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ABSTRACT

This internship was motivated by a desire to find a
solution to the problem of teaching reading effectively in
classrooms where a wide range of reading ability exists, The
solution proposed, explored, and evaluated during this intern-
ship involved leaving the classes intact and using reading
material with identical content but written at more than one
level of difficulty.

Material written at more than one level of difficulty
was provided by rewriting existing material to a lower level
of difficulty and using this material together with the
original material., The use of this material was explored in
a classroom situation. This approach was then evaluated by
examining the feasibility of classroom teachers rewriting
existing material and thus providing two levels of material
with identical content for use in the classroom, the original
and the rewritten, The advantages of using reading material
of identical content but written at more than one level of
difficulty in a classroom situation and the effects that this
approach had on students were also investigated.

Given the limitations of this report, there is clear
indication that the rewriting of existing reading materials
to a lower level of difficulty by classroom teachers is

feasible, that use of this material together with the original



has many advantages when used in a classroom situation, and
that there are benefits to students when this approach is
used to provide for the range of reading ability in a

classroom,
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CHAPTER I
PURPOSE OF THE INTERNSHIP
INTRODUCTION

Many researchers have shown that a wide range of
reading ability exists in any given classroom under our present
system of sorting children into grades by age. Durrell (1940)
reported the reading scores of students in one hundred and
forty-six classrooms. The study included grades two to six
and the test administered was the Durrell-Sullivan Achievement
Test. In each classroom there was a wide range of reading
ability, A close examination of the scores for the thirty-
eight fourth grade classrooms reveals a reading range expressed
in grade norms of 1.4 to 6.5 years, Bond and Bond (1945) gave
the results of the Gates Silent Reading Test, which was
administered to a fourth and a sixth grade class near the end
of the school year. The test measured four types of reading:
reading to get the general significance of the passage, reading
to predict outcomes, reading to follow directions, and reading
to note details., In all the phases of reading there were
marked differences in the abilities of the pupils, The grade
scores on reading to get the general significance of the
passage and reading to predict outcomes ranged from below 3.0
to 8.9 in the grade four class. A range of over eight years
in ability to read to follow directions and in ability to

read to note details was found among these same pupils. The



scores for the sixth-grade.class showed a range of approx-
imately eight and one-half years for each of the four types
of reading tested.

Recent studies of reading range within the classrooms
have produced similar results. A set of data presented by
Harris (1961) emphasized the wide range within a grade and
the increase in the range of reading ability as the children
progress through school. The Stanford Achievement Test was
used, Harris (1961) reported the grade-equivalent scores for
grades five, six, and seven., Approximately forty thousand
students participated in the study. The grade-equivalent
scores ranged from below 2,0 to 11,9 for grade five and six,
and from below 2.0 to 12,9 in grade seven, In grade five,
only 20.9 per cent of the pupils were reading at their grade
level (at 5.0 - 5.9); at grade six, 22.5 per cent (at 6.0 -
6.9); and at grade seven, 15.6 per cent (at 7.0 - 7.9).

Cook and Clymer (1962) gave the distributions of read-
ing ability at the end of the school year for the second,
third, fourth, fifth, and sixth grades of the elementary
schools of a small suburban school district. The Gates
Advanced Primary was used for the second grade and reading
comprehension section of the Iowa Test of Basic Skills for
the remaining grades. The range of reading scores for grade
two was from 2.1 to 7.5; for grade three, from 1.6 to 9.0;
for grade four, from 2.1 to 9.0; for grade five, from 3.6
to 9.53 and for grade six, from 4.1 to 11,0. Tinker and
McCullough (1968) pointed out that when reading instruction

is excellent the range of differences in reading ability



within the class is greater. In their study Cook and Clymer
(1962) included statistics that support the findings of

Tinker and McCullough (1968). They gave both the beginning-
of-the-year and the end-of-the-year test scores for the third-
grade classes involved in the study described earlier. A very
effective reading instructional program had been organized

and carried out during the year in which the test data was
collected. At the beginning of the school year the range of
reading ability, as measured by the reading comprehension

section of the Iowa Test of Basic Skills, was from about grade

1.1 to 6.5. At the end of the year this range had increased
from grade 1.6 to 9.0.

