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cmRPTER'T ¢ < it

. Introduction - & 4

‘ "Ifonly they would'listen." ~“They never listen.”

fThese and similar statements are heard much too often

-t s
% meet. recognize, and rightly
_so, that many - children may not be reaching.their léarning
~ W pocential pecadse of poor 1l.steninq habits. : —

; Many wise men have recoghized the’ meortance of

“listening. Ninete_en huntred Jusie smoy Prutarch Suagesieds

"Know how 't listen and you will profit even from those who

speak badly." Epictetus, a -contepporary ,oé hiss, said:
"Nature has given to s BEE ‘tongue but two ears, that we
may hear from others twice as much as we speak.” Shakespeare
had Falstaff say: "It 4s the disease of not listening, the

» malady of not marking, that I am troubled withal.®

Even though the importance of listening has been

attested to for centuries, there is no formal program of

instruction in listening included in the curriculum of our

Newfoundland lchool‘!. (This is no:‘, to ignore the presence
“of informal instruction or the presénce of opportunities . .
for listening offered within the course of the school day.)
Really, it would segg chat o1y ering thie Daut tyenty youze

& has listening received much ‘attention in the area of language
arts. : box i g

The -importance of effective listening in tod;y‘s

world can hardly be overstated. Listening is the primary




vehicle for ‘learning in a child's edrly yearsi Much of
what i5 learned, for.'good or bad, comes through the ears.
h: “7 " Further,’just s e speak more than we write, e

* listen more than we read. Too often, however, we listen

poorly.
Children live in a world of sound.. From morning .
to night they are surrounded not only with the noises of
the physical’ environment but with the words of peers ‘and
adults wry: want them to do somethxng. Perhgps. because
there is so very mych talk, many cHiddzen learn to lgnére
it. oo many peoplelare directing too many ideas tothem,
{50 they take refuge in "non-listening,” |They mhy listen
with "half an'‘ear” to the radic or the chiovisidn but they
may transfet this habit to Gther sityations, and\one such
may-well be the classroom.

¢ X What is "listening?"  Is it not just "hearing?"

Llstenan does indeed involve hearing, but it 1nclude5 more;

nanely, ‘discrimination of likenessés ‘and dlfferences anong

sounds, and "comprehension.” Listening cemprehension is

- denonstrated when the meaning attached to particular Sounds
and ideas is associated with previous experiefices with
| SiElar A e Taeesy s 4y
" ! Logan and Logan -(1967) supply rge fouowmq
behavioural definition.
TLis‘téninq is the art.of hearing sound patterns .

or sequences, purposefully directing attention
i ’ ——

. to these and actively appli('ing appropriate
: ¢
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cognluve skills whzch result in the l:.stener s
. ¢ obtaining meanings, forming concepts, inter:
y ptetinq da:‘a, making inferences, and predictinq' ”

outcones and consequerices £ron these spund

Sequences or patterns."
. Listening is tco valuable a learning aid to be

“left to chance, as- it has been'for so long in the ,téaching-

_learning area. Listening can be improved through instruction. .

Moreover,: there ‘can be a'transfer to other curriculum areas,
such. as languige arts, mathematics and social studies.

Wilt (1950) aid a studj (1) ‘to detemine What
percentage of the “school day elementary children are expected
to devote to listening, (2) to discover whether teachérs are

ayare of the amount of time. théy expect children to listen,

and- (3) to determine the relative importance teacher:

upon- the’ four phases of .language education. She for

. ; ; /
"(1), children are expected to: listen 57.5% of tI

(2) teachers are unaware of the amount of time they expect

5 chiidren to listen, and (3) teachers consider listening

-1ess ‘inportant than reading or speaking.
vazne (1967) concludes: that listening is s ldom

taught in-the schools; nevertheless, most instruction is

offered in the listening-speaking context dnis is

especially true for the beginning school years.’ Llsteninq
plays a vital role in children's leatning’ in kindergarten
and early prinacy grades: ‘Tnareasing the child's abilify .

