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N I .g\b.stract e T e,

"I“he pux:pcsé of this st\idy.ﬁas to sxamin‘a the role of
wr;?ting in Newfoundldnd high .schoels wiv?‘.nr a view to

’ en’hancing and divers;fying t}na‘t, role. The v;riter’s

interest in the issue was px;mnpted by- ah analysis® of

A iwriting‘ practices and teacher attitudes' to writing in one
) -Newfoundland school d;strict (see appendices). This
£ - interest led to a review of relevant literature on ‘the

A» . . role of writinq.' since only a very few theses havé dealt -
4 < with wrxtlnq in Newfoundland. high 'schools," the study

G " ’ '1nclud\=,s references to cémparakge situations throughcut\

p the western _yorld. : & W

* Mhat is tee

» . ‘The writer was guided by four queésfion
Ty state of wrxtlng in Newfoundland hiqh schools? why shculd

v L. ) ‘wr1t1nq be -taught? Why is wtitxng not being taught mure —’

) effeenve}y’—what can, we duﬁu—g’tvrvrﬁ:tmr more . <

. preminence in our hlgh schools? .

. T Answers to these four questions’ were arrived’ at

through references to 1literature and to the writer’
"> persona} expenenc?ess as a high school teacheqr. To the
f1rst of these questions, the writer - concludes that wricing

is not being well taught. To the second question he

= concludes th‘at writing~ shgﬁuld be taught by all’ €eachers b

for the vax‘;ety of benen? it can bring to students,

\
. including sel_f fulfillment, improved post secondary

.. opporiunities, and ' most ‘i,mpcrtantlir, \last}y img}roved

learniig of subject matter. . ‘ aee




+The third question, of why wri}ting'is not used more

effectively, revealéd _these fact:c‘rs, amonq others-'

teacher worklaad, misconceptions about the natur{and the:

need for writing, subject area speqialization and the .
difficulty of evaluating writing. » »‘ ’

) In response to t‘he fourt'h question,, trié writer nas
attem)‘:teé to e)’(pl‘ain * how™ v;lriting. “can 'be_ vgiven' more

et . . ‘prominence, through teacner educacinn, stréss~ on readinqv,

‘ . the development of writ g across the curriculum, 'and
N . N - > W

v / --  renewed evaluation practxces. [ d . -
The study concludes with a* discussion of avaluation

of writing as it is and as it should be dana and gives

recommendations ior nnproving the sta(:e of wrn:mg.
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i 3 ' CHAPTER I

T INTRODUCTION .

”

. Without writing, the literaté. mind would
not and could .not think as it does, not only
when engaged in writing but normally even when
it is cnmp(ceslng its thoughts in oral form. -

o - Walter, J. an, 1985
- %

. s R I

% . Introduction and Statement of the Problem - %

.o 2
\ w‘ri‘tinq still do‘es /ﬁot h?ld"the place if. deserves in
many high' ‘schools throgghout ‘this province. Admittedly,
there have been some/ attempts ‘at developing a sense of
mportance of wntmg, through the English Language and
Lrterature courses//x/n the- Reorganued ngh School Program.
The course out},&nes for these subjeces suggest that
teachers follow "the wrnunq p;'acess" and suggest a
minimum numbe;‘ of wrltten assiqmnents that students should
gompleg:e. /Despn:e that, writing is still largely not
taixght, or too often pcorly taught. It is scill seen as,

the do é,m of English’ teachers»only, and the phrase

"writing across the curriculum" has been one, to borrow a

phrade -from uacbeth," "full of sound and fury, signifying
nothing". So coo, I subm1t hés become the very concepth
©f "the writing process" as outlmed in- Senicr High

. .
’ English]course guides“‘.