Since the graded pattern of school organization is
used in Newfoundland, in the light of the research referred
to above, it seems reasonable to expect a wide range of read-

ing ability within the classrooms of these schools,

STATEMENT OF THE PROBLEM

A number of studies and surveys of reading achievement
have been conducted in Newfoundland schools in recent years,
In accordance with the recommendations of the Supervisors®
Conference held in January, 1964, achievement tests in reading
were administered to approximately 1,300 pupils in grade four
during the months of September and October of that same year.

The Dominion Achievement Test, which has two sub-tests, one

for vocabulary and one for comprehension, was used., The



grade scores of the students writing the tests ranged from
2.0 to 5.5 in the Vocabulary Test and from 2.0 to 6.7 in the
Comprehension Test (Report of the Royal Commission on
Education and Youth, Volume I, 1967, p. 43)., Pollard (1970)
reported the results of The Nelson Reading Test which was
administered to 746 sixth-grade students in rural Newfoundland.
The grade scores of the students ranged from 2,0 to 10.5 for
both vocabulary and comprehension, In her study, Roe (1971)
showed the same range for The Nelson Reading Test administered
to 305 fourth grade male students under the jurisdiction of
the Roman Catholic School Board for St. John's.,

A province-wide reading survey was conducted by the
Department of Education of the Province of Newfoundland and
Labrador in May 1970 and repeated in May 1973. A report on
the first survey (Jones, 1971) showed a wide range of reading
ability. The school population from which the sample was
drawn included all the students enrolled in grade three in
the Province of Newfoundland and Labrador. The test used

in the survey was the Gates MacGinitie Reading Test : Primary

C, Form 1 (Vocabulary and Comprehension). The grade-equivalent
scores ranged from 1,3 to above 7,1 for vocabulary and from

1.3 to above 7,0 for comprehension. A report on the second
survey (Penney, 1973), which was conducted in the same manner,
used the Gates MacGinitie Reading Test : Primary C, Form 2
(Vocabulary and Comprehension). The grade-equivalent scores
ranged from below 1.3 to above 7.1 for vocabulary and from

below 1,3 to above 7.0 for comprehension.



These studies and surveys provide sufficient evidence
that a wide range of reading ability does exist within the
classrooms of the schools in Newfoundland. Furthermore, they
point to the necessity of making a determined effort to
provide a reading program that takes this range of reading

ability into account,

SOLUTIONS TO THE PROBLEM OF WIDE RANGE OF READING ABILITY

Durrell (1940) and Smith (1961) claimed that the
advent and use of standardized tests first made educators
realize that there were wide individual differences in the
reading achievement of children in the same grade and in the
same classroom. Since that time the problem of providing
effective reading instruction in classrooms has been a major
concern of educators. In their attempt to produce workable
solutions to this problem they have put forth a number of
plans for meeting the differences in reading ability among
children in the same classroom,

Interclass grouping is one design that has many
enthusiastic advocates., Under this plan students are grouped
on the basis of reading achievement and assigned to one class
for reading instruction. This type of organizational design
was popularized by the public schools in Joplin, Missouri and
has come to be known as the Joplin Plan though other school
systems had tried this plan prior to its introduction at Joplin,

Under this arrangement, a school which has one or more classes



at different grade levels classifies the children of these
grades in reading ability. Standardized testing and/or
informally gathered data are used in this classification.
Reading classes are established in accordance with the number
of reading levels found to exist in the different grades and
the availability of teachers. The more classes there are in
each grade, the smaller can be the range of reading levels
within any one reading class. At a given time during the
school day, the students go to their assigned classes for
reading instruction. Theoretically, reading instruction is
facilitated under this plan since the range of reading
ability within the classroom is narrowed and the teacher

can concentrate her efforts (Karlin 1971).

