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_,ll»brary program 3nd the respurce-based approach to ,

The main focus of thi‘s‘ study was r&qcur:}e-l‘used‘
Tearning in grade three clagsrooms’ in the province of
.Newfoundland and Labrador. The literature was examined
vn.l:h respect to detailed descr;ptions of and research
conducted 1nto this 1earn1nq apprcach. A ﬂ.eld survey was
conducted to gather mforihation wlth'raspecr; to the \
practice of resource-based laarnmq in a selected sample
of grade three classrooms.

schednled mterviews were qonducted with ‘the -
pi“cvmcial primary and school libraries consultants at the
o Depa:tment of Educatlon,, and with. the primary and school

"libraries coordinators at the Avalon Ccnsolidatad and 20
e

Roman catholic school “boards ln st. Joyn's, Newfuundlund.‘,’ ¢
A mailed questicnnaxrs was dastributed to a randomly
selected sample of 197 grade three teachers from thirty-

three of the thirty-five 'school boards in the province. .

] oy <
One hundred and- thirty-eight, .or seventy ‘percent, of the
teacher questi'onna'ires_were completed and returned to the .

examiner.' . i g

The many advantages which the resource-based appreach

to teaching and learning can otter 'to childreri and

teachars alike vas evident: from. the . literature. The

lxteramre showed also the close 1ink between the school S

‘ teaching and learning. 2




Findings t:;om the study fé‘veale’d’r 'c‘hat re’soin:'t.:.e-based
approaches are :ecommended at the ‘Department of Bducation »
> schoal. board and school level. . 'rhe resultvs of .the .survey
ihdicated that the majority of. teachars are workin?(tbward

this apprcach. However, this is:-not ‘to say thac the

_ approach .is practised province-wide. Teachqrs who "

indicated that they practise this apprcaeh ai.-a well aware

of the' benefits 14; can offer to the cmmren_and
‘themselves ‘b}it are equally aware of ‘the. problems

associated with it. Ccncsrns we're expressed-particularly

with respect to time néaded ‘for.plsnning, limitea

resources, and a Qhortaqe of' qualined teacher—lxbrarxans

who could’ work ively with cl

’ Basad on findinqs. ‘trom this study, éécammendat:mns

' were m‘de for additinnal assistance yd support in this

area, and tor further research. ‘' - AN S
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 CHAPTER T ' [
INTRODUCTION . .

k o g

'
Throughout the years, much co!

traditional teaching approach characherized by strict

N .
“‘timetabling, séating arranged in rows, a minimum noise

: Il was . "a question of quidance rather than - 1n§’tructmn“
i ’ (Rousseau, 1950, 'p. 19). It was the work of Rousseau
' . ) , whic?: paved the way for the development o’:he proqressive
' oz' child-centered movement, snd n: is this novement whxch .
" has come to thé forefront of the educational scerie tcday.
5 . Prcgressive educatien can be dsscribed as: .
o s g *  the attemp’c to treat the chxld as a cmld, tha\
4 emphasis on education through experience and
. learning by discovery, the view of knoyledge as
iy . integrated or at least as not compartmen alized,
ion to develo) stages - and the

v ) ‘definltion of education and curriculum in terms; i
{ X of. processes. -(Blenkin' & Kelly, 1981, p. 36)

: " The progressive movement has led to what has .become

& known in the British"prima;y school system -as the =

oo : integrated day. According to Brogn and Precicus :(1968),
the int:egr_ated day: PR &
Fy o > could be. described as a school day which is
% combined into:a whole and has- the minimim of
kS ‘ timetabling. Within, this day there is timé and
- s oppottunity in a planned educative environment




for the social, intellectual, emotional,
physlcal and aesthetic growth of the child at

his own rate of deve!.opment. (p. . .
“The Plowden Report, puhlished in 1967, remains one of

the most influential documents ever written about pri;n;ry

education. It was the philcsophy expressed by this repcrt .

