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The purpose of this study was to examine the -effect of
a planned mstructiom(l hscenmq skills program upon the
listening achievement of a group of gradé‘flve students. It

exanined ‘(1) Ehi' effect of direct ‘listening instruction ‘mpon

ening achievement of grade five students, (2) the

relationship between listening and reading skills of g:rade
five students, (3)\cm.9 relat10n5h1p between lxsbenn-xq and
ultelligenca of qrade five students, and (4) the specific
problems experienced with the listening program, as well as
the children's attitude cowardythe program. . J

A review of the literature related to this study indi-
cated that' the listening ability of children can be improved
‘through instruction. Studies have also shown that r:mldren
who participated in a planned program‘ of listening instruc-
tion not only improved their listening ability; but they '

also improved their reading ability.

Y

") The listening sk).lls _program, used in this. study was

built through the use of materlal from the Science Research -

Associates Listening skills Program, 11b. The writer
developed specific behavioural ox‘:jeccivgs £or each lesson,
and used the responses to these behavioural objectives as
formative eva’l’ua\}ion throughoﬁt the program. The program

" vas taught in 22 ‘half-hour lessons which concentrated on the

. £ollowing specific skills: . (1) auditory discrimination, (2)

following directions, (3) following sequence, (4) selecting




“main jdeas and detaxls, (5) note ta)ung, \(6) sum.mar).zinq

ing ause and. effect, (8) czeanve llstenan. .

(7) recogniz

(9) chsc,ingursm “between” fact ana opinion,- and (10) making

. 7 P
1n£erences e -
-

The instructional listening skills program was 1mple—

mented dunng a-9-week instructional period. The, stidy s
sample was selected fzom _the grade flve population of three Y
elementary schools in ‘the Avalon North - ‘Integrated School
System. The'sthay sample ccntamed 68 .students. Thege

students were aivided into, an experimental group and'a con= .
trol group. z,ach group had 34 scudents., The intelligence o
quotients of the ‘experinéntal group ranged from a low’ of 71

to a high of 115, and thé intelligence quotients of the R
" control group ranged from a'low of.az to a high of 116. - )
“ v

Summative ‘evaluation’ revealed thaI; the experimental ¥
o made’ significant gains in the six listening and read-
Pl : :
« ing components--listening vocabulary, listening comprehen-'-

siéh, total listening, reading vocabulary, readig_qwcomﬁre- 3

hensio®, total r‘éaging.' The contiol group showed

significant gaifis in four of i L3 listening and reading "

components-—llstenlnq vocabulafy; 1istening comprehension,

total listening, reading cnmp;éhensmn. However, in all
components of the study, excépt listening vocabulary, the e

experimental group made gains that were superior to the

gains made'by the control group. - For both the experimental
group,and the control group, the study showed a significant

relationship between listening vocabulary and reading

e T = e,
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‘the relationship hetween listening comprex,ensmn and readlng

comprehension Jas pos:tt:.ve but not sxgnxficanta.

The findings of this study also indicated a strong rele- :

twnsmp betweén mnxng and mtelngence.- Chlldren meh

+ higher intelligence quot1ents usce.ned etter bcth bafore

and after n.nstructl.cn in llstening than dld ch).ldren of

lower intelligence duotients. Howevex,

chmdxen whg tad
lower,i/ntelligence made greater gains ‘ir fistering during. o

*the 1nstxuct10na1 listening skillsrptngrmn than did 'the
children of higher un:ellxgence. . b

fhe ‘succegs ratio for each spadiess s\pu tanght in the

- listening skills progran’was assessed to determine the areas
of d’].fflcnlty the! children experienced duxmq the program..
It was discovered that their greatest ‘areas of dxfficulty
vere:. (1) selecting main idsas from details, (2) sélecting*
key faces o make a stmmary, 3 arranging sentences in

theit: 5 and effect, (4) creative

'usten‘mg, and.(S) making inferences. . )

- The program was also assessed on the basis of the chxl—-
"dren's attitude towards the program. This wab done accnx‘dlng
t.o the children's responses to the specific questions: - "Did

you enjoy ‘the listening program?" and. "Do you think you

should hfve ancher: listening program sc,gn?' out of the 34

seuashns whe participated in the prqqram,ﬁi\glaﬂed to have™
. enjoyed the lessons and were'in favour of having nore
leascia of ‘2 similar nature’ “aqoh. - ’ \

