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Abstract

Although many socood-langu.a.ge teachers would like to live in a world

where all children eagerly loot forward to Freoch class . it is fair to say that.

though there are students like thaE out mere. they are far outnumbered by those

who just do DOt like Freocb . There are DO doubt SDJdeI1tS whoseproblems and

situations reach far beyond geoera1ized suggestions for motivation. There are,

however. many students who needto see a reason to listen to their teacher once

in a while, and to realize bow learning a second language can be important to

them. These studentsneed to be motivated- a concept which forms the basis of

the three folio papers herein.

folio Paper One addresses past and current issues pertaining to how and

whyresearchers seemotivationas pan of a teamer's success. This paper includes

references to various studies which have attempted to define and explain second­

language learners' achievements by stUdyingme influences ofvarious motivational

factors. As well, it addresses issues of how motivation has been seen to be a

factor in the attitudesof secolld-laDguage learnersand their subsequentpersisrence

aodJor atuitionfromprograms. Finally, it reviews past and present literature on

the concepts of integrative , instrumental, and assimilative motivation. It also

reviews how these concepts have been seen to function in the second-language

learner, andhow they influencehislher desire to leam and achieve.



Folio PaperTwo relates tbe literature on the motivation of the smalVrun.I

school student to personalexperience of a teacher of a second languagein a rural

school. It attempts to show. through this personal situation. bow tbe motivation

of the smalIIrunt school student is an integral part of second-languageinterest.

proficiency. and persistence. It also presents a discussion of a survey completed

by three runt Newfoundland Grade 7 classes. The survey explored their

motivation and facton conttibuting to it. This paper will then atremptto link

personal experience to results of the completed survey to detenniDe

recommendations and suggestionsas to bow best tbe typical smalllrural school

student can be motivated in the second-languageclassroom.

Folio Paper Three, usingas a background current research andliteratureon

the relationship between the motivation of second-language learners andtheir

persistenceand proficiency. provides concreteexamples of how we mightmotivate

our second-language students. It takes into account leamer differences. interests.

and geographical location. It attempts to focus on the results of the previously

mentioned student survey when looking at activities which may motivate the

second-languagestudent.
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Folio Paper One

A Perspective on Motivationas an Element in the
Persistence and Proficiencyof the Second-LanguageLearner



Introduction

There are many issues which come to mind when one considers the

learning, competency,production, andproficiencyof studentsin a second-language

classroom. Second-languageteachersarecoostanllyseekinginformation00 studies

which discuss the benefits of various teaching styles, differences in leamer

cognitionandstrategies, theories00 secoDd languageacquisition. and the ultimate

success or failure of students in becomingfluent and/or accurate in their second

language. There is yet another area of interest which seems to have become an

importantconcern and about which educators have been seemg moreknowledge.

This is the issue of moti\1Qlion and its current ro le in second-language theory aD!

practice.

This paper attemptsto informthe reader aboutwhat motivation is. why it

matters to the learner in a second-language learning environment. andhow it is

importantto the sccood-language teacherwho is attempting to foster an enjoyable

yet also proficiency oriented learning milieu. As motivation is es.sentiaIly an

inherentdesire to do something, it is understood that motivationmeets I need. is

goaldirected, and providesa reasonable chance for success.



What is Motivation?

There is DO doubt that motivation is often a driving force in many areas of

studentexpectationsand success- notjust in second-languageleamiDg. However.

second-languageteachers often find themselves faced with the very difficul t task

of teaching something that students do not want to leam. Students believe their

"own language is eoough to get by on" or they "do n ' t really need to IcDow how to

say somethinganother way if dIeycan say it one way... or lhey'n "neverhave to

speak to anyoneotherthanin Englishanyway.· This ofteDbecomesthe basis for

teachers ' desire to see bow better they can motiv ate their stud ents to want to learn

a second language.

Brown (1981) defines motivation as "an inner drive, impulse. emotion, or

desire that moves ODe 10 a particular action" (p. 114). Yousse f (1980) suggests

lhat motivating an individual basically means causing him or her to exert high

effort because be or she perceives that doing so will pay off in some desired

outcomes. Miller and Sel ler (1990), refer to Maslow's theory of human

motivation basedon the premiseofb umanDeeds being in a hierarchy. Thus. once

low level needs. such as physical necess ities are met, higher level needs of

security. identity , and self-esteem, which involve the des ire for achievem ent .

mastery . and competency. then become impo rtant for self-actualization. In other



words, individuals, once they have received food, water, warmth, etc ., will d1eu

seek to fulfill me needs 10 achieve a.od master - factors which play a role in

second-language leaming. This is I premise of the behaviourist approach 10

motivationwhichassumes that we have basic psychological needs that motivate ­

hunger, thirst, sex, and so on. Theseneedsare met by primary reinforcers, such

as food, drint, etc . When these needs are met, certain events andexperiencesare

associated. with the primary reiDforterS. These associated. events become

secondary reinforcers (Woolfolk, 1993). It foDowsthat if our students come to

school without their physical needs being met, they may oot be disposed to

achieve.

