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Abstract
School District #3 sees multi-age classroom grouping as an excellent learning
environment. During the 1999-2000 school vear. in response to a need expressed by both
schools and the School Board to develop policies on multi-age education. School District
=3 established a committee which was charged with the task of drafting policies.

gui and for

in the District. This project is

contributing to the goals of that ittee by providing a concise. i ive resource
on multi-age education: thus. particular attention has been given to supporting the

practices and policies developed by the District committee. The project’s primary

audience is teachers in the schools that are ishis lti-age

The data for this project were collected through four primary sources: a comprehensive
review of research on multi-age education. document analysis. surveys. and observations
and the personal experiences of the author. The surveys were developed and executed to
supplement research findings and the author’s knowledge gained from teaching
experience in a multi-age setting. The results confirm research findings that multi-age

education is advantageous to students and provide practical information concerning

practices used in the set-up and ion of multi-age i 2 This
information was used in compiling The Establishment of Multi-age Education — Then
and Now. a resource from which teachers may glean ideas 10 modify and further develop

multi-age programs to meet the needs of their students.
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Chapter 1
Introduction
For centuries educators have grappled with the question of how best to educate

students. Many factors must be i ‘when ing this question. A

factor. ially in North i ion. is that of how to group students
to maximize their learning. Should students of similar abilities be grouped together or
should students of mixed abilities be grouped together? Should students of the same age
be grouped together or should students of mixed-ages be grouped together? The
introduction of the graded system during the 1840's aroused much debate on the latter

question. Goodlad and Anderson. two very i d in the ded

movement during the second half of the twentieth century. make an interesting analogy
berween the graded system and Procrustes. a character from Greek mythology. They
explain that:

Greek mythology tells us of the cruel robber. Procrustes (the Stretcher).
When travellers sought his house for shelter. they were tied onto an iron
bedstead. If the traveller was shorter than the bed. Procrustes stretched him
out until he was the same length as the bed. If he was longer. his limbs were
chopped off to make him fit. Procrustes shaped both short and tall until they
were equally long and equally dead. (Goodlad & Anderson. 1963. p. 1)

Goodlad and Anderson (1963) continue to explain that:

Certain time-honored practices of pupil classification. while perhaps not
lethal. trap school-age travellers in much the same fashion as Procrustes”
bed trapped the unwary. These practices are concomitants of our graded
system of school organization. First. a certain amount of progress is held
to be standard for a year’s work. Then the content of the work is laid out
within the grade. to be "covered” and. to a degree. “mastered. The slow are
pulled and stretched to fit the grade. Sometimes because their God-given
limbs lack enough elasticity. they are nonpromoted” - left behind.
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where presumably another yvear of stretching will do the mick. The quick
are compressed and contracted to fit the grade. In time. they leam to adapt
10 a pace that is slower than their narural one. (p. 1)

Although some educators may agree with the analogy that Goodlad and Anderson

make. the fact remains that

s current ion system is
graded. Time brings changes and the rigid teaching practices of the graded classroom
have evolved. Some of the current trends in education that are characteristic of the muiti-
age seting are also found in single grade classrooms. Nevertheless. as Daniel and Terry
(1995) state:

There will still be real pressure on Johnny to pass. Writers won't be

helping emergent writers, Readers won't be helping emergent readers.

Brothers and sisters won't be helping siblings and “old™ students won't be

helping new students to become more familiar with a new environment

and new processes. Children won't have the opportunity to Jearn and

develop at their own rates without the ever-present concern about passing

a given grade. (p. 9)

Purpose
There is a dual purpose for this project. First. this project was undertaken to be

submitted to the School of Graduate Studies in partial fulfilment of the requirements for

the degree of Master of Education. A detailed jon of what constitutes a project
according to the School of Graduate studies can be seen in Appendix A.

Second. this project was undertaken to provide School District #3 with a
handbook for their teachers which would provide:

- an historical overview of the evolution of multi-age education

. answers to commonly asked questions about multi-age education



. ways of communicating the concept of multi-age education to all
stakeholders

School District #3 wanted a teacher-friendly document which would assist
teachers in the Board who are beginning o adopt a multi-age education pedagogy. The
handbook developed for this project is intended to supplement existing information which
is presently available from District Office.

Background

Considering that School District #3 is the educational setting for which this
project was developed. particular attention has been given to supporting the practices and
policies that are under development by District #3 for multi-age classrooms in its
junisdiction.

Caution was taken to ensure that the needs of District #3. which first implemented

multi-age education under the former Western Integrated School Board in 1989. were

in iling the h for this project. Continuous communication was
maintained between me. as the developer of the handbook. and School District #3
personnel. to ensure that the District would be satisfied with the end product.

The District was interested in having me produce the handbook as [ had

the initial i ion of multi-age education in my school.

During the first year of implementation. a team of teachers met regularly to share ideas
and to plan instructional units for their multi-age classes. This team included me and a

follow teacher on staff who had completed extensive graduate work in the field of multi-

age ion and had i teaching in the multi-age setting. Our were



side by side which added i to0 our ive working ionship. Our

working relationship was well established prior to the year that multi-age education was
introduced in the primary grades at our school. One year prior to this. my colleague had
been transferred to my school and we had collaborated extensively while teaching single
grade one classes. Through the many planning sessions and conversations we conducted
during that period. the concept of multi-age education gradually became a more familiar
one. This collaborative effort continued as multi-age classes were established in our
school and eventually expanded to include another multi-age teacher from a nearby
school. Both of these working colleagues were involved in the initial implementation of
multi-age education within School District #3.

In addition to having this hands-on experience. my graduate program focussed on

multi-age education whenever possible. Writing a Review of the Literature furthered my

K ledge of multi-age educati D ing the for teachers allowed me to
combine ideas from this variety of sources.