P What ‘Kelly (1982) $aid’ of English coursest still

applies to today’s high schools:
® New: .programmes (not necessarily progressive'
B programmes). are developed, English 'teachers’
conferences come and go, school years come and
. go, students come and go, Yet things remain’
unchanged. (p. 70) -
The ‘reader might at this point note that children
seem to do a lot of writing - as a matter of fact jfhey .
seem ‘tc be - writing somethihg throu‘ghout most  of their
. school days. » The questxons are, though: what are they e

e - writing? .Why -arel' they writing? . For whom ‘are’ they ",

writing? The answers. are that they are all too often
‘ \thmg shc:r_ (less than a paraqraph ~ f111 t}Q—Blank t‘ype

“factual answers; to  show off théir capacity for rote

m‘emoriza'tion_: for their classroom tedcher as evalbator.

v . 7Again, the fea(_isr might ask, "Well what is .wi-onq with ..
that?" - Is._no_t: that \:hnefway teachers and students have
alwvays used writing? For goodness . sake, Yrou are not e

.-:zt ' t\ening us_not to have students wri;e, .are you? (

Most assured;j not! I am saying that students must ’ -

wrigg\ ﬁgugh more often, more substantially, more freely,

more creatively, more purposefully,ifor more audiences.

They ‘must use writing to help.them learn all content
materials, to -develop originality of thought, and to
enfiance their’ powers of thinking. They must éspecially - #
‘use writing mare extensively in all ‘areas of their »

f . « .
. curriculum, not just in Enylish classes.. - o .




Are Newfound®and schools any worse "off than other

. * schools [in this regard? The answer is "probably not%, byt

“egey ‘may be late in trying Mo ‘do something “about' .the”’

o . problem‘. Being late in adapg:ing new ideas -is perhaps what |
Newfoundlahd teachers neve 'been too rea?; o accept, Blt‘

. it is not quite axéu_sai:l‘e when we have at o»r\ disposal a. @
" widé boey ot 1 teratupe doqu.méntlng the writing Prcblems
identified and solutions proposed 1n jurisdictlons such as_

England, Scctland New Zealand, the United States! and in

Y'xh cth\r parts‘ of Canada~ * We should be in a pesition \to

. benefit from the, experiences .of these 6ther plages, but .

thus far we have largely samed to take advantage of them. @
vHow goes the situation in this ;_:rovmce,resembﬁz “hat .
- . ‘. wa’s (or is) true in other parts of the’ wqud’:’ What.
3 . evi:dence is there that writing is not being. used
effectively, or not being -used at all? Why. 'shv:a;xmx ¥
‘stpdalts Hrite?. If they should, why are they not deing
* so? What is to be - dane about the problem of a lack of L z

- writing, 1if indeed t‘.here is a problem? All af these are
a ¥

5 x relevant 'questions, not because they_. have bubnered me' L O
tnrough~ most of my, eighteeh-year caredr as; an; Enqlisn
Department Head in a Newfoundland high school but becauss " \ 5

L P they are glnbal concerns that have implications for all " : -
| hxqr;ﬂschools in this province. - 5 3

. & A\




,’Tﬂe-answering of these questionsl,will prcvide' both
the supstance, and the direction of thijg study.- In dbing
so, 1 uvx appeal to the reader frcm ;:he pefspectives of
persnnal experience, anecdotal evldence, phenomenological
reflections and representative selections from the vasr,

amount of literature on writing.

. . ey .
The purpose of this exercise is *o stimulate

awareness of the problem with wntxng, and to begin :m a

small way the tion of: the qf wnt‘&ng to its

'.rightfﬁl place in the Newfoundland high school curriculum.