that served as the impetus for change in. the primary‘
schoo]. systefi. The repcrt maintained-

a school is not merely a teaching shop, it musE
transmit values and attitudes. It a .
community in which children learn to live tirst
and foremost as children and not as future
adults. In family life children learn to live
5 with people of all ages. -The school sets out
deliberately to devise the right envirohment for
children, to allow them-to be themselves'and to
s develop in the way and at the pace appropriate
‘. to them. It tries to equalize opportunities and
to compensate for handicaps. It lays special
stress on individual discovery, on first hand
experience and on. opportunities: for . creative i
work: It insists that knowledge does' not fall
. ‘ into neatly separate ccmpartments and that work .
© and play are not oppos. te' but complementary.:. .
v Not all _pnmary schools ' dorrespond to. this - _ _
piccure, ‘bue it does .yepresent a general and,
[ i ing tnend. ( «505

Y

. " The progressive yxuvement and the Plowden Report -have .
léd to teaching styles and »fnms of organization under
sich titles a's informal education, ghematic approach,
integrated day, ,unstructuréd day, topic teaching, child-
cgngereg education, -a_r‘xd unified curriculum. _\acco.rding to
Gerlach and Ely '(1971), _ "the teacher. of today is more

often a coordinator ufl }eérninq e&péfieqcab than &

presenter of information" (p. 38).
In order  for teachers ‘»to} be effective. in the

teachin‘q/learning /proceé's, they need to develop:

-




~ p.'21) . . “
: . The teacher may prqceed through several steps
~ A . devgloping a: systematic plan for effec‘tive instruction.

L4 2. State objectives 2,
— 3 o~ .
3. Select, ‘m ify; or design materials
7 N .
4. Utilize miterfals ’
* .5. Require’ lea'rnef response. ’
P \ .
g ® 6., Evaluate' (p. 34) ]
'
. 'l‘his uppruach reflects 'a philosopby of ed\\cacmn which
- 4& . - today, in canada, is oﬂ:en referred to .as "resource-based

& Russell (1982) as follaws. -‘-'_

1

3 systematic way of clesgqmﬁ'q, carryijg out and |

evaluating the total.” process of learning and,
teaching in terms of specific objectjives, based
on, research in human learning and
communications, and employing a combination of
human and nonhuman resources to bring about more
effective insfruction. (Tickten, 1970, Vol. I,

1z Analyse 1sa!’ner charact.enstxcs : *

defines rescurce-hased 1aarning as:

planned educational programs that act:;vely
involve students in the meanfpgful use of a wide
range of appropriate print, non-print, and. human
resources. Such programs. are designed to
provide students with alternate ‘learning
activities; the 'selection of activities and
learning .resources,. the location of the
activities, and the ' expectations for a
particular student depend on the objectives
established Por that student.. (p. 6)

The-,focus of the present study ‘is ‘on resource-based
~

g

in

ji‘ \‘<’I‘hese steps have ‘been outglined by Helnich‘ Molenda and ’

learning". The Ontagio Hirustry of* Educatmn (1982)

learning, and for the'purpésa of ti’le study, the term as®

T~




defined by the ont_aricy“ Ministry of Education will be
_adopted.

¢

i
he St

ki
With the increased “atténtion being given to children

and their learning, educators neéd to be aware of what are_

seen as the m(ost effective ways of providing the best
& learning experiences for thenm. Furthermore, ‘,_such

awareness, through auppor/t) and encouragement from within
N = :

the

school. system as well as from society outside the

school, n!\ist be translated into effeéctive ‘implementation.

In Newfoundland, the Departme\nt of—Education, through. its

approach in educating .our children.

curriculum planners

curri

to organize the i

curriculum nqu ides,

clearly advocates a resource-based

For example,. the

Social Studies progiam designed for grade three emphasizes -
that:

eight-year olds need a classroom environment

full of things, materials, and ideas--an
environment so ‘structured that it will v
continually present children with meaningful
learnings, . problems and estions, . and thus

succeed in- developing their thinking processes.
( . =V,
and_Labrador,

According to

1981, p. 33)

&scwn

recommend integration - across

(1986) ... "The

provincial
the
culum when possible, and the use of themes which help

i nmn motivate

and also .provide opportunities ‘for an interdiscipllnary .

appro:

ach” (p. 7). In light of the policy. expressed b‘y the




5
Department of Education, it is{Ihportant to ascertain the
extent to which resource-based learning approaches are

being implemented in our brimary classrooms, more

specitically in grade three, where compartmentalization of

subjecc sigktar ‘tends to becone moreuidebpread, T s
equally importary(to deterfiine what ‘problems as perceived
by teachers might be associated with the implementation of

resource-based programs. Based on the fipdings of this

" study, 'certain recoemmendations can be made.

