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The main focus of thiS. study r.@§our?e-based

fearn1ng 1n grade three Cla~sroo~s' in the prevLnee ' ~f

.Newfoundland and Labrador. The literature was examined
' . -

with respect ' to detailed descr.iptions ot and fesearch

cond"lict'ed , into ~is lea:ning app.roach., A field survey was

cot:lducted j-.to ga~h;r ' inforlnat.1ori. 'w~th re~pect to t .he

practice ~f resource-based learning in a selected sample

of grade three cla;;srooms •

•Scheduled intervie..,s . were ccneuceee wi ththe

p'fovin~'i~l- prima~ '~nd , S~hO~l librar,ies , consultants 'a,t; the

" Depa.i~~~t ' of Edu~ationj. 'a n d with':,the pr~mary ~ri~-- ~~hoOl_,
libraries coordin:ators at the Avalon consolidated and J ~ ,

. : , . ROm~n' cath~iic ~Ch001 :-·bo~rd~' i-.rn st . ' J'o~n ' ~ ' NeWfound{and.
li

.
, ";r; .- - .' " . ~ (I

A, maile.d ' ques~iomiaire waslUstrib~:ed .,t o ~ rando~},y

selec:ted sa,mple of 197 graqe t!Iree teachers from thirty­

thr~e of the thirty-five 's c hool, boards in the province .

One hUIld-red ' and~ thirty~ei9~t ,t ,~r seventy ·perce~.t , of the

teacher questionnaIres . were comple~ed and, returned to the •

examiner. '

The -ma ny advantages' whichi the resource-bas~,d approach

to teachinq , and learning can offer ' t c? children and ­

eeacnere alike 'was .~vilient from_ the literature. The

~iterature showed also t~e close link' between the 'school

. ,l~brary proqram ' '!nd the reecurce-baeed approach to .

. ~eac,h1ng and l~,arning.



. F1n~j.~~s ~rom 't he . study ~e.~ealeci-.th~t resOi.1rce-ba.s,~d

app~oaches are , :re'COllllllel)ded at the 'Depa'r t me nt .o't Ed\lcat'lon'"

~.school" boa~d ' a nd SChOO~ l~';el • . 11,:e 'r e s ul ts 'bf4 th~ . survey. . . "

indic';t~j ,~~a~. t he . ma.j~rity· of, tea,chers .are warkin~ward

t h i s approach . aeseves- ,: this is '-RQt :to' sa'y that the " . ,

. a ppr:o a c h . if!J practised pro,vince-wide . Teachlirs who ' .

indicated. that they' practise this ~pp~oa~ ~te w~~i aware

ot the ' be nefitp' 'i~ , · ca~ offer to the .'ch i i d r en . a~d

.t he ms e l v e s · qu t ar~ ~qUal'ly ·"a~are of ' . 't he . pro'blems
" .

asaccLat.ed wi t h it. Conc~rtis wEire ·,express·ed:-....pa rticularly

~ith respect t o ti~e' needed. .for , pi~nniriq, limit~

r~s'ources l . and a i~ortage- at' ciu-allfied ~eaCher-lib:ar'ians

~ho could 'wo r k, cooperat~v~ly· . with classroom te~chers .

Bas~d .cn ~inding~ :'trom"tP.is .st~·dY ; 'C'ri~~~end~tio~s
'. we,re ,,~tde for ~dd~tio~al . ass+~ta~ce' _~ support in this

a·:8a , and t o:t;.f ur ther .r e e e ar c n • . , _,

-,



" I

,
. ACRNOWLEDGEKEN'l'S

.T h e researcher would ~.ike · to exp'reae deep

appr~ciation to her superviso~, Or . ' R~anne McCann for he~

time,. efficie~cy and knowledge. The researcher would aha

I hike to thank Mrs. Jean Brown for her helpful comments and

Miss Maureen Kept.for- hel7 efficiency -in the 'typing of this

thesi j , A spectef t~ank-.You · is extended to all ,f a mily

members and . spe~ial frieJ)ds for their 's u ppor t during the
'-0 .,. "

past two years. Above 'a l l , the rejlearcher q1ves ~h~s to

God ..for ' enabling her ', to Rave rxr: and ,',.. , . - " ., /""
q'ete:rrr:inatiQn "t o complete " this thesis" To' 11 ~of ' these

. . - . . .' \
'l;;pecial people--a Sincere tnank-you. . . ' . ' .

.....

Jv



Chapter

_ I -

Table of conteno> /

'\ p"a·::J ~
"'\~

INTRODUCTION • •• • • • • • • • • • • • • • • • • •.• • • •• , • •

- -
REVIEW OF LITERATURE • • • • • • • •• ••• •• • • • •••

A Br lef Qvervi~w of the Origlnsof.
Pro~es'sive 'EFucation •• •'. . . .. . .. . . . -e

'?rhe -Deve l op:in9 nt of Edticati~nal
Technology and -bhe Emergence . of
nesecree-aaeee Lea rning '• •'• .• •, . ... . . . ' . 1 2 -.

Ra~lonale ··~nd 'supijort- for .u t l ,l i zi ng

~:~~i~;~=~~e~~~~f~;~~.~.~~.':...'. ' ,~ ' . 1 6

The canadian sittiat,ion Re9ar~Hn9~

Re~ource-,Bas~~ .Lea,rn l}19 • • • : • •• • • •~. • 2 7

The - Status of aeecurce-aaeed .
Learninqwithin the Newfoul\dland.
Educatiohal ' System • • • • • •• • • •• • • ••• • 30

II

Need for the Study • •• • • • • • .'. , • • • , • •

Purpose of 't h e -St~dy _.. • • •... •.. • •,.

Scope and Limitations • • • • • • • • •• , . . .