to listen becomes a major responsibility of kindergarten




' that good listening habits will develop naturally in the

3" instxuction. Listenlng can be taught: this has been shown

( their studencs‘ 1rstenmg potential (see. pagg 30 here.)
| . y (os

and grade one teachers.’ Yet those teachers, do not have
avauable encugh reinforcing material to e Yo develop

ALl the latest literature one reads on langudge arts’

1i5ts listening as an equal among the four afeas of * A4 .
instruction.. On the other hand, the basal language arts
series in use:in Newfoundland schools, while listing -
listening skills devzlopment sas one of the important

facets of their programs, do not include nearly 'so much
emphasis .on hstemng as.on read].ng and wnting s)uus.

When one stu&xqs those séme programs one notites that the

i listeninq skill development areas lag significantly behind |

those of reading and .writing skuls. Currisulum materials’

catalogues do, -in faqc, contain many colourful advertise-

ments for' listening skul progralns~ these same materials, .,

however, are usually expensive, which. effectively negates

“ their acquisition by very ‘_magy/teach_ers. . B
Thexe is a definite need for more research in the

area of :u.stemng. One critical pmblem is the cons:ructwn\

and subsequent evaluation' af a program of selected 1iskening-'

activities for first-grade children. It is a mlSCDnCEPtIOn ]
child ‘as he matures.' There is-a need for direct planned i
by the studies of Wilt (1970); Kellogg (1966), and Nichols

(1957) Furthermore, Wth llsteninq for speclf:l.c purpcses

1s\ taught there can be carryover inco the reading area.




< € 2 .
Kraryik (1972), reporting on Heilman's study, says that

listening is related to many facets of reading such as

expanding . proper. i and

developing sound work habits. 5
Most of the studies in listening have béen con-

ducted in the middle grades. Relatively’ 11@&_19 has been

researched’in the early primary grades. Thesé have been

dev\eluped by 5 who the prc and
had classroop tesghers 'me1\em{: it. . Those eeacﬁér‘s haa”
no say in its, devplopment’ and consequently may not have .
tbeen fully aware of its ‘importance, scope and séquence.
There was pzobubly little transfer into the regular class-
room activities. : 7

The particular instructional program to be described

here was developed by a full-time grade one -téacher as part

of her regular duties. Certainly a number of such studies

would be warranted: It-is hoped that other teachers may be

encouraged to construct and implement a program with their
3 o

students.
Ois Gt Al prposes for glving aiEtares in
the primary grades directed-listening expe;':.ences is to "
)—:gve them listen for specific.purposes. '
The specific listeni;rlg skill areas in this study
derer . I
(1) To follow ‘directions,

(2) To recall ideas in proper sequence,
;




"(3).'To identify the main idea in a cluster of

° utterances, and :

(4) To expand or enlarge jvocabulary. . 3
|" - .The purpose of such a progran'is to develop listeriing
skills and to deterine whether there will be a corresponding
improvement.in reading proflclency. i K

Thxs study 1nvolved Forty—nine grade one pup.\.ls in

" two alatint qlasses. They ‘were: heterogensous 1y grouped

into. two classés. Both classes used the game basal language

arts series., The children come Erom a} middle-class

socio-economic ‘environment. - 3

Tweénty-five children in the experimental group
received an instructional program which consisted of twenty.
" lessons of twenty minutes duration, as inca%zated into the

regular. anguage arts pe:iod. 'rhe twenty -four pnpxls in the

other grade one class received no ‘trainingin listening
dunnq the experimentaljperiod.