It is noteworthy that School District 3 views multi-age classroom grouping as an
excellent leaming environment. The District has not mandated multi-age classroom
grouping. but certainly has provided encouragement and support to schools and teachers
wishing to offer it as an option to parents and to schools where declining enrollments
dictate combining more than one grade in a class. During the 1999-2000 school vear. in 2
response to a need expressed by schools and the School Board to develop policies on
multi-age education. School District #3 established a committee which was charged with

the task of drafting policies. guidelines. and procedures for multi-age classrooms in the
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District. This work was completed in draft form at the end of the 1999-2000 school year
(see Appendix B for Policies. Guidelines and Procedures from School District #3's Multi-
age Educarion Policy Handbook draft). As of this writing. it has vet to be presented to
and approved by the School Board for District #3.

As partial fulfilment of the requirements to obtain a Master of Education degree.
and 1o complement the work of the committee. I agreed to undertake as a project the task
of developing a handbook for teachers which would add to the resources currently
available. At the same time. another graduate student. Marie Hatcher. agreed to develop a
second separate handbook which would focus on effective practices and strategies for
multi-age classrooms. Both projects were meant to contribute to the goals of the

committee since they provide multi-age teachers with relevant information abowt current

practices in the and ion of multi-age cl They also support
the policy handbook which was drafted by the commirtee.
To develop the two handbooks so that they met the needs of existing teachers. the

Director of the School Board agreed to a survey of multi-age education in the District. It

was also agreed that the survey would elicit the ion needed for both

rather than have the same teachers surveyed twice. Three surveys were developed: one

for principals whose schools offer multi-ag ion. one for multi-age teachers and
one for parents of children in multi-age classes (see Appendix C). During the 1999-2000
school vear. the surveys were sent to four schools in the local Corner Brook area who

were using multi-age pedagogy. Results from the surveys. which reveal the respondents”



views on multi-age education and current practices used by principals and teachers

involved in multi-ag ion. were i as needed in both handbooks.

In addition to ing the ioned surveys. di ining to
instruction produced by the Dej of of Ni and Labrador
(i.e.. The Primary/| " Levels Handbook (Draft) and Learning to Learn) and

School District =3 (i.

Mulri-age Ce Progress ion Inf ion For
Parents and the Multi-age Education Policv Handbook (draft)) were examined.
Regardless of any changes to the draft documents. the practical information in the
handbook developed for this project still will be of benefit to teachers who are teaching in
multi-age classrooms in District #3. There was also a comprehensive review of the
research on multi-age education. The two research questions which guided this review
were:

L What is the history behind multi-age education?

2 What steps need to be taken to v establish multi-age ed)
programs’?
Transferability

Classroom teachers in multi-age sentings in School District =3 are the intended
users of this project. These teachers have access to a growing collection of resources on
multi-age education and a program specialist with extensive expertise in this area. They
will also be teaching in a school district in which there has been use of multi-age
pedagogy since 1989. Therefore. there are a number of teachers with extensive

experience they may draw upon. Since the Handbook developed for this project assumes



such users. it may have limited use in other school district that lack such experience.
expertise and resources.
Definition of Terms
For the purposes of this project School District #3's definition of multi-age
grouping is used. It is defined in the Multi-age Education Policy Handbook (drafi) as

follows:

Muld Conti Progress ion: “is a

structure in which children of two or more age levels work together. In
their everyday lives. children interact with people of all ages. Their lives
are enriched by the many experiences they have and by the relationships
they develop. Multi-age education is a natural and logical extension of
children’s home environments. Multi-age education is based on a belief
that children will benefit from a learning environment that values
diversity. In a classroom in which there is a wide range of ability.
children’s ibutions to life hen both their

and social experiences. (p. 2)

Design of the Study.
This is a collaborative project. which meets the criteria established by Cathoun
11994) as action research which “captures the notion of focussed efforts to improve the
quality of the organization and its performance (thus. "action’)” (p.7). The first
collaboration was with District #3's Primary Program Specialist (now retired) who

supported and validated the need in the Board for additional resources for multi-age

teachers. The Assistant Director of Programs for District #3 approved the development

of The Establi: of Multi-age ion — Then and Now. vet also wanted a

committee set up to draft a policy Iti-ag ion for District 3.

Edu dbook

The worked ¥ preparing the Mull Policy



(draft). yet insurances had to be made that the Board policies were supported in this
project. The Program Specialist K~4. Multi-age Continuous Progress acted as a liaison
between me and the committee. The following four sources were used to collect data for
this project: a comprehensive review of research on multi-age education. document

analysis. surveys. and partici ions and personal i as a multi

2
teacher.
Document Analysis

The Primary/Elementary Handbook (Draft) and Learning to Learn documents
pertaining to instruction. produced by the Department for Newfoundland and Labrador.
were examined. The Multi-age Education Policy Handbook (draft) for District #3 was
also examined. Cheryl Fox’s evaluation and self-assessment tool entitled School
Program Study Guide ... The Multi-age Classroom A Self Study Instrument For Schools

and District #3's information pamphlet for parents entitled Multi-age Continuous

Progress Education Information for Parents were ined and used in the

of surveys for principals. teachers and parents.
Survevs

Through collaborarion with another graduate student. surveys for principals.
teachers and parents involved in multi-age education were developed. The purpose for
conducting these surveys was to determine the opinions of principals. teachers and
parents involved in multi-age education in District #3 and to learn of the practices in
place in local schools which had already established multi-age programs. The surveys in

Appendix C were developed from Cheryl Fox's School Program Study Guide ... The



Multi-age Classroom A Self Study Instrument For Schools and an information pamphlet
which had been developed by District #3 entitled Multi-age Continuous Progress
Education - Information for Parents. Upon request of the committee charged with the
task of drafting a policy handbook. the surveys which were developed are included in the
Multi-age Education Policy Handbook (draft) for School District #3.