In 00 way does this paper attempt10 say therefore that all students can be

motivated 10 the samed egree given the variedproblems which they bring to the

classroom. Similarly, it does DOt attempt to solve these problems, but it does

attempt 10provide a~ loot at howmotivation can be enhanced in many

circumstances. Ausubel (1968) listssix factors that account for humanmotivation.

They iDclude: (1) exploration. (2) manipulation. (3) activity. (4) stimulation. (~

Icnowledge, and (6) ego-enhancem.ent. These facton may be applied to the

explanation of how certain needs motivate certain people to learn something,

includinga foreign language. For example, exploration, manipulation, and activity

in the languxgecould lead 10 interest, stimulation.and knowledge.



Research in Motivation

Pioneersin the study of motivation of languag e learnenbave beenGardner

andLambert (lm). They conductedextensive research intothequestionof why

somepeople learna foreign languagequickly while, in the same situation, others

fail 10do so. They deal t primarily wilh angJopbone and fr.moopbooe adolesce....

however. they did do some studies on otber groups such as Filipino srndents in

MontUa1. Theirwort in motivationalfactonproduced validresultswhich have

been =<pled and praised by many.

Pursuanlto Gardner aDdLamben's research. 00 the AttirudeIMotivation

Test Batterydesigned by Clement. Smylhe, andGardner (1978). il was found thar

Motivation (the individual 's total drive to learn1.,; as definedby a questionnaire

dealing primarily with reasonsandchoicesregarding the learningof the second

language), wasthe primary measurelbathada direct influence00 secotd-Ianguage

achievement. At the same time, InregrariwMSJ (positive orientation towardsthe

specific target language group) and Anitud<s Towards Leaming Situations

(evaluation of French teacher and course) had influence on the motivation or

students at the secondary level. MorilltUion was shown to have the strongest

relationship with intention to pursue French, French grades, and French

achievement (Lalonde & Gardner. 1985). Thus. motivation is seen as a strong



predictor ofpersistelK:eand achievement in this parricular study.

Retuming to Gardner and Lambert(1m), they based their work on lhe

premise that, ultimately, a leamer's orientation towards a learning task could be

classified as either instrumentalor integrative. They believed mat instrumental

motivation is learning a foreign language for utilitarian benefits of language

proficiency. such as a higher salary or a better job . In contrast. integrative

motivation would see the learner's desire 10learn a second-languagebased00 the

student wanting to interact with the target language community. Similarly.

Brewer, Dunn. and Olszewski (1988) refer to the differences between intrinsic

motivation. which deootesaspects inside the individual. and extrinsic:motivation.

which denotesaspectsoutside the individual. This distinction could refer to the

presence of a student's desire to learn a secondlanguage for bisIher own benefit

as opposed to teaming it based on a teacher reward or praise system.

Both the humanistic approach and the cognitive approach to motivation

emphasize intrinsic motivation. The humanistic approachemphasizes personal

freedom, choice, and suiving for personal growth (self·aetualization). The

cognitive approachis based on the assumption that people are active and curious

learners. lookingfor informationto solve problems. The behaviourist approach

stresses extrinsic motivation. It assumes that as learners are consistently

reinforced for certainbehaviour. these leamen will develop habits or teodencies



10 act in certain waY' (Woolfolk, 1993).

Graham.(1984) described~ motivation as the desire of a learner.

who has already had prolonged contact wi th another cultural group, to find out

more about the second-languageculture . This could perhaps be related to Norton­

Peirce (1995) who writes !bat lbe rela tionship of lbe language learoer 10 hisIber

cbanging social world depends00 hislher social identity within another cultural

community.

RetumiDg to Gardner and Lambert's (1m ) instrumental VI . integrative

motivationaldistinction. many of their studies focused on the differencesthat exist

in a variety of situations when it comes to analyses of a sccoad-languagelearner's

attitude towards the French speaking community. the French class. and quite

possibly all cultural groups in general. With regard to their study of English­

speaking high school students in Montreal who were studyingFrench. as well as

Franco-AmericangroupsstudyingEnglishin Maineand Louisiana, theyfoundthat

students with an integrative orientation were more successful in terms of second­

language learner expectations aDd outcomes thaD were those who were

instrumentally orien ted. Thisconclusion was basedon the students' results in

language-learning apti tude tests, and questionnaires on attitudes toward the target

languagecommunities.

In a_tiDg 10 link !he social milieu with learners' mo<ivatiooal



orientarion, Gardner and Lambert (1972) suggest that 'additive' language learning

situations. where members of high status language groups adda secondlanguage

to their first language proficiency. maygive riseto anintegrative outlooktowards

learning. Ontheotherhand, in situations where minority language groups tend

to replace thefirstlanguage by a moreprestigious second language. instrumental

orientations aremorelikely.

A motivational questionnaire was administered to 134 learners of English

inHungary. Itwas found thatit was instrumental motivation thatmostefficiently

prompted learning up to the intermediate level, whereas beyondthis, integrative

motivation wasa moreimportant factor as it meant that the learner reallywanted

to learn the target language (Dornyei, 1990). Also, Dornyei argued that the data

showed that learners with a high level of instrumental motivation and need for

achievement were more likely to attain an intermediate level of proficiency.