,c onc l us i on • ••.• •• . . . ~ .,. . . • ... .' . '.: "

7 -

35

, -'

II I METHODOLOG'f • • • 4 • • •• •• • • • ••• • '• • • • . •• • • • • • •

IV 'ANALYs ts AND DISCUSSION OF .DATA •• : • •• • • •
' . i • >-

Se"ction I : ' A Discussion of t he
Il1'terviews with Consultants .a nd
Co.ordll'\P,-t orS" '• •.•. •.:• • • • • •• • • •:• • ; • • • • ". 41

Sectie)n I I : _.Analy~is of the
Queftionna:r~, Respo~ses ~ • • • • • '~ • •.:. I 50

V SYlOlAR~; . .cONCLUSIONS AND RECOJonllENDATIONS 117



. .
. . . . . . . . . . . . . .. .. . . . . . . . . . . . . .... . . . . .

14 7

126 .

154
-,

no
t

14 9

132

135

.. Pa.ge

(BI BLI OGRAPHY

APPENDICES •

App.endix A~tters to seneca BO~rd$ •• . .. •' .

Appendix B: . Covering Le~terp an~ Questionnaire ' . . .

Appen d:i:x cr u::tter to Prima~ and School

)< ' ~;~~~i*:~o~~n~~,~C~~~~. ~~~ ~ ', ..
. ' p.e ndl ):·' 0 :., I nte r.:1'e w sCheJule~' f or Cons ul t antsC; and Coordinators .

. A;pendiX E: ~ian~"cripts_ at ! IntervieW~ ' With
consul~a.nts : ;:r)1 C,oordin"ators • . . ~ . • . . .

Append ix F: cr~~~-:t;\b"latirns • .• • . .. .• . . . • . '. ~' I ••

-. L·
v :



. \~

Li st of Tables

Tab l e ', \\

Acad e mic Qualif i cations

Lea tninq sescuece course~,)- " "" " " ',' .

~arninq R~source Courses tompleted •.. .

Pa ge

51

5//./

I ,52

· Enr ollllle nt i~ a Un i v e r sit y Cours e 53

Pr e s ent Grade" on Sa lary Scale" . . • • • •1:;. · 5 4

~; . ,

' 6

.. 9

10

11

12

13

, 14

15

1.

17

.'~

1 9

20

Age Di s tribution' • • •• .• ••• •••• . . . ~ .• • . .. ",

Number ot ~ Yea r$ ' Teaching .' . : •• • • • •• • .!. ..

'. ' . . / ''Ye ar s Teaching Grade ';'hree •• •• ,. '• • • •.• • • •

- Melllbe~Bh i; In . p~ote~~io~a i orqa~l,z~t lons
. ."'" , !

Type ot School .•:.' • • '~ ~

~ rade , Thiee. C!asQ Si~e : • • •• • ~ : • • ~ ..

NUmber' of 'Grad~_Th~ee Teachers i n School

~ :PuPll Enr~'~ lment .1 • • • • • • • • : .. .: •• • • • • : •

· Groupinq Ar rahgeme nt of Pu!I~s • • ~ . • •• ' .'

·.Type o f Cl ,assr')m "•• : • • • • •: ' ,' • ' ,' •• • • .; . •

Other !eaChin~ ReSPOns ibilitt .. •"•. •: •

Progra m o.rq~ni zaticn • • • • • • • • •• •: •• •• • ..",

·Teaching Sc he dul e ., •• • •• • • •.. • ~ • .• . . . . • : •
j" .

Seatil'!9' Arran9'_eme~t;~ .

57 ,

58 '

59

6 2 .

65

6 6

67

71

72

72

. -:



Tabl.

2 5 . . How 'T~xtbook I s Reg ard e d •.. • • . . . • . • . . ~ .

27 cccperatave 'Teac h i ng •• . ••• : . • ..• • • :' • •• •

. Page .
79

79

8 0

81..
8S

's, '
. s·, ~ .

8 9

8 9

9,0

9 1

91

92

9 3

9. T-
97

98 ,

99

lOO#" )

1°"1
102

.1 0 5

,',

Cl as'sr OOlD Te achi:' ng 'St Y: 8 .

'v i ii

'. '..:-; 1.,.-. ', ' " ~ .'

::~:~r;~~ ~: ~ ~~~~~ . ~~~; ~~~:~~:~~~... ~ .. .
I

Sou rces f or Se lection o f Books and
Materials : .

2 9

2.

2.

3 7

34

38

3 9 ,

3"

' 33

Ava ilability of ,consulta;,ts .

-, ~;:::::-~ :::~iR~:~~~~~: ": .;::::::::
How .Li br a r y Fu nd s Are Spe nt . ... ~ • . . . .•.

. ' -I '.

ue erurneee .of iibra ry .

. Employ Te aCh$t-Librarian .. .. •. . .'. ..• . . .
I .

Ba s i s of Teicher-Librarian • . • . . • .. • • . ..

Te~Ch:r pJcep~io~ at: Librarians" .
~orklo~~{ '.' • ••• _• • •• .•, . ~••• •• •.

_ 40 s u ppo r '\) froll} District Of fice •. . • . . '. • '.. ..

41 ;ind! f sUPs-0rt O~fered ... : . • . • . . . • .• . : .

42 . Inservice Rel ated t o Re s ource -Based

:3 t : . :?:::~:: ~~~~~: ». ~ :: :::, : : : : : : : : :::: : : :~ :: ~

J<4 P r ogr am for Teaching Re s ea r ch a nd
" . ~ Library . s~i 1.1 S .

45 . Who. Teaches Research an d Library Skills .

46 . \ R~Se~rCh Skills ,An Int"egral p.art .ot
,~ / > _. ~lassro~ Lear~inJ .

.. 47 Employ ~source-Based Approach: • • •• • .• • •

30 Avai1a~ility of AUd'~o":Vi !l'u~1. ·Aid9 ": • . . . .

. 31 Support of principal· . . • . . . • . • . . • . . • .•..