The Director of District #3. permitted the execution of the surveys. Thus. during

the Spring 2000 the surveys were sent to four schools in the immediate Corner Brook area

where multi-ag had been ished. The surveys were sent to only four
schools rather than all schools in District #3 to help ensure they were completed by
participants involved with authentic multi-age classrooms. Information gleaned from
these surveys was incorporated when needed into this project and into the project
developed by the other graduate student.
Participant - Observer

Although not at present teaching in a multi-age setting. during the 1997-98 and
the 1998-99 school years. I taught in 2 multi-age classroom with students ranging in age
from six to seven. covering the outcomes designed for grades one to two. I chose this
role over the role of a multi-grade teacher when § was given a class made up of six and
seven vear old children and asked which approach I preferred.

My knowledge of muiti-age education was based on many conversations with a

fellow teacher who had i teaching in 2 multi-age setting and had leted her

graduate work in this area. As well. I was able to reflect on and debate the merit of the

topic of multi ion while ing a graduate course during the summer of
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1997. During my two years as a multi-age teacher. I worked closely with fellow teachers
who were experienced multi-age teachers. Therefore. after much study. reflection and
experience. [ view multi-age pedagogy as sound and bring this understanding to this
project.

Limitati imitatie of the Study

The handbx The Establi; of Multi-age Education — Then and Now. is

intended to supplement District #3's growing collection of varied resources among which
research literature and videos are included. It is not meant to be used as a stand alone

document. Its focus is limited to presenting teachers with information upon which they

can build when ishing multi-age educatis It is ack ledged that this
field will be expanding. and that teachers will need to be continuously learning if they
wish to be current in this pedagogy.

Since District #3 was the client for whom the self-contained handbook in Chapter
4 was written. their established criteria had to be met. It is important to acknowledge that
the District did not want this project to:

. critically analyse the developer’s perspective or challenge taken for

granted ions abour multi-age ion for the purpose of
comparing multi-age classes to single grade classes

. critique School District #3's Multi-age Education Policy bandbook (see
Appendix B)

. address administrative issues such as staffing implications and teacher

evaluation



. address special education issues such as classroom scheduling with
implications for both special education and multi-age teachers and
students alike

O ization of the Project

Chapter | gives a brief description of the study including its purpose. background

bili ition of terms. design of the study. limitations. and

outlines the organization of the project. Chapter 2 describes the design of the research
study. [t includes the results of the surveys executed. Chapter 3 reviews the research
literature related to this study. It outlines the history behind multi-age education and
presents learning theories and research which support multi-age continuous progress

ducation. Chapter 4 is the which was for this project. Since itis

designed for teacher use. its style and presentation differ from the first three chapters.
When presented to School District #3 it will be in binder format. Chapter 5 contains a
brief summary of the project and discussion of the findings.
Criteria for Project Evaluation

To complete my Master of Education program in a way that would provide
maximum learing opportunities. [ chose the project route {see Appendix A for
description of a project). The project required me to submit the completed resource.
namely a handbook created specifically for School District #3. as well as a report.

This report should be evaluated not as a thesis but rather as a written account of
research used to create the final product which is the handbook. To be judged successful.

it must meet the requirements stipuiated by the District. The report is not intended.



therefore, to be a ive di ion of multi-age ion such as would be

found in a thesis. Instead. it is the conceptual framework drawn upon to produce the

Although it is ive in the topic areas it covers. it is limited to the

topics to be covered within the Handbook which was ped.




Chapter 2
Project Design and Survey Results

The principle type of research used in completion of this project was literature
review and survey research. The literature review provided the overview of multi-age
education. its development and the pertinent information required by educators
endeavouring to establish multi-age classes in their schools. The information in the
handbook is presented as a resource for teachers interested in the establishment of multi-
age education classes.

There was an identified need in School District #3 for a resource which could be
used by educators wanting to establish multi-age education programs. As part of the
project. and with the cooperation and involvement of the School District: principals.
reachers and parents involved in multi-age education in the immediate Corner Brook area
were surveyed. I[nformation gathered by the survey was used in the preparation of the

handbook. Recognizing that meeting the needs of teachers in such an area is an ongoing

process. this handbook project provides a It ion and gives guidelines for di

10 follow when setting up multi-age educati In ition of the changing
needs of teachers and students. constant revision will be necessary. Thus. the handbook
is intended to be used as a resource that provides a foundation on which educators can
build when establishing multi-age education programs.
The Survey Sample
Four schools offering multi-age education classes during the 1999-2000 school
vear in the immediate Corner Brook area were selected as survey settings. These four

were selected rather than all schools in District #3 since it was important to ensure that
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the surveys were completed by participants involved with authentic multi-age classrooms.
Surveys were sent to the principal of each school. and also given to each teacher in each
school who was currently teaching in 2 multi-age setting. Each teacher was asked to
randomly choose three parents to whom to give a copy of the Survey for Parents.

The highest response to the surveys came from the principals. Three out of faur
of the principals surveyed completed and returned their survey. Five of the eleven
teachers surveyed completed and returned their survey and fifteen of the thirty-three
parent surveys were completed and returned. Since each teacher was asked to randomly

select three parents to whom 1o give a survey. it is probable that only the five teachers

who i the survey istribr the surveys to parents. The lack of
response may be contributed to the timing of the surveys which were administered late in
the spring 2001.
Data Collectio d Analvsis
As an experienced teacher of a multi-age class in a school which had. unofficially.

been deemed a "Centre for Multi-age Education’. [ brought observations and insights on

1ti-age it That k base was by the literature review. The
literature review and document analysis. plus my own insights allowed me to develop the
surveys. using Fox's evaluation and self-assessment tool entitled School Program Study
Guide ... The Multi-age Classroom A Self Study Instrument For Schools which were sent
1o principals. teachers and parents involved in multi-age education in District #3. These
surveys were jointly developed and executed with my fellow graduate student working on

the second project for District #3.



The surveys for principals. teachers. and parents sought different information.
The survey for principals focussed on procedures for initial set-up of multi-age programs.
The survey for teachers mainly focussed on the changes that occur to teaching practices
when teachers switch from teaching a single grade class to teaching a multi-age class.
The survey for parents focussed on the parents” perspectives on multi-age education once
their children have been part of a multi-age class.

