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ABSTRACT 

It is a coNtan1 challenge for kinderg* teacherr to c m  l d g  experiences 

and find mamials to men curriculum objeetivcs, in addition U, their 0th- daily dmier. 

Thmfors. I hDvs developda Ikmmtie uniI forkidergarten which messes early literacy 

and inlegates all the subject area.. 

The unit. Going Pl~1ces. explores ths social sodies topia of tmwwmfion and 

safny. This curriculum package includes a theoretical hmework oo the functions or 

uws of language and dirm- on early lit- and how the !dodqmtcnshild I-. 

as well ns detailed objectives Inson plans. wouree liJu and doewneoted copier of 

resources, to implement a month-long themiltie wit 

Going Placer is bavd on a functional mmmunieations m c t i v e  f a  lraming 

language. The theoretical information comer primarily fmm Allen, Bmwn and YaNin'vin'r 

(1986) book Lemning Lrmguage mough Communica(i~)n: A Funetioml Pcrrpectk. 

Much of the h e o v  included hem can be credited to Michael Halliday (1969.1975.1994) 

andothm such as F d  Smith (1977). The sommunisative functions cmphasircd are the 

informative, affeetivs, imaginative. rirualinis and persuasive fundons. The research 

component outliner the funcfional prrpectivc and the uniL Going Plrxes, is built amand 

this perspective or framework. 
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FOREWORD 

Kindsrganen teachers in the province ofNewfoundland and Labrador have hsd 

littlecuniculum guidance to help them effectively do theirjobs Until this year, the 

kinderganencurriculum guide that the D e m e n t  of Education pmvided for teachers 

wsr outdatedand insuffieimt. Education har I&en many N ~ S  s i n e  then with such 

notiom as whale language learning. rrrourscbavd Learning and soop"ative I-. 

The GovsmmentofNewfoundland and Labrodor (1997) has recently provided teachers 

with a new Underganen guide. Eorly Beginnings! While this r e s o w  is mom e m n t  

and i n f d v e ,  nome teach- prefer to have a curriculum guide that integrates all the 

subject areas into thematic units that they can w i l y  ux in their ela~lmoms. 

Kindergarten cannot be bmken down rnto subject area. Children's p e p t i o n  of 

the world is whale. They are not aware drubjeco or subject changer. They will not 

undernand why they must put away the writing that they are enjoying m do mathematics. 

As Law (l%6) pointedout, children come to school whole. with no way to slice them 

into parts. Why would we uy to compamnentalin their curriculum? Thsrzfae. most 

kindergarten edueamr~ choose to kwh  using thematic units. 

While Ihs wurce,  Early Expcriemes (Eden, 1983) provides mini-themes, lhq 

are priman'ly blanguags aru-baxd and are not &cii11110 101010 the &Ic &I year. 

Therefore. in implmmting the cunisulum by a unit approach it is primarily the 

responsibility of each teacher to develop their own units. 



ooodmaa (1986) sdvocated usmg m t 8  mth ch~ldrm. He proposed mat8 mt 

pmwdes a fed porn fa mquuy, for the - of language, and for eogmQve 

development It sbould lovolve pupils m p l m ,  and eve them cho~ces of mmCnac, 

relevat acumhes mthm pduotlye sludm 

Obvtausly, lt ls a oomtad c h l k g e t o  cnafe 1- expmmes and find 

mat& to meetthe eumculmn &j&vw far !anAmgarta~ a d r e n ,  besides the other 

M y  a a teacher must face Tharfae, I have deve1ap.d a themahe mf wtuch 

$xe%s wly htnacy and lnfegmts all the sub]& a m 8  Any bdrrgartsn @er m #xs 

pmvmoe coulduse thxs umt 

Tbe mt, Gong Places, aplorrs the S d  ~ G S  topcs of !mmpmmon and 

safety. anappm@ theme for Luuler&%m cMdrpm 'Ems oumculum w e  mI& 

a f h m r e h c a l ~ v e o e t h e ~ w m ~ o f ~ c , s s r l y h t u a c y , a e d h a v t h e  

kindergarten cluld luuns, wth b l e d  okqDctl~8, Iosscm ~18114 mome hsu and 

docnmeaed copies ofresou~~es, to lmplament a month-long thrmimo unrt 

TEEinumcAL FluMlCWORK 

Gotng Plocrs n bkzd on a hwaod ~~mnmrahons pempchve for learmng 

Isn&wg~ Tbe tbearetlral tn€orm%U011 wms pnmdy from Allen, B m  a d  YaMnaMns 

(198s) book, h w " g  Languop Tbmgh C ~ ~ ~ t m h o n  A Funcnonal Perspchw 

Much of thctbxy w l &  hne can k d i e d  to mhae l  W d a y  (1%9,1975,1994) 

a i d  dotbcrs suohas FranL Smth (1977) The sechoos below ouihne ~ ~ V P  md 



the unit Going Ploeer. b built amund this baric prsmiss. 

Comm~lnlntioo 

Communication has beem amund ever since m i y  h d  attempt m r h m  

meaning with othsn. Whethathrough a series of gruno, haal signals. or asfllcmcd 

language, human kings have spoken with cashother, arprrnsing their feeling.. 

exchanging id-. giving information or d i s t h g n d s n .  One muld say thal 

communication il one of the most impnant pmmscs horn to humankind. Ar social 

kings, the ability m communicau. allows people lo work together and live harmoniously 

with each ather. It also mabln them to  pas^ on e u l m  and make t e c h n ~ ~ o g i ~ d  and 

scientific advancements that s s p m e  hwnaos from the animals. Therefore, it w e m ~  

appropriate Lhat formal education would rmu teaching children how to communicate 

more effwivcly with cach othpr. 

According to Hemingo l1994), the word "communicate" comes horn the Latin 

eomm&ieiie, which mans  W e  sommon or make knownm: commmie.+e derives horn 

conrm&is. which means "'camman"(p. 8T). This suggests that eomunisation in a social 

process A o w  ultimate purpose is a mmmon undsntandiog - zilnity wiUlin the social 

gmup. The school elassmom is a xlcial arena in which children will participate for many 

y-. Teachers must foster thc'i students' gmwh in mmmunieating witheach other and 

p q m e  them as communicaton in the school. the community and rasiew iwlf. 