' , '

Y -.



Pag e

106.

1 0 ' "-
' 1 0 7

108

110

, I ll ·

112

~

211

2 1 2

2 1 3

<
21 ' J. . .

Cross Tabu;1."ation- -Classroom Teaching
stYle by Employment· of Resource~eased

ApprQac:h • . . .. •• ' ," •.• . • • • • •• '. . . . . .. .. . . . . 215

I mportance of Clea r l y s tated '
OJ?jectives ... • : . . : •• • •. . . . . ' " .

Where Objective 's Are Obt ained : . . "

~~i~hi~~r~~~lit~:~~~ . ~~~~ . ~~ . ~~ ~~ . ~ ~ . " .. "

D~m~~ds of Appr oa ch on _Teac~her .. . . . " . . .

59

. .
::~~~;~:_~~~e~e;.~~;~a;n~~:~~~ ., ~~ . . . ' .' . . .

Perceived J;lenef its for Students
involved in Resource-Ba s ed Pr ograms • . .•

• ,'. : ' " j .. .
support Ne'eded fo r ne scuree- aasec
Approacl}.es ~ . . . . . . . . •. • • • • •. . . .. I":; •

" • · . 4 •

Cross Tabul ation -:-Compl eted Cour s e s in
Learning Resources by ~ployment , o f
neeeuece-aaeee Approach , '. ~ .

C~~s ~'abulati~~--H~W ofte~ ~hildren Are
.Informally 'Arranged by Employment of
~esource-Base~ Approach • .• • • .• • " • . . .. . •

Cr os s Ta}Julation--Number of Fie l d Trips

( ~p~~~~~~~~~ •~~ . ~~~~~~:~~~~~~~<' \' .
s a .croB~ Tabulation--How Textbook 'Is .

Regarded by EmplC?yment of Resourc~-
.' Based .Appr o ach .. .• .. • • '• • • . . . •. . . : ..

Ta&}.e

~B

~9

50

<,

"{

>;3 5 2

53

5'

55

5.