A etudy of the scores. received in the pre- and

post— tests by both qroups and a t—test on the differences

befween  the medns should show that the experimental ‘group
will improye in their ability to listen aid to read; as
compared with the group that did ok receive the "treatment.'
Children can e taught to - listen. An improvement  in
lxstemng skills can prpvke an iimprovement in reading
ability. A teacher who is "tuned in' to the abilities and

needs; likes and dislikes of her’ students and ‘is cognizant
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CHAPTER IZ"

} “ o g statémeni‘ of the, Problem

5 ‘It was the intent of this study r_o determlne whether

AR TE S T of Schobl would profit
£xofi direct instruction’in listening skills. Would there

also be a corresponding improfément in thedr reading ability?
Two groups comprised the study: an experimental: group which o

- & e rece;.ved the llitexung skill development lessons and

T L W Y U | lxstemng skills
instruction. . .
o Listening hasapparently been the neglected area of
the language arts. Nichols (1939) geviewed pertinent !

» research and foupd ‘to that time there had' appeared only-

fourteen studies. in listening; meantine, 1,951 stulies in ' B

: . . reaqi:{g had beer published. By 1968 Duker reported 1,332,
articles dealing with listening as compared to cliose to ten’

}\ ; 2 | thousand in -resding. This showed an increase in interest i
in listening, but the dlscre&ancy stages alirge margin for

impxovemem‘_ o . 3 9 .

Wilt's. (1950) study showed that educators needed to. :
be more aware.of’ the function and importance that listening

i 5 - plays

ip the child's life. Russell .(1964) reporting on the

studies of Rankin, Corey, 'Hogan, Pratt, Edgar,. and Devine'
says that although all studies were of short duration, g i

% " involved various teaching procedufes and included some

+-@ésign problems in obtaining matched groups, these studies




> 'were imp: , other

support the assumption that listening abilities improve
Iy B

]

with instryction.

. Tr"«;ecte (1961) studied grade six studénts and found

'tha\t for most of the students, tra’.nxng resulted in more

effective ‘listening.: Twenty-nine students received lower
scopesn the post-tests; but there was no explanation given.
She- found that when' specific uSeenmg comprehension skills

sncb\as "main' idear" "notl.ng deta1ls" and- "making 1nferences,"

fon skills such as acquiring

. word )héan.\nqs,‘[ and’ "Eol1dwing directions” alsu tended to

improve. 3 :

2 Loban (1963) did's longitudinal study of the fanguage

development™f elementary school children. He followed i@

*language development of eleven kindergarten classes:through

Grade 12, He found that Feading, writing, listening and

spedking were. all positively related. He suggested that = _~

.listening deserves far fuller and more' sophisticated treat-—
- . k4

' ment than.it'gets in. most programs.

" Devine (1967) analyzes a study by Barbe and Carr
in 1964. -rhéy stidied grades two .to' four and 26@a that
nsten;ﬁg ability may be a becter pred:.cto: of readlnq
potential than mental age. * wss & g b
Most of the research conducted has been dorie,in

the intermediate grades: It would appear that all those

that'have been-copducted in the primary grades have

lated listening ension with readirg comprehension.




** Nichols (1957) said that research showed réading
and listening skillé do'not improve at the same rate when
-only reading is taught. Durrell’and Hayes (1970), con-
firmed this. They said that in grade’one a child’s reading

proficiency is about 108 .of his listening comprehension; by

grade th +4_yeadihgncomprehension approacties his
istening comﬁzehens n. Educators are not taking their‘ [
students from "where they are" and leading thém ever ‘énward
ind"upvard An the area of listdiing. . ,
Kellogqv(lsﬁ'G) designed a study to'reflect the
extent of possible relationships between the listeningand
reading skills of first arade GElarais’ EREes, Geoiseiata
studied: one supplied a structured listening skiJls program,
ohe elth| & Bon-stFustizad Frogran and’ the; ERLEA gEous,. the
conteol sgrousy; Which received-ng Alsriuationg Ha'dsed he

_Wright Listening C n_Test to measure listening

comprehens}on. He found (1) significant difference in
achievement gains in those in the structured program over
thosé in“the unstructured program, and (2) the treatment
did affect achievement in reading. )
¢ wip Elizabeth Thorn (1968) studied one hundred and

thirty-fwo first grade children and found that listening

comprehension was 1mpt‘cved significantly by way of a

program of direct instruction. ’

Third graders from high and low"y ocia-soonoliia’

groups of advanced and retarded readers whre studied by .