For themosr part in our -iW. language is the mode of communication, whether 
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it is verbal, nonverbal mwrimn language. All- Bmwn and Yawin (1986) defined 

language as ?he system of s i p  and symbols that a b l e s  YF to make m e  of om world 

and infcnrniians with others" (p. I I). Language, them w e s  many plnporer that 

motivate its aequirition. 

P~rpwes  0fLmpll.g~ 

Childrm 1- language naturally (Allen elol., 1986: Goodman, 1986). Thy 

have a communicative p v  in mind. The purpose for communicating provider rhe 

motivation for learning. This purpone might be to give and receive information: to 

express feelings or empathize with the feelmgs ofotherr; for the creative and appreciative 

joy it briogr; to undernand and &cipe.re in society; to influence others and to respond 

as others wek m influenee them (Allen cr 01.. 1986). While achieving their goal, children 

o h  employ all the language modes - reading, writing. listening, and sped4ng. 

Childrm have I-ed language &ilk, thst teachers so oRen s m s  and t ech  in blation 

in school, whpn they need them to accomplish their mmmunisstion purposes (Allen a 

01.. 1986). It is ths job of teashers to pmvide the oppommitier and exp3riencer which 

give childrm thc motivation they need. 

Halliday (1969) pointed out that "language is, for the child, a rich and adaptable 

instrument for the realiration of his [riel intentions; there is hardly any limit to what he 

[sic] can do with it" (p. 27). 

Goodman (1986) spoke about language in this way: "language enabler US to share 
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our experience, Ieam fmm each other. plan together, and W l y  enhances our intellcn 

by l i i  our mink with 0th- ofour kid" (p. I I). 

Obviously, children begin f h e i  language exp r imer  long before they enm the 

school dm-. Thy leam about spoken and written language by watching and listening to 

role modclr who are using language as a tool to accomplish panieularand self-evidmt 

ends (Smith. 1982). Parmu m e  as models at home gl they read the newspaper and 

.mite the hegmery list. At rchwl. teachem must m m  their -dens where they a x  and 

cultivate their language use and develop literate beings. The children's teachas thm 

bemme their literacy models. 

Hennine (1994) stated that childrso become more effective language u s m  

thmugh natural raial  interaction in which they heye and express meanings and actively 

uoe language in all iu  fonnr. She went on to say that thin a- in elasmom 

mmmvnities in which smdentr interact and mllabarate narurally with one another as well 

as think, writs, and read independently. Children make meaning with language a they 

m d y  science, mathematia, history. and music. Thee content area subjects become the 

purpose and motivation for using and learning language. 

According to F& Smith (1977). thm are obvious implications ofthio 

functional approach to language Isaming; fmly. language is ""likely to be learned in 

rimations where it has no apparmt utility, and secondly, mastery of lome uses for 

language doer not entail familimity with all i u  u s q  and conversely that inability to 

employ language for some purpose does not necessitate a l a d  of eompetena in 



language iuclf(p. 638). 

~ l l s n ,  Bmwn and Y a ~ i n  (1986) stated rhnt t h m  M five msb purpasss of 

language. nca are informing, expressing feelings orafTen. imagining. "oJalidng and 

p d i n g .  These p-ws of communicationme co-n in everyday life. S i s  they 

are uwd by and are impartant to children, as well as to adds in a eommuni~a6ve society, 

they should all be refleeted in the x h w l  ewridum. 

&fore outlining the five pvpases of Allen er 01.. it is interesting to note the 

models of language ha wne proposed by M.A.K. Halliday in 1969, nearly fwo d-der 

before: 

I~rmmenrol  model (the "I -1" funstion): the child becomes aware that 
language is used as a m a n s  of getting things done (p. 28). 

ReguIaIo~y model (the.IYdo as I tell you" funcrion): the use of langvage to 
regulate the behaviourof others (p. 29). 

In1eeoc11on~11 model (the "me and him" function): Ihe use of language in 
the interanion bemeen the self and othm (p. 30). 

Perr,,,nai model ([he 'hm I corn.' fwctton) the ch~ld'r auarmu, of 
language as a form o f  ha [SKI awn mdondud~ty Thmugh l h ~ r  f v l e l ~ o n  
Ilalldav ?ueemcd La eh~ldrcn arr cnablcd tooffer to romconc elre thr ~- -- , ---- ~ 

which is uniaue to thmselves. to make nublie thei own individualities: 
and thin in rum reinfo- andcm~es  these i n d i v .  31) 

Heuristic model ( b e  Tell me why" fundon): language as a means of 
invsnigating reality, a way of learning aham Ihings (p. 31). 

Imagimiiw model (the "la's pretend" Tundon): the child user language 
m create bir [sic] own enwonmat; MI m 1- about how Ihings are but 
to make them as he [sic] feels inclined (p. 32). 

Rcwesent~?Iional madel(be 4've got romething to tell you" function): a 



means of ~ommunieathg about romeching. orexpressing pmporitiom (p 
33). 

It is e w  for adults, when attempting to formulate id- about the o a m  of 

language, to be simply unawm of what language meam to children This is not beeauv 

they no longer we language in the m e  variety ofdiffem hurdons, but because they 

0%" only c o ~ ~ i o u s l y  anend to the repmentational €umtion. Consequently, the 

mmsponding modcl is the only om to be mmaliled. But fmm a child's p i n t  of viov, 

thir is an unrsdistie pi- of language. since it accounts for only a fragment of Ihsir 

toml awareness of what languhgc Is (Halliday. 1969). Teachers need to k aware of all 

there language madelr or purpolesso that somunieation doer not result in a constant 

one-sided monologue of information in the classroom. 