However. it was also agreed that it was QQ!D instrumental and integrative

motivation that contributed to foreign-language learning. The conclusions were

based on theassumption that, though beginners of a second language start witha

variety of instrumental motives.manyof thesemotives proveinsufficient to sustain

the long and tedious process of language learning and the learner subsequently

drops out. Integrative motivation, on the otherhand, provides the energy to

persist and achieve an intermediate proficiency.



Overall. me concept of integrative motivatioo certainly seems to stress the

appreciation oflbe second-language cultural group involved . Gardner andLambert

(1m) state that "learners wbo bave strong ethnocentric or authoritarian attitudes

or bave learned to be prejudiced toward foreign peoples are unlikelyto approach

the language-learning task witb an integrative outlook- (p. 16). Several articles

bave dealt with this concept of appreciation of tbe target language community.

Esanc-Sarries (1989), in her explanationof the Durbam project. where primary

pupils in England were asked their views 00 aspects of French culture. reveals

bow manystudents bad inaccurateand.stereotypedideas about Franceand French

culture . Students tbought . for example , that the French always wear onions

aroundtheir neck and that they all wear -stripey- tee-shirts. She argues that it is

plausible that motivation to learn a second. language may be negatively affectedby

such misconceptions. She suggests teachers belp students by belping them evaluate

their beliefs . and men. if necessary, providing them witb accurate cultural

information.

Similarly. in a study of psychology students studying French, Gardnerand.

MacIntyre (1991) . using me AttitudeIMotivation Test Banery (which includes

reference to attitudes towards French Canadians. the French language andforeign

language in general). showed that angIopbone students who bad integrative

motivation tended to bave a favourable attiDlde foundation towards the other ethnic



community aDd othergroups in general.

As ODe more referenceto thispoint, Gardner , Ginsberg, andSmytbe(1976)

discuss a studyin whichgrades nine. ten andelevenanglopbooe children atteDding

schools of the London (Ontario) School Board showed increases in a positive

attitude toward thesecond-language community andsecond-language courses which

bad a definite impaa on me individual's motivation and persistence. In other

words. meaumon assume thatcultural appreciation is essential in order to foster

integrative motivation.

Motivation and the Learner

One of me most influential and widely discussed models of language

learning/acquisition in recent years is Krashen's Monitor Model. Within this

model is the Affective Filter Hypothesis which argues that learners can only

convertcomprehensible input to acquisitionandtherefore learning, when theyhave

low levels of anxiety, good self-confidence and self-image, and are~

(Krashea, 1982). In otherwords, in. classroomsetting,students must havelow

anxiety andhighmotivation inorderforsuccessfulleamiDg to takeplace. Anxiety

can become a factor in student motivation. Anxiety appears to improve

performance on simpletasksor heavily practiced skills, but it interferes withthe

accompli.shmeot of more <amplea tasIcs or sIdIIs. Woolfolk (1993) writes,
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•Anxiety can be both a cause aId an effectof school&.ilwe • studentsdo poorly

becausethey are anxious . and their poor performance iocreasestheir anxiety- (p.

34S).

At all stages of the language learning process . motivation plays a central

role in a secondlanguagelearner's persistence. A1J Clement, Smytheand Gardner

(1978) state. "Ibe most importantdeterminanl of the individual's persistence in

second-language study ishis[sic}motivationto learn lIlesecond-language " (p. IS).

Their studies used seales of atti tude. motivation. aId desire (group specific

attitudes. course-related characteristics, motivatiooal iJxIices, a.od generalized

attitudes, an towards learningFrench).

The social learning approach[ 0 motivation emphasizesthat motivationis the

product of two main focuses: the individual expectation of reaching a goal. and the

valueof that goal to b.imJber. If either of these factors is zero, then there is DO

motivation to work toward the goal (Woolfolk. 1993).

Based on lIleir research, Clement, Smylhe, aDd Gardner (1978) $Oggest

there should be the goal of special incentive programs of exchanges or visits to

keep motivation high. DesrochersandGardner (1981) show that students ' social

attitudes towards the second-languagecommunityare consistentlyrelated to their

motivation to learn the second language, which , in tum, is associated with their

achievementin that language. In terms of excursions. they believe that students
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who have more interaction with French Canadiansthrough bicultural visits are

likely co have much more favourable attitudes toward the community and the

language, less anxietywhen using the language. and more intention to use it than

students who have DOt participated in such an event. Gardner, Gins berg . and

Smythe (1976) also claim that students who ac tively meet with members of the

second-language community throughbiculturalexcursions have improved attitudes

towards the secoad language.

Gardner. Ginsberg , and Smythe (1976) suggesred that, besides exchange

programs or trips which can becomeexpensive and time-<:onsuming, there are

other ways in whichstudent attitudes might be helped . One of their suggestions

included a re ference to a new type of French classroom which wasexperimented

with at Dalbousie University. This class . unlike traditional classes, consisted

basically of a self-Instructional coursewith the students going to a language lab 0 0

theirown, proceediDg throughthe programat their Own pace, andsimply ensuring

that !:be required wort was completed by the end of the year with a certain

staDdard in oral aDd wriaen wori: being mainrained. At the end of this

experiment. it was shown that the experimental group. in comparison with a

control group in a regular class , was less ethnocentric. more favourable towards

Freoch Canadiansand showed higher motivation and interest to learn French .