Purpose of the Study

The purpose of the study w\a\s tﬁo-fold. It égu (ht to:
1. Examine the literatura with respect to detailed
éescripcienﬂ of and research. conducted 1nto the area of
resource-based 1earn1ng.
’ 2. .By _means of a field -survey gather information

with respect to the practice of resource-based 1earn1ng in

the province of Newfoundland and Labrador. . The field

survey included:

A. Scheduled. iliervxevs with: b ,7 ¥

(i). The provincial primary schoo). consultant,

Department of Educatlon, Newtoundland.

(ii) The prwincial school 1ibrary consultant,

- Department of Education, Newfoundland.
(did) .ﬂ'he primary school coordinator, " Avalon
Consolidated 'School Board, St. John’s,

." Newfoundland., -




’ g (iv)

(v)

: ) (vi)

. * . 6

The séhool libYaries coordinator, Avalon
vconsolidated School Board, St. JErhn"s,
Newfoundland. )

The‘s primary school coordinator, Roman
Catholic’ School Board, St. John's,
Newfoundland. ’

The schooli lilz_raries coordinator, Roman
catholic School Board, St. J?hn's,
Newfoundland. . .

B. A malled questionnaire which was administered to

a selected sample of grade three teachars in

(1)

Nswfgundland and I:ahrado; primary schools.

The

questionnaire tocused»c.)n the fgliowing:

the extent to which the .teachers in t:_h'e
(a) (b)
cnmpetent in the area of resource-based'

sample félt knowledgeable and
learnxng.

the attitudes of the 5ample with respect .
to tesqurce-based learning; paMcularly '
as they related to (a) its effectiveness
and (1;) itﬁ apéeal to primar}f school
chiidren. v '
the/:extt:.m: to which there -were / resource
materials anc’l professional su#bgrﬁ for
those teachers: wh;: are implementing or

woul‘d “wish to implement the/-resource-




5.

based learning approach in their

classroom.
Scope arid Limitations .
Although the concept of the resource-based approach

to teachinq and learning is not a new one, it is only

recently that this approach has been fairly wldely

'Hanca, 1i € sol , particularly as
they - i 1=ta to “ specific studies condgoted,’ are
somewhat limited.

Due.tc the: t{hct tl‘ua‘t a list of' grgdg_ th;ée'homeroom

classroom teachers in the province bwas not ava-ilab;_e,

“the principal of each périicipaéinq school was asked,

“in‘the event of there being more than one qrade th e

tenc}\e: on the staﬂ, to select a qrade threa teacher
to conplate the questionmite-.

A higher pekentaqe of —rasponses to -the.questibnnaire
niqht have led to findings prapcrtionately dift‘ggnt
from those obtained.

No pilot study was conducted.

Although t)m grada three teacher sanple was randomly
chosen, it iunjust that, a sample, and may. not: be

truly repregentutive of ‘all, .the grude,three teachers

in the proyiri




CHAPTER II
REVIEW OF LITERATURE

Ve

The dliterature review first present‘s a brief overview
of the development of prngresgi‘ve education.’ N;xt,‘ the
development of educational technology and the emergence of
reséﬁrce-ba'sed learning are addressed. The rationale and
subport for utilizing resource-based approaches to
teaching anda learning are also examined. Foll&winq this,
some v.examples of the guidance and support givanl educhtors %
for resource-based. learning are presented.’ Thsse'examples

- 'a‘re from. the prévinces of Qn‘tario‘, Alberta, .. British

Columbia, and Saskatéhewar;.. Finally, the.status of

resource-based :_Léarning, within, the Newfoundland .,

[ edugatipnal System is considergd: o ;