It is interesting to note that Halliday also mentioned a "ritual" modcl of language. 

but did not include it in his l ie  of functions. He felt that it plays no part in the child's 

expricneeatall. He raid thir model is "Ihe image of language internalired by those for 

whom language is a means of showing how well one was brought up; it downgrades 

language to the level of table-mannm"(p. 33). H o r n ,  as pmpred by the " t d i d ~  

fundon of language (Allen er 01.. 1986). it has a gaterrole Ulan initially suggested by 

Halliday. 

Frank Smith (1977) adopted Halliday's revenmadsls of language and added thra 

of his own to define his 'W of language. He contended with Halliday that in orderto 

undc-d language and teach ic teachers must fim underPtand Ihe mind of the language 
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I-. These lists of language w r  or functions attmrpt to define how children n a d l y  

urc language. The three ema uses which Smith included am: 

Diveetivi: "Enjoy this." Thir use ineludes puru. jokes, riddles. 

A u I h o h o i I ( ~ t i v e / ~ ~ ~ ~ ~ e r U ~ I :  "How it must be." Thir includes m~es. laws. 
regulatiow, egmmens. cantracll. 

Peprul ing:  "How it was.'' This hircotaiw mods, hirmrier, diaries. 
notes scorer (p. 640). 

Smith (1977) mprvd that thir list cannot be considered complete, 9ndced such a 

catalog would have to s o w  all of human psychology" (p. 639). As well. he suggested 

that the catsgoria are not exhaustive and are probably owlapping. 

Thesc eategoria above by both Halliday and Smith can be compared to thme 

pmpared by Allen et al. (1986) which me dealt with in more depth hne. since this is the 

rpceifte hamework chosen to be applied to thir currisvlum unit development Thus, cash 

ofthe five communication purposes are outlined in more detail bslow. including ways in 

which cash can be integrated into the nfhml eunicvlum. 

Commuoi~live Purpose 

Infomalive ConmunioUoo 

lnformativc communication ir at the hemof the hsmtire rchool curriculum. 

Thmugh d i n g ,  writing, listening, and spealring. children p m a r  i n f o d o n  across the 

curriculum. As children learn about ssimse, mathematics, and xrial  studies they may 



9 

also gmw in informative communication skills (Allm a o l ,  1986). Kinderganen 

children mun realin that they can find out things by reading. Much of the d ' d i n g "  

will be done by the tcaeher. b w m .  the chiIdrrn5hould have access to sources of 

i n f o d o n  including b w b  (fiction aod nonfiction). children's magazines. reponr 

announamenu, bwk review. t m b w b ,  and encyclopsdhsntrisr. In addition, mapa. 

ehanr graphs, globes. posters. radio and television programs, films. dictionaries. 

computer tmninalr, and i n f o d  exchanger an all so- of information they can use 

(Allen el  d, 1986). The seetion Learning MaleeinIs (under The Learning Enviro~lent) 

insludes a much larger list of possible sower  of information. 

Listsning is diffisult for tive-year-olds. meir behaviourr when limning suggest 

having ohm mention -. Whcn prermting informationorally about social SNdie0, 

science, and other nubjem. therefore. teachers should help children to l i e n  effectively 

and rhould seek a u m e  that the information is being understood (Allen e t d ,  1986). It 

is the teacher's raporuibility to present infomration increative and varied m c t  

captivate their interest. Allen el a/. (1986) suggested vibrant and interesting ways, 

including animated physical delivery, crprrrsive v o d  behavioq references to d e n t  

intere* intriguing quutions, and dramatizations. Childrendo not mcd m know haw to 

read to actively fwd out h u t  rhingr. By using their lincning rliillr, kinderwten 

children can do simple -h when given the opportunity and the moureer. 

Teachers can include three typer of informative message0 in their suniculum: 

& d o n s ,  daeriptionr, and explanations (Allen a o l ,  1986). Direstions can take such 
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diverse Lmr as checklists. mvel i M e s .  miper, how-to bmb. maintenance 

manuals, and eomputsr-assisted insmrction. The ability to eompaw and eomprehsnd 

dersriptivcmcuagss 3hould be f ~ m s  the mb jm fields. Dewriptions need to be 

accurate, mmplee and they must have unity. The teacher might ask a Lindergarvn child 

to describe his or k pa or how to the rest of the class, then uk the class to draw a 

picture ofwhat was described. Young childmn can also compose explanations. The 

teasher may ask a child to explain why it is importsnt to wear aseat belt w k n  riding in a 

vehicle. Same exporitory devises hat on bc used in explanations include: definitions. 

exatnplcs. mtinics. visual materials. compariwm./Eonuam. repetitions. descriptions, 

restatements. and qqvottitins (Allen e l  of., 1986). 

According to Allen el a1 (1986). among the informative b o b  Lhat intmsr young 

children am thore dealing with games, animal% hobbies, joks  riddles, jump rope jingles. 

nature, popic. and places. Thcmatis units should be planned mound information b t  

interesw the children Again intmsr will ereate motivation to toleam and motivation to 

l e m  will pmmote language uw and the acquinitian of lituasy s!dlls. 

Allen, Bmwn and Yatvin(1986) gave some exhorntin for teachers who ne& to 

develop the iinfomative communication skills of childrm: teachers should (1) emphasize 

the role of d i n g  and l i n g  in elassmom learning, (2) cnsomp s N d W  to write 

and r p a k  about information, (3) resognia thc imponance of attention in infolormalive 

communieatio& and (4) develop the student's appreciation for the importance of 

organization in infoma6ve communication @. 240). The firnthrre are most ~ l ~ a n t  in 
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the kindergarten elamoom. Informative communication will undoubtedly play a major 

mle in their school career, possible at the crpenne of some of the othsn. 

A K M i ~ ~ C o m m l m i ~ t i o n  

Simply defme& affcstivc communication means mesages or exchanges that 

have as their pi- purp- the expression of feelings" (Allen er 01.. 1986, p. 245). 

To enhance affective mmmlmicatian, Urr Lidergratmelamaom m a  be a 

~omfoltable envimnmsnt in whish children feel safe and lice to I& about how they feel. 

