r tunit y t o develop this - 'facil i t y . fo r explorin g and .. ' .\

compa ring, a fac ility best " d-~Veloped through rnstruct~on '

and p:r act ice i n Writ~ng b}' int~fes~~d teachers ,.~whahave la

l ove f,a r the iat;l9uage and 'a love f o r i t s power .

,.. .. "
writing tlelps Preserve Culture

All claims t o the co nt rai·y not wi t hs t a ndi ng , ' cut-e -

t
i S stil l a. written cu lture: our wisdom , our
excel lence , indeed our infonna t ibn , are ' f or t h e

('-.r~~;e pa;~o st~~~ h~~~:fe in;hSeuchwr~t~:~ t~~;mon~i
, langua-ge wi th fac i lit y 'c a n ga i n access to them .
, (BarroW 19a2~ ~ r--.3-7) , . . .

Surely proper teachin~ of wr iting can ana euat;

prov ~de. al l students with ,t hi s a ccess .t o t he wr itt en

cu l t u re, If not, the abili ty to write may be come once

agai n , as it was cen turies ago , e litist, ',' It may be 60\

al r e a dy , for Hendrix ( 1 975) believes t hilt "Wri tihg a bility

i s un e venly distributed in our society a long c lass ~ ines'"
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Hayakawa ( 1978) also re lates . the impljrtance of

writi ng ~o t he " p reservation and t h eo s haring pf one's
, , .

-cut t.ure . H.e said that ;·

To be able to. rea d and wr i t e , the~fore; is to
· aee r n 'to pro f i t b y and take pa rt i n the greatest