Flynn 8nd Byrne (1970).  Significant differences between



advanced and retarded readers in audxtox‘y abilities was
found, but socio-economic factors’aid not. a_pparently i

influence the findings.

Lundsteen (1971) reparted on twelve studxes
covering almost all grades and T.0. 1evé15 He concluded

that llstenlng instruction may have 1mpro\<ed readlng

instruction -especially. at the grade one level.
’ Margery. Kranyik (1972) d4id a study of. grade one

pupils. -She comstructed and evaluated a program of ;

listening skill activities for first grade children who

had not yet developed skill in reading. She used three

groups, one teacher-taught, one with taped lessons, the «°..

same lessons -for both, and a control group who received

groups received twenty

no: i, ion. . The exp

lessons which were conducted using activity sheets and T

immediate feedback. " she focused on the speclflc sk:.lls

<of (1) follcwxng d).rectz.cns, (2) finding the main xdea and

(3) noting detail. The Durrell Listening-Reading Series’

Test was used as a pre-test and post-test in'listening -

comprehension. ' She found that listening could be taught

to first graders who had no.sKill in reading.
" A study was done by Cole (1961) to determine the
effects og intensive instruction in ].iste/ning«compxehension
with different intelligence groups in grade one.. She used
one hundred and forty-one students. The experimental:groups

received fifteen minute daily lessons. She found that'the




L experxmental group hade substantlal gaind”in ‘both Tistehing
and ‘peading. . % ¥ .

Owens (1976) studjed’ pupils in grades, two, four,

and six’to examxne the' “57 of auditory memory tests to

The Gates-MacGinitie reading

predict reading achlevemem:
', . tests vere used. Eleven Lndlvxduallzed tests were used.to

test auditory.memory; niné of these showed .significant,

cctrelatlons to the reading'scores.

: e Bergey (1973) studied a qroup of third and fourth E
Somes iy
N - graderd’who,vere exposed o a directed listening instruc-- )
: ; |
tional program for a pericd Of: two months.' Bergey found |

that ‘both listening and; reading improve when children

ki receive, formal - trauung in listening in addxtlon to thelr

regular language arts- progran. .

o These Stud).es show that planned listening.lessons

: ; have been suqcessful ih the primary.grades. Significant

‘gains were made when listening for specific'purposes was e

“‘talight; for example, noting detail, and following directions.

x;msg:'of :}ie Studies focused on correlating listening with
readmg and Bhowed that h.stemng can be taught and that

‘a positive c’orrelatwn exlsts between listening and zeadmg.




CHAPTER /111

The Design of the Study T

Grade one pupils in thei‘: _second Semester were - '

' chosen for this study. Two-thu'ds of the first grade
papulation of sghool’ in‘a midale class section of St...
\John s 'were, studied. The children had been randomly
’;ssig;ed from the total school entrance populdtion. -:All

b\f the children had attended kindergarten. ' Thechildren

were . asslgned to the.u: grade one classes by’ the principal
naing the fallowing criteria;” the scores of the Gates-
MacGinitie Readiness Test adl\’\l.nistEr/ea in May, 1979; the.:
kindergarten teachers' student .ability asses/sment; and th‘e
‘principal’s evaluation of each kudedt‘s ability. Thus
‘the classes were arranged as much as is humanly possible. *
into matched groups, having the ‘same number of children
claspified as bright, average and slow. There were an .
equal numbér of childreh who were bussed to school in each
‘class; there were no repeaters included in the study. At
the beginning of the school year there were twenty-five
students in each ‘class, but one student transferred before ‘
the study was begun. ALl of the children had attained the
'age of six' as of Decembér 31, 1979, The investigator was

a mémber of the school's teaching staff.  The ofher teacher

was" adat Gomoperdtive inallowing-her/class €5 ba  tested, as

the control group:
\




Two_groups were studied. . The research design used

was the pre-test,. treatment, post-test type 18.4 as described

by Kerlinger (1973). Both groups were pretestéd in listening.