Fundamental to nuch an cnvimnmf in aeaeher who believa children have worthwhile 

and interesting thlngs to say. who l i N N  amcntively to what they say, who fnds ways to 

help them ray what they waot to ray. who provides models of language uwd with power 

and skill. and who creates oppormnitier for them to use language for meaningful and 

varied pvrponss of their own (P-e. 1992). Teachen mun be reruitive to the affective 

mesagesthey rend to children. T k y  need to mmmlmicate -1 for rrudme and their 

feelings and genuine enthusiasm for reading, writing, listenink and speaking (Allen el d, 

1986). The way that a teacher nasa to childrm's w o h  influcnsss how children feel 

about themelver as lsamcrr. 

According to Allen er nl. (1986). to share feelings and rrnotionr with each atha, 

children require ovo  condition^. Finf they m a  mmthe p m o  with whom they are 

mmmunieating. Semnd, Uley mun bs willing to engage in selfdisclo-. It Is the 

responsibility of teachen to a t e  this secure, fxes rnvimnmcnt When children do opepen 
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up and let Ulem ree their raw rmoti01u. ratherthao judgingtheirafktive messages, 

teachers should help d e n t s  to undsntand and to experience (ratherthan blaek) their 

feelings. Many of these expressed feelings will be negative. Allen er ol (1986) also 

mggened that rehwl may be w m  as a laboratory for teaching shildrmto cop w'th their 

negative fediingr t a d  others and the negative fkelings ofothns toward thm. 

Expsrieoces with stories, poetry, journal writing, and wry films and vidms help 

children to bsome more sensitive to their own and others' feelings (Allm er ol, 1986). 

To pmmoIe the gmwh of affetive ptws, teachers myst makc an effm to include 

activities promoting affective communication in tbeir slaomoms. 

Samuels (1992) believed that by building positive attitudes and feelings of 

confidsna in rtudmu. almost all of them can h o m e  skilled in reading and writing. 

Self-eonfldmee creates motivation to learn. Teachers should need no other incmtive to 

encourage affcstivscommunication. 

Imsginath'e Commoniutioo 

In play and language, children demonmats their creative imaginations. Teachers 

need to cultivate thin to encourage language me and gmwth. According a Allen er 01. 

(1986). imaginative communi~~tion should bs taught Y) that all children will be able to: 

(I) derive cmotionul sarisfanion and aesthetic pleasure from works dthe imagination: 

(2) I- and retain nubjen m a r  more effectively; (3) improve their wrbal and social 

skills for everyday interaction; (4) gain greater undastanding of human bebaviaur and 
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greater contml overtheir own behaviaur (p. 279). 

Litem- the mditional mainstay dthe l a p a g e  am curriculum, is the primary 

roursc of imaginative mmmmic~tion in ochwl. Without the Simulation dfmely-aafted 

fidos many children's imaginations would be shallow and dull: without school to bring 

m a t  litrraaus into their l i ~ e j  many would never find it on their o m  (Allen er 01.. 1986). 

Thematic units, therefon, should be bawd primarily on gwd  children's IiVraNIS. The 

library comer should be filled with books that will Simulate children's imaginations. The 

linsning csnm will haveexciting mrieJon tap forshildm to list- to without piawes 

to look aL T w h m  will read. d. Rad to their &fS. 

Acornon  &-ion to gwd IiteraMe is creative drama This activity allows 

them to exprss feelings, play out fanmiss, and explore their practical need for rodal 

mntemtion. As a regular slasrroom activity tor ehildm of any age, dramacontributes to 

the p m h  of Loowledge, language competence. sosial behaviour. and m n a l i t y  

development thereby, funhering the baris aims of education (Allen et 01.. 1986). 

According to Allen er 01. (1986). the currieularlinmuetional ~ S W O S W O ~  suited to 

imaginative communication has three main cornponerim: ( I )  the availability of materials 

conducive to imaginary play, (2) time and oppomylity forcxplomtion of thew mamials, 

and (3) ths teacher's approval which iis displayed through praise and eneouragemea of 

their imaginative i n t d o m  

Allen, Bmwn and YaNin (1986) l i d  the functiom of imagimtiys 

sommmication as -rial and utilitarian fimctions. W~thin the prsonal hmnianr, 
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children can live and rrperiena beauty vieariomly, thus lraming to better vndrrstand 

humm khaviour. and areable to pnieipte  more Wly in aculfyre and find areme of 

msaaing in life. The utiliwian funstions include the oppoMnily for children ta reh- 

unfamiliar mle. and siNations as well as arpiore and plan &e he. 

Kindergarten children san be invalvcd in -0"s f o m  of imaginative 

communication including naricr. drama pmy. mixed media rmry cartoons, 

filmmaking, and puppeny, to only a few. Howem, children's play is most 

eRective in the development of the imagining funetioa Children p m d  alone, with 

pem. or with top.  They rw words LO symblize i- fantasies, image. thoughts, and 

feelings. They begin with rolitary imaginative playing of arok such as a mommy or 

daddy. Then, to see what it h like to be Pomeonc in relationship to another prson. they 

get others to join in their mle play (Allen el 01.. 1986). 

It is imponant for t e a k =  to realize how children's development can affe-3 their 

gmwth in imaginative mmmunicauon. Up to five years of age. they show pmgress io 

marlring their stories with formal openings C%ce upon a time'? and closings ("and they 

lived happily ever after"). Fiveyear-old shildrm kgin 10 absorb common story 

chanrtm into their own rtorytelliig, and rix-year-016 em explain their expeefalions 

about witches fairies, wolves, lioor, and other worrisome creams. Younger children 

(up to six) have difficulty disdnpuishiog hemeen what is d (fact) and what is not 

(finion) (Allen el 01.. 1986). 

Teachers need to tnkc their studma on hag i i t i ve  journeys 10 faraway lands, 
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pmendiig to be otherpaple or-tms. Not only win children ux the experience ID 

communicate orally. they have m&g to write abut in thsir joumal Thc 

imagination can be an sncsllnndiving b d  to literacy. 