A=

=, What Is' the Currenc‘ State of Writing
There is a stot}}y of a Neiwféundl’ahdef who went to
Bostcn dunnq the’ Depressmn to seek employ'me\t After °

i ngmg his home address as "Newfufndland" he was asked by
the interviewer, "What state is that in?". :

‘_'In a é;ate of starvation‘ when I left it", replied
the Newfoundlander. v b ' p .‘ ‘

Starvation is really no joke, but it may be a useful i
metaphor fér the-state of " whtmg in this province.

f Starvation is normally thought of in terms of a deficiency




of fo‘oi?f:ye’ body, bu‘t_ the metaphorical starvation®
tenda deficiency of food for the minds 'of young
. 'stude;)ts There ax:e mamy klnds of food for the body, yet
B only certaln fieds provlde prdcein., the substance needed

o - 'for physical growth. Likewise; there are plentaous foods

for the mind, such as televis on; rd.\p, newspapers,
il . ¢

éﬁ-‘ apd ‘art, yet only
writing may provide thét"fcoé‘neeqed for special ”ré_é of

books, discussions, lectures,

30
2 .intellectual .ahd personal growth. Thus, given th

apparent scarcity of writing.in Newfoundland high.schools, -
’ there may be starvation of too many young minds.’
= ‘How does that’ starvation of ‘writing manifest itself?
5 & X -'It" shows ‘itself in cl’assrooms wherever 'content .area
teacher‘s give too-frequent ‘objecéive tests, or fill-infthe

blank tests, .and too- fey éssay type tests, as it has

showed -itself in 'England (Britton 1975), in /Canada

(Fillion 1979), in America (Applebee 1961 and 1985) and im

o . Scotlana (Spencer 1983): it ;hows itse_lf_wherg students
write only to display their )‘mowledq; to a teacher as

evaluator (Applebee 1981, Fulwiler 1984). It shows Ia'-ts_elf

. in  classrooms wherein students’ are not given the
opportunlty to write frefly on topics that interest them,

rather than on teachet-assiqned topics (Elbow 11973} Allen,

1982, Olson 1985). It manife’Ets itself when English

teachers spend far too much time and effort fryinq to

teach grémmarrzt,ul_es, to the detrime&:-o’f writing, while

mist_akenly' believing that learni

of grammar “’,




- "

K prefequisite to learning to rite (Bullock 1975, Allen
1082, Elley, et i 1976) . ¥ : g

But what of the state of writing here in the
- Newfoundland high' school systen? ' Yes, here’ oo, .

’ <
lneptxtude or m1si.ntomat1on lgeeps the writing of students /‘d‘

to a- minimum, and' hinders ir.s adoption in varinus content
\ " aress [Fagan 1980). On a survey I conducted more than
§ 'aot of all teachers in one school dxstrxct admitted that
for them, writinq was  a -little used tool in their
classr::oms.‘ Informal discussions wi:h several teachers
1 ‘ ." from _various higl'.x §chopls throughout the province ._‘4
confirmed what this writer_suspected. the malaise which ‘
apparently infeqt‘s the state of writinq'can‘ be found in
" schools small and larqe, rural and‘urbhn. Only one’ school
. ) thus encountered was found to be workmg on a language
: - acrorss \:he curriculum pol].cy, which.of necesslty embndxod
a writing pohcy (Furey, 1987). ! "
Furthér evidence of the demise of writing in B g
Newfoundland High schools isn suggested by often lack-
*, lustre ‘performance on_ _public examinations, parti‘cularly
‘those in English language and literature. I often wonder, :
t)}uuqh, whether some of this difficulty is attributable to
- poor q\iesxioning on these exays. A further witness to the
S - _lack of writing in the high/schools is thé typical first
year student. at ‘Memorial University who, after all those

years of schooling, cannot approximate even a barely

acceptable level of es‘;ay' wri?cing (Francis 1986).
) . T




Throughout high schools, -and even into fourth level
univérsity English courses! students demand notes ‘and
structure of the sort’,w;nich would .allov ‘them to‘learn by
rote (Wolfe 1987). I submit that such rote learning - and
the déxand‘ for it - is promoted in high schools by the use
of shajart an;wer and abj;c\tive type questions on ‘a daily
basis. i