Team teaching is a second educational innovation that
has been proposed as a solution to the wide range of reading
ability within a classroom. This phrase is used to describe
a number of organizational patterns in which teachers are
joined together. Anderson (1962) defines a teaching team as
"a group of several teachers (usually three to six) with
joint responsibility for planning, executing, and evaluating
an educational program for a specified number of children,
which is 25 to 30 times the number of teachers in the team
(p. 257)." Members of the team usually have abilities and
skills that complement each other. Insofar as reading
instruction is concerned, many more achievement groups can
be formed with the combined classes than with a single class,

These achievement groups can be supplemented by skills and



activity groups taught by one or more teachers. The strengths
of each teacher can be utilized to the benefit of all
students. In theory, this arrangement makes it possible for
teachers to offer differentiated instruction in reading in
a way that would be difficult to duplicate in separate class-
rooms.

Within class grouping was adopted several decades
ago when individual differences were recognized and there
began a greater psychological orientation towards the child
(Marita, 1966). Under this plan, teachers divide their
classes into from two to six groups, usually on the basis
of achievement in reading. The basic purpose of this group-
ing is to provide instruction at the level of the child., It
is reasoned that having a number of groups will make instruct-
ion possible on different levels,

An alternative solution. While the solutions
examined above are all acceptable ways of dealing with the
wide range of reading ability found within classrooms, a
"new" solution to this problem is proposed. This solution
involves leaving the classes intact and using reading material
with identical content but written at various levels of
difficulity. Many administrators prefer to have one teacher
know well the needs and abilities of 25 to 45 students and
let him/her have all day to work with them. They, like
Ramsey (1969), see the self-contained classroom as the best
organizational plan for the total development of the student.

The competent teacher, working under this organizational



pattern, strives to make the most efficient and effective
use of classroom instructional time. This can be accomplished
by working with the whole class using reading material with
identical content but written at more than one level of
difficulty. Since the whole class is dealing with one topic,
more time is available for developing readiness, developing
backgrounds, developing interest, introducing new words,
doing creative activities and discussing and evaluating what
has been accomplished. At the same time all students can
participate meaningfully in the actual reading since the
material is adjusted to their reading capabilities.,

This idea of reading material containing identical
content but written at more than one level of difficulty is
seen in certain reading materials that have been published.
The Developmental Reading Series (Bond et al., 1962) has a
regular edition of each reader and in addition a classmate
edition, The classmate edition covers identical material
but is written at a grade level below that of the regular
edition, Developing Comprehension In Reading (Thomas, 1972)
is a two-level series. The first level is written for the
better readers who are reading at level or above, The second
level is written for the slower readers who are below level,
The story ideas are the same in the two books designed for
a particular grade, but the material is written at different
levels of difficulty. The same questions and suggested
activities follow the stories in both books. Teachers are

advised to vary the number of follow-up activities according



to the needs and capabilities of the individual students.
The Canadian Reading Development Series (McIntosh, 1962)
has one reader for each level, but each reader has two
editions of the workbook, one easier to read than the other.
According to Mallinson (1957) many persons have
suggested that three levels of the same textbook be prepared
for every course, One should be designed for the "slow
learner” and “retarded reader", a second for the "average
student", and the third for the “superior®. Thus the same
basic areas would be covered, but the level of presentation
and understanding would be differentiated for the student.
Mallinson (1957) stated that the cost of publication of
textbooks was the big obstacle to such an arrangement, Harris
and Sipay (1971) have suggested that when a textbook is so
difficult that only a few of the children can read it, the

teacher write and duplicate a simpler version,

OBJECTIVE OF THE INTERNSHIP

The objective of the internship was to examine the
feasibility of this alternative approach to the problem of
teaching reading effectively in classrooms where a wide
range of reading ability exists. The internship included
the provision of material written at more than one level
of difficulty, the exploration of the use of this material
in a classroom situation, and the evaluation of this
approach as one possible solution to the wide range of

reading ability found in a self-contained classroom.