K

vocabulary, and between total listenfi§ and fotal :eadin’g. Ta




It was' xscalnended by the writér that a program of i

'-eemg Lnsuucuoﬁ lhould be introduced- early in the school

yenr to gi{m plenty of. opport\mity “for remedial and follow-
up work ,in any 115,teninq ekills “hich the' children might ‘find

aifficult: .u was also recumnnndgd that listening instruc—

ppicpriate listening materials, and provide challenging <
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" tion should provide specific purposes for listening, utilize -
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‘language arts program of our schools and, therefore, this

maximum nscenxﬁg ability which heeds neither mmtenax\ce

. nor improvement. Fducators, are now becoming inéreasingly

’
avare, h‘oweqex, that there is' not only an increasing needwtav
develop the child's maximum ability in the' receptive’langiage:
arts skill of reading but there is also an increasing need
‘to develop the child's full potentidl. in the -receptive lar-
guage arts: skill of listening. Burns (I961) suggested that
. The ears of ‘the people of the world are
. being continuously bom.harded by 1n£omanan,
and misi -
Radm; by Rrwms. dictiing. poael d1scussions,

news reports.of all types, and by advertising’
campaigns. (p. 11)

» _This continuous bombardment of information ‘and misinfor-

mation makes it urgent to lears to listen intelligently and

discriminately. Despite the importance of listening in com-

munication, research seems to.indicate that' the ability to

* listen effectively has not-been, adequately taught in the

important language arts skill has not been adeguately devel-

oped.

When ccnfxented with the need to liaten aifectivsly and

to teach this ihportant component. of the lnngunge arts so

“
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that the child"s maximum.potential to listen’ is zeached, it

becomes .necedsary for, éducators to. Wriow what research has to

_say about the nature of listeéning; te be ~aware of the f%ﬂtors

that influénce listening; to know what .previous research has

| to.glMabout - 1istening ‘in lahguage arts; and to ontribute .

one's own findings to the ongoing process of improving'the .
. N

“yedohiig of listening: in. the' language arts program.

a The fcllowing chapters in thls study, therefore. Wwill

K presenb “the probkem: provide a review af the -11tex‘ature and

-research; ipdicate-the method of proced{fte, descnbe the
maﬁewals used ‘in the study. give the results of the study;
‘and-‘also give the aummary, Gonclusions, and educational’ AmpTi-s

Acatxuns of the stidy:

II. NEED FOR.THE STUDY g o W

Educators and psychologists agree that U.stenin'g is the

£f¥st of the languags arts skills which the child uses as hé

learns to understand the world around him. Piaget (1959,
*-Bruner (1966), and Rogers (1969) stressed the_ importance of
“response o enviromient, incliding verbal exivironment, during

‘the child's first years. chers concurred with John@m‘! Gold-

stein (15(64) when she,stated ‘that R

of' spel:lal significance in language develop- -
mént are" falily relationships. 'The'avail-
ability'of adults is especially impoxtant.

. The mother and'older siblings provide im oztant il
feedback, so that the:child hears his words g

4 .repeated, corrected, and modified.

* becomé the infant's means of gaining operarnt P

+.; .control over others; and as his verbal efforts '

[ are rewarded,’ they, nutuzauy increase. (p. 154):

Woxrds | _‘ . 3




L;stenan, than, is the bas;c l»anguage.art through which
e eaxly relationships are estabnahea both™ within the. famuy,,
i e

edu!:‘ators have assumed for

and, the wideninq commun. Y. Pemaps the chh

ity in 1xsten1ng is one reaspn wh

so lanqchat 115te§\1nq~ as a l.angua e art needs ‘meither. fhain=

_teriance or” and it hak, , Been ne§legted
in. the lanquaqe arts durriculum. ; i g 5: ¢ L

Altho\lqh listening-is. now considete& taq ber basic to thp

'othe: language arts- speaking, xeadxng, and wuﬁxng-—by nost
aducators; and although an increasing: nunbér of researchers'

advocate the need for direct, instruction )n nstemng, -as,

_languaqe art, nstemnq continues: to be a neqleeted part of

'most school. ‘curricula ﬂe neglett of 1isteh1ng as a lan-'

guage art remains despite the fact that tesearc_ers and
educatqrs have becone. qwaré® that more of'the child's schpol
day’is spent; in nseenmg than in any other of the. thzee
#gnguage! ar\;s—-speakmg, reading, and wntxng. N

The hegléct cf 1istenxng in thé language azts currl—

culum has be en dramaucany undezscn:emby ‘many wnters and

,xesearchers. Rankin (1828)%stated t:hat the' fhount..of time

devoted to taaching hsten’mg ‘was 'xnveraely :ax ted\o i‘ts

oclal utl.].lty 1n human affalx‘s. W\.\lt (1950) found s\lb—

. ecantiar evidgnce to prove that‘.in the ma)orxt)\ of elementary .