High §choo1 teachers frequently Compl\N'..[l about’
students who are unable to write. The same teachers
éomplain just 'as loudly - akout students w;lc just cannot

seem’ to think. These teacheré, out of frustration or

'perhaps out of lack. of acquaintance with recent x:eséarch

. flndmgs, fail to see a subtle irony in thexr complaints.
~

It is just a bit ironic that teachers fan to see the

poss1biljty that stl}dents cannot write because’ taachars'
g . z

‘have not taught them to write. It is even more ironic

that teachers fail to realize that- there is a strong
relationship between learning to write and learning to
think. - The frustration in the former instance likely
comes not from a lack of teacher effort, but. rather from a
misdirection of efforts. The tack of acquénintancevith
r‘esearch in the second instance 'ﬁrobably comes not from
teacher- apathy, but rather- from a lack of direcéion or
perhaps eve.n from stagna'tior{ du_e to lack of lnc;\entlve to
read and/or to upgrade qualifications. " . '

Whatever the reasons for poor writing and for poor

" teaching Rwritinq, it is appdrent that poor teaching of




_apparent purpose fof writing in 'schools, Ehen who . cares

/. » ¥ x
writing exists in this province, as it'has in the United
States, as Knoblauch and Brannon tell us. |

Writing is often taught as though it were a
mechanical act of selecting prefabricated forms
ion preconceived content; . as ~though it vere
othing but a range of technical. skills to be
delivered by nasters to apprentices through
lecture, then memorized and practiced until
proficiency: is achieved;. as though human beings
lack * verbal i until provide
them with it; as though the surface decorum of
texts were more valuable than, quality of
thought; indeed  as though decorum were
equivalent to intellectual quality. (p. 4)

&
It would be interesting, and hopefullyﬁstructiv‘e,\ to

{answer the:ques\:xon of why wrik\ing is not keing done bt

surely before doing that,.one needs to explain why writing’
should be dome.  After all,.if there i5 no; need ‘or

about why it is not being done? T © .

Thankfully, there .are many n_{ho do care about the
place’ of wri(iirp in schools - parents, administrators,
some. feachers in English and¢ in content areas, “prospective:
employers, - quite a few high school stude‘nts, and you, the
reader, for a lack of care would prevent your readii—xg of
this thesis. With your indulgence, I will point out a

Tunber of reasons for writing, from the viéwpoints of

writers both amateur and professional, young. and old, .

historical and mddern, neophy'tes and scholars. ;
The chapter to follow will have two separate, yet in

some whys complementary, parts. The first -part. will

conslst of a review of the literature 6n the question of { \

why teachers should teach writing. v
: ’

’




Thé 'se‘con‘d’ part will consist ©f anecdotal evidence
and phénomenoloqiéal reflections on the need fo: writing.
In neither instance should the evidance given- - be

" considered totally exhaustive. Rather, the entries are
representative of the - most trustworthy authorities om
writing - people who a’ctually engage thems.alvesiin the
process of writing at'all the levéls alluded t above.‘ In
that. sense then\, _’1 hope the \:wo‘divisiun‘s wilz complement

each other and answer t.:he question of why writing should

be taught. ] . : :




. CHAPTER II

WHY WRITING SHOULD BE TAUGHT

The child’s economic world is ‘a_wonderful
place, in which everybody is /dding th:.ngs

because he wants to do them. -
Stephen Leacock, 1944 -
A ~ s
h . % ) R M

"Writing is a' very natural act; children. want to': | Lo
/_ \Wrom a very young age and can do qb 1ong before they ]

learn such con\untionu as spelling, and perhaps evél long

before they 'enter _school" (Graves 1982). Pan: nf the
i writing problem-may well be that ‘the school experiences of
- children destroy the.ir .qatura‘l desire to write, so that by .
' the time‘ they 'teach high schooi they have lost this
natural glesu'e or . at least have suppresse?’\it for a
multitude of reasons. . .
.\Squire (11983) said, I;::}e urge to write and -
L] & . communicate ‘is more natural tWan the urge to read,: and‘lit L :
needs t;: be nouristxed from the time children tirst. enter