While the surveys for each group were different. all began in the same manner by

asking the to complete the ing table by indicating if they view these
characteristics of multi-age cl as or di: Space was
provided for to include I ordi tage

Table U

Survey [tems Ce

Advantage Disadvantage

Children of different ages and abilities learn together.

Children stay with the same teacher for more than one
vear.

Children are familiar with the routines of the classcoom
at the beginning of a new school vear.

Siblings are encouraged to learn together in the same
classroom.

Because grade level boundaries are blurred. children’s
learning is not confined to grade level expectations.

In the second or third year of a multi-age classroom.
children bave opportunities to be leaders and mentors

Additional Advantages Additional Disadvaniages




Survey Resuits
As with the data collection techniques used in this study. the results of the surveys
of principals. teachers and parents are presented separately here. However. when taken

together. we get a more complete ing of the ions of multi

classrooms.
The Principals’ Responses

All three of the principals are very supportive of multi-age education. All view

the istics of multi-agi i it which were listed on each of the

surveys developed as being advantageous to student learning. One principal views it as
advantageous that multi-age classes ensure more focus on curriculum outcomes than
reliance on textboaks. Agother principal stated as an additional advantage that the
students in multi-age classes display a greater tolerance for differences and are more

cooperative. There was only one disadvantage stated on the surveys received from the

that is. it is di 2 10 students who leave the school before they
complete the program. especially if those students have not been given the opportunity 10
be amongst the oldest in the class.
‘When questioned why their schools decided to implement multi-age classes. one
principal responded that “multi-age classes have certain advantages and the element of
choice should be available for parents.” Another principal stated that the school decided

to implement it simply because they liked the philosophy behind it. Two of the principals

who ded also ioned that multi-age classes help to “address the “numbers”

crunch ™. but that they see a broader value in multi-age grouping.



The Teachers® on:

As did the principals surveyed. the teachers who responded also indicated that

they view the ch: istics of multi i progress as being.

advantageous 1o student learning. Two out of five teacher respondents added as an.

diti ge that each ber they were already familiar with about half of

their students. One out of five listed an additional advantage as being the fact that
teaching in a multi-age class requires teachers to be familiar with a broad range of
outcomes. rather than just one grade level. The respondents to the teacher survey
conducted indicated that teachers continue to use most of their methods to the same
degree or more often when they change from being a single grade classroom teacher to a
multi-age classroom teacher. None suddenly began to employ completely new methods.
This finding is discussed in the section. “Will [ have to change my teaching methods?” in
the handbook developed for this project.

Teachers who responded to the survey gave the following suggestions for teachers

who are considering teaching a multi-age class:

L talk with teachers. students and parents involved in multi-age education
programs

. visit a multi-age class that is already in progress

. remember that “the role of any teacher is to take each individual child

from where they are 10 as far as they can go in all areas™
The following are activities which teachers who responded to the survey find

particularly successful in their classes:



. creating the daily agenda with the students

@ giving children responsibilities

. having sharing time during class meetings

. having a "Reading Chair” where one student per day sits to read a book to

the class

The teachers surveyed also indicated that there had been a multi-age chat group
which previously had met once a month. but currently there is no muiti-age support group
organized in the immediate Corner .Bmok area.
The Parents’ Responses

Fourteen out of fifteen of the parents surveyved viewed the following four

of multi-ag it progress listed on each of the surveys
developed as advantages:
(13 Children of different ages and abilities learn together.
2 Children stay with the same teacher for more than one vear.
3 Children are familiar with the routines of the classroom at the beginning of
anew school year.
4 Because grade levels are blurred. children’s learning is not
confined to grade level expectations.
Ten out of fifteen view the fact that siblings are encouraged to learn together in
the same classroom as an advantage. All of the parents who responded view it as an

advantage that in the second or third year of a multi-age classroom. children have the



opportunities 10 be leaders and mentors. The following are additional advantages

d by some parent
. more time is taken with children vho are not at their grade level
. relaxed armosphere
. usually a smaller class
The ing are described as di tages by some parent respondents:
. the older children do see some repetition in curriculum
. two vears is the maximum a child should have a teacher because they

become very antached to them

. individual desks are not used: children sitting at tables with five children
per table cause problems with children not paying attention

. students in multi-age classes cannot go out for help: the teacher is
expected to give the extra help and most of the time they do not have time
to do it

Parents indicated the following reasons for their decision to put their child in a

multi-age class:

. children knew the teacher
. there is small class size
. children are introduced early to concepts above parental expectations

. older children develop their leadership skills
. older students can help the younger ones when needed.

. the student had aiready met with success in a multi-age class.
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students leamn at their own pace and can go ahead of their grade level in
areas where they excel
itis challenging for the children

a relaxed is observed in multi

their child would have the same teacher for more than one vear

one parent had no choice when they relocated

Of the parents who responded to the survey eight out of fifteen said that they

would prefer to keep their child in a multi-age class: four out of fifteen said they would

prefer not 1o keep their child in a multi-age class: and three out of fifieen were undecided.

The following are suggestions from parents for schools that are considering

setting up a multi-age class:

class size must be kept small

teachers assigned to teach a multi-age class should be supportive of multi-
aging

parents need to have an orientation to multi-age education

care needs 10 be taken to ensure that the teacher assigned to teach the
multi-age class will remain in this position rather than often changing
teachers

when class size is set. it should be kept: not added to

children should not be randomly selected

multi-age must be supported for the benefit of the students. not for teacher

allocation



. teachers assigned to teach multi-age classes must have training in this area
Summary
The research findings from the review of the research literature. survey results.
and knowledge gained from personal observations and experience as a multi-age teacher

are the ion of the H; k d for this project. All of these sources

confirm that multi-age educati i known as d ion) does indeed

have a group of supporters.