Rihlaliitic Communio6011 

Ritualistic communication may be dcimed as %ow menages and 

mmmunifafion exchanges rhat are mongly d a t e d  by audience orpccDti0m regding 

the range of appropriate behavim" (Allen e 1 0 1  1986, p. 351). Nina common typeraf 

ritualistic communication may be identitid cvcryday speech afts, social amenities pdnt 

mnvcntions, stylistic conventions. written ammities and formats. inteMswr. small p u p  

discussions. parliamentary debates. and public emmonies. By panieipating in all of 

these forms, students leam about their major aspects and the -ial no- regarding the 

bchavioun of paRieipanU (Allen el 01.. 1986). Mort ofthese activities would be suitable 

for kindergarm children to a emaim d e w ,  w e p t  parliamentary debates. 

Tsashcro should involve children in such written s i a l  amenities as --you 

notes. invitations ~cknowledgmeno, a d  fhe mnvmtions dlet ter  writing. And 

whcneverthey write messages that are to be read by others, they should be encouraged to 

cowidm the physid appearance of the message. Following the editing stage, they 

should rewrite their messages being conxiow afthe social w m  established for the 

&dar message fonn (Allen el 01.. 1986). It is not tw early to i n d u c e  this in 

kindmgmeo. However, encouraging children to write is much m o  
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conventions. 

In the p r i m  grades, sveryday speech acts and social menit ia  are eerily 

integrated into the normal xhoal mutine (Allen er el., 1986). Thmugh mnsrant reliance 

on polite f m  of eommunicatioh mmtesy wiU be M inte@ pslt ~f thscI~smom 

en--t and it will help lo conml discipI_m at the m e  time. SNdem will peppr 

their conversation with'VImkyoq" ex- me." and"you're w6Immg" modelling their 

talk and behavioroafm a teacher whom tbey mpet and who respects them (Hemin& 

1994). To - Ulat childrm gmw in -id a-mr olrills, teachers should discuss 

m i a l  expectations wkncvsr the ehildrm are about lo encounter a new social mntexl 

(Allen el 01.. 1986). This might include the p-lalk before going on Beld trips or 

participating in a xhool auembly. 

Ar children devclop language and inemsingly experimcc loeial intnaction. they 

learn to follow sonvmational ~ C I .  For instance, between hree-md-a-ahalfand five 

y- of age, in infonnal peer conveMtions. they 1- that only one child should speak at 

a time. rhat a question rhould be answered before a nwtopic is inooduee4 and that a 

child who asks a q d o n  m m  wait to talk after the other child answers (Allen el a/.. 

1986). Ifthere eonvmtions are nor learned before naning k i n m e n  child- are 

infomed and minded  of them each time they spe& in the cI821mom. 

Intheir reading devebpmsnf k&dqaRen children pmgrss h m  holding a bwk 

upright and d i n g  left-to-righf topto-bottom and hnt-to-bask to using different pats 

of informational boob and referma source$. and appreciating poetic and rtory f o m .  
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'&y dl be rzmiusd to wnw Mnvmhom m a  fmm WI-, pmhmtmg, 

and s p e h g  to the dx&mm wnttm forms sue$ a0 m!&ums, letton, ~ c c m a t e ,  

mnes, me, aud rqotu (Allen efa l ,  1986) 

S~nce nW&a mmmmcatlma so mprmi m establlshmg snd man- 

socd &ondups, &ldrar should have fquent opporhrmhcs to develop andprachcs 

the relevant md &Us 

P n w i v e  C o m m h t i o i ~  

Penveuve commuIIlcaoon ~nvolvcs'Yhe Mtempt to ~~ the behefs or 

behawom of& thm& written or spoken language'' (Men el d ,1986, p. 387) 

?be ultsmte god of ihts fam of oommuIIlcatlon manstton a to help hldren ~nfiucnce 

othw la m a n y  mephblc w u  fnd m r q m d  mhdy to mesages that seek to 

mnUmathem(AUaetal,l9@ 

Gmwth m pemmye ~~ wmgmww 18 ah&71"8 proms Howaver, 

there an many ways that kmhwteo ddbhn cao bcgm this pmas ?bey ean compose 

w n t t m p m w s w e r n ~ c s  theywtiDDMtoa@fn&~themtocomeovertopla/, 

~ w n t e l ~ t o ~ t O ~ f a ~ 5 , m d t h e y w n t e l ~ t o S s n t a C I ~  

sBmmg k gwd behamow fad prormslng h e s  2nd rmlk m mhnn far presents 

(AUBldd, 1986) 

There sle dnn;lo+ wmdemm. bower, for thu a%e group A c c a W  

to oella and Clark (cited m Allm ef a1 , 1986), Mdren of kuuimgnrWt-age fatl to 



perceive individual listener chamclerktier that call for message adnpfatian. Up to age six 

they tnd not to adapt their messages at all. T h y  -ot identify with the pswctive of 

other people. Thus, the Golden Rule is hard to enforce with kindrrgarten children. As 

-11. fhsy will 08- speak lo adults the LMC way they rpeak m their peers, a p p i n g  to 

the adult to be dirrespemhl. 

The failure m adapt to the IiJMer'r pzrspzdvc affectsthe child's pasu~d'ng 

technique. The child might state an unelaborated quer t  T'Could you keep this 

puppy?") or stare a personal desire or need withoutelabor~tioo - including pleas, 

Lwgaining, q a t e d  requests ("I m t  you to keep thin puppy. Won't you, please?'') 

(Allen el d., 1986). Teach- m m  help childrm 1- okeffcet ive way, to pernuade. 

THE COMMUNICATION ENVIRONMENl 

%ugh d i e s  with prerehml ehildrm and their language cnvimnments at 

home. Gordon and Jan Wells (1984) described theexpected school claumom: 

s place whcrc they had oppormnlosr lo cxmlw and lncrcaw rhctr 
Ilngrumc r e s o w  by uang them tn collabarar~on unth the Vachm and 
othrr rhrldren tocmlorc tdes racklc omb r m s  exnrlrc thehclr 
imagination, and reflect upon their own and othapeople's expsrie~we 10 
gain greater undemanding ofthemrelvss and of theirrelationship with the 
world amund them (p. 193). 