and reading. The listening test; which consisted‘of two
parts, one of forty minutes duration, and the other of ’
thirty minutes was given on one day. The reading test,
which is set up exactly the same as the listening, ek,
bhagiindstersd Fows days later. L
The ‘treatment was given to the expénimental group

only. It consisted of twenty lessons of approximately twenty

minutes duration taught to the whole class. :The lessons were,

taught in the morning as part of.the:regular language arts
period. P
The Durreil Listening - Keading Series was used as

the pre-and post-tests. Form DE was the pre-test and Form -
EF, an alternate form of the same test, was the Poét test.

- This test is administered.orally to the total qzot,(p. The
listening part consists totally of pictures. The;woxds ana
rsentences’ are spoken by the examiner and are not peen by
" the pupil. Thus the child is tested on what he hears.

The reading tests consist of words and sentences

which are to be read hy the students. The D“rrell tening - -

Series is consxdered to be an acceptable t‘ool of '

research. - P

5 . IThe pre-test was given one week before treatment

began, while the post-test was administered exa_c/{iy o
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months from the date of the pze_—céc. (Thus, & 'gain of .2
could be expected to occur without any! "special treatment.” . -,
A‘«gain of more than .2 for any s G e experimental
gioup could ba conatrued as having been provoked by the
0 ixscenxng lessons.

| Unfortunately a lot of children were sick'at that .

post-test time. It took almost two more weeks to test the .
chi]\.dren who had been sbsent. uhen the grwnps were tested,

It must be \mderstood that listening operates at
various ‘levels, heating:-)isteninq,,ahd 'auding." Hearing

is the process by which seund waves are received, modified

and relayed along the nervous system to the ear. Listening’
is ‘the process of directing attentioh to and therefore
becoming aware of sound sequences. . Auding is the term used '
by Brown (1967) to denote the aspects of knowing, including
ANGREIOR, JAsENAE), CaEsaEtg remembering, and imagining.

The children. involved in this study had all been
tested for hearing in kindébgarten.’ Nome. of them were Sound
to have défects.. The lessons were constructed to direct the
chiidrén's expetiences’ and to-aid them‘in becoming more

adept at the process of "auding. -

4

<" are/literal, interpretive, and critical. Tutolo)(1977) said

The types of 1isten1nq that everyone must engage’ in

y(at it is just as important to develop a sequenv‘tial‘program
in listening as it is in reading. One can start" with

.+ . Wauditory dlscrlmxnatlen and move to the more complex |
cognitive processes involved in literal, [xntexpretl.ve .and

@




evaluative listening. The k,.lndergatten xeaamess and the -

f:.x‘st grade program have a lot of matex‘xal deallng with »

developing audxtory dxscriminauon of -consonant sounds.

fherefore the program developed dealt with fundamental

instrugsion in the other aréas. :

Wilt® (1955), quoting Strlckland, lists these -phases

= of listening development:

/(1) Little cons ous‘ listening ‘except when
directly and perscnally concerned with -
. what i8 beirg presented
T ’(2) Easily distfacted, by people and nungs
in the environment, - ]
(3) Half—usi;ening, while holding fast o own
. ‘. ideas dnd waiting to insert them at the
first opportunity ’ . .
K y “(4) Listening passivell wi_ﬂ: apparent absorption
but little or no reaction. :
(5) Listening, forming associations, ahd . - .

responding with items from his own

experience rather than reagting to what
is.presented.

. (6) Listening and expressing some reaction

through questions and comments.
5 “n L =
(7). Listening with evidence of genuine mental M -

and émotional participation. ;

(8

Listening with a real meeting of the minds.
€ . .




< v
. they:were presented by fumberi.