school" (p: 228). That children do have this -need to

e '+’ . communicate .should be ' obvious ?:u any teacher of

* kindergarten. Milz (1980) also qlv s evidence that even

. ‘ ‘kindergarten children can write, and want to write. This
: <>

writer has seen children in grade one wit; very. enq.aginq




-stories, and even picture books. They yse the device of

.invented spelling '(Gra‘ies 1982). to get over the "need" for

¥ . .
\-:_ spelling. ‘once an adult learns, with the chijd’s help, to

break this invented spelling:code, which might look like

this:i “GNYS AT WRK (Génius at Work)" (Bissex, 1980), he
7\’_ cannot fail to see' that children can write ‘and want to
ﬂ‘» write. Not too long ago there would -have been many

teachers who. would have . scoffed at the ‘very notinn‘ of -

chilldren writing so earlyyin their school  careers, but st~
& p‘eople are gradually accepting the reality that young

children can ‘indeed write. . i_ " ’
. . *'1If the urge to write isr a natugal one in young ! L
o children, could teachers assume that this urge .‘vcan be -
rekindled in oldér children and used to' furth\ef their
;:omm:ni;:ativevabuities?" Teachers in high schools w?_\:l'lfi
then be able to help their students’realize that writing

use -of its i

is a natural art, and help them make fig\

t s potentjal. \ "

'
The 1list of ‘reasons for writing is a rather

ex‘hgu’stive one. Some of the benéfits of {.earning to write
and pract‘icing‘ writing are what may be t_ermed
"intangibles". \ Among . these are: ‘self-fulfillment,
. therapy, escabe from reality, and a sense of power over
language . other benefits are more obvious. ?‘hese include x

_preservation of one’s culture, increased educational and

employment oppontunities, -improvement "of writing

> . . X
abilities, and a considerable increase in the facility for .




G learning” in'all content areas in which writing is used

affectgvely. . . e
. ’
I will relate each of these to available literature
and later, where possible, to anecdotal personal
% 3

- experiences in real classrooms. ‘.

£i1 t

nany prork of uriting confers its first benefit on its .
author. A -student, wrii:ing what he wants to express, is

creating his personality. He is discovering who ,he' is and

what it is .h‘e has to say" (Alien 1982, p. '15). Baker
(1971) supports this concept of self-fulfillment through
3 g . }

writing, He says: "In spite of the mapy electronic means

of reaching_ 'nur concéptual life, we X:st remenber that

Jl S —nothing .so sea’tching"enéaqes the individual’s mind, and

I soul, as trying to put himsélf on paper. Nothing so
) pleases as finding himself, there" (p. 16). R
Th need for sélf-aciualizatinn is one of the five [

N 3 . basic l}un{an needs as /pcstula‘ted by Abraham Maslow (1966). *

. fi tﬁat,need can be met by writing, then’ teachérs would be

) advlsed to encourage students to write. chvsuch writing ’ p
can be develaped will be discussed later in thJ.s thesls.
. Writing As Therapy Z : .
/< .Braha (1980) in her book, Therapy in Writing, makes a Loy

e .
v 'we}l documented ‘case for thée use of writing as ‘therapy.v i

She re;\/liewed the.use of writing as therépy from, the time \'v




v | . : ¢
of the ancient Greeks up until very recent times. Brand o

concluded. 3

. Fluency in iﬂ.t.ig may facilitate equivalent
gains in self confidemnce. At a deeper level,
writing enhances awargness; it helps individuals
reorganize their inner selves; it contributes to
personal integration and self affirmation. And g
of course, writing has its cathartic effects; it

w— supp11es emotional release. In truth then, the
- “act . of writing proffers broad therapeutic
= _benefits. (p. 2) * s 2 s