Chapter 3
Review of the Literature

As the title of the handbook indicates. this project is concerned with a historical

look ar the i of multi ducation and also at how multi: classes are

being established currently. Therefore. an extensive review of research literature related

to the i of multi ducation was cond In the review of the

literature. however. the term nongraded is often used when examining the history of

Iti-age education since multi-age builds on the

In section one of the review of the literature the history of the nongraded

and the evolution of multi-ag ion will be i Section two will
examine if learning theories and research support multi-age education.
Historv of Multi-age Education

Examining the history of multi-age education er.tails a number of themes. This
chapter will address the following major themes:

. Early Multi-age Groupings

. The Graded System

. The Influence of John Dewey

. The Influence of Maria Montessori

® The One-Room School

. The Family Grouping Model

¥ The Influence of John Goodlad and Robert Anderson

L The Detroit Program

. The Canadian Scene



L The Present
Earlv Multi-age Groupings

Classes compiled of students of various ages have existed since the beginning of
the educational system. While this may be the only characteristic they have in common

with what is defined as a multi-age class today. in ining the history of education it

becomes evident that the benefits of multi-ag ings have been ized by many

famous educators. It is important to keep in mind that the graded system was not
implemented until the mid 1800s. Chase & Doan (1994). citing Patrick Shannon’s work
(1990). summarize how multi-age groupings have long existed in which was seen as
progressive schools:

Comenius suggested multi-age groupings so that “one pupil serves as an
example and a stimulus for another” (p. 22). Shannon also documents the
ideals and histories of progressive schools based on the multi-age
concepts. which works for children and adults alike. Among the
progressive schools he describes are the Quincy Schools of the 1870s. in
which individuality was the system: the Moonlight Schools in Kentucky.
where students served as instructors under the slogan. “Each one teach
one’: and the Highlander Folk School in Tennessee. where staff members
were instructed to teach by demonstrating their capacity to learn.. (p. 4)

According to Moen (n. d.) the history of multi-age education goes back to ancient times:

The early Jews developed schools for boys from ages six to thirteen and
taught them in the synagogues. In ancient Greece. young boys. age 7-18
were brought together to receive physical and mental training. In medieval
trade guilds. students studied with their teachers until they were ready to
be on their own. Some would finish their apprenticeship soon: others
might take a longer time. Each was considered as good as the artisan who
had taught him. In the monasteries of the 1500s. "a sixteen year old and a
six vear old were likely to be seated side by side in the same class”
(Lonstreet & Shane. 1993). Our earliest American schools were multi-
aged. They included all the children of the village. from ages 6 to 16.



Even the school rooms of 25 to 50 years ago contained children of a wide
variety of ages with just one teacher.

It was not until the 1840s that the graded classroom began to
appear in the United States. This was after a noted educator and
statesman, Horace Mann. brought the idea from Prussia and implemented
it in Massachusens. [t became the common-school system. (p. 1)

stem
With such a long history of nongraded classrooms one may question why the
graded system was adopted. Daniel & Terry (1995) provide one explanation:

[t is suggested that one reason that gradedness became popular was the
development of graded materials such as the McGuffey reading series. five
separate readers following one another in levels of difficulty (Omstein &
Hunkins. 1993.). Blount (1992) writes that at first the implementation of
separate grade classrooms separated children. but did not create the idea of
set periods of time in a class followed by promotion or retention.

However long it took to move to the next class. students advanced only
when they were ready. (p. 7)

Moen (n. d.) reveals that there may be other reasons as well:

Many thought that this was an easy. "assembly line” way of educating
children. It was believed that children learned best by memorizing in
small groups organized according to ability” (Longstreet. et. Al.. 1993.
p-10) and dividing them according to age made it easier. Within a decade.
Mann’s ideas were being widely accepted. Legislation followed
standardizing age of entry and establishing sequential grade levels and
curricula. (p.1)

In The Cvel, ia of ion: A Dictionary of I ion for the Use of

Teachers. School Officers. Parents. and Others (1877). arguments for the advantages of
the graded system were advanced:

The advantages of the graded system have been thus enumerated: (1) They
economize the labour of instruction: (2) They reduce the cost of
instruction. since a smaller number of teachers are required for effective
work in a classified or graded school: (3) They make the instruction more
effective. inasmuch as the teacher can more readily hear the lessons of the



entire class than of the pupils separately, and thus there will be better
opportunity for actual teaching, explanation, drill etc.; (4) They facilitate
good government and discipline, because all pupils are kept constantly
under the direct control and instruction of the teacher, and besides. are
kept constantly busy: (5) They afford a better means of inciting pupils to
industry. by promoting their ambition to excel. inasmuch as there isa
constant competition among the pupils of a class, which cannot exist when
the pupils are instructed separately (p.3). (Miller. 1967. p. 2)

With such advantages being widely accepted. it is not surprising that the graded
system quickly became very well established and is still very prominent in the twenty-
first century. However. it had. and still has. critics. It is interesting to note that as far
back as 1877 directly following the list of the advantages of the graded system quoted

above from The Cy ia of ion: A Dictionary of ion for the Use of

eachers. School Officers. Parents, and Others (1877). the authors acknowledge that
~Many objections have been urged against the system of graded schools. chief among
which is that the intefests of the individual pupil are often sacrificed to those of the many.

the individual being merged in the mass™ (Miller. 1967. p. Miller (1967) is concerned

that the graded structure is no longer appropriate but is retained by tradition:

One can understand how the graded movement marked an improvement in
instruction in the latter half of the nineteenth century and into the twentieth
century. But as so often happens. vesterday’s hearsay becomes today's
dogma. What was appropriate in the nineteenth century for industry.
agriculture. and education no longer suffices. Everyone agrees. but the
mills of the gods grind slowly. To preserve one’s heritage is one thing. to
cling to antiquated structure is another. (Miller. 1967. p. 3)

The [nfluence of John Dewey
The well known educator. John Dewey. also critiqued the graded system. Dewey

felt that the schools in the 1930s needed to be ~liberated from their inflexible conceived