- A'Brief overview of the Orisins of Prosressive Edgcation
i . The/theory and pragtice . of education for the young , o B
child dates back to Rousseau and his influential b_cck 4
i entitled Emile in which he contends that education is

“...arquesti,on of guidance rather than instruction" (1950, ¥ o

i p. 19). Roixsseau’s beliefs “have led to a ,View of, - .

ized as child ered:

education that can be

"the individual chi:l‘d himself rather than knowledge itself
becomes the focus of the process" (Blenkin ‘& Kelly, 1981,

p 19) . * Rousseau’s ideas are also‘;eﬂected in the’worka'
.« T .




Lt :
of otHer great educators such as Pestalozzi, Froebel,

Montessori, and. Dewey.

According to Mayer (1964) "tis—tjfzzi stressed the *
Mo .

natural development of, the child and, like Rousseau,

- Pestalozzi had great distrust for authoritarianism in \
education" (p. 156). Heafford (1967) in hls writings Gl |

~ about this great Swiss edﬂcatoz revealed that Pestalozzi;s 1%

method of .education was chil ) ed and the

whole child, mentany, physically and spiritually. Ty
The father of Kinderqarten, Fredenck Froebel in The $
mmi_n__t_x@n puhiished in 1887, maintained ‘that .

"education in instmction arytraimng, originally*and in .

B © its first principles, should- necessarily be passxve,

fbliowj:ng (only.‘guardinq» and - protecting), nét

A prescriptive; categorical, interfering® (p.' 7)< He' view{? ' N
play as taking a very in\porta‘nt role inf theé education of

L w- young children. \
-

7‘Mo;1tveséori Stressed the importance of self:-a'cti‘iity
through the use of didacticy:;aterials. She beliéved that
an environmenc should be creat:ed whereby children are
enabled to cater to :their own interests and needs under
-the guidalgce, not instructlcn, of (heir teachers. -
John Dewey, *in keeping with these other educators,
vlewed the taacher as a guide in. the educational precess.
He claimed that "education, “in order to accomplish n:s

. ends both for the :lndividual learner and for soc/ ety, must

-bq' based upon axparience... " (1938, p. 89). Most .




‘importantly Dewey viewed th&? child and the curriculum as
edually important in the educational process. Dewey in
The €hild and the.Curriculum stated: , -

abandon the notion of .subject matter as
something fixed and ready-made in itself,

¥ o outside the bh.i&'es ex| er:.ence. cease thinking
o of the child’s experien e as also something hard AN

and fa!t ‘see it as som ;hu\g fluent, embryonic,
) vital; and’we realize fthat the child and the -
' curriculum are simply 't o limits which define a ‘4

slngle process... (p. 8)

All of these educatcr{ have contributed to a V\iaw of i
education that has become known as progressive education.

- In their methods and adproaches, Qney.

attempt to be chud-cent&-ed ana to take full  °
account Qf an ever-growing knowledge of child .
. - psychology;’ they -reveal \ an . unwillingness ' to
impose ‘on children; they adopt a looser attitude
. towards® discipline; they encourage . informal
% . methods which ‘place  the emphasis on providing
= children with first-han experiences, often
through: play; they stress| the learning of the
child rather than the teaching.of the teacher;
and they sense a willingness to experiment with # [
~ the content of the curriculum and, in i
particular, to introduce suh]ects of a practical-
kind ... they display a concern with. education
as 'a process rather than with its produéts...
(Blenkin & Kelly, 1981, p. \23)
. “
The growth of the progressive movement in education

~ was furt:her supported by the wcrk of psychologists such as

Piaget, Br\mer, Roqers and skinner. Piaget was concerned

with discovering how the relatxonshlp between the Xnower.

and the known change with the baaeinq of time (Thomas,

. 1985). His ~works have influenced and continue to

influence educators of pt;imary children by intominq them -

N “how /children think and how they can best learn. ]