schools, achers did not qonscLopsly tdach listening agYa

tool of: comlnuru.caticny a,lthouqh ‘:hildren were expected ta




- v mecep: in Solated instadgces, virtuafly' P B
the only instruction in listening that - . .. - .
children and young people receive in the

“schools is the quite uselpss admonition
Ypay attention." Listening.at all educa- ;
tional levels has been the forgotten lans * -
quage a!t/fex generations. (p. 215) J ¥

en gwen the emphasxs it deserves. She stated that .
“several researchers had found' that iinloss\éhildren ade \'. )
tauqht how to: listen, little or'no unpxovementgn 1lsten1\nq
Ve hade £ron Juntor pgh school “through colYege. The negat *
! \
¢+ further emphasued by umpn (1954). He' uoted from Mezsand\

R |

. tive :esult? of 1nadequate 11stenmg instruction were

« who stat‘éd that. 3

R

W6, ata heginning ‘to Fealite. that a Gons

.~  siderable percentagé 'of ‘our students have '

‘.mot ‘1®stened for comprehension.and that . .

an even.larger percentage cannot listen ot
dxsctlmlnptely’ ‘(p.' 285) )

Eleven pf the 15 texbbooks hé examlned had - no mention

o 1954.

o‘£ 1isten1nq n eit er . the index .or the tnble of cantants,

and no ﬂl c\\ss;cn ﬂf the subject 1!1 khe tex‘t itself. Heilman

then: examined the. guldeboo)&s to the 1anguage ‘arts iptonln

rang’ ‘found that, althbuqh listening was xecagnlz\’d as one. of
euching ustenl.nq. .




~ _ Brown (1967), in'a later sr.udy to assess whethsr or mot
language arts textbooks reflected what x‘aleuchers believed

xeqarding the' need for insgruction in u-cenfng, examined 4

the kind and quality of spe)Lch and listening content in

“language arts pupil fextbooks for grade three through six.

ruo of “the qunnmu he raised werex

1. To vhar. degree and how are lpeech And
. listening content emphasized? N oF
2. What is the nature of the sgaech gnd’

s . listening content? 5 3

To find answers to’these queatx.oni B:o\m ex‘mneﬂ 54

taxtbooku. The :exchooks he examined wére pubngned fr‘

1959 to '1964. . Hii study revealed that . ! i

_Listening was.stréssed racely even though
" authorities claim that it.is the language ®

~medium childxen ‘use most.

istening was

*in .63 per:
"cent of

t of the lessons and .57 per-

© pages.

Furthermore, 1.26 per-

. major causal factors are:

cent of the lessons and 1.37 percent of the
pages ‘emphasized speech, and-listening -
together. (p. 341)

It would seem, then, that despite the increasgd “humber

..of research -endin done in the area of listening, lxttle

_ was done by cunscuxun planners up to 1965 to amphnsize and

s pmv:.de for .peoxﬂc instruction in liltenan.: Te R

Landry (1969) con‘:ended that although therd dre numerous

traditions, time, and traingn

It hnl been \:rudibl.onul, Landry clui.llad, to cnnsidet

" listen ng, as a natural skill which develops and matures _

without dira:;t tnln.lng. _l’erhups this is because we have

factors involved in'the seglact of Listening, three of the s .

IR~ 0
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. not"been able to .separate listening from hearing: Everhart
(1962) shpported this view when he expressed the opinion -
that Listening, for.the most part, has been thought of 2 i

matu:athn process reinforced by ‘1nczeasgd chronological

age. | s 7
A second mafor factor that has cauged lisgening to be

neglected, ‘Tandry (1969) suggested, is an aiready over-

crwded curriculum. In ‘tact, in spite of the mpo:tance

many researchers advocate-for ‘listening x.n‘l guaqe axts, a

| number of other researchers in the field squested that sepa-

rate periods for, teaching listening skills are not. necessary.
H ldredth (1954) ‘and Lewls and Nlchuls (1965) each sub-
scribed to an integrated apprcach to the teuchinq'of 1xsten—
ing because .of the interrelationships which exist amongst

‘the different phases of language expxessmn.