26
subject matter ... and groupings™ (Moen. n. d., p. 1). In fact as early as 1897, Dewey
wrote “My Pedagogic Creed” in which he stated:

1n sum. I believe that the individual and society is an organic union of
individuals. [f we eliminate the social factor from the child we are left
only with an ab: ion: if we elimi the indivi factor from society.
we are left only with an inert and lifeless mass. Education. therefore. must
begin with a psychological insight into the child’s capacities. interests and
habits. It must be controlled at every point by reference to these same
considerations. (Dewey. 1897, p. 22)

Evidently. many of Dewey's beliefs in education are reflected in multi-age

classrooms where the interests and uni of children are ized ina

setting where children interact with various age groups and teachers track the individual

progress of their students not only in academic areas but also in ical and social
areas.
The of Maria i

Some of the main characteristics of multi-age classrooms are also characteristics
of Montessori schools. Montessori schools can be found in at least fifty-two countries on
six continents. They were started by Maria Montessori who was born in 1870 and died in
1952. A medical doctor and proved educator. she “concentrated on the goal of

education. rather than its methods™ (Lillard. 1996. p. 3). Although Montessori schools

have many unique istics. the underlying phil is similar to that of multi-
age programs. In fact. Maria Montessori. in her eighties. looked back upon her life’s
work and presented the essence of her ideas in an overview. Three main theses which

emerged in her overview are presented in the following summary:



Human development does not occur in a steady, linear ascent but in a
series of formative planes.
The complete development of human beings is made possxble by
their tendencies to certain universal actions in relation to the environment.
wlth!h: is most p ive in terms of the
s di when it is self-chy and founded upon
individual interest. ( Lillard. pp. 4-3)

Just as multi-age programs may include children of two or more different ages. sa
do programs in Montessori schools. Montessori firmly believed in the merit of
combining children of various ages into one class. In fact as Lillard (1996) notes.
Montessori saw multi-age grouping as the preferred model of classroom grouping:

Even if we had over a thousand children and a palace for a school. [ would
still think it advisable to keep together children with an age difference of
three years. ... The combination of various stages of the children's
development “makes possible the best individual formation™. (p. 39)

Lillard (1996) argues for this grouping method:

The indirect learning that occurs among children is a primary reason for
placing of children of different ages in one environment. The youngest
children are guaranteed models for more mature behaviour than they
themselves are capable of performing. The older children have
opportunities to develop their potential for leadership and social
responsibility. This indirect learning occurs in the intellectual area as well.
Younger children observe the older children work with materials that they
will use in the future. Older children spontaneously help the younger ones
with materials that have already been introduced to the younger children
but which they have not vet mastered. (p. 40)

Obviously both multi-age programs and Montessori programs are very much
concerned with the development of the whole child as an individual and attempt to
provide students with learning situations in realistic circumstances which include

interactions among various age groups.



The One-Room School

Kasten and Clarke (1993) note that. although the one-room school of the late

1800s and early 1900s was based on the graded system. some of its benefits reflect

of today’s multi-age They identify some benefits of the one-

room school:

The one-room school offered certain antributes that were very sound
educationally. First of all. children remained with the same teacher and
primarily the same class of students for multiple years. School was a
stable. reliable environment for the children who attended. Second. the
mix of ages and abilities provided optimum opportunities for student
collaboration. *Almost universally. adults who were products of the one-
room schools have fond memories of their early schooling™. (p. 5)

The Familv Grouping Model

model:

The warm caring atmosphere found in such schools led to the family grouping

Capitalizing on some of these strengths. British educators planned and
implemented a family grouping model to help heal the emotional scars of
children who were sent away from their families during World War II.
These educators viewed this model as potentially the most nurturing.
supportive. educational environment they could create for a generation of
children traumatized by the atrocities of war. In these primary schools.
children were divided into three-vear blocks of either ages 4-5-6. 5-6-7 or
6-7-8. and remained with the same teacher for several vears’ (Connell.
1987). (Kasten & Clarke. 1993.p. 5)

Although multi-age education is not widely accepted in today s education system.

it has been steadily evolving. In fact. Miller (1967) acknowledges that since the turn of

the twentieth century. there has been an increase in an individualized. rather than a

graded. approach:



A precise date for the beginning of | ing cannot be ined at
this time. It is known that nongrading replaced grades in Western Springs.
Illinois. in 1934 (Wheat. 1938, pp.26-28). The junior primary unit. as
replacement for kindergarten and the first grade, was used in Richmond.
Virginia. in 1936. The Maryland Avenue School in Milwaukee initiated a
nongraded plan in 1942 but it was three vears before any other school there
followed the example (Kelly. 1948. p. 236). Today. 114 outof 116
Milwaukee elementary schools are classified as nongraded primary. (p. 3)

The Influence of John Goodl: bert Anderso;
Miller acknowledges that well known American educator. Dr. John Goodlad.
identified 16 centers with active nongraded units in 1955. During the 1957-1958 school

vear Goodlad and Anderson surveyed approximately 134 communities in 40 states

believed to have in operation some form of ization. They that

about 30 of the communities surveyed were operating bona fide nongraded schools at that

time.

Goodlad and Anderson were very i ds in the
movement during the second half of the twentieth century. In 1959. in a popular book.
The Nongraded Elementary School. they comment on the “anachronistic nature of the
graded school structure and many of the practices that inevitably accompany it™ (p.1).
Their aim is to seek to propose and describe an alternative model: ~a nongraded structure
and a variety of more enlightened school practices that are related to the absence of
grades and lock-step™ (Goodlad & Anderson. 1963. p.1).