DESIGN OF THE REPORT

Chapter II of this report reviews the research
literature in the field of readability and in the area of
rewriting existing material. Chapter III relates the
procedures followed in the implementation of the internship

and the evaluation of the approach is given in Chapter IV,






































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































	0001_Cover
	0002_Inside Cover
	0003_Blank Page
	0004_Blank Page
	0005_Title Page
	0006_Certificate of Recommendation
	0007_Acknowledgements
	0008_Abstract
	0009_Abstract v
	0010_Table of Contents
	0011_Chapter 1 - Page 1
	0012_Page 2
	0013_Page 3
	0014_Page 4
	0015_Page 5
	0016_Page 6
	0017_Page 7
	0018_Page 8
	0019_Page 9
	0020_Page 10
	0021_Chapter 2 - Page 11
	0022_Page 12
	0023_Page 13
	0024_Page 14
	0025_Page 15
	0026_Page 16
	0027_Page 17
	0028_Page 18
	0029_Page 19
	0030_Page 20
	0031_Chapter 3 - Page 21
	0032_Page 22
	0033_Page 23
	0034_Page 24
	0035_Page 25
	0036_Page 26
	0037_Page 27
	0038_Page 28
	0039_Chapter 4 - Page 29
	0040_Page 30
	0041_Page 31
	0042_Page 32
	0043_Page 33
	0044_Page 34
	0045_Page 35
	0046_Page 36
	0047_Page 37
	0048_Page 38
	0049_References
	0050_References ii
	0051_References iii
	0052_References iv
	0053_Appendix A
	0054_Page 44
	0055_Page 45
	0056_Page 46
	0057_Page 47
	0058_Page 48
	0059_Page 49
	0060_Page 50
	0061_Page 51
	0062_Page 52
	0063_Page 53
	0064_Page 54
	0065_Page 55
	0066_Page 56
	0067_Page 57
	0068_Page 58
	0069_Page 59
	0070_Page 60
	0071_Page 61
	0072_Page 62
	0073_Page 63
	0074_Page 64
	0075_Page 65
	0076_Page 66
	0077_Page 67
	0078_Page 68
	0079_Page 69
	0080_Page 70
	0081_Page 71
	0082_Page 72
	0083_Page 73
	0084_Appendix B
	0085_Page 75
	0086_Page 76
	0087_Page 77
	0088_Page 78
	0089_Page 79
	0090_Page 80
	0091_Page 81
	0092_Page 82
	0093_Page 83
	0094_Page 84
	0095_Page 85
	0096_Page 86
	0097_Page 87
	0098_Page 88
	0099_Page 89
	0100_Page 90
	0101_Page 91
	0102_Page 92
	0103_Page 93
	0104_Page 94
	0105_Page 95
	0106_Page 96
	0107_Page 97
	0108_Page 98
	0109_Page 99
	0110_Page 100
	0111_Page 101
	0112_Page 102
	0113_Page 103
	0114_Page 104
	0115_Page 105
	0116_Page 106
	0117_Page 107
	0118_Page 108
	0119_Page 109
	0120_Page 110
	0121_Page 111
	0122_Page 112
	0123_Page 113
	0124_Page 114
	0125_Page 115
	0126_Page 116
	0127_Page 117
	0128_Page 118
	0129_Page 119
	0130_Page 120
	0131_Page 121
	0132_Page 122
	0133_Page 123
	0134_Page 124
	0135_Page 125
	0136_Page 126
	0137_Page 127
	0138_Page 128
	0139_Page 129
	0140_Page 130
	0141_Page 131
	0142_Page 132
	0143_Page 133
	0144_Page 134
	0145_Page 135
	0146_Page 136
	0147_Page 137
	0148_Page 138
	0149_Page 139
	0150_Page 140
	0151_Page 141
	0152_Page 142
	0153_Page 143
	0154_Page 144
	0155_Page 145
	0156_Page 146