“\'." The danger of an integrated,approich, this writer:®
suggests, is that oi¢ language art may be" ephasized alnost
to the exclusion of the other. Handwﬂ.tan and spelling are.
\related to writing, but it is not assuned that a -child will

become. proficient in handwntxng and spelling without adé-

quate penoda of . time in whioh to practice these skills. '

However, the interrel of the lan arts is

fecognized, It-is also recognized that, liké all othe:
language arts, listening requires a.content [in’ which to
operate effectively. Nevertheless, 1_istenir(g is'not only'a

iz DR
. unitary skill, but it is’also a complexity of skills and):
S ¢

.
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- textbooks and guidebonka, has further compounded the problan.

as a tool of communication. = . Yo

A third major factor in the neglect of listening in "
schools, Landry claimed, is that teachers do not, know how
&6 provide neanian«l tusteoaetonsdn ustaninq. .In the -
past liltle emphasis has been placed upon: the teaching,of
listéning skills i most language arts courses in teacher
training institutions. This,.togeyhér with the lick of °
attention given to listening as a Nanguage art ‘in school

L]

Evidenca to show that listeningis being ‘taught as one ;

% of the -langhage arts skilla in Newfoundland schools is al!o N

: minimal. Aggarwal.(1976), in'his study to determine - whechqr

,-ustanxng instruction does have significant effect. upon the

listp,nan and reading ccnpzehenuon of middl\a-clna seventh

- grade students, found that the curriculum of Newfoindland

schools gavé little emphasis to the teaching of listening.
King (1981) supported this view. He examined ‘the Ginn and

Nelson i 1 arts pr _umi i :

land schools and concluded that they emphasized the product
rather. than the process of listening since they aid m;t ’
ac)mmd"‘easjs that there nu'y be'specuxc listening skills 'nhxch

need to be taught lnd, therefcre, have not ptwid&d a seq\len—

“tial developmental program of listening skills. This'is

unfo;eunaee since in listening as in reading, according to

‘Waave: and Ruthatle:ﬂ (1974), thcx‘e is.a hieru:chy of skills

which:need to be dnvaluped. Weaver’ and Ruthertord, in thedid

reviev cf x‘elaatch !.iteur.ura in 1iscan$ng, identified and

i
1
i
|
i




skill.
1

. fetal mm{ﬁment in response to saund, “thiougl o evaluating

. cruucally at_the sixth grade level.

prepared a 'hiar_arcny.of listéning skills composed of three

sectidns: knvironmental skills, dxs:x.ﬂnxnatlon skuls

compzehennm skills. These skuls xanqe a1l the way #rom

Listening, theretore,
is not 'only-a unitary skill But it /s also a complexity of
sku1s which need to be developed:

. espite thé" increaed humber. of, research SEuates pube
ilished in'the area of listening during the last 35 years,
appropriateé listening instruction in’ the lafguage. arta cur-
ritulun of ‘our’ schools remains'an insolved problen. Tt L

Hould seem; the:efore, that the teachtng of ;h.\.s important

¢ component of the language arts Program’in’Newfoundiand’

¥ schools is.left mainly with the c¢lassroom teacher ‘who, must

decxde which® 115tem.ng skills are to be tanght what majj.q—

‘rials :should be\lltillzed in the teaching of these-skills;

and the mode of . instruction to be.uséd for each specific

It must be recognized, howeyer; that 1xsten1ng as a
language arts'skill is begmmnq to appear in 1anquage arts

textbooks of teacher training 1nstitur.ions. For example,

Green and Petty (1971) provided. cnnsxderable insight into

: l;stenipg as a 1an?uaga arts skill, and Logan, Logan, ‘and

Paterson (1977) offered a program in listening that begins, -

with nursery school ‘and goes through- to -junior high scheal,

i 1e}.lel. There 1! still the' naed, howeverr fox this kind Qf

thinking to filter down-through ‘the educationaL systen and
j 3




" pared to tHe’ /child'u need to listen.’ Sincé listening is

* child comences’ formal schooling.. * Even at tl'us e3

s

into the’ language ‘arts ourpioglum at a11,levels of xhs::uc-

tion so that.the child can’benefit from meaningful progzafis,

materials, ana instruction
. & !

]\I'/ II1! PURPOSE OF " THE STdm{ b r

m’scenxng is

basic to all nie 1a'nguiage arts and as

“'such it should:hold, | therefore, -a position at majnr impor-

tance in’ ths tatal 1imguaqe arts p:oqram of our schools

The haslc posxtion listeninq holds in the totgl com=
1

: mqmcauon pattern may bitabsacven throvgh the gradual

: ,development of the qhild'a auditory ab:.l).t:.es before thE

awever, “wide 1ndividua1 aifferences in Jistening may e n ¥
observed. - As a* zeault of these individual dxfferances some
childrer adjust. wellltd the school envirenment:while others -

are unable. to copg Wwith'the multiplicity of sounds in'a new

and different enviromment: If all|children are to realize

teni

e

activities must

be pzovuied by the teacher to hslp bridge the gap betveen

“home_envizonmest and |classroon environment. . This type of

" listening, will then Eotm a vasis Eot the gradual devaxapme;n‘e

N
of listéning skxlls dt the various levela of perfnmnce

i througheut the schooll gxade:.