57

217

\ s i

' .' " "

~~~~~lT;~~i~~~~;;~~~~::i~~l~;~l~~ent '. \ "
'b f ,ResOUrc~-Based Appz:oach . . • ,. .. . ... . . 216

Cross .TabuI~tion';'-Honey for ~e~our~es
by Employment · of Resource-Based '
Approach "•• • . • • .. .• . • ; • •• • • . '.• • •• . . '.. • • .

Cross' Tabulation--Usefulnes~ of Li brary
'by EmploYIll:e,nt,of Teacher,-Librarian ~ . . .. 218.



Ta ble

6)

64 ,

! '
. ( -~

Cross Tabul~tion- .,.use(ul.ness '6f Li brary
by E~pIoYrnent of Res olJr c e -Ba s e d .

" Approa ch '• . . : , . . . . ..• , ,. • .' • . . . .

Cros s Tabu lation-- Is the . Teachln'g of : "
Research Skil.Is a n I ntegral" Pa r t o~ What
I s H~ppening i n, Classroom' by EmploYWlen t '
of Res9urce - .Based Appr oa c h . ~ •.... . . •. • .

21 9

220

.......

I

: '

" . ,
"' '.;'"i . .-·. ..



CHAPl'ER I

INTRODUCTION

...

~hrOU9hout the y ear s , much r oversy has" existed'

".

,/ .,

with regards to which method of t ea ch! g" young children i s

t h e most effective . ~ At., one end , o f his debate lie s the

t~ditional teaching approach charac er- Laed by st. "ri ct

- -t imet ab ling , s eating arranged in r ows , a 1ft': nimum nolse·

l~vel , and)a s"trong .empha s i s. placed ~n the three '5 . The

approa~h at the other end" of the s pe c t rum c an be traced

back to the , days of Rousseau who be lieved that educ ticn

was . "a ques tion ' 9f guidanc~ rath~r than " i~lt~uc~i~"n" .
(Rousseau •. 1950 , ' p , -19 ) . It was t he work of Rousseau

Whiclt"pav ed "t he way f or t he "dSV; l opme'nt ollthe p r-oqr-ee sLve

or ', child-~~ntered ~ovement" a:nd it ' i~ this l'Il~vement Wh~~h
" , " ' " , " ,' , " "

. h a s ,c.om,e toth~. - , to.refrontof t~e -.edu~ation~l~c)rie today ~

progressiveeducatii:!n, can be de~cribed' as : .

t he a~t~mPt t~ tr~at the-'ctlild as a child, the
emphasis on edticatio'n through experience alld

i~~~~~fe:Yo:i:;O~:~t a~h~o~i~~m~~~~~:~i~e~~
t he ' attention to developmental 's t ag e s and the
def i ni t i on of education and c ur r i cu l um in terms; :
of. procesBe~ , ' ~ Blenki n ' " ke lly, 198i , · p , ' 36 )

,the progressive movement has' led to wh at has .c e c ce e

k nown in t !te- British' prima;y -s ch oo l sys.tem ' as the

irtteqr,ated , d.ay . Acco::cUng t o Bro'tj) and Precious ' (1968) ,

~e inteqrate~ ~ay :

~ ' ~~~~ne~e " i~~~~;r;b=Ola: a~d S~~~~\h:aYm'i~~;~~ ~~ .
" t l met li.tilinq . wtthin. t h i s d ay t here is time aJ::ld

oppo~t~l)~ty in. a plan!,~d e ducative . envdrenaene



for t h e soc i al, int'ellectual , e mo tiona l ,·
phy sical and a e sthetic growth o f t he child lit
his own r ate of dev el opment . (p . 3) .;:e ,

~ T~e Plowden 'Re po,Ft , pubj. Lahed i n 19 67 , remains one o ~

t h e most i nfl u ent i"l docu ments ever wr itten .a bout pr1~;-ry

educa.tion . It was tho Phi~].oSOPhY ex pr essed b y th i s repor t

, t h a t 's erved a s t he_ impe t us , -f o r ,Cha ng~' i n, the P!imary '

echc c L system . The r eport mainta~ned,:.

a ~Ch~Ol i s not merel'y a teaChing shop, it 'mu s t
transmit va l u e s and attitude s . It is 'a
c ommunity in which children learn to l ive first

t" and fo r emost a s ch ildren and'" not as fu ture
adults. I n f a mi .lY l ife children learn to live
with people of al ~ a ge s . Th e s cho ol sets ou t
deliberatel9" to de vise t he right en vira'Rment for
children, t o ,a l l ow th~m -ec be t he mse l ves ' a nd t o
develop in the 'way and at the pace, appropriate
t o 't hem. I t trie" to equalizeoppottunit i es and
to compensat e for handicaps. It l ays spec i a l
s t r e s s on i nd i v i dlia l discovery, on f i r s t ' hand

:~~~~ienIete i~~T~t~n tha:~o:;~~t:~:: d~~~ : ~~tai~~~ , l
into n,eatly. separate compartments and that; worl(
and play ' a re not · oppo,s lte' buteomplementary . s.,
Not ' a ll ..primary schools ' C!orrespond to this
,p i c t u r e , ' -but 'i t does · iepresen~ . a gen~:r::a:l and ,
qu i t::ken i n g toor:d . , (p a r ag r a ph ,5,05 )"

- The ' progresSii ve 1Jlovement and -e he Plowden Rep o r t ' -ha ve .
• , - . e.' . ' .

l ed t o teach ing styles and 'f orms of o r qan i zatio!" under

such ' t itle,,: a"s inf ormal educati on , 'thema~ic . appr!'ach , ·

integrated da y " unstructured da y , topic t eachinq, chlld-
~

c.~ntere~ education , ~d unified curriculum . . 'i>cc~rding to

Ge r l a c h and Ely ' {19 7 1), _ "tile t eacher of today is ' more

often a coordinator of j ~ea rn l nq e~perie~ce~

~resent~r of ' inf~rmation" (p. 38 ):

. In order ,- for. tead~ers , t o I. be , effeet~ve.- .

teaching/learning -pecceee , they need to ,deve l o p :

., .
;.....



..\
• 3

'l systematic way of· ~s~qnirrg , c ar ryi ilg out a nd
e,!aluating the 'total. process o f learning· and,
teaching in terms o f specific ob ject"tv es, base d
on . r e e e.er c b i n human l earn ing a n d
c OJl'ln\un i c at i ons, a nd employing a co mbi na t ion 0'£
human and nonhuma n resources t obr lng abou t more
eft'ectlv;e instruceion . (Tic k-ton, 19 7 0, Vol. ..I,

• p. ' 21~ ~ .

IJ'he teach!'l' r ma y prl(ceed\. through . js eve r e i. s teps i n

• ; ~..... de~ploPlnq ~a ';'; systematdc"plan fo r e f fe~'t. ive i nstruction . I.1":~·~ese st~p~' hav,e , b~~n .~li~ed ' ~y' He inic~~ Mole nda and ··~ .

. b' . . RuSs ell (1 9 82 ) a s f ollows : .... .
f " . • , -

1 . Analys e iea~'tr Cha~~t-eri:tics .

. 2 . s t a t e objectives ' " .~ . '

3. , serect , ' mt!.ifY ~ or desi~ m!\t e r ials