	0157_Page 147
	0158_Page 148
	0159_Page 149
	0160_Page 150
	0161_Page 151
	0162_Page 152
	0163_Page 153
	0164_Page 154
	0165_Page 155
	0166_Page 156
	0167_Page 157
	0168_Page 158
	0169_Page 159
	0170_Page 160
	0171_Page 161
	0172_Page 162
	0173_Page 163
	0174_Page 164
	0175_Page 165
	0176_Page 166
	0177_Page 167
	0178_Page 168
	0179_Page 169
	0180_Page 170
	0181_Page 171
	0182_Page 172
	0183_Page 173
	0184_Page 174
	0185_Page 175
	0186_Page 176
	0187_Page 177
	0188_Page 178
	0189_Page 179
	0190_Page 180
	0191_Page 181
	0192_Page 182
	0193_Page 183
	0194_Page 184
	0195_Page 185
	0196_Page 186
	0197_Page 187
	0198_Page 188
	0199_Page 189
	0200_Page 190
	0201_Page 191
	0202_Page 192
	0203_Page 193
	0204_Page 194
	0205_Page 195
	0206_Page 196
	0207_Appendix C
	0208_Page 198
	0209_Page 199
	0210_Page 200
	0211_Page 201
	0212_Page 202
	0213_Page 203
	0214_Page 204
	0215_Page 205
	0216_Page 206
	0217_Page 207
	0218_Page 208
	0219_Page 209
	0220_Page 210
	0221_Page 211
	0222_Page 212
	0223_Page 213
	0224_Page 214
	0225_Page 215
	0226_Page 216
	0227_Page 217
	0228_Page 218
	0229_Page 219
	0230_Page 220
	0231_Page 221
	0232_Page 222
	0233_Page 223
	0234_Page 224
	0235_Page 225
	0236_Page 226
	0237_Page 227
	0238_Page 228
	0239_Page 229
	0240_Page 230
	0241_Page 231
	0242_Page 232
	0243_Page 233
	0244_Page 234
	0245_Page 235
	0246_Page 236
	0247_Page 237
	0248_Page 238
	0249_Page 239
	0250_Page 240
	0251_Page 241
	0252_Page 242
	0253_Page 243
	0254_Page 244
	0255_Page 245
	0256_Page 246
	0257_Page 247
	0258_Page 248
	0259_Page 249
	0260_Page 250
	0261_Page 251
	0262_Page 252
	0263_Page 253
	0264_Page 254
	0265_Page 255
	0266_Page 256
	0267_Page 257
	0268_Page 258
	0269_Page 259
	0270_Page 260
	0271_Page 261
	0272_Page 262
	0273_Page 263
	0274_Page 264
	0275_Page 265
	0276_Page 266
	0277_Page 267
	0278_Page 268
	0279_Page 269
	0280_Page 270
	0281_Page 271
	0282_Page 272
	0283_Page 273
	0284_Page 274
	0285_Page 275
	0286_Page 276
	0287_Page 277
	0288_Page 278
	0289_Page 279
	0290_Page 280
	0291_Page 281
	0292_Page 282
	0293_Page 283
	0294_Page 284
	0295_Page 285
	0296_Page 286
	0297_Page 287
	0298_Page 288
	0299_Page 289
	0300_Page 290
	0301_Page 291
	0302_Page 292
	0303_Page 293
	0304_Page 294
	0305_Page 295
	0306_Page 296
	0307_Page 297
	0308_Page 298
	0309_Page 299
	0310_Page 300
	0311_Page 301
	0312_Page 302
	0313_Page 303
	0314_Page 304
	0315_Page 305
	0316_Page 306
	0317_Page 307
	0318_Page 308
	0319_Page 309
	0320_Page 310
	0321_Page 311
	0322_Page 312
	0323_Page 313
	0324_Page 314
	0325_Page 315
	0326_Page 316
	0327_Page 317
	0328_Page 318
	0329_Page 319
	0330_Page 320
	0331_Page 321
	0332_Page 322
	0333_Page 323
	0334_Page 324
	0335_Page 325
	0336_Page 326
	0337_Page 327
	0338_Blank Page
	0339_Blank Page
	0340_Inside Back Cover
	0341_Back Cover