. Proper ttaining in hEtening u utgent since reseatchers,

ingluding Wilt ‘(1950), Brown (1967), Aggutwal (19763, and.

= Ki.ng (1981), have each found that the élmount of direct

listenlng x.nsqruction 1n our schools is minimal \when com

o




such a f,undamental anid v‘lr.al tool fz learning; acquisition

of and ve.rsatilj.ty in the skill. sho ld not be left entuely

o the maturation process of the ‘child with the: hope that -

the child's illstenxng il 1mpruve a8 he grows and develops \\

An other’ ar

as. - many researchers .injluding Fawcett (iss6), |
Penfield .and Marascuuo (1972), Bergey .(1978), and king i
(1951), hav%d that llstenlng can. be ‘inproved through

heaxu gful ).nstruction .

yet zesulted in, 1mproved hstenmg prdgrams

arts taxtbnuks of our, schcels. An_ e)da(nma}:;on. of the Ginn~ '’
‘and Nelson- i hted 1 arts

now’in .use'in

NewEoundlana schools 1ndlcates that thi distinctness of
listening as a ldnguage arts skill is Au«./ reccgnized since
these series do not offer a well pl/annéd listening skills
program. . Listening instructien in’ Newfoundland schools '
would seert, therefore, to be ‘relegated Lo an incidental posl»

uon rathei than to the. important fundamental posxmon it

sbould “hold ‘as ‘a.tool for 1earning and rLOmll\\lnl.Catlﬂg.

since achievement in all areas of he curnculum :.a

our schools doss net provide 3 devéla ental listeninq skills

progran, this writer has chosen to use \—.he SRA Listening

Skills Program I ate Level, IIb, ‘as instruction‘ mate- d

foundland. - . i A b s :

rial in an experimental-listening prog; with, the grade

five' students in the Elementary Sc

61, stiearstown,. New=




. To detezmne whethex grade five chxldren wille

"show significant gain.in their ability to -

* | listen effectively following' a program of: :
|

}?

direct listening- instruction,. i 1

. T6 examine the relationship between thé child's
ability to “listeniand the child's rsad}.ng
ability.

3. To :mveatiqate the telationship between- the :
child's listening ability and the child's
‘1evel “of mcé‘ihgence. a )

. / oo y.m:'x;mmus oF miz ﬁ-runy‘

The limitations of the experimental investlgatxon Dut—

d for this study are as fullows: b

1. The study is.to be pexformed on a sman samp)e. 7
There are -only 99 children in the study.” They. -
are divided into an expenmental group and a
control qroup. oo N

2. The study invnlves only three schools.

3.°The study is of a brief duration

week 4
pencd Ll




o

“tion| from eaxlxest tlk%“aﬂd 1t is'now’ a we11\

g Communicatien is not speaking ‘only but,

Fo 0 CHAPYER II-
i i = o, g
.+ REVIEW OF RELATED LITERATURE
T m'monucuén _; .

. L:.sten:mg has played a bas:.c role in man s comnunica® "

fact that all’ ocﬁex a'écs‘)o: communication are BHAE upon

axt of listeninq. The Harvard Repcrt on Genera\; Educat:l.nn

(1945) stated that, Tl

. listening as well; Yol Cannot succeed . .
in gommunicating your ideas unless the 3
other person wishes to hear and kngws = '~
how to listen. As there are two kinds :
of language, oral and written, communica= - =

“tion breaks.up into four related skills’ E
of speaking and hscemnq, writing and v
- reading. (p. 68) - .

Llstening is'the first ¢f the languaqe arts which the
chlld‘ uses as he endeavours to understand ‘the world araund

hun Informal - listen-mg plays an important role xn the lxie

of the ‘child and, " thereicre, has a definite impact tpon th

child's so¢ial interaction:  The relationsHip of J.u:eru.ng

to. both, social and academic growth vas aszerted by Nevx].le i

(1959). He .emphasized that = - \

2 .

Mord failures in’academic and sbcial.growth

can be traced to-inability to listen than to

Any other single .aspect: of the lanq.uaqe atts.
. : 2)

(p.

stated that - i ~':

o

%
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