4. Utilize mtterials ~ ) . . >

.~ . Requ.ire • learl"\e~ ; r e s pon s e .,

defines re'source-based -l ea r n i ng as :

T~e Ont8l;io' .Mi~ istry o~ . Education (1 982.)
, ,

6 .~ ~valua~~ ' (p. 34 )

This approach reflects ' a ' . philosoPhY of e.dVcatiQ~ which

today , in - canada, i s often referred to .a s "resource-based

rear-ning" .

, .'

planned educati-9nal programd. that acti vely
involve students in the meani(1gful use of a wide
range ot appropriate print , t;10n-print, end- human
r,sources . ·· Such programs. are de signed to
provide . students _with alternate -l e a r rJin g
activities ; the selection of activitIes and

. , l e a r n i ng ~ re soli rc e s .... the locat.ion of the
activities , and the expe ctations . for a
particu~ar student depend on the objectives
estab.llshed ~0.l that stu.dent . .· (p , ~6 )

The ', focus ot th9 present /Situdy 'i s ~n resourc!3-~aSed

learning, and for the purpose of the .s t udy , the term as'

1



'.,

definea by . the Ont~riql' Ministry of

. adopted .

Need- ~Qr tpe study

1
with the increased ' a t t ent i on being g iven to chl1dren

' ~ ,

and their learning, educators need to ,be _aware of \lIhat are .

s~en as the 'rst' effective ways of providing the b est

learning, experiences for them. . Furthermore , ', i!'UCh

aware~~~ through suppo~ ~nd encouragement from ~i th !n

the school . system a s well as from sooiety outside the

school, m.ust be translated into effective ·imp~ementll.tion.

In Newfoundland, ,t h e Depart~eht of~-Education, through,' its

curr,i.?ulum 'gu i de s . clearly advocates a resource~based

approach in educating .ouz ch Hdren , For example," the

·"""-....social Studies proqram designed for grade t~re'e ' emPh~Biz.e·s .
, ' . ... . .
that :

eight-year aIds need a classroom , envi.ronment
full of things, , lI'Ia t e r i a l s , and ideas--an
environment so structured that it will
continually present children with meaningful
learnings, problems and questions, and thus
succeed in ' developing their thinking processes.
(P9s111" · for Sochl stUdies K..yr in Newfoundland
and lAbrador, 1981, p . 33) ,- . ,

,.

According to 3?o~n (1986) ... "The provinciol

curricullUll planners recommend integration ' across the

curriculum..wh~n possible , and-the use of themes which' help

to or~anize the . instruct~onal . ecneerre , motivate students"

and also .p r ov i de oppor"tuJ!itiesfor an inte~dlsclp~lnary

. -~,'
approach" (~ . 7) . In light of. the poUcy. expressed by 'the
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, .

Department "of Education, it is@portant co ascertain the

extent to which resource-based learning approaches are

being implemented . in our ~rimary classrooms, more
, , ,

specifically 'in grade three, where compartmentalization of

' SUb j ec"t · matter tends to become mor~d'espre.ad . It is

equally illlPorta~to determine what 'p r ob l e ms as perceived

by teacher,s mi9~t be associated with the implementation of

resource-based prograD/os. Based on the findings of this

J

j

' stud¥ , ~ certa in re,conuoendations can ~e made .

Purpose of the Study

The purpo~e of the stud,Y~ t';0-fo1d, It .;;j,;; ght to '
" , ,_ .' . J "

1 . Examine the liter.~ture with respe.~t ' t~ . det~~l:d

desc,dptibns , o f .and research . condllc,ted into ,th~ area of '

. resource-based learning.

2 . ., By • means of 'a field · survey gather. information

wit;h respect to the practice of resource-based learning in

the 'pr~vince ' -ot Ne";toundland '~nd' x.:abra~or. The ' field

survey included:

A. scheduled : i\erviews with: - . '

(i) , The P\O~i~Cia~ primarY sCh~Ol consultanti

. Department of Education., Newf'~undland.

(li) The provinc~al~chool _library consultant, .

r;-i ii j

NeWfoundland.

\

- ~ .



(iv) The schoo l lib~aries coordinator . Avalon

..consolidated Sc hool Board. St . John's,

Newfou ndlan d .

(v ) The primary school coord i na t or , Roman

Catho l ic Sc hoo l Boa r d , St . John's,

Newf ound l a nd .

(vi) The s c hoo l I li~raries c oordinat or. Roman

Ca t h o l ic Sc ho of Board , st . J~hn's ,

Newfou ndland .

B. A m~illld questionnaire which wa s ad mi n!lltered to

a sel e ct ed s~mple of grade three .te~chQrs, in

New~.9~ndl~nd a nd ¥br,adOf ' primary schools . The

questionn~lre fOc-used · ~n t:he f~lio....ing: "

( i ) .t h'i! extent to' ....hich the , t~acher_s in . t ,he

s'ampl e felt · (a ). J?1owledgeable a nd (b )

• • ~ompeten~ ' i n . the area . of res~ur~e-b.ll.sed ·
-, .'

l earning •

( iii ) .

. (il) the ·a t.t i t ude s ~f t he. s.amp~e with respect

to res~urce.-based .lear~ing l pa~cularlY ,

as they r e lat ed tQ ' (a ) " i t s effectiveness

and . (~) its a ppe a l to primad " sch?ol

children . II !.
the;ext~nt t~ Whi~h there "were ..re~eurce
mat e r i a l s an d professionaJ, su rpert tor

thes,S teachers- who are imLleenting or

would wish to implement the resource-

- '

;\ ' ". •_'. ..t.,

. -:
" . i
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b a s ed learn i ng a pproach i n their

c lassroom.

Sc ope arid Li";i tAti onS •

~i9ht have ' leJ:!, to ' findings p r oportionat e ly dif f'ttren t
. ' .----

, ' ,

from ~ose obta~ned .

No p'~lot study was conducted :

~lthough. tJ1~' grade three .t e a c h er sam~le ' was ~andoml;

chosen, . i t is"just that: a. sample,. an~ may .. no~ . bE:'

truly representative of all .. the grade .three ' teache r s '