Goodlad and Anderson make an interesting analogy between the graded system
and Procrustes. a character from Greek mythology. They explain that:

Greek mythology tells us of the cruel robber. Procrustes (the Stretcher).
When travellers sought his house for shelter. they were tied onto an iron
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bedstead. If the traveller was shorter than the bed. Procrustes stretched
him out until he was the same length as the bed. If he was longer. his
limbs were chopped off to make him fit. Procrustes shaped both short and
tall until they were equally long and equally dead. (Goodlad & Anderson.
1963.p. 1)

Goodlad and Anderson (1963) argue tha there are similarities between the graded system
and such mythical practices:

Cenain time-honored practices of pupil classification. while perhaps not
lethal. trap school-age travellers in much the same fashion as Procrustes”
bed trapped the unwary. These practices are concomitants of our graded
system of school organization. First. a certain amount of progress is held
1o be standard for a year's work. Then the content of the work is laid out
within the grade. 10 be "covered and. 10 a degree. “mastered”. The slow
are pulled and stretched to fit the grade. Sometimes because their God-
given limbs lack enough elasticity. they are “nonpromoted” - left behind.
where presumably another year of stretching will do the trick. The quick
are compressed and contracted to fit the grade. In time. they learn to adapt
ta a pace that is slower than their natral one. (p. 1)

The point that Goodlad and Anderson are making is that the rigorous ordering of
children’s abilities and artainments into the conventional graded structure defies the
realities of child development. They elaborate on this point with the following example:

In the average first grade there is a spread of four vears in pupil readiness
to leamn as suggested by mental age data. As the pupils progress through
the grades. the span in readiness widens. Furthermore. a single child does
not progress all of a piece: he tends to spurt ahead more rapidly in some
areas than in others. Consequently. a difference of one grade between his
reading attail and his ari i i at the end of the second
grade classification may be extended to a three or four grade difference by
the end of his fifth vear in school. (Goodlad & Anderson. 1963. p. 3)

Thus. Goodlad and Anderson strongly contend that at any given time a fifth grade
teacher. in spite of his designation. is not only teaching students at the grade five level but

also studemts at grades three. four. six. seven. eight and sometimes even grade nine levels.
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It is believed that The d Schoo many during the

1960s and sparked the development of many schools that claimed to be multi-aged. At
that time. however. Goodlad himself doubted the magnitude of the development of
nongraded schools. Moen (n. d.) quotes a disillusioned Goodlad as saying "My own view
is that there are. indeed. precious few multi-aged schools. ... The concepts guiding

nongrading are becoming part of the rambling rhetoric. the cant of current educational

~(p. 1). Moen’s interpretation of what was ing is revealing:

In other words. schools were combining children of different ages. but
continuing to teach them as they would teach a separate grade level.
breaking them into grade gmups within the classroom. Many of these
early auempts at lti-ag failed due \o

lack of ini! ive and support. and the lack
of power to izati which were poli y safe
and administratively convenient. (Moen. n.d.. pp. 1-2)

There was a core group of educators who followed through in developing multi-
age classrooms as envisioned by Goodlad and Anderson. One such example included the
principal. Murray Fessel. and the assistant principal. Lillian Glogau. at Old Bethpage
School at Plainview. Long Island. These two administrators decided to write a book

about their i ini ing a d program in their school during the

1964-65 school vear. The purpose they state for writing The Nongraded Primarv School
was twotold. The first purpose was 1o show why they “felt that nongrading isa

pattern for v schools™ (Glogau & Fessel. 1967. p. 2).

The second purpose was 10 serve as an example for others wanting to set up a
nongraded program. In this book. they examine their successes and also areas of

implementation on which they needed to work. At the end of their first year of
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implementing the program. they recognized the need to be cognizant of adjustments
needed to ensure the success of their students and school.

The Detroit Program
During the 1960s. The Board of Education in Detroit took a major step towards

the ion of the when in May. 1964. they approved a plan

for a nongraded primary unit to replace the kindergarten and grades one and two (and
three in some cases) for all Detroit public elementary schools. Miller (1967) notes the
positive effects of this program:

Every pilot program changed as it developed: teacher enthusiasm
mcreasecL team planning skills strengthened. and wachers became better
icians of learning di ies. A most i
occurred with respect to the assignment of pupils to classes. The schools
which originally favored more homogeneously grouping found advantages
in modifying their systems so that several different achievement levels
were placed in each class. In this way. no class had all of the most able or
least able students. (p. 34)

According to Miller. while piloting the program. administrators and teachers saw
greater provision for individual differences and increased success for children as well as
for team approaches by staff. Thus. results from the pilot project contributed to the

extension of the nongraded program at the primary level to the elementary level.

he Canadian Scene

Although multi-ag are not very i in schools in
Newtfoundiand today. the effort 1o ungrade schools has had a rather long history in

Canada. In fact. as The Ontario Teachers’ Federation (1968) stated. in Canada during the
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first quarter of the twentieth century there were major efforts to bring about non-graded
grouping:

A number of school reforms were initiated. particularly in the western
provinces. British Columbia developed a reclassification system whereby
students were permitted to progress at their own interests and ability.
Alberta embarked upon variations of the Dalton and Winnetka plans
before these plans were established in the United States. Stress was placed
on learning by one’s own volition and at one’s own rate. By 1930

and New ick were i ing with non-grading.
the latter in both primary and elementary schools.

Throughout the 1960's there has been a strong resurgence of
interest in the ungraded school. In 1964 the Saskatchewan Department of
ion i gislation for a provinci . conti

progress program plan for its elementary schools. Moreover. there is a
discernable trend in almost every province toward nongraded elementary
schools at least. Quebec has also decreed that its schools shall be
ungraded. (p. 9)

[t may seem rather unbelievable today in the year 2000. when graded classrooms
are still predominant in our education system. that in the late 1960s the Ontario
Federation of Teachers felt concerned that Ontario was behind the other provinces in
legislating for non-graded programs. In 1967. a Non-Graded Schools Committee was
established by the executive of the Ontario Teachers’ Federation to develop a position on
the nongraded school which they might adopt. This committee compiled a Handbook on
The Non-Graded School in which it clearly states that “It is not the Committee’s task to
sell the non-graded school. We much prefer to simply suggest that teachers study the
concept carefully and then make their decisions accordingly™ (p. 1).