That such diffe rences we~ attained .wasattrib~ted main.!Y to the~ that~ was
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an -opt-in- type of programand mallhis factor bad a positive impact 00 variables

which reflectedreactions (0 the language group, the language. the course, aId the

teachers .

Ramage's (1986)slUdyof 138 students of second-level French andSpaoisb

from three different U.S. high schools was done to investigate whether

motiva tiooal and attitudinal factors were imponant in determining whether students

continued studying the foreign language beyond the second level . The results o f

the SOJdy indicated a strongcorrelation between students contiDuiDg to study the

language and interest in learning languagefor its own sate, interest in personal

growthdue to language study. positiveattitudes toward the language and teacher

(all referredto as intrinsicmotivation- interest in the language itself)and meeting

college requirements (extrinsic motivation- using language as a means to other

goals). Another dimens ion of the integrativelinsuumental focus of motivation can

be seenhere .

In other words, in order to promote persistence in foreign language study

in the classroom, teachers must tty to increase both intrinsic and exuinsic interest.

Ramage suggests doing this through positive competence feedback, using tasks

whichfocusonnaturalandnormalcommunication,m:1 teaching studentsabout the

languageso that they canhave some knowledgeof where it came from. its social,

educational, and professionaluses. and its culture .
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The "How" Question of Motivation

Persistence is important. and is a result of strongmotivation. Research has

tried 10 reveal how one can foster motivation . thus leading 10 a co ntinuing

enjoyment and proficiency in the second language . This enjoyment and

proficiency would includ e emphasis on a range of stills; listening. speaking.

reading, and writing, an appreciation of culmre , as well as communicative and

enjoyable activities. Th ese activities should includethosewhichstimulate studeur

iDrerest andachievement (Lee , 1986) , and should be provided in a supponive and

DOn-stressful enviro nment. again referring to Krashen's Filter Hypolhesis

(Krashen, 1982).

Green (1993) refers to a study done at the Universityof Puerto Rico of 263

smdears in their seco nd semester of ESL learning to determine the correlation

between enjoyment and effectiveness in foreign-language learning . Questions

centered aroundboth coDlDlUnicative andDOl1COmmunicative activities. The results

revealed that. for the most part. communicative activities were rated as more

enjoyable. However , when sbJdents were asked wbecb.er these two types of

activities would help them leam English , both communicative and

ooncommunicative activities were thought to be effective. Thus, the overall

conclusion wasthat enjoyablenesspromoteseffectiveness, andeffectivenessin IUlD.
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mates die classroom environment more enjoyable. Therefore. it was felt that

teachersneedto have aD enjoyable classroom a.odthat this. in tum, would motivate

stUdents into participating in effectiveactivities.

In a somewhat similar survey of first-year Spanishstudents at two major

universities, in order to identify a reliable set of teamer beliefs associated with

languag e learning , Bacon and Finaeman (1990 ) identified a set of geoerallanguage

learning factors. Their results led them 10 conclude Chat curriculum must be

designedso that the usc of authentic input is incorporated. Their study showed

that when authentic input, such as current events' materials were used, preceded

by meaningful advance organization. students were more interested. and thus

motivated to listen better . Using this approach. comprehension and levels of

proficiencyincreased. Constructivist theorists believe dw for students to learn lbe

skills and knowledge of a given discipline. they should engage in authentic

activities. A taskthenbecomespart of the realoutside world (McCown, Driscoll.

Roop, Saklofske,Kelly, Schwean, & GajadhMsingh, 1996).

Similarly, Freinet (1979) argues that children bring an abundance of

experienceto the classroom, aDd teachersneed to enhance this knowledgeof the

outside world. Students need to see the connection that real life and a second

languagehave. and therefore must be given as much meaningfulexposure10this

secondlanguage as possible. Freinet believes it is important, as second-language
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teachers. to ensure usageof authenticoral, listening,written, and readingworkas

motivatorsand as a meansof overcomingcultural barriers to language learning.

Student Attitudes and Attributions

Attrition, which is definedas an individual's loss of proficiencyin second

language usage due to the lack of use over time, is described by Gardner . Lalonde,

and MacPherson (1985). They described a study of graduates of a Spanish

immersion program. This study showed that attitudes and motivation did playa

role in the retention of speaking and writing skills. Gliksman, Gardner, and

Smythe (1976) demonstrated that students who were integratively motivated

volunteered more in class, gave more correct answers, and appeared more

interested, had higher motivation and better attitudes. Theseauthorsclaimedthat

those attitudes would probably influence the extent to which students sought out

opportunities to use their language later, thus reducing the degree of attrition.

They then concluded that motivation and attitude are important as well in students

maintaining the proficiency they achieve.