1~ ' th~. pr~yll• .

1. \ Al thou gh t he . co ncept o f the resour~~ased approach

t o t e a chi ng and learning i s no t a n1\{' one , i t iS 9n1 y

rece ".tiy t h a;: ,t h i s approac~. ' h as ,bee;n fai rly .)lldely

ado pted . Hence, literature ecur ees , part i cu l a r ly a s

they ,-~ate t o ~ s pe c H i,::. . . s tudies c Q ted ,

sQmewhat limited .

2. Due to the ' tact that a list ot , gr~d~ . ebeee :homeroom

c~ a ssroom tea.cher~ in the peevfnee was no t e ved r eej.e,

- t he princ ipal ot each parti~ipating schoo l , ..,~s asked , '

: i~ -·~e event 'o't the~e'be:inq ' ~-o~~ ,t h an one: 'g r a de th'~
'. . .- :. ' . .' . .: : - .'.

tea~~er o~ .t h e s t a U , to select a grade -thre~ ~each,:r

t~ c~mPlete t he questi~nna1re:~- ~· .

~ hig~8r "pe~ent~qe ,ot ' -respon~es 't o ,the ' ques~io~na ireJ .

5 ,

..
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CHAPl'ER II

REVIEW OF Ll:TERATURE

"

A"Bti1f ,;verviev ci.t the o rigi n s of ~~essiye ~qCat.i9?

Th e theory and pra~ice Of , ed ucation fo r the yo u ng ,

child da tes back t o Rousseau and his i n f l uent ial b o ok

entitled blli - in ,Whi c h he . contends ~ha·t educat1pn i s

" • • •8 quest~on of guid anc e rathl!"r t h.an instrtl:ctlonll ( 19 5 0 ,

p . 19 ) . ~.ousseau 's - be lie f s " beve l ed . t o a l i ew or. ·

educ~tion tha t can be °c h ar a c t e rize d as child-cent ered :. . .
" the_ ind~vidual child himself rat~er t han knowledg e .it s e !!

b e come s the focus o f t he prcceee" (B lenkin ." Ke-l ly , 1981,

p , ~ 19 ) . gc usse auv s i deas a lso ' ~er~ected i n the . wor ks·

The oliterature review first presents a brief evervdev

of t he development of progres~ive education. ' Next , ' the

developmen t of ed ucational technology and the emergence of

reso\.lrCe-ba;;ed l e a r ni ng are addressed. The rationale and

s u pp o r t f or utilizing resource-based approaches t o

teaching and learning a re also exam ined. Following this,

eome . examples of the guidance and support given: ed~cators

,f or resource-based. learning. are presented . ' These ' examples

~e . fr!='m t h e - pr~vinces of 9~ta;l:'io, Al berta, British

COl~mb.ia, and s~skatchewa~. Fi nally, the . stat~s o f

r'e s ou rce-b a ~ ed ~earning . with i n . the Newfoundland ".; ;.

. edupat1::mal ~ystem i 's consider~d'~



Pestaloizi had great distrust for authoritarianism in

education" (p , 156) . H.eafford ('1967) in . his ' Writings,.!

" about this great swiss educator revealed that pestalozzi~s. . " .

. ' ~- ,-
of other great. educators s u c h a s pesta~ozzi ~ Freebel, ~

xcneeeseef , 'and Dewey .

AccQ.~dlng to Mayer (1964) Itpe,sta,1'6'zzi stressed the "
"--.-/ ~I ('C'"

natural development of -. the chi ld and , l i k e Rousseau ,

d:\
"\

l .young children.

method of .educatiort was child-centered and e~compa ssed . the

whole child, mentally. physically and spiritual,Iy.

The father of '~inderga;:ten, Frederick' Froebel , ~n ~
Educat'ion :,ot " Ma n ' published ' i n 1887, maintained that

.. _ . - ·Mont'e s~ori st::ressed the importance of self-activity
. A - •

through the use ' of di~~ctfc materials. She believed ' th,at

~n environment should be ~r~ate~ ....hereby children are

enabld'l:i . to . cater' to :t h e i r own ' interests and n~eds under

· th~ quida.,:,ce, ..not _i~struction , of: ,their teachers . -

John ' Dewey, '~in ' keeping with .t h e se · other educators..

viewed "the teacher as a' guide . in ,the "educa t i ona l pro~e~s.

He" "Clai~~d ' t hat "education, "Ln 'ord~r to -acc omPl i s h' its

~~ds_ ):)~~h' for : the .i nd i v i dua l l~arner , ~n~ tor sod'!'ety, must

b~ ' based upon experienc-e ••• n (1938, . p . 89) . Host .

. . , . . . .
,.:'educ ation in ins~~ct:on' a~tra!ning, originally' and ~~ .

its f irst principles, ' should ' ; neces~arilY" be . passive,

' ! o l i o wl n g (only ' guarding and protectingL, ' n '6t

prescri~tive, 'categoricaf, int~rferingll .(P '· '·'. ) : He"view4

play , ~'9 ' t~king a v ery import~nt role in~ th"e. education of

-,.
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I ~r~

. imp ortant,ly Dewey viewed the child ' a n d the cur r i c ul um
, I

e<Iually i mportant in the educational process . Dewey in

,1;'; , .

His ' works have influenced and continue to ',19 8 5 ) •

influence educators of primary chiidren by in torminq them ·

' h o w ' : c h i l dr e n think and how they can best learn . '

Fundamental to Piaget' s work' is , an ur1lter8ta~ding of the

. ,
The Child a n d the ,Cu r ri c u ] um ',s t a t ed :

abandon ttie ' notion~' f . subj eet matter &5
s o me t h i n g fixed and fr e a dy-ma d e in i tself ,
outside the e~~s ex erlence ; cease think!","

~~dt~:J~~~;::Si:~:r~~~ ~h~~9a~~~e~~~e;~~~o~i~~ "-
vital; and l we realize hat the child and the

. c u r ricul u m are simply ' t 0 lilll.!ts wblch define a
~ inqle .p r oce s s • • • . (p. ,8 )

.All ot these educators, have cOllt ributEf,d to a ....lew of

education t hat has b ecome know:n as progr essive education .

. I n their methods an d . approaChe~ , ttey : '

. attempt to~e chiid-centled a~d t o take fUl~ '
account C\f an ever-growing .kncwLedqe of child
psychology ;' they .· r e v eal \ an . unwillingness ' to'
il\lpose 'o n children; they adopt a looser attit.ude
towards ' discipline ; . t hey enc.o u ra ge , informal '

If methods which ' p l ac e . the emphasis ' on providing ' ~