- o=
Brand cites examples ~of how Juch of the following
types of writing has been successfully used in therapy,. by
i g
various practitiuners' ‘gcgtry, journals, - diaries, »

letters, stories and notes. éhe is a ‘firm b ever’ in the’
tin

K8 abillty of classroom teachers to use Wi

¢
to. help

: : BT students with various sorts of psycholbglcal and perscnal

pmr/lems, a view shared by this,wtitar. ) s a :
4 . » I have had successful experience with writing as .
' .
i‘\ g e =Y therapy. Not all teachers would believe such a possible

use ,of writing, however, and Brand was well aware “of the
,
o problem. She ,said "Whether writing should primarily serve

the personal development needs of students or whether it .

should serve inton;ational, social, or purely cognitive
fuhctions is an issue that has surfaced repear.edly An
Amerlcan educution" (p. 45).

‘There 1likely is no real need /for such a tension,
i . pecause ‘it seems reasonable to assume that writing can

serve all‘ of these functions, concurrently and severally.

&z » . T oA %




Life is not always easy for adolescents. They live

v
in an._in-between world = too young on the one hand, and #

too old on the other. They aze expe:iencing’hyéicax,

mental and emotional growth, and there: are.persistent
fears that one’s 'growth patterns are slowed or even "/

» “abnormal. Life is °full of difficult, and often

conflicting demands. Van Den Berg (1972) asks "Why is &he
i attitude of an adolescent asymmetrical?" and then answers

fo T g questicn, "Because in his world there is nothing’

/ .+ ' permanent; everything is dubiéus and ‘there is ‘no

diYectio (p. 57). Adolescents seek a release valve. .

Sadly, for some, the ‘only release is suicide. _Suicide is

now the  third largest -cause of death for teenagers

'(stipple, 1981, 64). For perhaps a lucky few, the outlet J
they seek comes through their writings. Adolescent girls, -
I e * in particular, are inveterate keepers of diaries. Many
cthers,' of both sexes, write letters to ;dvice columns,. to
‘pen’ pals, ana >tg fan clubs. ' Still others turn to the

writing of poet‘r’y or fiction. for the release of ténéion, & R

as Hayakawa (1978) puts it:

/ From the point of view of the utterer, one of
. the most important functions of the utterance is
the relieving of tensions... , The novel, the 4
drama, the oems, like' the ,0ath opr. the
expletive, arise .in part out of‘an internal ¥
necessity when ‘the orgarism experiences a
serious tension, .whether resulting from joy;
grief, cQisturbance or frustration.. “And as a
. result of:'the utterances made, the tension -is,.
L to a greater or -lesser degree - perhaps only .
5 ’ _momentarily - mitiggted. (p. 129) .

4% e e T . £ i



Hayakawa (1978) fun:her states . that this "neod" for
escape from reality can be a fine source of “literature.
He givés the example of Edgar Rice Burroughs, a young man
who,) confined to his sick bed, escaped by writing the

Tarzan ad"i /?\E“"

ries (p. 132).

,O_therg%/lt-zs of greater repute also uséd writing as

an escape from physical handlqaps, and. though - the
handicaps exp.ri-nced by many adolescents might be fewer,
the escape they turn to is q\lit‘ c!t-n the act of writing.

It is xntsrastlnq that aven those uaalascents who choose

will o very often communicate their intentions or
their/ reasons in-writing. Other adolescents who have

suiclgal endencles 3 te their fr lons . and

.thoughts in° the form of postry., I have had experience

with such su%cidal adé;escanr.s‘, and will discuss these
3, .

later.  The possibilities for writing as therapy seem

worth pursuing in-all high schools.

Writing Gives Power Over Lanauage
/ "Reading ‘and its necessary twin,\vi'lting, constitute®
not merely an ability but a power" (Barzun 1971, p. 21).
‘This power that Barzun mentions is power, over the

native language of the writer, the power to use it for

catiom and for 1 growth_and -development.’