Unfommately, they found &at the linguistic envMnment in the rshools they 

d i e d  pmvided mveh less opportunities far bguage Learning thmugh Ialklng (Wells 

and Wells. 1984). 
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To enable children m use language pmductively. t e a c h  need to cmider how to 

impmve thecommunication cnviroomsn~ They need to beeome a m  of thedegree to 

whish Ulsy dominate the classroom by analysing their own verbel behaviour and monitor 

their tllking time. They should ny to keep away hom the"'centren efthe 5 1 ~ 0 m .  

T e a c h ,  oRen unknowingly, isolale thrmwlver hom e h i l h ,  elevate their status, and 

protect Uuir conmi. Teachers can uw dlild-initiated topics and activities, innend of 

always dictating i n ~ t ~ t i o m .  In addition, teaehm need to enmurage childrento dim 

their s o m e n o  and rnpo- to each other so Ular their p c e ~  can hear them (Allm el d.. 

1986). 

While the authoritative teacher assumes ~sponsibility for the classmom, *peaks 

a an e x p r i d  adult. and retains ultimatedecisionmaking power. he or she also 

solisis ruggenions fmm children, achicvcr consensus, and c n s w  that sNdenD 

undnrtand decisions and -ns behind them (Allen er 01.. 1986). The children in the 

kindergarten mom need to feel free m communi~~te. Whenchildrm ny to share their 

i da s  and feelings. teachers mustjoin them in then auward pmjestian a d  help them to 

sany their meaning fonuard (Allen el 01.. 1986). 

T o w  language productively in bath spoken and written dim- children n a d  

flexibility of style. This might include an intimate style, a casual style. acoruultativc 

style, formal style, and hozen style (Joor cited in Allm erd. 1986). Teachen should use 

the different styles and encowage theirmdcnts to use them. 

Teachem can combine e v a l h v e  comment9 with p m n a l  r e s p o ~  and 
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r r c o ~ t i m o f t h s r u ~ t i v e q u a l i t i a o f c h i I W ~  work(AlIeoe1~1I. 1986). It is 

important for the vashnto learn about his or her &u and w share affeetively with 

the",. 

Envimmmcot far w a g e  Vari~tions 

Classmom teachem will encounter children who vary in the" communication 

bchavisur in wed ways. Some children reflect language variations; they sped English 

as a second language or they speak a nonstandard dialect. Other children show signs of 

communication apprehension. Still others reflect articulation, fluency. and voice 

disorders. hearing or visual impinncnu. or langungs dinabilitier. Each variation has i u  

developmtal origin, but all converge in the f lasmom This mnvngolee can blur 

important distinctions amow thus special populatiom. Teachen nsPd 10 be mindful that 

language variations among children are euentially m a w  of ahml -eu lm mismatch, 

wllerrar communication apprshsnsion is a limiting affective sfate. and communication 

disorders represent disruptions in the child's l&g to communicate normally in his or 

her native language (Allen er 01, 1986). Undrrrtanding the n a m  of t h e  variations. 

teachers can b e m  detect them wek help fmm specialins and sdjun insmction. 

These children with language variations need a claumamsnvimnmrnt that 

mcourages agpat deal of verbal and nonverbal interadon, one-to-one takwlth adult 

rp&m of English feedbask based on meaning rarher than form, and oppormnitier m 

engage in meaningful tasks h u t  eonmete topics (Allen er 01, 1986). Activities such as 
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Fi@re 1. A model for phmhgthe unit mmd mnmunirstion purposes Adapted 
fmm M y  Smokland's (1989) CoraExpmnce Cwwlum Eachbox d d  conhun 
lemmg achnua that fosterthe growth ofthe wmmumoatlve funcflon aboyc ~t ,  m e  
rslulng dvectly to the wntmt theme, traospartatlon aad d a y  
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day. These expricl l~n include inquiry advit ia ,  s h a d  reading and writing, 

independent reading, independent writing, listening and participating in red aloud 

-ions, aod $ k i n g  (Strickland, 1989). Thne mre expiam includs all subject 

in the curriculum. 

7bir panicularnniculum unit is h q v e  in that it is based on sommunica6ve 

hmetionr. Therefore. in each lesson p h  in Going Pi-5, a "communieati0116 box" will 

appear beside each activity to indicate which purpose or fwrcti~n of mmmuniotion the 

activity P m r .  

SbciFWand (1989) contended thaf mgmktion and msnsgmmt are key sons- 

for tsashm who attempt to puta holistic literacy pm- in place. The goal io to offer 

mdcna aeomprshsluivs pro- in which the learning objectives for listming, 

spaking, rding, writing, mathematics, the m i d  and physical sciences, creative 

snpnnsion. and thinking can be clearly identified and accounted for. Yet these curricuLv 

objectives m a  be pzennd to the mdents in an i n e p t 4  and meaningful manner. cot 

mated ss specific rkill objectives or organiad amund materials designed to teach a 

pdeulin subjest. The objectives for the Going PIoces unit - taken fmm ths 

Kinde'gmfen Curriadm Guide (1985) and KindewrIen Guide ID@) ((1994) 

publiied by the Goyemment ofNewfoundlandand Labrador, ss well as the new 

dammenu, Printmy langwpRrIs Currimlm Guide (B&) (Atlantic Pravincsr 

Education Foundation [APEF], 1996) a d  Em& Beginnings! Kindergmten Cm'mium 

Gufdr (Newfoundland Deprmrnt of Educatisnaod Tlsining, 1997). 
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There wm othersonrjd.=ratio~)s ss well as cvnieular objectives and 

communiestion purpaw in pbrmiw the unit WatJDn (1994) advised that teachers must 

consider what upd-cr will msurs s l w h t  choicer and which curriculum will mpurr 

that they heybe aachancc to work independently ad withio a community of leamen. 