Fundamental to Piaget'’s work is-an uﬁli.arétagdinq of the




e 11
) four stagds of intellettual development: sensorimotor
stage, concrete operational stage, preopérational stage,
: ( . and formal operations stage. Duckwortn (195‘4) put forth
the following statement about the relationship between
) Plaqat's thenry and education: -
as far as eﬂucar.ion is concerned, the chi
outcome of his theory of -intellectual
development is a plea that children be allowed
to do their own learnihg... Good pedagogy must’
involve presenting the child with situations in
which he himself experiments... (p. 2) ¢
Brunei '(1966) believes that “a theory of instruction =

seeks to take account of the fact that a curriculum,

e ‘reflacts not only the nature of knowledqe 1tse1f but also
{ the nature of the kpower ar\d the knowledge-getting

-a

ST progdss" (p. 72). .He (1966) maintains that:

: we teach a subject not to produce little living
libraries on that subject, but rather to.get a

. % to think ically for himself...to

¢ take part in the process of knowledge-getting. §
Knowing is a process not a product. (p. 72)

Blenkin and Kelly: (1981) .suggest that Bruner’s

(. contribution to education is to "suggest the link between

the laurn_er's\ active cognitive -devel\pg:ment and the role
I ’ the teach‘er can pl‘a’y in prdmuting this .active development"
(p- 33). '
In exanining the work of carl Rogers, Joyca and ‘Weil '
N (1930), in their book entitled ugggl___qtj_ggrmm v{rote

° that Rogers believes that "?oéitivei hunan relat‘ionships

enable. people to grow, and therefore, instruction should
be based. on concepts of suhj‘ect matterg thought 'pfacasses,

or other iptel.lectual sources" (p. .149). His therapy of
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' non-directive counselling can be adapt? to the
educational field. According to Joyce and Weil (1980),
non-directive ®teaching is an approach which is_ student-
centered and views the teacher as a facilitator. The
teacher, through personal .relationships with students,
guldes their grc-wth and development. N %
ra behavioral psycholnqlst was concerned

A=z
with how learning took place and the best way to prohote
learning. He YWelieved that learning~ occurred when ‘a

learner elicited a response as a result of a particular

‘ situation and stimulus. Skinner’s work has led to the' -

development of prdqummed 1s§rning and more importantly to
individialized instruction. A link also. exists between
some ,of the work of Rogers and Sk.mner and what is known
as the Elton model, which was designed “to trace the

dex)elopmen\': of educational technology.

The field of educational technology first emerged
du::'inq,‘liorld War II wh;n‘ there was an urgent needv to
quickly and éfficiently train the military. The training
tilms used by the military )na_rked the shitt‘ from
"}:egardinq films as an educational luxury to regarding
them as a necessity" (Saettler, 1968, {p 179) . In

addition, Knirk and Gustafson (1986) reported that the
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’ "systems approach" to Ceaching:a_r:i learning alsd grew out
of xn;ilitary training programs. : Lo N
The Elton model developed by Professor Lewis El’ton
describes educational technology as progressing through
thxee' phases ‘over'the years; mass communicacio‘n,
individual learning and group learning. These phases have
beén outlined by Percival and Ellington in A Handbook of
°. Educatjonal Technology (1984).
The m}ass‘commu’nication phase originated from

.
industrial technology and was characterized by the

development of hardware equipment wh was used to

educate und. tfain people without increasing the nunber of

teuchers. e widespread usa_of the closed cl.reuxt_
television was one of the major, results sten;ming from -t:his
\phluse. * :
During the 1950’5 the educational scene expérienced m -
. move amay from the use of hardware and focused in on the
techniques of instruction. The Elton mndel refers to this
‘ change as the individual leax:nmq phase. It was the.
research of B.F. Skinner and ‘other behavioral
psychologists who provided the basis for this phase:
Skinner ’(1954) in his article entitled, . The fc e
m:nj.ng_gnd_;hg_mf_’uggu;ng expressed somg 'goncerms
with respect to the educational process. ' He contended
that "if the teacher is to take advantage of recent
advances -in the study of learning, Qhe nust have the help

of mechanical devices" (p. 95). Hence, the development
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.

and utilization “of Skinner’s model for programmed

learning. F

Tné third phase of Elton’s model, 'qrcup learning,
was rooted .in the principles of humanistic psychology.
The shift from individual learning to group learning took
I;Iace because ;:he term ‘individyal’ signified no

interaction with others. This form of learning limits the

. deyélopment St both interpersonal skills and discussion
o
skills. It was during this phase that people began to
" g

realize that all spects of the :eaching/lea'rnir_u;

‘situation should be considered. This realization led to'a

view of educational technology as a combination of both

techrislogy of education and technology in educaticm..