Richards elaborates “on this development. "We learn
through what we have learnpd. Some powers have to be
f ° /

-
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Nkichards 1971, p.
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acquired before we can acquire others

Barzun (1971) echoss that idea: "It should have been
obvious‘that self-expression is ‘.real ox:lly after the mfans
‘bo it have been acquired" (p. 22). This ”mea'nsl to self
e)gpr‘ession" is language, and Barzun believes that writing

is the tool whereby géople_best develop this power over

~

lancjuage and thus the power of self-expression. Bushman -

'(1984) very appropr‘iately sumned up‘ the importance of this.

sense of power to all students: -

The joy of disqovering effective 1anguage.a'r1d L

manipulating that language tq. express an idea
creatively is a goal that should be attaiped and
cherished in every writing class, whethér that
class . be English or one ‘of the many content area
classes., (p. vii)
The "manipulating of languaée" Bushman referred to can
best * be accomplished in the act of writing,, in which
. 5 < . .
manipulating is very important. Speaking of the act of
writing, Sartre (1965) sgid, "one is not a w{itex" for
having chbsen to say certain things, but for having chosen
to say them in a certain way" (p. 19). ~ It.is this
"choosing, to say things in a certain way" or fmanipulating
the language} that gives to the writer a sen‘se of power

over ‘langua ’

The sense of power over 1 gained by

*in high school cannot have the Aimpact of that gained by

beginning writers, as described by Richards (1971) but the

pursuit of pcwé:’ over language would be a yorthwhile one:




The' acquisition of ,this first manual-optical
notation (writing) for verbal languege can give
the learner a new power of control over and
check upon . all that , he has been mun@ging
hitherto so skxllfully thh ear and tongue. It
can do more than this: It can -offer-hin an
instrument with which he can' examine at another
tempo and in another form for the first'time the
miracles he has been accomplishing fleetingly in
speech. With written language and step-by-step
through the process by which he learns its use,
he can come into a new cqgnizance of what he has
been talking of and hearing - about only. He
gains, in brief, 'means of exploring and
comparlng he fever had before. (p. 67) :

Adolescent writers. need to be given ﬁlenty of
opportunity to develop this ’facility ’fcx exploring and.
comparing, a fac;hty best developed thrauqh instruction *
and practice in wntmg by interested teachers, Rifio Yiae '
love f'or the lal:xguaqe and'a love for its power.

) P AN
Writing Helps serye Culture

o, .

All claims to the contrary notwithstanding, ourss

is still a written culture: our wisdom, our

excellence, indeed our information, are:-for the

ost part still housed in*such a way that only
( hose __who can handle . the written form of

{langudge with facility can gaxn access to them.

(Batrow 1982, pi~37).

Surely proper teaching of writing can and. must

prnviée~ all students with .this access .to the written

< .
culture. If not, the ability to write may become once

dgain, as it was centuries ago, elitist. . It may be 80
already, for Hendrix (1975;) believes that "Writing ability

. ol
is unevenly distributed in our society along class lines".

.




' ‘ : ‘18
Hayakawa (1978) also relates the impdrtance of

writing fo the preservation and the. sharing of one’s

T
«culture. He said that: =
. To be able to read and write, therefore; is to
< - -learn’to profit by and take part in the greatest
¢ of human, achievements - that which makes all

other achlevements possible - namely the pooling
of our experiences in great cooperative stores
P of knowledge, available (except where special
privilege, censorship, or suppression stand in
the way) to alZ. (p. 11) & i

His statement at once expounds the benefits of

teaching writing, and remind‘educators that class.is not
the only barrier to literacy. 'here are barriers of
government privilege, censorship and oppression that are
“lery_ real. “still, the positive aspect nust be stressed-
that . knowledge of writfhe permits people both: Jto
cont‘r_ibuce to ‘and partake in, their culture.

Walcutt (In Baker et al., 1971) expresses a similar
thought in me:ap}{oricai-lanqua&;e.' “The realms of gold,
the hoardings of the world’s great books, exist only in
- books and, by virtue of the' art of writing." (p. xiii).

) Richards (In Baker et al., 1971) agrees with Walcutt.