Just as a committee was established in Ontario to look at the nen-graded school
there was also at least one committee set up in Newfoundland to examine the same. In

1968. the Anglican School Board in St. John's set up a commiftee to study the “feasibility






























































































































































































































































































































































































































	001_Cover.jpg
	002_Inside Cover.jpg
	003_Blank Page.jpg
	004_Blank Page.jpg
	005_Title Page.jpg
	006_Abstract.jpg
	007_Acknowledgements.jpg
	008_Dedication.jpg
	009_Table of Contents.jpg
	010_Table of Contents.jpg
	011_Table of Contents.jpg
	012_List of Tables.jpg
	013_Chapter 1 - Page 1.jpg
	014_Page 2.jpg
	015_Page 3.jpg
	016_Page 4.jpg
	017_Page 5.jpg
	018_Page 6.jpg
	019_Page 7.jpg
	020_Page 8.jpg
	021_Page 9.jpg
	022_Page 10.jpg
	023_Page 11.jpg
	024_Page 12.jpg
	025_Chapter 2 - Page 13.jpg
	026_Page 14.jpg
	027_Page 15.jpg
	028_Page 16.jpg
	029_Page 17.jpg
	030_Page 18.jpg
	031_Page 19.jpg
	032_Page 20.jpg
	033_Page 21.jpg
	034_Chapter 3 - Page 22.jpg
	035_Page 23.jpg
	036_Page 24.jpg
	037_Page 25.jpg
	038_Page 26.jpg
	039_Page 27.jpg
	040_Page 28.jpg
	041_Page 29.jpg
	042_Page 30.jpg
	043_Page 31.jpg
	044_Page 32.jpg
	045_Page 33.jpg
	046_Page 34.jpg
	047_Page 35.jpg
	048_Page 36.jpg
	049_Page 37.jpg
	050_Page 38.jpg
	051_Page 39.jpg
	052_Page 40.jpg
	053_Page 41.jpg
	054_Page 42.jpg
	055_Page 43.jpg
	056_Page 44.jpg
	057_Page 45.jpg
	058_Page 46.jpg
	059_Chapter 4 - Page 47.jpg
	060_Page 48.jpg
	061_Page 49.jpg
	062_Page 50.jpg
	063_Page 51.jpg
	064_Page 52.jpg
	065_Page 53.jpg
	066_Page 54.jpg
	067_Page 55.jpg
	068_Page 56.jpg
	069_Page 57.jpg
	070_Page 58.jpg
	071_Page 59.jpg
	072_Page 60.jpg
	073_Page 61.jpg
	074_Page 62.jpg
	075_Page 63.jpg
	076_Page 64.jpg
	077_Page 65.jpg
	078_Page 66.jpg
	079_Page 67.jpg
	080_Page 68.jpg
	081_Page 69.jpg
	082_Page 70.jpg
	083_Page 71.jpg
	084_Page 72.jpg
	085_Page 73.jpg
	086_Page 74.jpg
	087_Page 75.jpg
	088_Page 76.jpg
	089_Page 77.jpg
	090_Page 78.jpg
	091_Page 79.jpg
	092_Page 80.jpg
	093_Page 81.jpg
	094_Page 82.jpg
	095_Page 83.jpg
	096_Page 84.jpg
	097_Page 85.jpg
	098_Page 86.jpg
	099_Page 87.jpg
	100_Page 88.jpg
	101_Page 89.jpg
	102_Page 90.jpg
	103_Page 91.jpg
	104_Page 92.jpg
	105_Page 93.jpg
	106_Page 94.jpg
	107_Page 95.jpg
	108_Page 96.jpg
	109_Page 97.jpg
	110_Page 98.jpg
	111_Page 99.jpg
	112_Page 100.jpg
	113_Page 101.jpg
	114_Page 102.jpg
	115_Page 103.jpg
	116_Page 104.jpg
	117_Page 105.jpg
	118_Page 106.jpg
	119_Page 107.jpg
	120_Page 108.jpg
	121_Page 109.jpg
	122_Page 110.jpg
	123_Page 111.jpg
	124_Page 112.jpg
	125_Page 113.jpg
	126_Page 114.jpg
	127_Page 115.jpg
	128_Page 116.jpg
	129_Page 117.jpg
	130_Page 118.jpg
	131_Page 119.jpg
	132_Page 120.jpg
	133_Page 121.jpg
	134_Page 122.jpg
	135_Page 123.jpg
	136_Page 124.jpg
	137_Page 125.jpg
	138_Page 126.jpg
	139_Page 127.jpg
	140_Page 128.jpg
	141_Page 129.jpg
	142_Page 130.jpg
	143_Page 131.jpg
	144_Page 132.jpg
	145_Chapter 5 - Page 133.jpg
	146_Page 134.jpg
	147_Page 135.jpg
	148_References.jpg
	149_Page 137.jpg
	150_Page 138.jpg
	151_Appendix A.jpg
	152_Page 140.jpg
	153_Page 141.jpg
	154_Page 142.jpg
	155_Page 143.jpg
	156_Page 144.jpg
	157_Appendix B.jpg
	158_Page 146.jpg
	159_Page 147.jpg
	160_Page 148.jpg
	161_Page 149.jpg
	162_Page 150.jpg
	163_Page 151.jpg
	164_Page 152.jpg
	165_Page 153.jpg
	166_Appendix C.jpg
	167_Page 155.jpg
	168_Page 156.jpg
	169_Page 157.jpg
	170_Page 158.jpg
	171_Page 159.jpg
	172_Page 160.jpg
	173_Page 161.jpg
	174_Page 162.jpg
	175_Page 163.jpg
	176_Page 164.jpg
	177_Page 165.jpg
	178_Page 166.jpg
	179_Blank Page.jpg
	180_Blank Page.jpg
	181_Inside Back Cover.jpg
	182_Back Cover.jpg