It could be held that-it-is the school's function
to fobus apon phases five and following in order ‘to help
the students to gain prowess in those areas. Inherent in

each phase of listening are various skills and subskills

_that need to be developed by some instructional means.

This study attempt ed to develop the’ following skills:

g
. Following Directions - the process Gf interpreting
! ]

and -understanding oral airections, as demonstrated by placing

.a mark near, above and ‘under a given picture. 3
Finding the Main Idea ~ the process of listening o

‘a short story and interpreting the most important idea

developed.in that’ story, o indicating this by circling ' :

one of ‘four pictures in a row. o _'
Recalling Sequence - ‘the process of listening to'a /-—

list of names of pictures/and &

indicate thé order in which

Expanding Vocabulary - the process/of adding new

words to one's-experiential background

rough frequent

e

subject of developing

exposure £o new ideas.and contenf.

“Litérature one reads on

lessons for listening stresse_s!the importance of (1) setting

goals or purposes, (2) letting the students know those
purposes, (3) making the material a5 interesting as possible,
(4): establishing a good, listening climate, and (5) providing
ixmneé‘iate feedback as to how well -the studeng: reached the'.

goals set.
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Twenty lessons were construéted. They were arranged |

as fdllows: one infroductory lesson; seven lessons to follow
/ i directions; five lessons. to develog sequence; and seven " :
1+ Jedsona o Eind the main.ided. ~Lessoiis. two to ‘twenty had - |

two ‘activity. sheets each which the Ginitaken e vormazk dn "
| various ways depending on the lesson's purpose. The layout |

% .| of the sheets was %r in' that there were five rows of

i
1- pictures clearly numb

. d per sheet. This was done in order
|
» AT \ that ‘the ‘children would. feel comfortable and secpre in the |

knowledge that they were dealing with famnar work patterns:

‘1 " Immediate feedback was given by correcting the i |
“ activity sheets immediately upon ccmpletion. The :emamdez
| of! the period was conddc:ed by Having the children ].).sten
a0 "'to_stories, without sny visual ‘skimulus, and to. "make’ o

pictures” in their minds. They knew that they would have

to answer questions’about the story. ' The story was mscussed
| and also.any. ideas. or words in it that were new to them..

7 (The lessons are contained in Appendix A. The activity

‘sheets thémselves were consumable items which cannot
, |reproduced here. )

’ " The chudren .really seaned to enjoy the lessons.

\One ugtie girl was overheard to remark "Oh, gcody_, it's

listening time," when the activity sheets were being

passed out.




CHEPTER IV

Analysis of Data
'The aim of this study was two-fold:_ (1) to discoveE

if the listening skills pragram that was developed for grade
one ,pupils would be successful.in incredsing the children's
general listening ability, and (2) to.discover if the
acquisition of increased 1Iiécen1ng skills would provoke an
" improvement in the children's reading ability, -
' The students were tested for listening and readin’g
on. the purrell Listening - Reading Sordes !crmj_ DE and EF.
The treatment consisted of twenty lessons of approximately
twenty mAinutea duration, over a six-week period.

' The total possible ‘score for each lesson was ten.
Each correct"item received a score of one. ~Thére were no
"penalties” for incorrect answers. Table 1 is a record of
the childrén's scores on those lessons. The table shows
that the majority of the students had no problem with the
work. Some scores tended to ‘Aiminish towards the latter
lessons of each of the areas, whére the work was more /
@ifficult. - One Lnteres;m_aq facet of ‘these scores involves
students sumbered two; fout, ten, and sleven. Their scores
on ‘the sequencing lessons were very 1ow. Thesé lessons
weze 'bused ‘on #inple recall of tires, and later four ‘captions
commensurate with pictured%items. The’original intent was
to tell the children stories and have them number pictures