. He said that "The command &f the written mode of uttefance
with the increased control it gives man over his ‘meants’,
has been the chief source of what is to be valued in

" civilization® (p. 75). - . )

Thus wt;tlng should b& taught for what it can .and

does cor\tribute to ourfculture and civilization.

S




Writing I PPOL ties

It has already been noted that college freshmen are
expected to be able to write.  Since some of the
" adolescent population will invariably go to college, then
it seems necessary that someone teach them to write. In
mdny instances young people are either accepted or
rejected for college based on their ability to write
coherently. As corbett (In Whiteman, 1981) says, "Society
can and does make some legitimate judgments abodt the
quality of one’s mind from the conditions of, or_\e's‘
writing" (p. 50). i
Hendrix (In Whiteman, 1981) tells us that there. is
much more writing required in the modern workplace than
%ould be imagined by many people who feel writing to be a
. useless ability. He ‘tells us that many -stores, offices
and the military have had to adopt tralni.nt; programs to
build weiting skills within their ranks.
Whiteman ~(1981) suggests, that too many’ English
"« teachers in particular do not know what kind of writing is
required .in the workplace. This may be an argument in
.favoul; of writing-across-the-curriculum, particularly in

business or industrial arts courses, in which - the

instructors may help English te and their

with work sSpecific writing 'skills.




Writi oves Writ

If yo;: could recommend one thing to imprnv.e the
quality of writing done by high school students, what
would it' be? The answer given by 75% of high school
teachers in one school district was some variation of
"give ‘them more‘writing". Forgetting the app’:rent
hypocrisy _6f recﬁwding but ﬁnot doing writing, it is
interesting to note the degree of consensus about tk'xe
usefulness of writinq to 'unprove‘ writing. This notion has
some support in the literature.

Tamura and Harstad (1987) say that the best way to
have students write better is to have them write rore (p.
256). They advocate the use of frsg writing as a w’riting
tool for the learning of social studies. '

J\:\dy and Judy (1981) are very much in favour of the
goncept of lea;ning to v{rite by writing. They said:

To us, the great body of research and informed

speculation’ about writing (not to mention the

common sense and collected experience of
generations of teachers) points directly to the -
conclusion  that wntmg is learned through
ex;.uex.-iem:e, that is, writing is learned by

writing. (p. 17)

Judy and Judy antlclpate the question, "If peodple can:
learn to write by writing, ‘then why do they not learn to
write on their own?". They point out the fact "that many

professional writers claim they have learned to writé, on

their own, 6 after unsuccessful writing experiences in

school.




In spite of these comments and similar ones by
Fulwiler (1980); (Elbow 1973) Shuman (1984) and Raleigh
(1927) there would a‘pplar to be alneed for caution.
In;prove-ment in writing which depended on nothing m‘ore than

- unsupervised _practice. would 1likely produce very poor
results. Perhaps the key point here is that without
practice, the effects of any instruction in writing would
also be minimal. I submit that teachers a‘ct in the
direct;i.o-n, of too little practice, with p;edn:table loss to
writing dev‘elopmem:, )
Writi e. p Across

* There is a g‘rowin_g' }a§dy of literatgfe on-the concept

, of writing as a mode of learning. Some thaori;ts think of
_‘writing as -a unique mode of learning.

Baker (1971) sSays "Writing 'is a kind of moment-by- -
moment problem solving that exercises us along the very
edge of thopght itself. Thus writing forms and clarifies
thought" (p. 14).° Baker quotes Darwin who had said that ’
writir;g "led me to see the errors in my. reasoning ‘and- in
1;\y observations or those of others" (p. 14) .‘ )

Richards (In Baker. et -al., 1971), points out ‘the
relative advantages of writing over speech as a way of
developing the mind. i

We 'cann.ot easily: in speech, in pre-literate

speech especially, .compare one way of saying

something with another way of saying it. And

yet "nothing more marks the edugated mind than

this. We cannot, while spe g, linger to
weigh doubts, to qualify, to erentiate, to
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