'c h i l dre n with first-hand . experiences', often i
through ~ play ; , they 'Stresa l. ene . lear ning of the :
child rather than the ' t ea c h in g otthe teacher ;
an d they ' s ens e a willingness to experiment with
the content of !-he q u r rl c_u lum an d , i n
pa r t .icul a r t . to Jntroduce subjects ot a practical·
kind , • • they display 'a concern with · education
as ' a process rather than with its produ~ts • • .
(Blenkin , Kelly , 1981 , p . 23 ) .

I • _
The growth of the progress~ve move ment i n e~ucation

was further supported by the wor~ of psychologists such as

Piag~~, Brun er, RO~E!rs and Skinner. Plaget was concerned

with ' discovering how ' tlle relationship between the .Knowe r

and the kno~ change with the ~adSinq of time .(Thomas,



n

fou r stage~ of i ntellectual devel~pmen~: sensorimotor

stage~c oncrete ope r a t i onal s~age, pre~perational stage.

a nd forma l operations s t ag e . Duckworth (196;4) put f or t h

J: h e . fOll~~ing s tatement. ab out t h e relation~hip between

Piaget's theory and education:

a~ far as' ·education is ~oncerned , the chi,
outcome of this tpeory of . intellectua l
development is a plea that children be allowed
to d o their own lear ning'. . . Good ped~9'ogy must "
involve presenting the child with :;ituations i n
which he h} msel f expe riments .. . (p . ~) .

. . .
Bruner '(1966 ) believes 'that "a th-:ory of instruction

~eeks to takeaccou~t of the fact tl1at a curricUlum.

rtlflects not only the natu~e of knowledge ~tse.if bu t al s o

the: .natu re of- the Jq1ow~r , af\d the knowl ed~e-g~tting

pr_opE!ss',' (p : 7 2 ) . .ae ( 1966) mainta i ns that :

we teach a BUbject' not ' to '~roduce li~tle living ~~~
libraries o n tj}at sUbj ect, but rather to _get a
student t o think mathematical ly for hilns elf• • • to

~~:i~:~S ~np;~~e~;o~~:Ba·~~o~~i~,ed1;~g;ifing. ,

Blenkin and KeJ.ly : (198 1) , s u gge s ,t that Bruner 's

contribution to education 'i s to "suggest the link between'

t he learner'~ a c tive cog nitive deve~.p~ment arid t h e role ~

the teacher can pl~Y in promoting thi~ .active development"

(p . 33) .

In examining , .the ' work .o f cari Rogers, Joyce a nd 'we i l, . _ . , '
( 1980'>, in their book entitled Model s , ? f TeaChing ~rote

"th a t ·: ROgers b~l ieveB that "~ositiVe: human, r 'elationships

ena ble , peC?p l e to grow , an d t her e f -or e , i nst ruc tion ' s hould

.be ~ased -o n conc epts - o f subj'ect matter!' ~hoq9bt- 'p~oce'sses-,

or other 'i ,nt el l e ct ua l sou rces" (p . ,149 ) . His, ~hera:py ' o f
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· no n -di rec t ive cou nse llin g can be adapt~ to t he

educationa l fie ld. Ac cor ding to J oyc e a nd Weil (i98Q) " ,

non - d irec tive ~eaching 1;- an approach whic h 1s. s t Udent ­

ce ntered and v iews the t eac her as , a f aci l itat or . The

tea cher , thr ough pe r s onal re l atio nshi p s wi t h s t udents .

quid,es their....9'rowt h and dev eloo pment •.. ~ ~".,.. . ~ \.

Ski nner d ;a:, beha vior al ps yc h o l ogist , was con c e rned
)~ " .

with how l'i'arning t oo k place and the best way t o p roilot e

. > l earning . He l:teliev ed that l earning ~ occu r r ed wh en 'a

teaener e l lelted a response as a r esult ot ~ particular

· sit uation a nd stimulus . , Sk i nner ' s work has led to the "

· deveiopment . ~f pt;:ogr~mmed l'&aJning a nd mor e imp ortantly :0

i ndivi dualized in.~truction. . A liJ'\k a l s o. exists b,:,t~een

some "of ' the wor k of Rogers and Skinn~r and what is M Olm

as the . E1 tt? n model, whIch was 'd e s i g n ed -to t race the

dev~lopment of educa~ional techn~logy . ,

..

Thtlt~1mleO=eeD'::~ 9
0

f

t \deU::uW:WJaQTe~Chl:almrU:Dd
. . (

Tbe 'f i e.l d 'of educa~io_nal tecbn~logy ·f i r s t e me rqe d

duri ng . '~orld War II when " ther e was a n urg e nt n e ed to

quicklY arid efficientl.y train the military. Th e training

films used by the milltary .JD~r)ced t he ~h itt t r om

Itr egar di ng tilms as an educational l UXUry to regardinl)

them ~s a necessity" (s a e t tler , 1968 ,~ . 179). In

add i t i on , lCnirk ,a!ll! Gustafson (1986) reported that . the

,/



o f mi l i tary training pr ograms .

commu nica t ion,

-,

1 3

" sys t e ms ap p roach " t o teaching . and l e ar ning aisci gre w o ut
\

~ "The Eli-on mo d el d e vel oped by Professor Lewi s Elton

describes e d uca t ional t e chnolo gy as progress ing t hr o u gh

t hree phase s over ~ the ye a rs ;. ;

i ndiv i d ual learn.lng and group l earning. These phas es hav e

bee n outl.i~ed by Perciva l and Ellington i~ A Ha nd boo k of

Educ a t igna l T echnology ( 198 4) .

The me s e commun icat ion pha se o rigina ted f r om .

i ndustrial technoloqy and was characterized by t he

deve Lcrpment; ot har~ware equipment Whidk- was us ed t~ ~

educate and t (.ln p.O~le, W1t hO.u t . inc.rea~ing t.~~ n~mb.er. of

teachers . ~e wid espread - ~- use .se ' t he' closed ' cir~it

\tel ev~s lo~ was one of th'e major~ r~su'lt s ste~ing fr~ni. this

ph,ase·
o

During' the 1950's the , ed~cational sc e ne exp e r Ience sd III

" move illlay from the use o f hardware and f ocuse d in on the "

techni~es ot' in s t ructio n. The Elton " lIlod~l re fers ~9 'f::his

. c hange as the ind'ividual ' l e a r ni ng'_. . phase. It - was the "

research of a :F . Skinner ~ ~-d""-'ot h e r behav i o~a l