depicting ideas in the story in the proper sequence. This




e S, BT . “Table 1

LISTENING LESSON SCORES.
@ P2

. Student No. 2 3 4 .5 6 7 .8 |9-10 11 12 13 14 15|16 17. ‘18 \19
1 10 10 1 10. 9 8 10 [0 10 10 10 7 8 10 |10 10 .ab. 8
3" 10 -8 7 7..8 5 .5|9° 10 1o 10 7 7 12 W '3
3 0 10 10 0 0 9° 9 |10 10 10 .9 9 10 ab. 10° 10
4 9.8 97710 10 10 -6 [10. 10°10 ‘10 8 ‘10 7 71 576
5 10 .ab. ab. 10 10 9 |10 10 10 10 8 /m’ 0. 10 -9 10
6 010 -9 1.0 10 619 10 10 10 8.7/8 9’10, .7-..8
7. @b, ab. 10 10 9 9710 |10 10 10 10 8 -0 : 10 |10 10 .58
. 8 10, - 10 LO‘ 9 5 10 10 ab. |10 10 10 10 9 9 10 10 10 8 ‘ab.
9 1010 10.°10 10 9 ‘10 (10 ab. 10 10 9 -9 8 |10 10 9 10
‘10 &b, ab. 8 9 9, 2 5|9 10 9 9 oap 10 1|0 2 0 o
n 7 109 9 10 10 6[10°10 10 9 9 10 74 a0 T4 &
‘12 10 910 10 10 9 8°]10 ab. ab. ‘ab. 8 10 10 |10° ab. 100 7
13 0. 10 ab. 0. 10 10 10 10 20° 10 10 9 10 20 [10 1o 10 -10
14 “9 ab. 200 0. 9 10 9|9 9 10 10 9 10 I10.|10 10 10 ab.
' 15 0 “ab. 10 10¢10...8 10 [10 10 2 |9 10 99
16 0 °10 10 9 10 .8 10 [ab. 10 g-[10. 10 9 10
17 10 100 10° 10 100 10 10 [ 9 -ab. 9 {10 10" 10 10
18 0010 9 10 ‘10,10 10 |10 10 0 |10 10 10 0
49 0 ab. 10 10 10- 10 10 [10 10 10 |10 10 77 10
! 20 20 100 10 9 ‘10 "9 -8 |10 10 0|10 10 7. 10
: Following Directions “Main tdea ’ Sequence
i : .

0z
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i~ : was, not. fou.nd to, be feasible when the dctual bonstruction

of f_he proqram was ‘undertaken: because it would upset the §

ontinuity of the ion of the lessons. Those

¢ . children who did really poorly in this area axeﬁtﬁe very
| children who experiended a lok of difficulty through the
year in learning to read. They progressed at a slower
- rate than the rest of ﬂ]e chlldxen. L
© 7 r0 ' pailey (1969) founa ndill’ s sapi thlng in her
LB RUALISEYSOLRUAL FeCUHITRS SKEILE: require memory ;
5 o rather than meaning; that iS) they require short-term S
"+ rather than lohg-term memory. She advocates’ the develop-

.ment of activities, games, and exercises designed to

3 | increase' the habxt of concentration and the ab'l.ll.ty to
remelnbex written symbols and words. _ Children who do
pootly in listening and reading may be experi‘gncing this
1 el difficulty because of an inability to remember. and

reproduce in the torrect order ideas heatd and seen.. . . - |

¥ 3 This is an area that.is cértainly worth.investigating and,

may be. a starting point it diagnosing children with®

learning difficulties in reading.