Activities mvsf k eh- which arc appropriate forthe dcvelopmeotal level of 

kidergarm childrea They must be varied ad exciting to cap- the interest of five- 

year-olds. Thew w m  only a few pce-planning cmtemplatiom. 

Welton and MaUan (1988) stated that the planning of a unit is an interactive 

pmcess. O n a  the irurmctianal intent (the goals) has been identified, the balance of the 

plaoning can be dsalt with as an i n W v e  system. The objectives will suggest E& 

teaching activities; the activities will suggest other possible objectives; the objectives 

(andsetivitiss) will be considered in relation to evaluation, and a cycle d p l a m h g  and 

teaching will be created This is primarily the m y  this rmit WBS developsd. They also 

that objectives themselves do not children ta Ulinli, atencber's q u d o n s  

p o d  in the c o r n  of a lessonor Mivity do that. 

With the theoretical h m w r k  for lhir unit in place, the following wstioos 

a-pt ta &fine kindergaran - the grade level for whish this rmit wan developed. It 

provides abridovsniew ofthe k indqu tm child, appropriate IFaming activities, the 

kindergmen elaamom parental involment, ~lriculum con- with an emphasis on 

early lit-, clasrmom management and asszsmmt. 
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THE YOUNG LEARNER 

By the time they vnlk thmugh the sshoothousc door for the f im time, childrenare 

accomplished I-em - confident, independent. ad rueceuful. School is merely a 

continuation of learning in a more explicit, formal d n g  (Allen er d. 1986). What 

m a s  the kinderg- child unique from other children in the m h w ?  Why doer the 

kind-en cunieulum 1wk so diffnmt from that ofother primary grader? The five- 

yearald n& insewtion that is developmentally appmpriatc. 

Gordon Wells (1983) found that preschoolen 1-d language actively in the 

home with oo f o d  curriculum and little that was mgnirable as dim1 teaching. All 

the ehildm he obenred made great pm- in learning their native language and 

simultaneouly in l m i n g  thmugh language about Ulc d d  in which they lived. All 

were noticing feature of interest and n d b g  questions about them meeting p m b l m  ad 

wing  to find solmiom to them, rometims on their own; sometimes by mlisting adult 

asrirtanee. Wells also found that far a high pmponion of the time, the parsnu msd the 

children as equal parmerp in convmation, encouraging them to take the initiative and 

helpimg them to extend the topics they pmpomd. The implisat io~ of Wells' study 

include the notion that teachen make space and time for children to taus and limn 

carefully to whatthey have to ray without immediately imposing an adult point of view, 

as well as asking quntians which foster r e t l s r i vms .  This also m m  that the 

kindergarten c l a s m m  s w o t  be a strict, quiet regimented mna whm ehildrm e m o t  

speak unless q o k n  to and must sit at their d e h  all day, working quietly and 
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Dcvclopmennl Cbrnctrristicl of the Child 

All- Blown and Yamin (1986) suggesled that there M four major forces that 

&t childra's wmmunkation development These M biological foundations. social 

interaetioh self-generating activity, and culture. Interadon in the family nimulatcr their 

innate capacity to l m  language ard wnnibufsr to individual variation in performance. 

At the m e  time, children actively xek to dixaver language on their o m  by employing 

crmtivs strategies. Culturs futthe innuaces development ~o that the code, style. and 

m m q i n  learned provide an ethnic identity that converges with the identities ofothen in 

the classroom. Bioiogid foundations and self-generating activity help to account for 

similarities in development among shildreh whrle family inretaction patterns and culture 

c0nUibute 10 v a k l i 0 ~  in deeelopmmt. 

According to Piaget's four stages of mental development liindergartcn children 

me in the p-ptional stage (2-7 yean) (PiageS 1970, 1973). Dcvelopmmtally, this 

would mean that while ehildrm m o t  perform oprations, language is developing. They 

are egocentric and do not decsnoe. showing nomnr ib l e  thinking and mainly acting on 

perceptive impulses. T k y  think of present, fum, and PL but this is limited to a short 

duration. The perception ofenvironment for children in this ntage is their own h o w .  

yards, and neighbovrhaods (Carin and Sun4 1989). There ehamctrrinicr have 

implications for teaching kindergarten children. 
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During thc pre-operational stage, children's lapage learning ~ p l o d c r  (Allso a 

01, 1986). They increasingly u c  symbols and sigm to deal with reality. T h y  UlinL with 

words. Like otherqualiticr - size, shaa,  ~xme. and eolow - word$ a fm ars bound 

up with objects. Thinking is based on what the child perceives. WiL m m t i o n  and 

experienee. children uw war& w represent objeng d o n s ,  and evmts (Piagn 1970, 

1973; Allen c r d ,  1986). 

Lefl to their own deviser to play, discover. and explore, childrm expand thcir 

vacabvlaries a an amsdng rate. gain sonml o m  he grammatical vstcm, and uss 

language funetiooally in more complex wayr. The d k c t  requests and demands of a 

previous stage ars -formed into simple appeals and primitive arguments. Questioning 

rmtegia become more varied. hamatis play e-ds enormowly. While rapid 

development of oral ~~mmunicarian skills typifies this wge, children bnwrrn b e  and 

six gain early concepts of reading and writing if thc oppomity exists They prstmd to 

read print. and some actually read word$ in a Favourite nory or picnue book. They draw, 

scribble, label their m r k  discriminate and name most ofthe lemrs ofthe alphabe 

print their names and some alphabet leuen, and recognize mad signs and labels on 

eommcdal pmdum. Toward Uleend of this stage, the child 1- to rely more on logic 

to solve pmblemr involving conscpts of len& and number (Allen el al. 1986). Many of 

these devslopmsns hinge on the home environment: the communicative p a m  of 

family members and the value placed on d i n g  and writing in the home. Nonethelsss, 

the kindergarten curriculum is specifisally implied in these developments. 
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Anothsr consideration. already mentioned ir that young shi ldm have trouble 

into account o k  poplc'n information needs. feelings, and pC5iti0~ as they tnllg 

so they are oRm m i d m t o o d .  In k t .  the prerchml child shows little awareness that 

other perspectives cxin but the sixyear-old has some awareness that other pmple'r 

perceptions, thoughtr, and feeling. ax different fmm his or her own Fivryear-olds 

recognize some of the more obvious amibutcr that they can see (for example, that= 

person ir older or younger, male or female) but not hidden errs ( n sh  as motivations) 

(AIImer 01, 1986). Kindergmen children range in their ages, from four to six. 