psychologists who provided the bas i s- \ fo r t h is phase;

Skinner '(19 5 4 ) in his article - entitled, The f Cie nCe of

Le"a~ni~g' and the Art o f T9aChin g expr es s e d 5pm.. ''(onc e m s

..,i~ re"~pect " to the ~(1ucationa1 process. He co nt e n ded

that "if the teache~ is to t ake ~dvantage of recerie

advances -in the stUdy o-~ learning, she must ' hav e t he "h e l p

ot rnechani'cal dev i ces " (p . 9~ ) : " Kence , the development

. " .'
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and utilization ~ o f Skinner', s model for programmed

learning .

The third phase of E,lton's model , group learning ,

was rooted i n the principles of humanistic psychology .

The shift from i nd i v i qua l le'arning to group learning took

place becaus~ the term ' i'ndlvid~al' signi r!ed no

{nterac~ion with others . This form of learning limits· the

. de't'lopment O"f both interpersonal skills and diacuss~on

s k i lls. It was during this ph ase that ' people begla~ t;- ·
.r e <!l l,i.t e t hat all t pe c t s of the teachin9/lea:nl~g

situation should be considered. This realization lec! to ' -6

view of educational technology ,a s a -combination o~ bO~h

technology o~ edut:ation ' and technology in " educa~,ion • .

Ac~Ord~ng to perciva~ . and Ellington (1.984), technol~9Y or

education "involves a systematic, scle:r'itiUc apprcfach to II. - - ~

problem, t~gethe! with the application~ of ' appropriate.

scient;ific research, both from' 'hard ' sciences · such as

:::::T;:::d ,~:::~:::;:l::::yf~:m~s~:::~l ::::;::~:::~i::
infom~tion , can be phsented. It is co ncerned W1t~ . the

':gadqetry ' . of edueatidcn and ~aining such ~s television,

l~nguage ' h\bOrato.~ies, and\ t~various projectermedia • • • 11

(perc.ival , Ellington, 1984, p. 12). .I n other~ worda,

"having computers in . the schools is te~tmology in

. educ\'ltion ~ut sclentifica;IY and ;JystelllaticaUy planning

~'\

....'

how t~is new !'!lectronic gadgetry be used to improve



. :
learnir9' i s technology of educat i on " . (Galway, 1 987 ,. p ,

It! 12) .

Accord;ng t o Galwa y (1987 ), "technology of edueation

inoludes' technoloqy in e duc ation but only t o tihe . e xtent

that the tools ~ake a contro~ l e~_'f0ntribU~iO~ .t o imp r ov i ng

the effi9 i-ency an~ the effeetivene~ o f l e a r n i ng " (p . 11) .

This cOmbination ha s co nt ri buted to what ha s become kno wn

i

/'
11 "r· I

. ,

. a s resource-based l e a rni ng . .

During t he seventies , t he British e duc ator L. C.

Tay l or (19 72 ) pr e s en t ed his an alysis of how c Aild r e n

learn . Tay lor maintains that childr'en learn in two ways :

llEi t Qe r "from 'beln'). told ' , or . t . fro~ 'an' ,a.c t i ve ,

pl!rsonal intera~tio~' wi t h peopl,.e and. 'things ' . -. . " (p. 233) ; .

' He . labe~s 'being told ' as a teachi ng-b a s ed syst em e,o f

~-l ea rn in9' , an~ the .,'active per~'ona~ 'tteractio~ with pe op'le

and things' as a . .r e s cu r c e- e e s e d s ys t em of " learni~g.

TaYIo"r\ " CQncIU-d~s th~t r esource-based approaches t o
. I • . . ~

'. tea~hing. and '. learni~g r.equi~e -:a great deal ~f selecting •.

orga nizing and .,planning ,...' if they at-e t o be "p r ope r l y. , " ~ ' '." "

implemented , Beswick · '( 1977 ) • head ' librarian at t.he

JJnive r s i t y of Lon"~on.~ Ins:~tu~ . of Education . , agree s with

Taylor and emphasises "t h e n!'!:cessity' of a strong ,link

b-et~een the library r esour ce "c e nt r e and r e s our c e - ba s e d

learnlng • .

In canada ; ' t h e . ont a r i o " NinistrY pf 'Ed uc a tion ha s .

based - its definition of reeeurce-based learning ' on the
\ .

work '0t. Beswick and\ T,~lor . This det'in~tion has helped to
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. 1.,
"bridge the gap between the theory qf what . educational

technology is and how this theory' c an be co nv e r t ed into

pract i ce" (Galwa.y, 1~87, p. 20) .t · According to the Ontario

Ministry of ~ducation ' s de t in i tion ( 19 82) resour ce-based .

l ea r n i ng , as stated earlier, rafers to:

pl a nned . education al pr ograms that activel, y
inv ol ve students J. n the mea ningfUl use of a wide '
r ange o f appropriate print , non-print, and .huma n
resou r ces. Such programs are 'designed ·t o

~~~i';fteies~tu~~~tssel:~~~onal~~rn~~~i~itt::~n;~:i J
l earning resources, the location o f the
a ctivi t i e s, an~ t he expectat;ions f o r II.

part i CUla r stud~nt depend on the objectives
est ab l ishe d fp r that student . (p . 6) .

The t~rllI resource-ba sed learn i ng is ~idely u s ed in

Canada a nd the def init i on ot resource-based l ~arning
, ;

provid~d . by tihe' Ont a r i o Ministry of Education has been

~dopted a~d US~d in t~e.:· resoui-ce . gU~des 0; C!t h~r provinces

~~Ch a 's Alberta , Briti sh"'Columbia and Sa s katchewan .

Many ed.u~ators . throughout the years . have agreed that

t e achers . should be concerned ";'ith the process of education ·

end not merely the products . . According eo, Blenkin and

Kelly (1981) , the propo1lents of the progressive movement

i n. .education have adopte~ a view of 'e d uc at i on t~at has .

".inev itably led to ' major Ch~n?e8 ',i n tea_chi~g · m~t~od ~ .:n .

( ~ . 53). Irtcorpora~ed within this progressive v i ew pf

educec rca , issues such as , ecefve ( and " cH s tlove r y '

\

{;' ';
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