Attribution theories of motivation describe how a person's explanations,

justifications , and excuses influence motivation (Woolfolk, 1993). Weiner (1979)

has a theory of locus of control which is closely related to feelings of self-esteem.

For example, if success or failure is attributed to internal factors, such as study

and personal effort, success will lead to pride and increased motivation, whereas
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failure will diminish self-esteem. If, 00 the other hand, success or failure is

attributed to external factors, such as luck, the student is less likely to be

motivated based on pastsuccess. Woolfolk explains attribution theory as follows:

Meeting needsforachievement will notencourage motivation if you
believe lbe success was due to 'dumb luck' and probably won'!
happen again. Failure is Dot threatening unlessyou believe thatit
implies something is 'wrong' withyou. In otherwords,our beliefs
andattributions about what is happening andwhy - aboutwhy we
succeed and why we fail - affect motivation. (p. 353)

It follows, therefore, that second-language teachers should attempt to develop

students' belief in themselves as active participants witha sense of control over

theirlearning experiences.

Massey (1986) discusses a survey that was done of grades six, seveo, and

eightstudents' negative attitudes towards learning French as a secondlanguage in

a basic French program using the Altitude Motivation Test Battery. He concluded

that. while students' negative attitudes may decrease slightly over time, the

principal factor for changein attitudes. in both rural andurban schools. was the

students' attitude towards what happened day by day in class. This factor, in

itself, has tremendous implications for the classroom teacher. It may help a

teacher to planlessonsby knowing wherestudents stand. Forexample.theyneed

to DOte whichstudents seem to be intemally motivated withhigh self-esteem and

which students attribute academic success to forces beyond their control.
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Activities designed to get students involved andactive. which promote intemally

basedaaributioos. are suggested in Folio PaperThree .

Smith and Massey ( 1987) conducted l further study of Core Freoch

students. Studentsin grades seven and ninewere studied to determine whether

their attitudes towards learning French as a secced language were stable and

enduring over time, wbat the nature of any attitude changes were and wbat me

relationship was between students' attitudes towards French and their behaviour

in the French classroom. Their results showed that. for tbe most pan. at the

individualandsubgrouplevels. significant changesin studentattitudeover timedid

occur. Positivechangesrelated to wbat happened in the class and what the teacher

did that led to the teacher being rated as liked and as being able CO explainaDd

make the subject interesting. Smith and Massey ( 1987) concfuded that !bose

students who badhighly positive aaitudes towards the second language exhibited

more baDd-raising, more interest, and more wk-oriented activity. Thesesigns

probably indicated belief in their own ability to do French based 00 past

experience. Thus . Smith and Masseyargued that attitudes of students did playa

pan in the classroom environment of a second language and lhat more positive

attitudes resultedin Integrativeaess,drive to attainthe goalof learningFrench, and

positive evaluationof the teacher and the COUI'Se. Since students with positive

attitudesparticipated moreand were more task oriented.it maybe that theywere
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also more likely to attributesuccessto theirown effortsand involvement. Funher

study is needed bere .

Morello (1988) explained the significance of university students' attitudes

completing a final course of a language requirement. The more positive lbe

altitude, the better the undersranding of the language . He showed that students bad

a positive attitude as a result of their understanding of the course and its

requirements, a feeling of having attained some degree of proficiency and an

awareness thatforeignlanguage study is a necessity in the modem world. The

majorityof students participating in the studyreponed thattheirattitude toward

the requirement of foreign language study at university was positive. Morello

advises that, notonly universityprofessors. butall languageteachers should keep

in tnind the following : If they are to continue to require !bat students study

languages, it is theirresponsibilityto assurethattheirstudents leave coursesbelieving

that the required experience wasa worthwhile and productive one. TheNovaScotia

Department of Education Teaching Guide (1978), "#21", suggests that the question

of motivation is particularly important for students at thejuniorhigh level, as it is

during this time that most of them will decide if they wish to continue to enrol in

French classes.

Along these lines, Richards (1981) in an article on the alms of second-language

education in Canada, suggeststhat attitude formation instudents should be oneof our
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primary goals of teaching . He suggests mat positive attitude formation may be

achievedthrough activities designed to reduce ethnocentrism.through an appreciation

of students' own and other cultures , and through lessons DO how to listen well. "How

00- lessons. like how to listen wen. may also increase students' attributions of

themselves as competent learners of a second language. He feels that attention to

these issues will foster positive attitudes. These attitudeswill thea stimulatea sense

of progress and achievement and, thus, further languagestudy . Little research in the

field of second-language teaching takes attribution theory into account , thus, this

would bean important area for future research .