Accoxding to Percxval and Ellington (1984), technolqgy of

education "mvolves a systematic, scieritific apprdach to a

problem, together with the application’ of apprépriate

scientific research, both from - ‘hard’ sciences’ such as

physics and électronms and from social sclences sucn as
psych({loqy and socioloqy" (p. 14). Technoloqy in

educaf-ﬁon "embraces evéry possible means by which

i mation can be pf ‘It is with the

‘gadgetry’ of education and Ekaininq such as television,
language laboratories and the.various projected media..."

A
(Percival & Ellington, 1984, p. 12). In other words,

"having - computers in. the schools is tei:hnolcgy_ in

education but scientifically and ,systematically planning

how this new electronic_gadgetry can be used to improve
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. as resource-based learning.

1earn1/ng is technology of education". (Galway, 1987, .p.
i =

12). ~ . i

According to Galway (1987), "technology of education
S

includes technology in education but only to the.extent

that the tools make a cuntrolled\io:tribution to improving

the efficiency and the effectiveneks of learning" (p. 11).

This combination has contributed to what has become known
N
. e . %
During the seventies, the British educator  L.C.
Taylor (1572) presented his analysis of how chAildren
learn. Taylor maintains that children learn in fwo ways:
"Either "from ‘bein tnld;, or .,. from ‘an vActive,
pérsonal interaétion .with people and 'things'..." (p. 233).
“He  labels 'beinq told’ as a teachlng-based system of
“learning, and the 'activa personal ?ﬂ:eraction with people
and - things’ as a. resaurce-based system of 1earmng.
'ray!.or“ concludés that resource-based apptoacnes to
teaching and', 1earn1ng x.'equu‘e < great deal Jf selecting,

orqanizinq and plannin

implemanted.' Beswick ‘(197%), head® libraiian at the
University of London Institute of Education, agrees with
Taylor and emphasises the necessity of a stronq link
becween the ubrary resource Centre and resource-based

learning. - #

g In Canada; ‘the oOntario Ninistry of Education has

" based "its dafinition of resource-based learning on the

_ work ‘of Beswick and\ T:‘lor. This definition has helped to

if they are to be proper_ly\




. ) : <16
"bridge the gap between the theory of what educational\
technology is and how this theor’y‘ can be converted into
practice" (Galway, 1987, p. 20). According to the Ontario
Ministry of Education’s definition (1982) resource-based
learning, as stated earlier, refers to:

planned  educational programs that actively
involve students .in the meaningful use of a wide:
range of appropriate print, non-print, and human

X resources. Such programs are <designed ‘to
provide students with alternative learning
activities; the selection of activities. and J
‘learning resources, the location of the
activities, and the expectations for
particular student depend on the objectives
established for that student. (p. 6) *

The term resource-based learning is ®idely used in
Canada and the definition of  resource-based léarnlng
provid_ed'b)‘{ th,e"vontario Ministry of Education has been
Adopted ar‘xd us‘ed in the“ resaufce gu{des c; qthqr provinces ‘

such as Alberta, British Columbia and Saskatchewan.

N

) Rationale and Support for Utilizing Resource-Based : N
- ' Approaches to Teaching and Learning R ' 5,

a

Many eﬁucators throughout the years_ have agreéd that

teachers. should be concerned with the process of education

and not merely the products. According to, Blenkin and

‘Kelly (1987), the propch of the progressive

in educdation have adopte[:l a view of education that has

"inevitably leéd to major ch;n?es in teaching ‘method.

(p. 53)‘. Incorporated within this progressive view of .

education, issues such as -‘active! and "diacovary"
? : v . ( &
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