~~hehru~ac~l:~~~:~~:~;~:Sibl;h~tna:~~~hth:akp~sO lf~~
~~ ~~~w~:~:~;en::VefH~~l:rete\c~~~pe:::::es~;~r:~
~~~V;;ifetO'Ca\":.orsr:: 'll,r su~~eS5io:_ stand ".

· Hi~ statement a t o nce e x p ou n d s the benefits o f

teach~ r:9 writing, and remind"educators . ~ha t class i s not

th~ only barri~r t~ literac~. Th~re are barriers -of
go vernment privilege, censorship' and oppres~ion that are

... ~er~ . real. " St i ll , t h e- po s itive a.s~~t must be s tressed-,

that . "knOw lectqe ~f ~ritihq permi ts people both . t o

co~tr!bute to 'a nd partake in , their c"Ulture;"

"wil l c u t t (In Baker e"t al., 1971) express~s" a s imilar

thought in metapllorical" ' language . "The rea1~s of gold,
· .

the hoardi ngs ot the world's great . books , exist on l~ in
" "~ "s:

b ooks and , b y v i rtue of theart ,of writing . " (p . xi i1') .

Richard s (In Baker et aL, 1971) agree s with Walcutt.

He said that "T h e command of the ~'Ti tten mode "o f " uttefanc e

w~th the- i'ncreased controi it give~ man , over his . ' meants ',

has been the chief source of what is to b e valued i n

civilization" (p . 75) . "

Thus writing should b~ taught for what it can , a n d

~oeS'7d~ute t~ ojCUl tur. and ,civi","t.ion. .
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Wr it ing Inc.;~a Re !l p o st-secondary QPportun f'ties , \

It h~ s a l r e a d y been note d that · college freshtllen arp

. e x pecr.e d t o be a b l e t '? wr ite. Sinc e some of t h e

' ,

adole s c ent po~uliltion wil l i rw a ri a b l y g o t o cef t eqe , t h e n . l
i t s eeje e necessary that s 0m.eone teac h ':h e tll t o wr i te . In

m.tny Lnsnancee y o u ng people a re ei the r accepted o r

r e j e ? t.ed . f or college ba s ed o n ~he ir ab ility to wr i t e

- c·o here n t l y ••As Corbet;-t r l n White ma n . 1981) liay 8 , " Society

ca n a nd d oe s make som e leqit i mate j Udgments a bo ut t he

q u al i t y o f o ne ' s mind froJf! the .c o nd i t i o ns Of . o~e ' s "

wr iting " ( p. 5 0 ) .

Hend r i x ! I n ' Wh i t e ma n , 198 1) t e l l s ' u s that t here . i .s

much more wr i t inq ' required: i h the '. modern workpla c e th llln

.t.o9u l d be' i maqine cl: by ,:"any people who t e e l writing to b e II

, u s e l e ss lIIbll ity . He. ·t e l l s u s tha t ma ny .st~re s , offices

a nd 't h e mil i t:a.ry n e v e h a d to adopt tra in~ng px:ograms t o

bU~ ld wl::i t ,.ln g skills wi t h in t .he ir ra nks:

Wh i t ema n ' 119 8 1 ) s u ggests, ~h~t t oo )!Ian y ' Eng li sh

. -J? teac hers i n p a rt i.c u l a r do n ot kn ow Wha t k i nd of writ i ng i s

req u ired . i n the' wo r kplace. Th 1.s lIla y be an argu me nt i n

~avour o f ' wr i t ing-a c r o s s-the-cur r i cu l U)!I, p a rt icu larly i n

business o r indust ria l a rts ,c ou r s e s , in which ' t h e

inst ructors may h e l p ~ngi: i s h t~achers a nd t h e ir s t.,uoo n t s
. .

,"wi th work s pecif i c wr itIng · s k il l s .
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Writing Imprgves Writing Ability .
If you- could recommend one thing to improve the

quality of writ~ng done by high school students, what

would it' be ? The answer g iven by 7 5% of high schoo l

eeecners in one school distr ict was some variat ion o f

"g ive ' them more ' writing" . Forgetting the a p~rent
hypocri s y ,o f re~ding but _not doing writ ing , it i s

i nteresting to note the degre.e of consensus about t~e

us e fu l nes s of writin~ t o improve writing . This notion has

som~ support i n the literature',

Tamura .ap d Harstad (1987 ) say.. that the best way t o

have students write better is to have them write more (p .
o ,

256) ' , ~hey advoc a t e the use of fre~ writing as a writing

t ool for t h e learning o f social stuples .

J Udy and JUdy (19 81) a re very much in favour of the

c oncept; of learning to w:rite 'by writing . They said :

To us , the great body of research and' iniormed
speculat ion ab ou t writing (n ot to mention the
common sense and col lected experience of
generat io ns at teachers) points directly .t o the
conclusion t hat writi ng is learned through
experience ; "' ,that is, writing is learned by
writing'.. (p . 17 )

Ju dy a nd J udy anticipate t he question , " I f pecpre
o •

lea rn to write by writi ng , -tnen why do they not l earn to

write on their ~wn ? " . The y point out the f a c t' that many

p r Ofessional wri ters cla im t h ey have I,e a r ned to writ~

their own after unsucces.sful writing experiences in

school ,
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In sp i t e 'o f these cceeene s and s imilar by

Fulwiler (1980 ) ; .fEl bOw-"'l1973 ) Shuman ( 1984 ) a nd Ra l eigh

. (192 7) . t here 'Would ~ppear t o be a \ ne e d f or ~aution .

Improvement i n 'w riting whi ch de pende d on n o.t h i ng mor e than

unsupe rv i s e d .pr a c tic e woul d l ikely produce very poor

res u lts . Perhaps the key point he r e i s tha t wi thout

practice, the effec ts o f an y ins truction i n wr i ting would

a l so be minima l . I s Ubmi.t that t ea ;:hers a ct i n t he

\old t ing d ev e l op ment..

de velop ing t he mi nd./

I
I

d i rection, of too l i tt l e pract i c e , wi th p r e d i ctable l os s t o

-:<J

Writing He lps Learn i n g ACfOS S the c urri c:;ul um. . .
The~~ is a 9,Towi ,"!9: body,of lit e rature on the c on c ept

:twritiog as a mode of leJ!,Ding • Some th~orist s thi~k of

. wTi ting as -a~ mod e Of ·~:ea rn ing .

Bak~t" (1971) sa.~s "wr iting ' is a k ind of moment - by ­

mome~t probielll solving t hat exercises us alon~ the very .

e dge o f tho\lght itse·lC. ThUs writing !~rms and c larifies

thou9~t:" (p. 14) '" Baker qu otes capt n who h ad s ai~d that

writi ng "led me to see t he e r r ors i n lilY, r ea s on i ng and- in

my observations o'r t ho se o f othe~s " ·(P . 14 ) . '
/

Richa r ds (In Ba ker . etaI. , 1971 ) , points ou t ' t he

relati ve adva nf.eqes of wr iting over s peech a s a wa y o f..
We 'c a nnot easily i n s pee c h, i n pre-li terate
s peech e spec i a lly , ·;::ompa r e one way, of saying
s omet hing ,wi t h another ,way at 8i ~ying i t . And
ye t · no thing more ma r ks the e di t e d mi nd tha n
th i s . We cannot ; whi le spe g , ling e r t o
....eigh d OUbts , j:.o . qualify , t o . e r en t i a t e, to

.' '. '; ' ' .

. .. ~ ..:'. 'l '.:~::,.:h.- :·~~ :L~" ~ ; :, ~ : .: ,~~~:..,",;..:..::... ,.;J:~'"
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