Motivation and the Second-Language Teacher

In dealing with attitude formation. it is necessaryto look at motivation from

one other perspective, that of the attitudes and motivation of the second-language

teacher himlherself. Thus far. we have seen research on why students should be

encouraged to improve their attitudestowards thesecondlanguage, and itscultural

community.and how and whystudentsneedto be motivatedin one wayor another

to take an interest in learning a second language andbecoming proficient at it. In

addition. it is only in considering the teacher's role that we can fully understand

the concept of motivation in the second-languageclassroom.
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Savignon (1976) writes,

Not until we have taken a hard, critical look at the attitudes and
motivations of teachers, both individually and as a profession, will
we be ready to determine what obstacles still lie in the way of
creating the kindsof learning environments which would be most
helpful for our students . (p. 12)

For teachers to be realistic in theirgoals, responsive to learner needsandhavea

good perception of theirrole andtheirlanguage learning experiences. theymust

be encouraged to get away fromtheirconcernfor "rules and charts," and their

fear of not having enough grammar. They should have a good knowledge of the

language they speak, hut they should not be obsessed with it. Savignon (1976)

refers to a type of "counselling learning" where the teacher is involved in

"community language learning" as a resource personwhohelpslearners to replace

the emphasis on grammar with the communicative expression of their own

thoughts. Sheclaimsthat thiswould return theimportant senseof relationship that

shouldbe found in a "community classroom" where thereexists openness and

creativecommunication.

Similarly, Gayle (1984) claims that various teaching styles, wbether they be

theuseof creative openlanguage (whichshecalls type 'H"), restricted mechanical

use (type 'L'), or a balanced mixture of both (type '1'), are capable of influencing

student motivation andattitudes. She feels that, inorderfor teachers themselves

to motivate students, theyneedto analyzetheirown style andattitudes to decide
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what they are really achieving and what they can do to alter their style to achieve

even more.

Although Gayle's results come from an intense Language Teaching Record

Scheme, whichis a researchinstrumentconstructedspecificallyfor thepurposeof

identifying teaching styles in second-language classrooms, she suggests that

teacherscan self-analyze throughjournals, student surveys. and peer assessment.

The teacher who finds himlherself in the midst of unmotivatedsecond language

learnersmayfindhimlherselfbecoming unmotivated whenit comesto reviving the

interestof these students. In terms of dealing with the problem, teacher response

varies from despair at having tried just about everything, to makingevery effort

to remind pupils of the importance of second language learning . Chambers (1993)

believes that the teacher who tries to give real encouragement for anything the pupils

do, tries to make languagelessonsas cheerful, interesting, and livelyas possible, and

attempts to make hislher own enthusiasmfor the language visible to the students, will

Ultimately see more motivation to learn on the part of these students. Essentially.

Chambers argues for the whole teacher motivated/studentmotivated context.

According to Woolfolk (1993), in terms of attribution theory , there exist

lessons for teachers. Teachers need to help studentsby encouraging their self-worth.

They can do this by emphasizinga student's progress in a certain area, or making

specific suggestionsfor improvement. They can also stress connectionsbetweenpast
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cfforu aDdpast accomplishments. and model a mastery orientation of leaming goals

for studeDts. Woolfolk also refers to teachingefficacy. which is a teacher's belief

lhat be/she can reach even difficult studentsto help them learn.

Fina1Iy, Smith and Massey (1987) propose tha~

MotivatioDto learn is not solely determined by what a pupil brings to
the class. but is affected, even in one week. by what happens in the
class. and by whatever it is that teachers do that leads to their being
ratedas being liked and as being able to explain and make the subject
inr=sting. (p. 315)

If we explore, then., the various attitudesand motivations of teachers memsdves aDd

their relatioD to orberteachers andtbeir students, wec:an focus in better 00 improving

the language-teaching process overall.

Conclusion

10conclusion. it can be stated that aaitudes and motivation play an integnl

role in secord -language learning , andalthough far from complete , researchmakes

it cleardlat they are an importantpanof the entire teachingllearning processaDd.

therefore. cannot be dismissed . In addition, studena: atttibudons is an area of

second-language teaching that needs furtherstudy. Motivationbas become more

and moreof an issue in bow second-language educators view attitude formation

andpersistenceamong second-languagelearners. The way weview motivation in

terms of its relevance to the learning environment of students will eohaoce our
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view of the needCO motivate. How we motivate students needs to come froma

sense of the needs of our students and what makes second-language learning

meaningful for them. In this way. attitudes of students will improve. Eeather

involvement will be moreproductive.aud tbeentire teachingl1eaming processwill

be much more of a success.
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Folio Paper Two

An Assessment of the Motivation of the Student
of a Second Language in a SmaIl SchooURural School Setting



Introduction

The Newfoundland and Labrador Department of Education InIermediate

Core French Program Guide· Fnrm and Function: The Total Process (1992)

sugges ts that in a Core French class. teachers need to provide students with

various activities which meet differing leaming styles. encourage them. to take

risks . help mem make decisions and choices . and encourage as much authentic

communication as possible. These concepts are seen as the core of motivation.

The guid e suggests that when students realize they have developed a broadly useful

slcill. theyare likely to have a more immediate senseof progress and achievement.

and this realization could !bus stim ulate furthe r language study. RicIwds(19g ()

says tha t it is towards goals like these tha t progress must be made if success in

second-language learning isever to satisfy tbcpublic's expecu.tions in thiscountry.