M f o r e  the reacher needs to recognk diffemeer in development and alter 

expnatiaos accordingly. 

Fmm adsvclopmmtal standpoint youngerehildren haw mare difficulty than 

older o m  di~tinguirbing WO& from the objects they  hey^ differentiating bemen a 

panicular o b j a  and others in the display, rhowing awareom of the lirtcner's 

informational needs, requening clarification, predicting the effcstivcnsrs of murxlges. 

and providing additional i n f o d o n  when q u d .  Younger children can undentand 

adequate messages from adults. but thsir vocabulary, mle-taking skills, and knowledge of 

another penon's needs are limited Piaget, 1970,1973; Femim and Tebemrkf. 1982). 

Teach- must work on these MBJ but not feel discouraged if it -P  the^ is a mmtal 

block to making pmgress. It mi& be the nva that they ~ j y s f  mot d y .  
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~ n n i n g s t y l e s  of tbc Young Learner 

~iscovsring how people leam has wver bem more relevant than today. The goals 

ofeducation centre on ersifiing 'lifelong leamm: This ruggm that teachers q x c t  

their d e n s  to continue to I- aftn they have w i v e d  &sir high x h w l  diplama, 

whatherthey -tinus on with pon-sscondzq Vaining or mot T h s i  educators want them 

to &c advanmge of learning sp&tin for the msl oftheir liver. 

studmu -nd diffmntly to various ways of teaching. Some s t u d a s  learn 

effectively thmugh silent d i g ,  0th- do not Some benefit fmm direct i m c t i o ~  

others s- to I- more horn inquity methods. A teacher much show ad- of 

sensitivity to make provisions for awide range of learning rtyies (Po% 1988; Ellermeyer. 

1988). This would naturally lead to variety in i m c t i o n .  This unit a m p s  to provide a 

wide variety oftaching methods which incorporate the five communi~~tion purporn. 

DEVELOPMENTALLY APPROPRIATE PRACTICES FOR KINDERGARTEN 

The'pusheddown curriculum" is what happens wheo pmfercjonals feaeh 

kindergarten children as fim graders and expect them to act I_& fm graders and when 

the Kndergarten curriculum resembles that of fim grade (Morrisas 1995). The 

kindergarten curriculum should chdsngs all children to do their boa and pmvide them 

with whial andcognitive skills hey need for mcenr, but it should also bs appropriate far 

rhem. 



Pmrrnr of h t m t i o o  

Inappmpria~e methods of insmtion r e d l  in nmicula that pmmotc pauiviry 

i nnad  ofanivity, -titie expression, and critical thinliing. In elarsmoms where 

quiemes is smwd and much wawock and wotbock paga are pushed. pmduction 

raka preenlace over explorarian ( H a  and Woodward 1989). Many m h e q  and 

even m ~ n u .  feel that without a pile of wo&sheeu as proof, they did not do any 'worL' 

today. 

The cornmoo me of worksheets which keep Ungs quist and simple may help 

children n w c r  a particular d e  quickly. However, U r  r y p  of i W o n  dms little to 

help children undmtand and use comunieation ryrum. in the complex world outside of 

~chool (Hameand Woodward 1989). 

Allen. Bmwn and Yanin (1986) suggested that U r n  ars three panem of 

inmuEtion thsl school teaches use. T h e  are Uu prrxntafional, Uu ~~plorntory, and the 

generative patterns. The prexntational panern is a formal lesson metun ured for 

teaching d l ,  fucd pieces and wqusnser of knowledge, such es the spelling of words or 

how to use a dictionary. The exploratory pan-, d l y  l a r  formal and lsss mcnmQ 

is an explora6on of lkga,  morc absmt  pi- of knowidge, such as a topic, a heme, a 

gem,  ora piece of literature, intcnded to help children inmalire  meanings and ways of 

worbng. The generative pa- is less an acl of W o n  thnn I way 0fenu)uraLg 

developmental learning suited primarily to the c d o n  of original @wu. 

Ifthe knowledge in wholly -to children, it probably demands a pmtat ional  
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appmash. Ifchildren have alcady had some exposum to it and are ready to m a b  it their 

OW themanexplorational pauem -o right. If children lave interned it thomughly 

with all the other things they know and can do, it is time for original - t i  Uuough the 

generative pauem (Allen a d.. 1986). 

The usual elaumom intnaction panern is teacher ~ ~ ~ ~ ' o n i s t u d e n t  

mpod teaehe r  judgment However, this typs of limited intnaction need not be the 

norm. When children iolcran among themelves in small gmupr or in n class discussion 

led by a facilitltivs teacher, their lue of hypothetical language, prior knowledge, and 

queniom ins- (Smith-Burkc, 1985). 

The teacher's primary m n m  is to in=- the child's ability to use l w u a g e  to 

seek and interpret i n f o d o n ,  to convey and m ~ n d  ID emotions. w sustain m i a l  

interaction. to penuads and respond critically W Ihe persuasion oforhers, and to sogage 

in imaginative activity (Allen el ol, 1986). The pattemr of i m c t i o o  should be c h o w  

cmfuily to best meet there mmmuniotion goals. 

HeMings (1994) agreed that ehildmn become morc effective language users when 

their -her ha. planned ongoing, cohesive block o t i m c t i o n  that a b l e  them to 

h t i o n  at their own level and pace, communicate actively with one a n o h ,  make 

connections among ideas, and think critically and creatively. 

Orpmhatiam of the Ctlrrieulvm 

As m d o n e d  earlier, young children haw shon attention rpam and need a wide 
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