@ ' L .. The pre- test mean scorés for both groups were équal \'
' on both Listening and reading; which is “cldar evidence, that
the groups were closely riatched. , The mean score in‘listen-
ing was 2.9 and on reading it was 1.4. The scores attained ' ! i,

by both groups are shown-in Table Two. Given the apparent .’ ' ',

match), it was not- thought necessary to r:om'pute L O test for -

sxgn;fxcance on these. " % ‘ 1
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/ Table 2 : !
g Pre-Test Scores' i
. ' : ;
- Listening Reading
Student No. Experimental . Control - Experimental Contrel
s » ‘Group Group Gro\p Group
1 2.5 2.5, ‘1.2 1.3
B 2 1.0 3.4 Cox {1
3 2.4 1.4 15 \
4 2.5 g S0 ¢
B 3.0 T.oLa4 1.5
6 2.1 1.6
7 2.9 1.0
8 3.4 ‘2.8
9 RN 2.8
.10 4.1 K
1 3.4 1.25;
1"t 3.0 L5
13 3.2 13 N
14 VR L5 %
‘15 1 3.4 L5
16 2.8 1.4
7 2.8 24 |
B 7 I ‘X 3.5 1.8
.19 / 3.1 2.6
Lo 0 3.3 15
2 ‘2.4 1.8
22 /3.0 1.2
23 2.9 14 3
L 2.9 K o
25 1.7
Total 7.3 70.7 36.2, 33.8
Mean 2.9 2.9 1.4 \ 1.4 !
" . i




’ ' T o ,
- b, . =
ot G g : 2,
Vet . obe -
\ : ) ; [ " Table 3 «
i Ay : Post-Test Scores . *
P ©, 7 msteing o 7% Resting
Student No. B:penmtal Control “Expérimental Qontrol
. Goup ' -o Growp Cop . Growp
£ 1 2.7 2.5 - © L6 1.6.°%
i : 2 LT ae 3.3 16 31
3 3.6 2.8 o 13 ;
4 2.8 R 1.2 R s
5 4.3 “oa0 2.0 1.3
: 6 e 3.2 1.3 o ugsE
N 7 i - R T 1 1.5’ 1.0
L 8 3.8 2.8 3.0 15
9, . 4.8 35 2.9 2.1
b 1.8 k7 1.7 © L0, e
u 3.0 3.6 1.3 2.2 !
. 2 3.8 16 13 17
L 3.3 2.7 1.7 L6
@ : u, 2.7 ‘13 L5 w3
5 “3500 % 20 o Be 1.8, Y 15 . X
16 Lz27 . as 1.5° 2.4 1
17 W T} 2.7 2.7 16 Ly
ARE T 3.9 . 12i9 . 2.2 ¢ ‘15
=] . 19 i6 3.6 2.9 1.6
2 T2 2:7 3.8 T 1.6 Lt 20 ;
? " T al., 3.1 3.5 i 1.5 CETCL AN
% p o » < 333 © 2.4 o 70l 1.5 ;
i L 23 .. 0 3.0 Co- 1.4 107" b J
a E T 1 2.4 .3 e T LT LN
: . 25 + a6 Fog W s a2 '
Total | 9.7 0 0T8T 16.3 ) |
‘ mean [ Lz, .40, R ;

|
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The pon-éese mean score for listening achieved by
the experiméntal group was 3.2, which is a gain of three
months in a two-month period. The contfol group’s mean was
3.0, which reflects a gain of one month during the two-month
pericd. The experimental group gained more’than -the control
group. However, the t-test score of .93 was not found to be
significant at‘the .05 level. .

The experimental group's mean score on the reading
post-test was 1.9,.4 gain of 5 months in a two-month period.
The; control group's mean score was 1.6, a twormonth gain,
which would occur normally. Theu.forev something must have
been.at work within the experimental group, during the £wo-
month study period, something which did not occur in the
control.group. However, the t—test score of 1.14 is not a
significant difference at the. .05 level. -

Figures 1.1 and 1.2 show a summary of the data
obtained. - h ). o

Bernoulli, reporting in Kerlingér (1974) says that
a difference of three standard deviations or more is signif-
icant, so significant that it amounts to "moral certainty."
The important guestion is, how large a difference or how
far away from the hypothetic?'l mean of zero must a deviation:
be to be significant? The .05 level is 1.96 standard
deviations from the mean, and the :01 level 'is 2.58 standard
deviations from the mean. There are. complications, especially
with small samples. A simple rule is, 2 standard deviaticns’
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