It is also my own belief with reference to this province . Massey (1994) refers to

the fact that Ontario 's latest Core French Review proposes that the needs and

interests of the students be the clements uound which new curriculum be

designed. Here in Newfou.ndland. this is a similar goaltowards which revis ion of

curricu1um. bas beenprogressingas seen in current programs in use in the second­

language classroom. Thesesourcessuggestthat student interests must be reflected

in the curric:u.lum;thus motivating rhem to maintain positive attitudes.



The issue of motivating Core French swdenlS in a rural school setting in

Newfoundland becomes imporunt. It is often perceived by second-language

teachers to be more difficult to motivate students to learn a second language when

their contact with target language speakers is very limited. However, research ,

such as thatof Degenhart and Bond (1981), and personal experience have led me

to believe otherwise. Degenhartand Bond conducted a seriesof studies of mWJ

rural scbools in Illinois . They found that though the sb.ldents' contact with

francopbone areas was limited.the students ' progress andthe ease with whicb they

acquired second-language skills was amazing . They felt the key was planning,

communicative activities . and cultural focus through other means than acOJaI

pbysical contact . Studems in rural areas can be just u motivated to learn a second

language as those in urban areas wben it is the student and hislher needs and

interests on which we focus andwben we attempt to make them.realize that there

is a whole multi-lingual world beyond his/hcr own doors .

Webst<r (1984) defines "rural" as "living in a couotry area;characterized

by simplicityllacking sophistication; a place with. fewer than 1,500 people- (p.

1006) This definition may, at times , be difficult to apply or accept or may be

questioned as to its being too narrow , too broad. or too stereotypical. However.

there were. in the province of Newfoundland and Labndor, as of 1996. 309

schools located in rural communities with. SO, 378 students attending them- each



community having unique features. This uniqueness encompasses not just the

culture, the history, aod the people, but also the school system - and particularly,

indiv idual subject areas and how each are viewed by students, parents. and

teachers alike.

This paper will first present my comments and experiences as noted in my

eight years of teaching a second language in a small/rural school. It will then present

and analyze the results of a survey questionnaire administered to students of three

different small/rural school second-language classes. Note that, for ethical reasons,

this survey was not given to my own classes but rather to classes that I had not

taught. Finally. it will attempt to link my experience with that of these other groups

to determine some possible recommendations andconclusions that could be drawn

regarding the motivation of second-language smalVrural school students, As the

basis for this paper, therefore, through this narrative of personal experience plus

evaluation of the informal study, I argue that a second-language program in a rural

school is an area that demands anention . This is not simply because of the

globalization of the world today which involves more and more the need for a second

language in a truly international job market, but also because little has been written

about it. As an issue, it needs to be addressed. For the sake of students who learn

it and teachers who teach it, the need for the second language. and the needs of those

involved must be exantined in light of rural situations , As DeYoung (1987) says,



The demographic, economic, administrative, vocational, and
communitydifferences and needs existing in many rural regions of
the country, it is argued, demaDd more panicuIar attention from
educationalresearchers and policymakers if rural schoolsare ever 10
achieve their full potential. (p. 140)

Personal Narrative and Background

Caner (1993) writes: "Teacher stories do have the power to directand

change out lives- (p. 5) . Good theory must be combined with teachers' lived

experiencesandnarrativesof teaching. She believes that whenteachersshare their

own stories with each ocher, it may resul t in humanizing the whole reaching

perspective. Teaching experieoce alone will DOt make an expert teacher. A

teacher must be able to ma.ke sense of hisIber experience and knowbow to learn

from it. This reflective thinking can be seen in teacher narration (McCown"

Driscoll, Roop, Saldofske, Kelly, Schwean, & Gajadharsingh, 1996). Thispaper

will attempt 10relay muchof what will be said about the second-languagenua1

situation througb what may appear at times to be a narrative. It is believed by

many, suchas Carter (1993), 1ardine and CIandinin (1987), andGoodson(1992),

to namea few, that it is through such techniques that both research andexpedeece

may be combined to produce a look at how students in a smal1Irural schoolmay

be motivated10 lcam a second language.



I have been a teacherof Freoch as a second language to students in grad es

four to twelve in an all-grade school for the past eight years. I believe my

challenge, as a teacher in those years, has bee n to allow my students me chance

to be the best they canbe. I believe their needs are not simply met by myspilling

over my knowledge in the hopesthat they learn something. They are real people

in a real schoo l, which is more than just a place of pencils. paper, and esu. It

is a place which is home, work, and hang-out, all at the same time, somedliDg

which I feel embodies what I rural school really means. In this section. I will

provide a brief persooal perspective on the teaching of a second language in a rural

setting.

I have faced many challenges in teaching in a rural area. As a French

teacher, I often find it difficultto make both students and parents feel that I second

language is • valuable thing to know. Often, students have DOt beenoutside their

community. Most have been oowbere where another language is spoken. Thus,

they fiD:I it bard10 comprd1<Dd the flIct that they may ever reed 10 speak F=h.

Though I have brought a specialist approach to my area, which today is

uncommon in rural schools, it is often lonely andfrustrating that I am Ihe onlyone

in this particular curriculumarea, and there is DO ODe to whom I may confidemy

fears or successes. Brimm. and Hanson (1980) refer to this as I commonplace

problem in I rural school.



My presence has been beneficial , however. at the elementary level.

Previously there bas been a tendency to require the regular classroom teacher to

teach Freach, whether or not he/she could do it. This is a situation that puts a

rural student at a disadvantage.

My being there improves the attinuJeof regular classroom teachers as they

don't have to worry about how they willstruggle through the teaching ofa subject

theyare DOt familiar with. This is a situation that bas become a source of stress

for many reachers who are forced into bec::oming leaders in aU areas of the

curriculum due to teacher allocation aDd restraint (Hutto. 1990). SmdeDt

motivation often becomesa problem fromthe outset when there is a teacher in the

second-languageclassroom who is not familiar with the subject, perhaps bas never

been in a French speaking milieu himlherself, or just does DOt have the interest in

it to spark that of the students. How thencan student motivation be enhanced to

appreciate the language and its culmre if there is 00 similar appreciation on the

other side of thedesk? Such a situation isoften a problem.DOt just in the teaehiDg

of a second language but in many areas of a rural school curriculum.(BeckD:r &

O'Neal, 1980).

Another feature often unique to rural schools is the challenge of teaching

in a multi-grade French classroom. lust as there has not been a lot of literature

wriaen in the area of the teaching of French in a rural seuing , SO too there bas



beenvery littletreatm ent of thetopicof teaching a secondlanguage inmulti-grade

classrooms. TheNewfoundland andLabrador Depamnent of Education Learning

French as a Second-Language Guide (1990) suggests: "Teaching a sequential

subject like French is a challenge in multi-grade classrooms" (p. 16). The

challenge is inbothstructuring theorganization of thecourse plusmotivatingthe

students in this class to see the material as meaningful and wonhy of leaming.

Differences in age andability levels in any multi-grade classroom often led to

students' motivation decreasing. Either the material beingdone withthewhole

group, as is sometimes themost manageable course of action, is too difficult for

the younger or lesser ability student or too easy for the student who is ready to

facemore challenging material . Inanycase, it rests withthemulti-grade teacher,

usuallythesmall/rural school teacher to determine how bestto meettheneeds of

hislher second languagestudents. This may involve a segregated approach with

cleardistinctionof eacbsubject andgrade, a grade-specific curriculumalternative

approach with alternate courses for each grade and subject being taught in

alternative years,or an integrative approach withvarious forms of subject grade

integration (Mulcahy, 1992).

Althoughthepractice of scheduling twoor more levelsof a secondlanguage

into a multi-grade or multi-level classroom is commonplace in a rural school, it

may aJso create problems in terms of additionaJ preparation and discipline for



teachers and reduced second-Iaoguage experience for students (Strasheim, 1989).

Strasheimwrites that threeof the reasonssecond-languageteachers findmulti-level

classes difficult are : planning problems, classroom management challenges, and

student motivation. Seemingly. theseproblemsstem from a sequentialapproach

to the teachingof a second languageas outlinedin our curriculum. This approach

leads to difficultiesin a classroomwithvariedgrades - each workingat a different

required level.

Thebiggestproblemperhapsis thenewcommunicative approach'semphasis

on oral interaction, which makes it difficult to have students working at

different iated tasks. Strasheim (1989) suggests that there is a need for careful

monitoring and a commitmenton the pan of reachersand administrators to fmd

the best class sizes. age, and ability levels, and program management. Some

administrators feel that an alternative to multi-grade classrooms is the use of

interactivevideo courses deliveredvia satelliteor microwavetransmission. Such

coursesmay reduceface-to-face interaction andcause a loss of a senseof personal

relationships among teachers and students. At the same time, these courses may

limit problemsof overcrowding in multi-grade classes while allowing for more

continuousoral usage. eventually leadingto increased motivation to learn more

about the language and thus to possible increased proficiency . Barker (1990)

believesthat the advantagesof distanceeducation far outweigh the disadvantages



in terms of allowing rural or small schools to deliver quality education to their

students in the face of problems, suc:b as low student enrollments. teacher

availability, and the desire in students to do courses that otherwise would be

impossible. Beauvois-Healy (1995) also explains that satellite coDlIJlWlication

allows smdents to avoid stressful verbal interaction in front of peers who are DOt

always sympadletic to stuttersandstammers. Instead, they find themselv es more

motivated to speak and thereby increase their output than when they are in I less

stressful "on the spot" situation.

Although the schoo l where I teach has employed distance educati on in the

areasof math and science over the past few years . due to teacher sho rtages, Fall

1998 will see the first group of French students using this system. Students are

a bit hesitant and are registering for it with guarded enthusiasm.

Rural schools in Newfoundland generally IDeILD educational instiD.ltioas

where the numbers are small andthe schools themselves are located far away from

a more urban and, IS man y believe. culturall y richer area . Though some dispute

this, arguing that rural areas are just IS cultured-. but in a differ ent way> the fact

remains that these rural areas are often far removed from areas where French is

seenas a vital "real" language. Although we attempt to make rural Newfoundland

students aware of the rich French heritage in this province. pointing out French

community names such as Jean de Baie, Beau Bois, or GrandLe Pierre (areas on
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